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Abstract 
 

Why not Global Citizenship Education for North Korean Defector Students? 

-In the Context of Teachers' Perceptions at A Alternative School- 

 
 

KIM, Jin Ah 

Global Education Cooperation Major 

The Graduate School  

Seoul National University 

 

 This study attempted to question the assumption the way North 

Korean defector students' education has been pursuing adaptation. It also 

aimed to explore an alternative approach to North Korean defector students' 

education by investigating the needs and feasibility of global citizenship 

education.  

 In conducting the study, it used qualitative research methodology. It 

conducted interviews with teachers at A Alternative School in South Korea. 

The main data this study based on is interview data with the teachers. In that 

regard, this study is based on the context of teachers' perceptions at an 

alternative school dedicated to North Korean defector students. It also made 

use of observation data and field materials as supplementary data.  

 For analysis, the study took three stages: open coding, structural 

coding and framework analysis using the UNESCO's core dimensions of 

global citizenship education. Doing so, this study explored the objectives and 

limitations of North Korean defector students' education, and addressed how 

limitations are refraining objectives of North Korean defector students' 

education. In that regard, it linked global citizenship education to North 
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Korean defector students' education and explored the needs and feasibility of 

global citizenship education for North Korean defector students. Bringing 

global citizenship education, the study attempted to address how global 

citizenship education can be a facilitating approach to achieving objectives 

and overcoming limitations of North Korean defector students' education.  

 The study has a few limitations. Because it did not conduct interviews 

or observations of North Korean defector students, the study explored North 

Korean defector students' education from teachers' perceptions. Although this 

study saw the significance of teachers' role and their perceptions, having 

North Korean defector students in further studies would bring another 

significance. Furthermore, the fact that the study is based on the context of an 

alternative school dedicated to North Korean defector students could also be a 

limitation. Although studying the context was meaningful in that the school 

naturally forms a homogenous group, the actual ratio North Korean defector 

students attending alternative schools that only accepts North Korean defector 

students is fairly low. The context of those who go to other types of 

educational institutions such as regular schools is significantly different. Thus, 

it would be meaningful for further studies to fill out the gaps.  

 

 

 

……………………………………… 

Keyword : North Korean Defector Students, Global Citizenship Education, 
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CHAPTER I. Introduction 

 

1.1 Background 

 With the increasing number of North Koreans defecting to South Korea, 

there is diverse range of social issues raised. As North Korean defectors are 

becoming a part of South Korean society, how the society must perceive and 

integrate them has been questioned. Although the perceptions and positions that 

define them change as political circumstances fluctuate, it is clear that North 

Korean defectors were once refugees who become immigrants. Such particular 

position of North Korean defectors raises significance of locating North Korean 

defector youths at school age, who tend to be the vulnerable both 

psychologically and physically. In an attempt to locate North Korean defector 

youths at school age in South Korea, this study explores North Korean defector 

students' education in South Korea.  

 The number of North Korean defectors in South Korea has reached 

29,137 as of March 2016, and 4,644 are below 19 years old (Ministry of 

Unification, 2016). Including those who are above 19 years old but still under 

primary and secondary educational system, the number of North Korean defector 

students who are enrolled in school is even greater. The very particular position 

of North Korean defectors is a crucial context to be noted. North Korean 

defectors in South Korea are refugees, immigrants, minorities, and brothers 

under the name of 'one nation' at the same time. In this regard, the way North 

Korean defectors are defined often changes as political interests change from 

time to time. As the way they are politically and socially defined fluctuates, the 
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way North Korean defectors define themselves in South Korea is influenced. It 

leads to the significance of education. However, the existing education heavily 

emphasizes adaptation into South Korean society. Yet, North Korean defector 

students are still struggling adapting in the new society. In that regard, this study 

finds the significance of conducting a study which questions adaptation for North 

Korean defector students in education, and explores an alternative approach.  

 An alternative approach this study attempts to explore for North Korean 

defector students‟ education is global citizenship education. Global citizenship 

education has recently received a great extent of attention in the international 

education arena. With the United Nations and the Secretary-General Ban Ki 

Moon‟s launch of „Global Education First Initiative‟ in 2012, fostering global 

citizenship was introduced as one of the priority areas (GEFI, 2012). In an effort 

to supporting the global educational agenda, South Korea has been one of the 

key players in promoting global citizenship education both domestically and 

internationally. South Korean has been reflecting global citizenship education in 

the recent curriculum. Not only that, the number of global citizenship education 

programs provided by NGOs has rapidly increased in South Korea. South Korea 

even hosted World Education Forum in which global citizenship education was 

particularly discussed as a core issue in 2015. 

 In this regard, as far as North Korean defector students are in South 

Korea, they are on the way to pursue global citizenship. However, the education 

emphasized for North Korean defector students, which is mostly adaptation 

education, does not correspond with South Korea‟s and international movement 

towards global citizenship education. As if leaving these students behind, South 

Korean society and the existing studies have emphasized adaptation education so 
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much while only a few studies have attempted to address global citizenship 

education for North Korean defector students.  

 

1.2 Problem Statement 

 Despite such a great emphasis of the existing studies on adaptation 

education for North Korean defector students, the students are still experiencing 

difficulty in adapting into South Korean society. There are diverse perspectives 

to examine the various causes and factors around their difficulty in adaptation. 

Among many, this study will question the assumption that North Korean 

defector students only need adaptation education. By addressing the potential of 

providing the education that everyone else is encountered with, global 

citizenship education, this study attempts to examine the needs and feasibility of 

global citizenship education for North Korean defector students. Starting from a 

question „Why not global citizenship education for North Korean defector 

students?‟, this study will conclude with what global citizenship education means 

to North Korean defector students.  

 

1.3 Purpose of the Study 

 Despite the amount of research on North Korean defector students' 

education related to adaptation, little is addressed about how adaptation still 

remains as a problem of North Korean defector students' education, and even less 

has been studied on other potential approaches to North Korean defector 

students' education. This gap in knowledge will be addressed in this study. In 

particular, this study will address how problems and objectives of North Korean 

defector students' education face can be overcome and facilitated through global 
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citizenship education. The purpose of this study is to examine the needs and 

feasibility of global citizenship education in North Korean defector students' 

education.  

 

1.4 Research Questions  

 The purpose of this research is to examine the needs and feasibility of 

global citizenship education in North Korean defector students' education. The 

research questions that guide this research are as follows:  

 

1) What is the nature of North Korean defector students‟ education? 

A. What is the objective of North Korean defector students‟ education? 

B. What is the limitation of North Korean defector students‟ education?  

C. How are North Korean defector students doing in terms of education?  

2) How has education been dealing with North Korean defector students?  

A. What has the education policies been emphasizing? 

B. What has the existing studies been emphasizing? 

C. What problems are there in the existing education for North Korean 

defector students? 

3) What makes global citizenship education needed and feasible in North 

Korean defector students' education?  

A. Why is global citizenship education needed?  
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B. How is global citizenship education feasible? 

C. What are the implications of global citizenship education in North 

Korean defector students' education?  

Answering the first research question ' What is the nature of North Korean 

defector students‟ education?', this study attempts to address the objectives, 

limitations and current status of North Korean defector students' education. 

Furthermore, this study also addresses what the existing policies and studies 

have been emphasizing about North Korean defector students' education. Lastly, 

the study attempts to address the needs and feasibility of global citizenship 

education. In this sense, the last research question is the central research question 

of the study. The first two research questions are constructed in a way that leads 

to the central research questions. The first and last research questions are 

answered using interview, observation and field data, while the second research 

question is addressed through literature review.  

 

1.5 Significance of the Study 

The significance of this study can be found in three aspects: the 

particularity of the context, the assumption that the study questions, and the 

methodology this study takes. First, North Korean defector students can be 

described with a very particular context in South Korea. As mentioned in 

defining North Korean defector students, they arrive in South Korea as refugees 

and gradually become immigrants. While increasing number of refugees 

worldwide is settling in countries which accept refugees, North Korean defector 

students‟ context is more particular in the sense that all of them who come to 
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South Korea with an intention of settling in the first place, and that they are 

issued with citizenship as soon as their identity is confirmed. Moreover, the 

context of the two Koreas adds even more particularity. The fact that it had been 

a nation country, that it is still using the same language, and that there‟s a 

remaining perception that two Koreas are one nation are very particular contexts.  

Second, this study is significant in terms of questioning an assumption 

that has persisted ever since a significant number of North Korean defector 

students settled in South Korea. The existing educational system and studies 

have strongly assumed that North Korean defector students‟ education must 

focus on adaptation. Although it is an important part of North Korean defector 

students‟ education, it should also be aware that still a significant ratio of North 

Korean defector students are having difficulty in adapting into South Korean 

society. Recognizing that, the study questions the existing assumption and 

explores a new potential approach of global citizenship education.  

Lastly, this study is significant because there has been no study 

exploring global citizenship education for North Korean defector students using 

qualitative research methodology. There is a few studies (Kim & Lee, 2014; Cho 

& Jung, 2015) which have attempted to address global citizenship of North 

Korean defector students quantitatively. While these studies have addressed what 

extent of global citizenship North Korean defector students have using surveys, 

this study will build a more fundamental base for further studies by examining 

whether it is needed and feasible.  
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CHAPTER II. Literature Review 

 

2.1 The Context of North Korean Defectors in South Korea 

 2.1.1 North Korean Defectors in South Korea 

 The number of North Koreans entering South Korea had consistently 

increased since 2005. Since 2012, the number has significantly decreased 

compared to the previous years. Considering the fact that the regime was handed 

over to Kim Jong Un after the death of Kim Jeong Il in 2011, the decrease in the 

number of defecting North Koreans is attributed to the regime change. ABC 

News reported that North Korean defection has dropped under Kim Jong-un 

(Cheong, 2016). The article suggests two perspectives on the drop in defections, 

which are strict control of border under Kim's regime, and slightly improved 

standards of living in North Korea since 1990s (Cheong, 2016). Despite such 

reasons suggested and decreasing rate of defections, many North Koreas risk 

their lives to defect from North Korea and more than 1,000 of them succeed to 

enter South Korea. As of March, 2016, the total number of 29,137 North 

Koreans has entered South Korea.  

 

Table 1. The Number of North Korean Refugees Entering South Korea as of 

March, 2016 

  

Year 

criteri
a 

~'9

8 

~'0

1 

'02 '03 '04 '05 '06 '07 '08 '09 '10 '11 '12 '13 '14 '15 '16. 

03 

Total 

Male 831 565 510 474 626 424 515 573 608 662 591 795 404 369 304 251 77 8,580 



 

８ 

Femal

e 
116 478 632 811 1,272 960 

1,5
13 

1,9
81 

2,1
95 

2,2
52 

1,8
11 

1,9
11 

1,0
98 

1,1
45 

1,0
92 

1,0
25 

265 
20,55
7 

Total 947 
1,0

43 

1,1

42 

1,2

85 

1,8

98 

1,3

84 

2,0

28 

2,5

54 

2,8

03 

2,9

14 

2,4

02 

2,7

06 

1,5

02 

1,5

14 

1,3

96 

1,2

76 
342 

29,13

7 

Percen

tage of 

Femal

e (%) 

12 46 55 63 67 69 75 78 78 77 75 70 72 76 78 80 77 71 

(Ministry of Unification, 2016) 

Among 29,137 North Koreans in South Korea, 4,644 are below 19 years old. The 

standard school age indicates that 4,644 North Koreans are expected to be 

accommodated by elementary, middle and high schools. However, as many 

North Koreans lack educational opportunities from back in North Korea and 

throughout the escaping routes, the actual range of age that schools 

accommodate also includes 20s. In this regard, the number of North Korean 

students in the South Korean education system is greater than 4,644.  

 

Table 2. The Number of North Korean Refugees Entering South Korea by 

Age and Gender as of March, 2016 

   Age 

Gender 

0-9 10-19 20-29 30-39 40-49 50-59 60 or older Total 

Male 613 1,542 2,334 1,989 1,245 464 320 8,507 

Female 615 1,874 5,794  6,471 3,543 1,080 902 20,279 

Total 1,228 3,416 8,128 8,460 4,788 1,544 1,222 28,786 

 

(Ministry of Unification, 2016) 
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 1.1.2 Working Definition: How to define them  

 There are a number of terms which refer to people who escaped from 

North Korea. Because the division between two Koreas is such a complicated 

issue entangled with political, historical, social and cultural dimensions, the 

subtle differences of each terminology matter. First, some refer to them as North 

Korean defectors while others refer to them as North Korean refugees. Some 

even refer to them as North Korean immigrants. In legal terms, the South Korean 

Act refer to them as "Residents Escaping from North Korea (북핚이탈주민)", 

without indicating terms such as 'refugees, defectors or immigrants". In legal 

terms, "Residents Escaping from North Korea" refers to those who have an 

address, related families, a spouse, or a job in North Korea and have not attained 

a citizenship after escaping from North Korea. This status is applied for those 

who have expressed their intention to be protected by South Korea (Statues of 

the Republic of Korea, 2010). There are unofficial terms referring to residents 

escaping from North Korea, such as 'defected warriors to South (월남귀숚용사)', 

'compatriot from North Korea (북핚동포)', 'North Korean defectors (탈북자)', 

'people of new land (새터민)'. Because these terms imply different nuances and 

meanings, different terms used by the government changed as the national policy, 

and the perspective towards the residents escaping from North Korea changed 

(Lee, 2014). In the case of youths or minors, because there is no distinction 

between adults and minors, they are also residents escaping from North Korea in 

legal terms. However, they are more often referred as 'North Korean defector 
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youths (탈북청소년)'. The Ministry of Education uses the term 'North Korean 

defector students (탈북학생)' to refer those who are enrolled in school.  

 

Table 3. Diverse Terms Referring to North Koreans in South Korea  

Institution Statutes of 

South Korea 

Ministry of 

Education 

Ministry of 

Unification 

Public 

Term in 

Korean 
북핚이탈주민 탈북 학생, 탈북 

청소년,  

북핚이탈주민 월남귀숚용사, 

북핚 동포, 

새터민, 탈북자, 

북핚이탈주민 

Term in 

English 

Residents 

escaping from 

North Korea 

North Korean 

students who 

defected to 

South Korea 

North Korean 

Refugee 

Defected 

Warriors to 

South, North 

Korean 

compatriot, 

North Korean 

defector, 

Residents 

escaping from 

North Korea 

(rarely used) 

 

The terms in the above table were taken from the websites of Statutes of South 

Korea, the Ministry of Education, and the Ministry of Unification. The terms 

used in public were taken from Lee (2014). Even though the Statutes of South 

Korea and the Ministry of Unification use the same terms in Korean, the English 

term they have indicated on website are different. It implies the complicated 

usage of the term to refer residents escaping from North Korea, in legal term.  

 The circumstances of North Koreans who escape from North Korea share 

similarities with refugees in the sense that they were in the situation where they 

had to leave the country. Such circumstances include poverty, hunger, political 

pressure, lack of freedom, and more. However, they are different from refugees 
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in the sense that they are issued with South Korean citizenship as soon as they 

enter South Korea and eventually settle in. In that regard, North Koreans enter 

South Korea as refugees but ultimately become immigrants.  

 In this study, the term used by the Ministry of Education will be used. 

Because the study focuses on North Korean defector youths who are enrolled in 

school, the term 'student' is adequate. Moreover, the students in the study refer to 

are the ones who came to South Korea as refugees and become immigrants, yet it 

is difficult to tell where the students are in between the two terms. They could be 

in the process of being immigrants, somewhere in between refugees and 

immigrants. Thus, the term neither refugee nor immigrant, but defector, which 

indicates the legal term of escaping is reflected, is used. In this regard, those 

youth residents escaping from North Korea who are enrolled in school are 

defined as North Korean defector students in this study.  

 

2.2 Education for North Korean Defector Students 

 As soon as North Korean defector youths in school age obtain South 

Korean citizenship, they are admitted to the early settlement education institutes. 

According to the education level their age or past education experience responds 

to, North Korean defector youths who are now students are admitted to 

elementary, middle or high school. After getting the very basic early settlement 

education, they are either transferred to a transitional education institute or a 

settlement education institute. Some could choose to go through a transitional 

education institute if they think that they would not be able to catch up with 

South Korean students‟ curriculum. Some finish high school at a transitional 

education institute, but most of the students transfer again to a regular school 
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after spending 6 month to 1 year for education supplement and further social 

adaptation education. Lastly, North Korean defector students are admitted to 

settlement education institutes. At this stage, the students are provided with 

integrated education, and capability centered career education. There are regular 

schools in which many North Korean defector students are admitted to. These 

schools have specialized classes for North Korean defector students. Moreover, 

the students can also choose to go to alternative schools. Because there are 

alternative schools which only accept North Korean defector students, those who 

have difficulty in adapting in regular schools or those who are above the school 

age usually choose to go to alternative schools.  

 

Figure 1. Educational Process of North Korean Defector Students 

 

 

 

 

 

 

 

 

 

 

 

 

(The Ministry of Education, 2015) 
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 The main official institutes that provide North Korean defector students' 

education are the Ministry of Education, the Ministry of Unification and Local 

offices of Education. Through literature review on the three institutes, this study 

explores the existing policies and educational support.  

 

 2.2.1 Educational Support for NKD Students 

(i). The Ministry of Education 

 The Ministry of Education in South Korea supports North Korean 

Defector students via North Korean Defector Students Education Support Plan, 

which is annually revised. The most recent plan (Ministry of Education, 2016), 

which was published on February 2016, aims to foster North Korean defector 

students to be able to adapt as integrated members of Korean society and be 

human resources for reunited generation. The total budget administered for 

Education Support Program for North Korean Defector Students is 39.55 

hundred million won. It applies to all North Korean defector students enrolled in 

primary·middle·high school and their teachers. The Education Support Program 

for North Korean Defector Students is planned and financed by the Ministry of 

Education. The Ministry of Education manages the overall of the program. Then 

it is handed down to provincial and local Offices of Education. They support the 

Ministry of Education by providing administrative and financial support. 

Moreover, they also manage commissioned project and consignment 

organizations. Lastly, the Korea Educational Development Institute (KEDI) is 

responsible for monitoring educational activities for North Korean defector 

students. They are the institutes which directly run educational projects 

consigned by the Ministry of Education and local Offices of Education.  
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 One of the main emphasis in the 2016 Plan is customized education for 

individual North Korean defectors. In order to support North Korean defector 

students who are unstable psychologically and emotionally, the Ministry of 

Education dispatched a psychological counselor at Samjuk Elementary School, 

which is an educational institute at the early settling stage. Moreover, as the 

number of youths born in third countries such as China has dramatically 

increased from 608 in 2011 to 1,249 in 2015, the need for Korean language 

education was signaled. As a response to the increase in the number of students 

who lack a command of Korean language, the 2016 Plan provides Korean 

language education by dispatching a bilingual teacher who can speak Chinese at 

Hangyeore Middle-High School, which is a transitional institute (Ministry of 

Education, 2016). The 2016 Plan also aims to expand customized mentoring in 

order to support North Korean defectors with individual educational demands 

such as academic guidance, psychological counseling, and cultural experience. 

The number of beneficiaries is increased from 2,200 in 2015 to 2,500 in 2016. 

Moreover, it also provides a potential capacity building program named "HOPE", 

which provides one-to-one education for those who have potential in specific 

sectors such as literature, math and science, foreign languages, music, art, and IT 

or science technology.  

 The Ministry of Education also focuses on strengthening career and 

vocational education. The Ministry of Education provides career education and 

information for North Korean defector parents who are enrolled in Hanawon 

twice a year so that they could make informed choices in choosing settling 

schools for their children. Moreover, it also provides career and vocational 

program for students enrolled in Hangyeore Middle-High School, in order to 
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support North Korean defector students attaining various kinds of certificates for 

employment. For instance, the program offers courses teaching vocational skills 

and practical techniques for baking, nail art, esthetics, cooking, and coffee 

brewing. Furthermore, it runs camps for North Korean defector students in 

cooperation with schools and local Offices of Education. These camps allow 

North Korean defector students to explore and experience various kinds of jobs 

and get career counseling. In addition, Article 82 of the Enforcement Decree of 

the Elementary and Secondary Education Act allows North Korean defector 

students to be admitted to Meister high schools and vocational schools to 

increase the chance of career education.  

 Another emphasis that the Ministry of Education puts for North Korean 

defector students is consolidating educational support. The Ministry of 

Education aims to dispatch more teachers to Hana-dul School, where North 

Korean defectors experience and go through the very first educational process in 

South Korea. By dispatching more teachers, the Ministry of Education aims to 

provide academic and career counseling. In 2016, it has dispatched 8 teachers. 

Moreover, it also provides training programs for teachers in order to strengthen 

faculty capability at both local offices of education level and national level.  

 The Ministry of Education also develops and provides textbooks for 

Korean literacy. Although North Korea uses Korean as well as South Korea, 

there are differences in terms of vocabulary and phoneme. In order to prevent 

communication problems, the Ministry of Education develops and provides 

textbooks on literacy for lower elementary students, upper elementary students 

and middle school students.  
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(ii). The Ministry of Unification 

 The Ministry of Unification also provides educational support for North 

Korean defector students through both the Settlement Support Center for North 

Korean Refugees and the North Korean Refugee Foundation. The two institutes 

have been in charge of different parts of educational support for North Korean 

defectors, but both have worked collaboratively with not only each other but also 

the Ministry of Unification, the Ministry of Education and schools.  

 

< The Settlement Support Center for North Korean Refugees (Hanawon
1
)> 

 The Settlement Support Center for North Korean Refugees (also known 

as Hanawon), an affiliated institute of the Ministry of Unification, provides 

educational support for all North Korean defectors at the initial phrase of 

settlement. As soon as North Korean defectors enter South Korea, they are to go 

through an investigation process checking identities. Then North Korean 

defectors are admitted to Hanawon for reeducation. Hanawon provides a three-

months curriculum that provides psychological treatment and helps settling in 

the new society. It takes account of North Korean defectors' age, previous level 

of education, work experience, and etc and provides adequate level of 

reeducation for social adaptation. At this stage, children at elementary school age 

attend Samjuk elementary school while youths at middle and high school age 

attend Hana-dul School. After the three months training at Samjuk elementary 

school and Hana-dul School, all North Korean defector students are transferred 

to regular schools in assigned districts for settlement. Being responsible for the 

                                           

1 Hana: Symbolically meaning 'One unity' in Korean language  
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very first education North Korean defectors experience in South Korea, 

Hanawon takes such an important role and responsibility.   

 

< The North Korean Refugee Foundation (The Korea Hana Foundation)> 

 The Ministry of Unification also provides educational support through the 

North Korean Refugee Foundation, an affiliated institute of the Ministry of 

Unification. The Ministry of Unification dispatches coordinators in schools and 

regions populated by large number of North Korean defector students. The 

coordinators are North Korean defectors themselves, thus makes them 

understand North Korean defector students' difficulties in a new environment. 

These coordinators help North Korean defector students by coordinating support 

at school, home and community. Making use of their experiences and expertise 

in North Korea, the coordinators are meant to provide North Korean defector 

students with personalized counseling and educational support. As of 2015, 20 

coordinators have been dispatched in 19 schools. Although the Ministry of 

Unification is the main agency in charge of the coordinator program, the North 

Korean Refugee Foundation (also known as the Korea Hana Foundation), the 

Ministry of Education and respective schools are working as a cooperative 

system. the North Korean Refugee Foundation is in charge of signing a MOU 

with schools which are populated by many North Korean defector students, and 

selecting and dispatching coordinators in schools. They also organize workshops 

and training programs for coordinators and schools. After dispatching 

coordinators, the foundation conducts interim evaluation and final evaluation for 

effective management of the program. Moreover, the Ministry of Education 

conducts demand survey through local offices of education for coordinator 
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program every year. It also provides conferences for school officials consulting 

for educational activities. Lastly, respective schools are responsible for selecting 

and hiring coordinators, and establishing plans for coordinator program and 

reporting about the program. Coordinators are preferentially dispatched in 

schools where there are more than 15 North Korean defector students. By North 

Korean defector students, it is primarily those students who were born in North 

Korea or those students who were born in a third country under North Korean 

defector parents. In addition, those who were born in South Korea under North 

Korean defector parents can also benefit from the program if they or their parents 

request for (North Korean Refugee Foundation, 2015).  

 The Ministry of Education also provides educational support which could 

be undertaken at home. First, it provides a distance-learning English program. It 

is a program which provides North Korean defector students man-to-man 

English classes via video telephone. The Ministry of Unification selects a service 

agency which has an experience in providing distance learning service in the past. 

The selected agency provides service, while the overall program is managed and 

evaluated by the Ministry of Unification. The program preferentially selects the 

youngest North Korean defector students from 9 year olds, those without family, 

the ones with disability, children from single-parent families, and the qualified 

recipients of government support. Moreover, the Ministry of Unification also 

provides home-study education service in which the program provides 

workbooks and teachers who visit students' home regularly to check on students' 

working progress. Again, a service agency is selected by the Ministry of 

Unification to provide the home-study service. North Korean defector students 

from 3 year old or older can apply for the program. Just like the distance learning 
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English program, it preferentially selects the ones at younger age, without family, 

with disability, with a single-parent, or with government support. 

 One of the main educational supports the Ministry of Unification 

provides is diverse types of scholarships. In 2013, around KRW560 million was 

administered for 438 North Korean defector students enrolled in middle school, 

high school, undergraduate and graduate schools as scholarships. Moreover, a 

separate financial assistance is administered for those who are enforced to study 

outside the regular educational system due to age. These educational systems 

outside the regular track include private alternative educational facilities and 24 

after-school learning centers. Moreover, the Ministry of Education also provides 

financial support to give North Korean defector students to study and work 

abroad. A program named WEST (Work, English Study, and Travel) is a joint 

program between Korea-U.S college giving students opportunities to study and 

work as interns in the U.S for eight months. Five North Korean defector students 

were selected in 2011, ten were selected in 2012, and another ten were selected 

in 2013.  

 

(iii). Local Offices of Education  

Both provincial and local offices of education work collaboratively with the 

Ministry of Education, the Ministry of Unification and schools to provide 

educational support for North Korean defector students. In Offices of Education, 

divisions such as 'Democratic Citizenship Education Division', 'Multicultural 

Education Division' 'International Education' or 'Educational Welfare' is in 

charge of North Korean defector students' education. Under different names, all 

offices of education work collaboratively with the Ministry of Education, the 
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Ministry of Unification (and its affiliated institutes), and schools for North 

Korean defectors' education. Yet, Offices of Education do not have independent 

educational support administered on its own. All educational support comes from 

either the Ministry of Education or the Ministry of Unification. Offices of 

Education act as collaborative networks to schools in respective regions.  

  

2.2.2 Characteristics of Education for North Korean Defector 

Students  

(i). Current State of Education for North Korean defector students 

 In order to explore the current state of education for North Korean 

defector students, this research referred to the survey that the Korea Hana 

Foundation conducted in 2014 (Shin, 2014). The survey addresses the overall 

state of North Korean defector youths from demographics, education, families, 

use of internet, and health. The research conducted surveys on 1,111 youths who 

are North Korean defector youths between 8 and 18 years old. Among 1,111 

sampled populations, 744 youths responded to the surveys, which is 67% of the 

total sampled population.  

 According to the survey, 54.6% of the responded youths attended schools 

when they were in North Korea, which indicated more than half of the North 

Korean defector youths attended schools in North Korea. The highest percentage 

of North Korean defector youths, around 22.7%, went to grade 1 of elementary 

school. 73.6% of North Korean defector youths who responded that they went to 

school only attended elementary school. When they were asked if they went to 

school in China or third countries throughout the escape route, only 9.3% 

responded that they had education, and the rest 90.7% did not have education. 
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Moreover, of 744 North Korean defector youths, 41.5% are attending elementary 

school, 35.1 are in middle school, and 14.8 are in high school in South Korea. 

These students are registered in regular schools, while 3.5% are attending 

alternative schools that are exclusively for North Korean defectors and 1.3% are 

attending alternative schools open to all students. Moreover, 66.7% of the youths 

responded that they want to finish undergraduate studies.  

 Moreover, the research also conducted survey on those who were born in 

third country and have North Korean defector parents. 950 youths participated in 

the survey and 98.6% of them were born in China. After they arrived in South 

Korea, 51.3% are attending elementary school, 38% are in middle school, and 

2.6% are in high school. 4% attend alternative school, and 1.5% of them attend 

alternative schools for North Korean defector students. 57.4% of North Korean 

defector youths who were born in third countries had educational opportunities 

in China or third countries. The duration of education in China or third countries 

indicates that 22.6% of the youths attended school more than 6 years. Although 

educational opportunities seem to be similar in the places they were born (either 

North Korea or third countries) as more than half of North Korean defector 

youths (54.6%) who were born in North Korea had educational opportunities, the 

highest rate of youths (22.7%) only attended grade 1, and 73.6% attended 

elementary school, which is consisted of 4 years in North Korea. On the other 

hand, for those who were born in China, the highest rate of youths (22.6%) 

responded that they had educational opportunities for more than 6 years. Taking 

these account, North Korean defector youths who were born in China or third 

countries had more access to education.  

 



 

２２ 

(ii). Problems of Education for North Korean defector students 

 There are diverse problems that North Korean defector students' 

education faces. They include not only the problems that North Korean defector 

students face in school, but also the ones they face outside school. The existing 

studies have paid attention to diverse focuses such as the students' adaptation to 

both studies and society in addressing the problems.   

 

<Education Gaps and Academic Adaptation> 

 The Korea Hana Foundation addressed that North Korean defector 

students' biggest challenge is catching up with studies in school (Shin, 2014). As 

indicated above, around half of the North Korean defector youths did not have 

the chance to get education in the places where they were born, either in North 

Korea or a third country. Moreover, 90.7% of those who were born in North 

Korea did not have education throughout the escape route. A large portion of 

North Korean defector students both from North Korea and third countries have 

problems in attaining basic education (Shin, 2014). Some North Korean defector 

students did not have education in North Korea, or even if they had education in 

North Korea, they experience lack of education throughout escape routes as they 

do not have education in China or third countries. This can be linked to the 

difficulties that North Korean defector students are facing in school. 48.0% 

responded that the biggest challenge they face in school is catching up with 

classes. Due to lack of education either in North Korea or in China or third 

countries, North Korean defector students are experiencing a huge educational 

gap and thus have difficulty in catching up with the curriculum.  
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 By exploring diverse programs and curriculum, a number of studies (Nah 

et al, 2013; Park et al, 2014l Bae, 2012; Sohn et al, 2012; Yeon & Kim, 2012; 

Lee, 2015) have dealt how to facilitate North Korean defector students' academic 

adaptation, or catching up with the South Korean curriculum. The studies such as 

Nah et al (2013) and Sohn et al (2012) have developed a program or curriculum 

in order to facilitate North Korean defector students' adaptation in South Korean 

society and education system. Moreover, other studies (Park et al, 2014l Bae, 

2012; Yeon & Kim, 2012; Lee, 2015) have suggested a diverse ways to improve 

the existing curriculum in respective subject areas.  

 

<Cultural, Psychological and Identity Adaptation> 

 The second biggest challenge that North Korean defector students face in 

school is difficulty in adapting with culture and language (Shin, 2014). There are 

studies (Lee, 2006; Kim, 2008; Park & Byun, 2008; An & Kim, 2015; Lee, 2014; 

Jeong, 2012; Jeong, Choi & Kim, 2015; Hong, Lee and Kim, 2010) which 

focused on cultural and language adaptation of North Korean defector students. 

Some of them (Lee, 2006; Park & Byun, 2008; An & Kim, 2015; Lee, 2014; 

Jeong, Choi & Kim, 2015; Hong, Lee and Kim, 2010) have focused on the 

factors that influence North Korean defector students' adaptation in South Korea. 

These studies not only explore the cultural adaptation experiences and processes 

of North Korean defector students, but also examine the relationships among the 

factors that influence adaptation. Moreover, as there were studies which 

developed programs or curriculum for North Korean defector students' academic 

adaptation, Kim (2008) as well developed a curriculum for North Korean 
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defector students' cultural integration in South Korea from a Christian 

perspective.  

 Furthermore, North Korean defector students' cultural adaptation is also 

linked to psychological settlement. Jeong (2012) conducted a case study of group 

art therapy which was composed of North Korean defectors' children. The study 

concluded that a group art therapy positively affects North Korean defector 

children's reducing anxiety and accumulative stress from adaptation. Kim and 

Choi (2009) conducted a similar study on how art therapy influences North 

Korean defector students' stress and adaptation in school. While there are studies 

such as Na (2014) which focused on North Korean defector students' 

psychological trauma itself, others (Kim, 2013; Kim, 2016; Yoon & Oh, 2010) 

focused on how psychological trauma can work as a mediator or contributor to 

students' growth.  

 Some studies focused on North Korean defector students' identity. 

Because most of the studies approached North Korean defector students' identity 

in the perspective that sees identity as changing or reorganizing throughout the 

process of socialization and education, this study categorized the studies on 

identity as a part of adaptation. Some studies (Choi, 2011; Kim & Lee, 2014) 

have paid attention to North Korean defector students' experiences on identity or 

values. Furthermore, others (Cho, 2014; Lee, 2012; Lee, 2015) have focused on 

the processes of North Korean defector students' reorganization or formation of 

identity and values. These studies illustrate how North Korean defector students 

experience constant reorganization of their identity and values as they experience 

South Korean society.  
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<Social and External Discrimination Towards North Korean Defector Students> 

 Furthermore, problems that students face are not limited to physical 

boundaries of school, but also the society at large. The problems that North 

Korean defector students face have been addressed by diverse actors in various 

forms such as surveys by research institutes, academic articles by individual 

researchers, news articles by reporters, etc. The aforementioned survey 

conducted by the Korea Hana Foundation (Shin, 2014) also addresses the 

problems that North Korean defector students face regarding education. First, 

North Korean defector students who were born in North Korea have repulsion 

towards revealing that they are from North Korea. 32.3% responded that they 

would reveal where they are from in situations when they have to, but they 

would rather not reveal if possible. Moreover, 26.1% responded they would 

never reveal that they are from North Korea. 22.3% responded they would not 

reveal, but they have no qualms even if people come to know about it. The 

lowest rate, 19.4% responded that they have no qualms at all in revealing that 

they are from North Korea. A slightly different ratio was found in the survey 

conducted on North Korean defector youths born in China or third countries. 

Similarly, the highest rate of youths, 30.7% responded that they would reveal 

where they are from in situations when they have to, but they would rather not 

reveal if possible. However, the second highest rate, 24% responded that they 

have no qualms at all in revealing where they are from. 22.9% of youths who 

responded that they would not reveal, but they have no qualms even if people 

come to know about it followed the next, and the lowest rate 21.8% answered 

that they would never reveal it. In this sense, North Korean defector youths have 

slightly less repulsion towards revealing where they are from. The highest 
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number of those who answered that they have repulsion towards revealing where 

they are from responded that they do not want to reveal it because they do not 

think it is necessary to. The second highest reason was because they are afraid of 

discrimination, followed by because they do not want to get attention for coming 

from North Korea or third countries such as China. It is evident that all North 

Korean defector students, regardless of where they were born in, have a negative 

perspective in revealing that they are North Korean defector students.  

 The survey addresses how North Korean defector students are accepted in 

the South Korean society from North Korean defector students' perspective. 

Then how do South Korean students actually feel about North Korean defector 

students? There are a number of studies on South Korean students' prejudice, 

acceptance, or perspective towards North Korean defector students (Kim&Yoon, 

2013; Kim, 2014; Park, 2012; Yoon, 2013; Lee, 2013). Yoon (2013) analyzed 

how South Korean students perceive minority groups in South Korea. She 

divided minority groups into disabled, homosexuals, marriage-immigrants, 

overseas workers, and North Korean defectors. The study explores diverse rights 

and duties of the minority groups in order to analyze how South Korean students 

perceive these groups. As a result, South Korean students perceive positively in 

the order of 'disabled' (4.00pts), 'homosexuals' (3.60pts), 'marriage-immigrants' 

(3.65pts), 'overseas workers' (3.41pts), and North Korean defectors (3.37pts). It 

is evident that South Korean students feel more positive towards non-migrated 

minority groups than migrated minority groups. Despite North Korea sharing the 

historical roots with South Korea, South Korean students perceive North Korean 

defectors as 'them' rather than 'us'. Even more strikingly, North Korean defectors 

ranked the very last in the perception of South Korean students.  
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 Kim (2014) also addresses that South Korean students tend to have 

negative prejudices towards North Korean defector students, which makes them 

even more difficult to adapt to the South Korean society. Kim states that the 

mass media is one of the biggest factors in forming South Korean defector 

students' prejudice. Furthermore, Kim also addresses that parents' reaction when 

watching related contents also affect South Korean students' prejudice.  

  

2.2.3 The Existing Studies on Education for North Korean Defector 

Students  

 Reviewing the existing studies, it attempts to explore on the overall 

academia's perception on what is needed for education for North Korean defector 

students. There are diverse focuses of the existing studies on North Korean 

defector students' education, which includes adaptation, curriculum, career, 

identity, psychological effects, multicultural education, and more. Among 

diverse focuses, the most amounts of studies have focused on adaptation. These 

studies have attempted to show how North Korean defector students are able or 

unable to adapt in South Korean education system and society. In particular, 

some studies (Kim, 2015a; Lee, 2014; Lee, 2007; Lee, 2002; Lee, 2008; Kim & 

Lee, 2013; Kim, 2005; Bae & Yang, 2010) have explored North Korean defector 

students' process of adaptation and addressed characteristics observed throughout 

the process. Moreover, Na (2013) and Lee (2001) have addressed the problems 

North Korean defector students face in adaptation. Extending from such 

problems, there are studies which have sought for better approach to North 

Korean defector students' adaptation (Kim, 2015b; Roh, 2003; Maeng, Gil & 

Choi, 2013; Hwang & Chun, 2004) from diverse perspectives. Maeng, Gil & 
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Choi (2013) and Hwang & Chun (2004) approached from the perspective of 

policy, while Roh (2003) and Kim (2015b) approached from the education 

perspective.  

 The existing studies related to education for North Korean defector 

students are largely concentrated on adaptation education. Even a large portion 

of the studies which have dealt curriculum, program, career, psychological 

factors, and identity of North Korean defector students are ultimately related to 

the students' adaptation. Curriculum and program have been developed for 

academic and cultural adaptation, career education was developed and provided 

for adaptation in South Korean society, psychological factors were examined for 

better settlement, and identity changes were explored as an indicator of 

adaptation process.  

 Furthermore, the existing studies also address North Korean defector 

students' education in the perspective of multiculturalism or multicultural 

education. Chang (2008) has addressed North Korean defector students' 

adaptation to school life from a multicultural education perspective. He has 

pointed out that North Korean defector students are facing difficulty and 

confusion in terms of social and cultural differences rather than personal 

psychological problems in South Korea. In this regard, the study has suggested 

an multicultural program to North Korean defector students' education which 

emphasizes the need to understand gaps between different cultures. It also has 

stressed the need for South Korean society to change its attitude towards North 

Korean defector students, which heavily influences North Korean defector 

students' psychological stability and perception on South Korean society. In 

multicultural perspective, Chang (2008) has perceived North Korean defector 
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students as a minority group who are political and economic refugees and 

victims of cultural shock and social prejudices at the same time. Kim (2009) has 

addressed how the current education policies and support for North Korean 

defector students in South Korea have multicultural characteristics which are still 

based on assimilation. The study has found policies supporting North Korean 

defector students' settlement in South Korea are largely pursuing unification, and 

are based on the premise that North Korean defector students need adaptation in 

South Korea in order to prepare for unification and recognize the homogeneity in 

the context of one Korean nation. Moon (2012) also has analyzed the education 

policies for North Korean defector students, particularly that of the Ministry of 

Education, from multicultural perspective. Her work agrees with Kim (2009) in 

the sense that the education policies are fundamentally pursuing adaptation and 

social integration. It also has further analyzed teacher-administrator, education 

curriculum, parents‟ participation, class materials, monitoring and academic 

achievement gaps. Integrating her findings, Moon has asserted that multicultural 

education approach must not only encounter North Korean defector students but 

also South Korean students in order to increase acceptance degree of the overall 

society. Various degrees of supports for North Korean defector students also has 

been addressed for identity and psychological crisis, academic gaps and other 

problems that North Korean defector students go through. Furthermore, Kim 

(2010) has addressed overall educational problems that North Korean defector 

students face in the perspective of multicultural education. The study has pointed 

out that the biggest problem that North Korean defector students face is 

academic gaps, and thus there needs to be adequate educational programs that 

reflect diverse factors that influence the students' adaptation in school life. In that 
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regard, education must be able to foster psychosocial development of the 

students not only in school but also in community. Doing so, the government, 

civil organizations, and various programs must provide multicultural education 

rather than mere unilateral assimilation to the mainstream society. Moreover, 

Wang (2010) has analyzed three stages of educational program (early settlement 

- transitional - settling) for North Korean defector students from multicultural 

perspective. Analyzing respective programs, the study implies that the 

perspective on 'adaptation' must be redefined. If adaptation referred to 

socialization process of North Korean defector students at early settlement stage, 

the term must have a different notion of North Korean defector students being 

able to be more active participants creating a new culture at later settling stage. 

In that regard, respective program and institutes must go through redefining 

process of adaptation. Furthermore, the study also has addressed the needs for all 

North Korean students, South Korean students and teachers to be cultural 

reciprocal actors. In a multicultural society, adaptation is a process that not only 

new comers to the society experience, but also existing settlers go through. The 

aforementioned studies (Chang, 2008; Kim, 2009; Kim, 2010; Wang, 2010; 

Moon, 2012) which views North Korean defector students' education from 

multicultural education perspective implies a social and academic perspective 

which views North Korean defector students as a culturally different group and 

minority. Because North Korean defector students are in the very particular 

position in South Korea, in which they are referred as one-nation, refugees, 

immigrants, and minorities at the same time, multicultural approach along with 

what they actually encounter in the society, and strong emphasis on adaptation 

brings North Korean defector students identity confusion.  
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2.3 Global Citizenship Education  

 Doing a thorough literature review on the current state of North Korean 

defector students' education, and what has been emphasized on their education, it 

eventually leads to a question: Has education that the Ministry of Education, the 

Ministry of Unification and the existing studies emphasized been responding to 

what North Korean defectors actually need? Despite such strong emphasis on 

adaptation education, North Korean defector students are still struggling to adapt 

to the South Korean society. Furthermore, although they are expected to be 

contributing to unification in the future, it is questionable whether education is 

fostering them with the adequate factors that prepare them to be contributors to 

unification. In this regard, this study attempts to take global citizenship education, 

which has been emphasized to international education arena including South 

Korean students, but North Korean defector students.  

 

 2.3.1 Historical Development of Global Citizenship Education 

 Although global citizenship education seems to be a recent trend, it in 

fact has gone through a gradual development from ancient ideal of 

cosmopolitanism. The origins of cosmopolitanism are traced back to Diogenes of 

Sinope, who coined the term 'citizens of cosmos'. His argument was that 

rejecting the narrow notion of polis (local), and opening mind would eventually 

create a world citizenship that transcends beyond culture, state and people. 

Starting from cosmopolitanism, the philosophy has gradually developed as it 

goes through different phases of globalization. However, faced with Stoic form 

of individualism and self-sufficiency, cosmopolitanism remained only within a 

reach of elite theorists. The long history of education and globalization based on 
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cosmopolitanism eventually became global citizenship education. Moreover, 

what Dill (2013) addresses by illustrating the historical development of global 

citizenship are impressive. "While the shift in focus from a national to a global 

imaginary in schooling may be experienced as new and different, the moral 

processes at work that form the imaginations, outlooks, and cultural 

understandings of children are similar: stories are told and citizens are formed".  

 

 2.3.2 The UN Context of Global Citizenship Education  

 Within the context of the UN, global citizenship education have been 

called differently, with different focuses, such as peace education, international 

education, international understanding education and more. In 2000, the UN 

launched the Millennium Development Goals (MDGs) as a global agenda. The 

MDGs being evaluated to be partially successful, sustainability has caught the 

world's attention as a crucial factor in global development. As a result, the next 

global agenda, the Sustainable Development Goals (SDGs) were launched in 

2015 with the expiration of MDGs. Before the SDGs were officially announced, 

the UN and the Secretary General-Ban have suggested educational approach to 

global development, which is later closely linked to SDGs. In 2012, along with 

the launch of Global Education First Initiative (GEFI) by the Secretary-General 

Ban, global citizenship education emerged as an international educational agenda. 

GEFI is a five-year initiative to accelerate progress towards Education for All 

goals and education goals of the Millennium Development Goals (MDGs). GEFI 

sets three priorities, which include 1. put every child in school, 2. improve the 

quality of learning, and 3. foster global citizenship. As global citizenship being 

illustrated one of the priorities, global citizenship education has gained 
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increasing attention. After GEFI was launched, there have been working papers, 

forums, and guidelines produced and held in order to specify what and how it 

should be dealt. With much efforts of the UN, there are now more specific topics 

and educational goals to be dealt and achieved by global citizenship education.   

 Furthermore, a few months before the SDGs were launched, World 

Education Forum was held on May in which Incheon Declaration and 

Framework for Action adopted in which global citizenship education was 

strongly promoted as an educational approach to overcome diverse global 

problems. Along with Incheon Declaration on May, as the SDGs were more 

refined on October, global citizenship education was put forward as an essential 

strategic task in achieving the SDGs.  

 

2.3.3 Global Citizenship Education for North Korean Defector 

Students 

 Recently with the increasing emphasis on global citizenship education, 

some scholars have paid attention to global citizenship education in relation to 

North Korean defector students (Kim & Lee, 2014; Cho & Jung, 2015). Both 

studies were conducted as quantitative research with different focuses. Kim and 

Lee (2014) attempts to examine North Korean defector students' cognition on 

democratic values using International Association for the Evaluation of 

Educational Achievement (IEA)'s International Civic and Citizenship Education 

Study (ICCS) as a survey tool. The authors recomposed the survey for North 

Korean defector students. The study indicates that North Korean defector 

students show generally high level of cognition on democratic values and rights. 

Compared to the results of South Korean students, it demonstrates that North 
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Korean defector students strongly oppose arresting without a trial. The 

opposition was stronger than that of South Korean students, and it seems to 

driven from North Korean defector students' past experiences and trauma 

throughout the escape routes. As a reaction to illegal arrest and state violence 

that they have witnessed or experienced in North Korea influenced these 

students' strong opposition to illegal arrest and detention, and support for 

individual freedom. On the other hand, the study revealed that North Korean 

defector students have less antipathy against families of political leaders entering 

public sector and corporations and government's monopoly of media. This is 

driven from the way North Korean defector students used to worship the Kim 

family. As the hereditary dictatorship and the state's monopoly of media were 

justified in North Korea, North Korean defector students take it as a universal 

tendency.  

 Using Chi (2007)'s scale on global citizenship of youth, Cho and Jung 

(2015) compare the global citizenship of North Korean defector students and 

South Korean students in middle and high school. The study indicates that in 

terms of global community, social participation, and consciousness on 

multiculturalism, North Korean defector students and South Korean students did 

not show any significant difference. On the other hand, in terms of social 

responsibility, equality and trust, the two groups showed differences. For social 

responsibility and equality, although both groups indicated quite high levels, 

South Korean students demonstrated a higher level. Furthermore, in terms of 

trust, North Korean defector students indicated a satisfactory level while South 

Korean students demonstrated significantly low level of trust. In this sense, the 
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study revealed that South Korean students have distrust in government, media, 

and public officers compared to North Korean defectors.  
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CHAPTER III. Research Methodology 

 

 This study conducted qualitative research in order to explore the needs 

and feasibility of global citizenship education for North Korean Defector 

Students in South Korea. In seeking for the most adequate research method, this 

study focused on the purpose of the study, which is to explore the needs and 

feasibility of global citizenship education in the context of North Korean 

defector students' education, rather than getting an overall trend of generalization. 

Moreover, the previous studies have conducted quantitative research, which 

meant the lack of qualitative exploration on global citizenship education for 

North Korean defector students. In this regard, this study attempted to focus on 

what quantitative research is limited to, and conduct qualitative research. By 

conducting qualitative research, this study explored the needs and feasibility of 

global citizenship education from teachers' perceptions.  

 In order to explore the needs and feasibility of global citizenship 

education for North Korean defector students, the study conducted interviews 

with teachers at an alternative school for North Korean defector students. 

Although some North Korean defector students attend regular schools or other 

types of educational institutions in which they have chances to mingle with 

South Korean students, this study particularly selected an alternative school for 

North Korean defector students for the following reasons: First, the school itself 

forms a homogeneous group as students can share and sympathize their 

experiences and backgrounds. Second, as all students are North Korean defector 

students, all teachers' main task is North Korean defector students' education, 

thus their focus does not become diffused. Third, the main focus of this study is 
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not North Korean defector students' education in regular schools in South Korea, 

but is North Korean defector students' education itself. Thus, this study found it 

meaningful to study North Korean defector students‟ education within the 

context of an alternative school for North Korean defector students.  

 The main materials this study used are interview data. As mentioned, this 

study conducted interviews with teachers at an alternative school for North 

Korean defector students. 2014 Survey on North Korean defector students 

addressed that 61.6% of North Korean defector students talk to their parents 

when they have problems, followed by 24.3% who talk to their teachers (Shin, 

2014). In comparison, the biggest ratio of South Korean students, 46.6% speak to 

their friends and colleagues, followed by 22.3% who talk to their mothers when 

they have problems. There is only 1.3% of South Korean students who talk to 

their teachers, which was found to be lowest ratio among other options (Korean 

Statistical Information Service, 2014). In this regard, North Korean defector 

students rely on teachers quite significantly. In this regard, having teachers at A 

Alternative School, who are in the center of North Korean defector students‟ 

education, as the main participants of the study is meaningful.  

 

3.1 The Context of A Alternative School 

 A Alternative School is an alternative school which only accepts North 

Korean defector students. It is accredited as a high school, meaning that if 

students graduate A Alternative School, they are officially qualified as high 

school graduates just like those who finished regular high schools. A Alternative 

School was founded by a number of Christian churches in South Korea. Thus, 

the school is a Christianity based school, and the board is mostly composed of 
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people from respective churches. The school is run by not only government 

subsidies but also donations from the public. Individuals, churches and diverse 

organizations donate, which includes financial and material support, voluntary 

works, and even prayers.  

 In terms of geographical and environmental factors
2
, A Alternative 

School is located in the heart of downtown Seoul. In particular, it is an area 

where a lot of tourists from other countries visit for shopping. As a result, the 

students have much greater chances of encountering people from various 

countries and backgrounds. Because the school is located in Seoul and also has a 

number of dormitories in Seoul, North Korean defector students can commute 

from either home or dormitories. As they commute to school back and forth, the 

students have more chances of encountering diverse contexts of South Korean 

society including globalization, particularly that of Seoul.  

 The educational philosophy A Alternative School is based on includes 

recovery, understanding, and love. In terms of recovery, the school aims at 

recovery of spirits, mentality, health and vision as a genuine human being rather 

than an individual under South and North Korean system. In terms of 

understanding, the school aims to foster students to recognize and encompass 

diversity and mutually respect each other. Lastly, the school pursues the students 

to be able to act based on mutual respect rather than being assimilated. As of 

April 2016, 78 students attend the school. Out of 78, 13 students are in grade 1, 

26 students are in grade 2, and 39 students are in grade 3. Grade 1 classes are 

composed of 6.5 students in average, while grade 2 and grade 3 classes are 
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composed of 13 students in average. The class size is relatively small compared 

to the average size of a class in South Korea. Nationwide, the average class size 

is around 16 students (The Ministry of Education, 2016).  

 Furthermore, the fact that A Alternative School only accepts North 

Korean defector students signals a significant context in this study. Because all 

the students at A Alternative School are either from North Korea or were born in 

China or third countries with North Korean parents, they naturally share similar 

experiences and backgrounds. As a result, the entire school eventually forms a 

homogenous group as a whole. In a school environment in which the students 

can freely share experiences and backgrounds, feel empathized, and understand 

each others' hardships, North Korean defector students are less likely to 

experience social discrimination and insecurity. Moreover, due to such 

homogeneity that the students share, it is easier for teachers to accumulate their 

knowledge, skills and understanding regarding North Korean defector students. 

Because North Korean defector students come from a very different contexts, 

backgrounds, and culture, everything in South Korean society is new, even the 

simplest things that South Korean may take it as granted. As teachers at A 

Alternative School have accumulated understanding of North Korean defector 

students' needs, they are able to provide support more adequately. Furthermore, 

there are a number of policies, programs and supports that teachers must be 

aware of, such as special admission to university, government supports and 

subsidies, scholarships, and more. If a North Korean defector student were in a 

regular school, it could be difficult for a teacher to take care of such needs. There 

are more than 20-30 students to take care of, and the North Korean defector 

student is only one of them. Teacher's attention is inevitably diffused. Moreover, 
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teachers rotate in regular public schools. If a teacher teaches a North Korean 

defector student for the first time, it obviously takes time for the teacher to get to 

know about the needs of and approaches to the North Korean defector student. 

However, as teachers are transferred to another school after a few years, it is 

much harder for them to accumulate their knowledge, skills and understanding 

regarding North Korean defector students.  

 Moreover, A Alternative School provides education dedicated to North 

Korean defector students. Because it only accepts a particular group, North 

Korean defector students, and it is an alternative school, which has some extent 

of flexibility, the teachers at A Alternative School have self-developed 

curriculum, subjects and textbooks. In order to meet the students' needs of 

getting to know about the society, the school has developed a subject named 

'First Steps to Social Life' in which students learn about the very basics of the 

society, such as going to the bank, drawing the national flag of South Korea, 

getting support from the community center, and more. Furthermore, due to 

academic gaps and cultural and language differences, North Korean defector 

students tend to face difficulty in studying with regular textbooks. Thus, the 

teachers have developed textbooks on their own for almost all subjects, in order 

to provide materials that the students can understand. For instance, the self-

developed textbooks do reflect what regular textbooks have, but with easier 

explanation especially when there are exotic words or Chinese words that North 

Korea does not use. Because an alternative school tends to be more flexible in 

terms of managing the overall curriculum, A Alternative School is able to 

provide adequate level and contents for North Korean defector students. Such 
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contexts and characteristics of A Alternative School is the fundamental premise 

this study is based on.  

 

3.2 Participants  

 This research conducted interviews with 8 participants, who are teachers 

at A Alternative School in South Korea. A Alternative School is an alternative 

school only for North Korean defector students. There are 12 teachers 

responsible for teaching subjects, excluding the principal, deputy principal, 

administration staffs and dorm supervisors. These 12 teachers at A Alternative 

School are population of the study. Because this study aimed at conducting a 

research in a particular context of North Korean defector students' education, it 

conducted purposeful sampling. In particular, this study used snowball or chain 

sampling in which the researcher was recommended with participants (Patton, 

1990). After conducting the first interview with a few participants, the researcher 

asked them to recommend other teachers who could participate in the study. As a 

result, among 12 teachers, 8 of them participated in the research.  

 

Table 4. List of Participants 

Name (Pseudonym) Subject  1st
 

Interview 2nd Interview 

Kim  Korean  
April 29

th

  June 7
th

  

Lee  Math  
May 4

th

  June 3
rd

  

Choi  After Class  
May 10

th

  May 31
st

  

Park  Physical Education 
May 23

rd

  
 

Kang  Social Studies  
Mat 24

th

  June 7
th

  

Lim  Science  
May 24

th

  
 

Cho  English  
May 24

th

  
 

Yoon  Hangeul/ First 

Steps in Social Life  
May 25

th
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8 participants are responsible for Korean, Math, After Class, Physical Education, 

Social Studies, Science, English and Hangeul/First Steps in Social Life 

respectively. All the names indicated in this entire research are pseudonyms. 

 The study did not set the number of participants before or throughout the 

data collection process. Seidman (1998) stated two criteria for indicating 

'enough' number of research participants. 1. sufficiency and 2. saturation of 

information. In this research, the two criteria were considered in defining 

participants. For sufficiency, this study invited 8 participants out of 12 teachers. 

Because the total population of the study is 12, interviewing 8 participants seem 

to be a sufficient number. Moreover, because the study conducted second 

interviews with half of the participants, the total number of interviews was 12. 

More importantly, the second criterion, saturation of information, was 

considered as the central standard of defining enough number of participants. A 

number of qualitative researchers (Glaser&Strauss, 1967; Lincoln&Guba, 1985; 

Seidman, 1998) indicated that a researcher can start discovering similar 

information from different participants at some point. In such a case, the 

researcher no longer learns from further interviews, thus it signals the study to 

stop continuing with selecting anymore participants. This study conducted initial 

analysis (open coding) as soon as interviews were conducted. Doing an initial 

analysis, the study started to find similar information and stopped getting more 

participants. Instead, it focused on carrying out initial analysis and sought for 

further questions within the range of existing participants.  
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3.3 Data Collection 

 Before collecting the data, the study got approval from the Institutional 

Review Board (IRB) for research ethics
3
. In order to collect qualitative data in 

exploring the needs and feasibility of global citizenship education for North 

Korean defector students, this study made the most of interviews. In addition, in 

order to supplement interview data, observation and field materials were also 

used.  

 

 3.3.1 Semi-Structured Interview 

 This research conducted 12 interviews with 8 participants. After doing 

the first interviews with the participants, the researcher conducted an initial 

analysis. If there were further questions emerged, the researcher carried on with 

the second interviews with some of the participants. Each session of interviews 

was around 40-60 minutes. All interviews were conducted in an empty 

classroom, where the participants feel comfortable. All interviews were recorded 

and were transcribed.  

 The interviews were semi-structured. There were an overall guidelines 

prepared before the interviews, yet they were not limited to the guidelines. 

Depending on the contents that the participants shared in the interviews, follow 

up questions varied. In terms of interview questions and guidelines, they were in 

the following structure: 1. overall North Korean defector students' education and 

2. global citizenship education for North Korean defector students. In the first 

part, the participants' experiences and perspectives of North Korean defector 
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students' education and North Korean defector students were interviewed. In the 

second part, the study used 'photo elicitation', which is a technique making use of 

visualized materials in order to discuss and question about a particular topic 

(Creswell, 2013). Because the participants are experts in North Korean defector 

students' education, rather than global citizenship education, the study tried to 

invite the participants right into the topic by showing a 3 minute video which 

presents the issues that are known as the global problems such as poverty, 

hunger, lack of education, environment, inequality and more. Because the 

participants could have diverse understanding of global citizenship education, 

the word global citizenship education was not used in the entire interview. 

Rather, by showing a short video, the study directly invited the participants into 

the topic. Although the issues dealt in the video are only a part of global 

citizenship education, because global citizenship education is widely promoted 

with such issues, the study found it to be a sound link to approach the 

participants without explicitly using the word global citizenship education. In 

order to discuss about global citizenship education more thoroughly, the study 

also showed the participants a table indicating the core dimensions of global 

citizenship education
4
. Looking at the table, the researcher discussed about the 

needs and feasibility of global citizenship education for North Korean defector 

students.  
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 3.3.2 Observation 

 In order to explore the environment both teachers and students are in, this 

study observed the environmental factors around A Alternative School. 

Observing the way from the subway station to the school, it attempted to record 

the environmental and social factors that the students and teachers are exposed to. 

Although it was a supplementary data, it was used to understand the context of A 

Alternative School and was also reflected in writing interview guidelines.  

 

 3.3.3 Field Materials 

 Because the main material, interview data was collected from teachers, 

this study is limited to teachers' perceptions. Although it is a limitation of this 

study, in order to explore the perspective of North Korean defector students at A 

Alternative School, this study also made use of a field material, which is a 

collection of work written by the students in a reading class. The students took a 

reading class in Summer School in 2015, and the works they wrote were 

published into a collection. The collection of work is divided into 3 chapters, 

which are: 1. Explore Myself, 2. Explore the Community, and 3. Explore the 

World. Under respective chapters, there are 8 diverse topics as the following. 

Through the collection of work, this study was able to indirectly explore the 

students' perspectives, which were reflected in the research as a supplementary 

data.  

 

3.4 Data Analysis 

 This study analyzed the data through three stages, open coding, structural 

coding, and application of framework of analysis. As the study goes through 
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three stages, it learned about the field context of North Korean defector students' 

education and translates it into a data that answers the research questions. 

Throughout the three stages, the research questions were always taken account 

and reflected as much as possible.  

Figure 2. Process of Data Analysis  

 

 

 

 

 3.4.1 Open Coding 

 The initial coding of this study took is open coding. Open coding or 

initial coding is a process of breaking down qualitative data into discrete parts, 

and examining for similarities and differences for comparison (Salda a, 2016). 

After transcribing the recorded interviews, the study broke down the transcribed 

interview data into individually coded segments. Similarly, observation data and 

field data were also broken down into individually coded segments. Each 

individually coded segment contains diverse qualitative meanings and notions. 

By comparing similarities and differences of the segments, the study linked the 

process of analysis to the next step, which is structural coding.  

 

 3.4.2 Structural Coding  

 In order to organize the individually coded segments of qualitative data, 

this study use structural coding. Structural coding is a process of categorizing the 

data in order to examine the coded segments' commonalities, differences and 

relationships (Salda a, 2016). In this study, the individually coded segments 

Open 

Coding 

Structural 

Coding 

Framework 

of Analysis 
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were structured in a way that the structure answers the research questions. In that 

regard, the entire structure of findings was organized as a process of answering 

the research questions with individually coded segments of the qualitative data.  

 3.4.3 Framework of Analysis 

 The theoretical framework of the study was used to analyze the findings 

as the final step. The theoretical framework was not only used in the process of 

designing the research, in order to phrase a question that worked into a problem 

statement (Merriam, 2009), but also in the process of data collection and final 

analysis. After categorizing and organizing individually coded segments into a 

structure that answers the research questions, the theoretical framework was 

taken to analyze and answer the central research question, 'What makes global 

citizenship education needed for North Korean defector students?'.  

 

UNESCO's Framework of Global Citizenship Education 

 The theoretical framework of the study was taken from the UNESCO's 

framework of global citizenship education. The UNESCO has been leading 

global citizenship education as an international educational agenda. In the 

UNESCO's document on Global Citizenship Education: Topics and Learning 

Objectives (2015), it suggests the core conceptual dimensions of global 

citizenship education. Furthermore, based on the three dimensions, the UNESCO 

also presents more specific topics in each domains of learning. The three 

dimensions suggested by the UNESCO are cognitive, socio-emotional and 

behavioral dimensions. In terms of cognitive dimension, global citizenship aims 

to foster students' knowledge and understanding about global, regional, national 

and local issues. By having critical thinking on such issues, it is also expected to 
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understand interconnectedness and interdependency of diverse countries. 

Furthermore, from socio-emotional dimension, students are expected to have a 

sense of belonging to humanity, share values and responsibilities as a member of 

global society, and respect for diversity. Lastly, with cognitive and socio-

emotional dimensions, students are expected to take it to behavioral dimension, 

which is to act to make changes for peaceful and sustainable world at local, 

national, and global levels.  

 

Table 5. Core Conceptual Dimensions of Global Citizenship Education  

Dimension Description  

Cognitive To acquire knowledge, understanding and critical thinking 

about global, regional, national and local issues and the 

interconnectedness  and interdependency of different 

countries and populations 

Socio-emotional 
To have a sense of belonging to a common humanity, sharing 

values and responsibilities 

Behavioral To act effectively and responsibly at local, national, and 

global levels for a more peaceful and sustainable world 

(UNESCO, 2015) 

As mentioned, the theoretical framework was used throughout the entire research 

process, from designing, collecting data, to data analyzing. In interviews, the 

above table was shown to the participants in order to help the participants' 

understanding of global citizenship education along with the video. Moreover, to 

help the participants' better understanding, topics of global citizenship education 

suggested by the UNESCO were also shown as examples of the three dimensions.   
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Table 6. Topics of Global Citizenship Education  

Dimension Topics 

Cognitive Informed and critically literate:  

- Local, national and global systems and structures 

- Issues affecting interaction and connectedness of 

communities at local, national, and global levels 

- Underlying assumptions and power dynamics  

Socio-emotional Socially connected and respectful of diversity: 

- Different levels of identity 

- Different communities people belong to and how these are 

connected  

- Difference and respect for diversity 

Behavioral Ethically responsible and engaged:  

- Actions that can be taken individually and collectively 

- Ethically responsible behavior 

- Getting engaged and taking action 

(UNESCO, 2015) 

Each topic elaborates what respective dimensions indicate within the frame of 

global citizenship education. In cognitive dimension, the topics indicate what 

issues - local, national, global issues, assumptions and power dynamics - 

students must know cognitively. Moreover, with what students know cognitively, 

global citizenship education aims to take students to be socially connected and 

respectful of diversity. In this dimension, it facilitates students to respect and 

empathize for diversity, and share values as a part of a common humanity. 

Moreover, with what students know cognitively and feel socio-emotionally, 

global citizenship education also facilitates students to take actions. Being 
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engaged in diverse issues with ethically responsible behavior, students are 

expected to be global citizens.  
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CHAPTER IV. Findings 

  

 In this chapter, what has been collected - the interview, observation, and 

field data - will be described and defined. Although this part refrains from 

assigning significance or values to the data, it organizes the findings in the 

construct that could later be linked to research questions in the discussion. In 

other words, this chapter outlines and organizes the coded segments found 

through open coding in the structure that could be led to discussion.  

 

4.1 North Korean Defector Students' Education 

 4.1.1 The Objective of Education 

 The study explored what the objectives of North Korean defector students‟ 

education are from teachers' perceptions. There were various perspectives 

regarding objectives of education for North Korean defector students. It 

organized and structured into three overarching categories of objectives - first, 

adaptation in South Korean society, second, formation of perspectives, and third, 

roles before and after unification.  

  

(i). Adaptation in South Korean society 

 The teachers at A Alternative School addressed that the primary and 

short-term objective of North Korean defector students' education is adaptation 

in South Korean society. As students enter South Korea as refugees but 

eventually become immigrants, adaptation is one of the main objectives that both 

North Korean defector students and South Korean society need.  
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“In the nearest terms, we do have objective on adaptation in South 

Korean society. These students came to South Korea anyway, and we 

emphasize that in order for them to adapt and survive in South 

Korean society, we need education. So for these things, we need 

education and that‟s probably the basic objective of school 

education… We do think that the primary objective would be 

adaptation in the South Korea society” (160504_INT_LEE)5 

 

Because North Korean defector students are faced with a completely new society, 

they inevitably need social adaptation in order to survive. Thus in the short term, 

the objective of North Korean defector students' education would be adaptation in 

South Korean society. In the process of adaptation, education plays a key role.  

 

“We need education as a process of adaptation in South Korean 

society. And they were deprived of education in North Korea… Even if 

they finished high school in North Korea, they only superficially 

finished schooling due to state of living. They came to South Korea 

without having adequate academic achievement…… In order for these 

students to live in South Korea, they need to be able to communicate 

and understand in terms of what South Korean society has as 

common sense” (160525_INT_YOON)6 

 

Being adapted in South Korean society is directly linked to these students‟ 

survival in the new society. In terms of adaptation process, participant Lee 

recognizes that education plays a key role. Moreover, participant Yoon also 

recognizes the need of adaptation in order for these students to survive in South 
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Korean society. He points out that for the students‟ survival in the new society, 

they need the very basic and common knowledge that could be shared and 

agreed with South Korean society.  

 

 Moreover, by adaptation, the participants aim at fostering North Korean 

defector students to find what they want to do and do what they have to do in 

respective positions. Although the participants see that North Korean defector 

students have much deficiencies from lack of education both in North Korea and 

throughout the escape routes, with adequate education in South Korea, they 

expect North Korean defector students to overcome such deficiencies and 

actively seek for what they want to do and can do in South Korean society.  

 

“At personal level, (the objective of education is) a preparation 

process for adaption in South Korean society. And in term of 

life….they are not free in North Korea. Personally, I hope that 

education would help these students to do what individuals can do. 

In fact, that‟s the purpose of education, but it‟s not necessarily like 

that with South Korean students. Just like South Korean students, 

many North Korean students are going to university as well. I don‟t 

think that‟s necessarily the right way. I hope they would find their 

own ways (,not following after others)” (160531_2ND INT_CHOI)7 

 

It was addressed that North Korean defector students tend to follow after South 

Korean students or everyone else without having a concrete aim. The 

participant raised a concern regarding such tendency. In fact, it is an educational 

problem that has been pointed out in South Korean education, which led the 

                                           

7 Appendix 4 



 

５４ 

participant to mention how it is similar to the way South Korean students are 

doing in terms of going to university without having a concrete idea.  

 

“In North Korea, it‟s really rare for individuals to choose the way they 

want to live and achieve what they want with own efforts. On the 

other hand, even though people say that South Korean society is 

tough, there‟s still a lot of opportunities. So… I think education 

contributes as a way of discovering and developing individuals‟ 

potential. For example, many go to university. But in fact, these 

students do not necessarily have objectives. Just because everyone 

else seems to go to university, they pursue going to university. Some 

of them discover what they want and find own path, and some set 

own path and then follow through. It‟s sad to see if students know 

what they want to do but cannot pursue that path because of lack of 

education… I think that education can set students‟ paths, and it can 

also be a support for students to discover their paths at the same 

time” (160525_INT_YOON) 8 

 

Because there is a huge room of opportunity in South Korea compared to North 

Korea, expected from North Korean defector students to discover and achieve 

what they want to pursue. Education is an essential factor in their ways to what 

and achieves their goals. Rather than going to university just because everyone 

else does, the participant hopes that the students would be able to take full 

advantage of being in a society with lots of opportunities and pursue what they 

really want.  

 

 Furthermore, contributing to diversity was also addressed as a way of 

adaptation. Being adapted in South Korean society does not necessarily mean 

                                           

8 Appendix 5 



 

５５ 

assimilation. North Korean defector students‟ education aims to foster students 

to be a minority contributing to social diversity and making changes to the 

society.  

 

“First of all, the students need social adaptation. Because they had 

lived in an abnormal system, they have lots of deficiencies. They need 

to be able to find their own selves without deficiencies. Finding own 

selves, adapting in the society, and rather than being assimilated, I 

hope these students to be sound citizens who contributes to diversity 

in the society. So that these students can actively make changes in 

the society…. My aim is to foster these students into not as a weak 

and deficient minority, but as a change contributing minority. It‟s 

difficult though (laugh)…" (160524_INT_KANG)9 

 

 Not being assimilated and contributing to diversity as a minority at the 

same time is largely related to the students‟ identity, values and perspective of 

world. As it was mentioned, North Korean defector students tend to follow after 

what South Korean students do without having a concrete aims. In order not to 

be assimilated but rather make changes and contribute diversity, North Korean 

defector students not only need to understand South Korean society but also have 

a distinct values and perspectives.  

 

(ii). Developing Own Perspectives – Treatment of demolished values  

Most participants mentioned North Korean defector students‟ 

perspectives and values in the core of North Korean defector students‟ education. 

Considering the fact that North Korean defector students are refugees and 
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immigrants at the same time, perspectives and values are more complicated issue 

in education.  

It was addressed that participants see the tendency that North Korean 

defector students‟ values have been demolished either in North Korea or 

throughout the escape routes.  

 

“For example, one thing they most often commit is lying. Of course 

everyone lies, but for these students, lying is a way of problem 

solving when it comes to circumstances when they have to admit 

their fault. In North Korea, lying was a way of survival. And that 

persists even here. Although they know that it‟s wrong, it‟s not easy 

to change. From that respect, I think that the students‟ values have 

been demolished” (160607_2ND INT_KIM)10 

 

Because lying has been a way of survival in North Korea, North Korean 

defector students still have tendency to lie when they are faced with problems. 

The participant described such phenomenon as demolished values of North 

Korean defector students.  

 

“Some churches have things like if they come to church, they get 

30,000 won a week. Since these students are facing financial 

difficulties, churches just provide them financial assistance. Then 

these students swarm around to the church. It doesn‟t necessarily 

mean that these students have religious faith or values, rather, they 

just move mechanically. ...... You see, there‟s Maslow‟s five stages of 

basic needs. These students are not even fulfilled with the lowest 

stage of needs. What we attempt to do is to fulfill the very basic 

needs at least. Fulfilling the top is not even easy. We think that they 

should at least live like a sound human being. But these students 
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are so dependent on money… of course, so South Koreans are. But 

these students, they are extremely dependent. From that respect, it‟s 

sad. So we would like to change their values. Of course materials 

matter in one‟s life, but they should not be wasting their time or 

doing work for money that do not fit into their values. It‟s not even 

big money, it‟s only a few won. It‟s really sad that they are wasting 

their lives for that. To avoid such circumstances, we are trying to 

changes their values…”(160524_INT_LIM)11 

 

 Another legacy that roots down from North Korea is materialistic values. 

The students tend to be swayed by money rather than having own perspectives. 

Even if it is against or it does not necessarily reflect one‟s value, these students 

are easily controlled by money. The participants recognized such phenomenon of 

lying and having materialistic values as remaining values from North Korea that 

need to be changed. In this respect, the participants believe that education plays a 

key role in fostering the students‟ values and perspectives as a process of 

adapting in South Korean society.  

 

“It‟s cautious to say, but I hope these students would not be 

politically exploited by others. These students could be good subject 

of political exploitation. Stepping into the world, it would be great if 

they have definite own perspectives and directions of where they 

are going. Without such perspective and direction, they could easily 

be exploited in the wild ocean…. ...... So I think it‟s important to 

foster basic fundamentals for these students. In order to step 

forward to globalization, um… rather than things like English, or 

things fit to globalization, the basic fundamentals must be fostered 

first. If they speaks without having a judgment or philosophy, these 

students could be swayed by others, I hope our kids would not be 
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like that. I‟m sure they will be internationally influential people, and 

they will be taking crucial roles in the unified Korean peninsula 

generation. Doing so, I believe that they could take important roles 

in the context of globalization, not just limited to unified Korea” 

(160523_INT_PARK)12 

 

It was addressed that North Korean defector students are in a position where they 

could be politically exploited. Recognizing such circumstance the students are in, 

the participant points out that they need to develop own perspectives and 

philosophy they could base on when they make decisions or pursue what they 

want. Speaking or acting without having a definite perspective or values could 

lead them into political exploitation. Thus, it was urged for North Korean 

defector students to have own perspectives.  

 

(iii). Roles Before and After the Unification 

 The fundamental and long term objective of North Korean defector 

students' education is on their roles regarding unification. When it comes to 

unification, teachers expect North Korean defector students to have roles both 

before and after the unification. As these students have experiences in both North 

and South, teachers see the students' potential of being a bridge between the two 

societies with different culture and system.  

 

 In order to see what the participants expect from North Korean defector 

students regarding unification, this research explored the images that the 

participants have on ideal unified Korea. Although the participants did not limit 
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the potentials of unified Korea by having specific ideals, they have an idea of 

having a new, more diverse and equal society. By having a completely new 

society, the participants look forward to solve problems in both South and North 

Korean societies.  

 

"Well, there should be a new Korean peninsula. Starting from the 

country's name... both sides will pursue their own identities. Who 

has the identity? ...... I believe that we will have to think about a 

completely new, a third way to define it" (160525_INT_YOON)13 

 

The participant expects having a completely new society after the unification. In 

particular, the participant hopes for having a new identity that could be a 

resolution to the controversies and collision regarding identities of South and 

North.  

 

"It will be a new land, a completely new land. We can't really insist 

for one side. Although I don't think communism will be a dominant 

system... I don't want that... Well I'm not sure. I hope it to be a 

completely new country. We have problems even in South Korea. 

Sometimes things seem to be stagnant because there's no 

change...." (160525_INT_CHO)14 

 

It was agreed by another participant that it will be a completely new society 

after the unification. She also added that both sides must be respected and 

diverse social problems could be solved along with huge changes followed by 

the unification.  
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"South Korean education has problems, and so does North Korean 

education. I hope these two problematic education systems would 

come to a new alternative education resolutions after the 

unification......... I have a lot of ideals about unification, but the 

primary one would be improvement of North Koreans' standard of 

living, and solving anxieties, social anxieties arose from the division. 

Not just the division, there's so much.... what do you call it? things 

arose from the division... the fact that there cannot be unified 

entities even within South Korean society.... there's an aftereffect of 

the division. Such as political parties, regions (polarization)... I hope 

things like these would be resolved after the division. ...... I hope 

social problems arose from the division would be resolved" 

(160525_INT_YOON)15 

 

The participant stated that there are diverse social problems in both South and 

North. Not only educational problems in respective societies, social problems 

arose from the division were addressed. For instance, polarization was 

addressed as a social anxiety arose from the division. It is ideally expected that 

problems in both South and North Korea would be resolved by adopting a new 

system after the unification. Unification was addressed as a way of solving 

social problems in both societies.  

 

"When the time comes, globalization, even though it's been 

globalized a lot, globalization will be even more intensified. So 

rather than borders, although we have the notion of borders 

because we are divided, in the future, we could go back and forth 

like Europe... But I believe that we need identities within such 

context. So my ideal unified Korean society is, youths of our society 

would be able to influence not just within Korea, or East Asia, but 
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throughout the world.... just like Jews influence the world without 

the notion of borders. As they have overcome the wounds from the 

past, they have become improved in dealing with difficulties. I hope 

the youths in our society would be like that. We also have 

regionalism. After the unification, it would be worse. Ideally speaking, 

I hope there wouldn't be such problems... (160523_INT_PARK)16 

 

After the unification, it is expected to be more globalized than ever. With a 

collapsed border between the two Koreas, the isolated North Korea would be 

experiencing rapid globalization which would eventually affect Southern part of 

unified Korea as well. With more intensified globalization, the participant 

expects youths of the new society to be contributing and influencing beyond the 

borders throughout the world. It is also expected that more globalized society 

would also contribute to solving problems regarding regionalism.  

 

"After the unification.... well... political and economic aspects are out 

of my interest, so the image that I have is just a harmonized scene. 

Mingling with each other without discriminating or undermining 

each other for differences. There would be no superiority or 

inferiority, nothing is different or wrong, I just hope everyone would 

be on the equal position, equal stance..." (160607_2ND INT_KIM)17 

 

After the unification, the participant expects for a society that respects for 

equality and diversity. Although she does not mention of political and economic 

relations, she particularly expects harmonization and mingling of people from 

both sides.  
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 Before the unification, the participants expect North Korean defector 

students to contribute to preparing and making the way to the unification. The 

students‟ background, the fact that they came from North Korea, makes 

education inseparable from issues and values related to the unification. North 

Korean defector students themselves as well, wish to contribute to the unification.  

 Before the unification, the participants expected that students have roles 

regarding trial and error. Trial and error at both society and individual (students) 

levels were addressed.  

 

“Of course we do need these students‟ roles, but aside from that, 

we also need the society‟s role. As these students enter South Korea, 

we can practice for integration. By going through trial and error, we 

can eventually be prepared for unified, integrated Korea and unified 

generation. So I think there are things that the society must 

undertake not just these students‟ roles… Even in terms of North 

Korean defector students‟ role, these students go through trial and 

error too in the new society. Those experiences (of trial and error) 

would be helpful for these students. And these students would be 

able to form a perspective that North Koreans and South Koreans 

are not in hostile relations, rather the two are one nation under 

these circumstances where unification has not been achieved yet…. I 

guess it could be a formation of a bond of empathy” 

(160523_INT_PARK)18 

 

Trial and error at society level was addressed as an important step of preparing 

for unification. Although it is not necessarily students‟ role, as the South Korean 

society receives North Korean defector students, the society goes through trial 

and error which eventually becomes a cumulative experience.  
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“First of all, South Korea and North Korea diverged from each other 

so much starting from culture, and so on. There‟s a huge gap. I 

believe that what these students experienced here (in South Korea) 

and trial and error that they have gone through would be a 

preparation for unification. In anyway, they will act as a bridge. You 

see, there will be huge cultural differences. The division has been 

prolonged” (160531_2ND INT_CHOI)19 

 

With the prolonged division, people no longer feel about unification the way 

they used to. There's a huge gap between two Koreas in terms of culture and 

more. With the accumulated experience of trial and error, North Korean 

defector students are expected to be a bridge that links between the two.  

 

“After adapting to South Korean society, the sense of duty students 

could have regarding unification is the most important thing. The 

unification will come someday, even if it‟s not the generation I am in. 

We need a process that prepares for that generation (which 

experiences the unification). Education is one of the preparing 

processes. If there‟s no value regarding unification, these students‟ 

education would be, well… the significance would be meaningless. 

That‟s how I think. It could sound gigantic, but a preparation for 

unification. I think that preparation is the biggest purpose…” 

(160523_INT_PARK)20 

 

 

 It was addressed that disregarding the value of unification in North 

Korean defector students‟ education is degrading the significance of education. It 
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shows that unification is the core value in North Korean defector students‟ 

education. 

 

“Well… In the process of making unification, I believe that change in 

perception is important. The perception must be changed in both 

South and North Korea regarding unification, and these students are 

actually a bridge between the two. Although they live in South Korea, 

they are still connected to North Korea. So if these students would 

just handle their respective roles in wherever they are, South Korean 

society would start to recognize that North Koreans could be great 

people, that it is different from what South Korean society has 

perceived about North Korea. From that, there will be changes in 

perception in South Korea, and such positive changes will eventually 

get to families in North Korea. So, rather than taking specific roles, I 

believe that just doing the best in respective positions will do it” 

(160607_2ND INT_KIM)21 

 

North Korean defector students are expected to contribute to making 

unification by changing the perceptions of South and North regarding unification. 

The participant expects that the perception in South Korea will eventually 

change as they see North Korean defector students do what they have to do in 

respective positions, managing to be sound individuals in South Korean society. 

As North Korean defector students are also connected to families and friends in 

North Korea, such positive change of perception in South Korean society will 

eventually reach North Korea, which will again contribute to changing 

perception in North Korea.  
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 Furthermore, North Korean defector students are also expected to 

contribute after the unification. An adequate preparation before the unification 

would prepare both South Korean society and North Korean defector students for 

unification. With that in mind, North Korean defector students are expected to 

contribute to making positive changes in North Korea.  

 

“In fact, after the unification… that‟s more important objective after 

all, ...... we have objective in terms of what these students do, what 

roles these students take after the unification. These students could 

go back to North Korea after the unification, and become principals 

of a school, well for Christians, they could even establish a church 

and become missionaries. Or they could also work at a company. 

Anyhow, we fundamentally hope that they could contribute to 

making changes in North Korea after the unification” 

(160504_INT_LEE)22 

 

Although the participants did not limit the roles that North Korean defector 

must take regarding the unification, their roles in education was emphasized in 

terms of making changes in North Korea.  

 

“I am in the perspective that education is the most important factor. 

People change through education. They say „교육지백년대계 

(敎育之百年大計)‟ (which means education is an important plan that 

looks forward to the further future). Education is the only means 

that people can change. Education is the most important factor that 

saves people, and changes a country. In that sense, what we can do 

for education must be the major point of the unification” 

(160603_2ND INT_LEE)23 
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Recognizing the impact of education, the participant desires that North Korean 

defector students would take a role in changing North Korean society through 

education.  

 

“It will be a chance to communicate ....... If… rather than transferring 

culture, it should be mutually understanding and recognizing each 

other. In order to do that, they should know each other. I believe 

that someone who knows both sides could work as a peacemaker…” 

(160531_2ND INT_CHOI)24 

 

Because North Korean defectors have experiences in both South and North 

Korea, they are expected to be communication channels and peacemakers at the 

same time. Having experiences and knowing both cultures and systems would 

allow North Korean defector students to understand both sides and mediate 

between the two.  

 

Another objective that the participants have is to foster North Korean 

defectors into what the teachers call as servant leaders or humble leaders.  

 

"Well, teachers could have different opinions, but our students had 

experienced difficulties, and they got a lot of support from other 

people. Then I think that we should foster these students' 

capabilities to be able to help others, that's our... no (emphasizing) 

MY ideal image of students, I guess? Some teachers called it servant 

leaders. We had a discussion about it. That's not like 'because I 

know, because I experienced both, I know something better so I can 

teach them' approach. Rather, it is about how to serve a person and 
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take the supporting role and be a servant leader. We've discussed 

that it's our ideal image of student" (160504_INT_LEE)25 

 

The participant addressed that he hopes the students to be contributing to help 

others as they had supports from others as well. Rather than contributing from 

superior perspective (teaching from top down) because they know both sides, the 

students are expected to contribute from servant perspective (supporting from 

bottom top).  

 

"Our school's biggest aim is to foster humble leaders. That's our 

objective. So I hope these students would not be old-fashioned 

'follow me' type of leader. Rather, I would like them to have servant 

leadership. We aim to foster a leadership which goes under and in a 

servant manner to lead those people rather than boasting 

around. ...... Yeah, I think these students should be humble leaders, 

servant leaders. So that they can be used in the unified generation. 

Just looking at our students, I can tell that they have such high ego. 

Think of those who have not defected, and those who are staying 

there. They should have even stronger ego. ...... They (North Koreans) 

have a lot of victim mentality. With a victim mentality, they have a 

high ego. ...... If we tell those people that they are wrong and they 

should follow us, they will never do it" (160523_INT_PARK)26 

 

 

It was addressed that servant leadership is particularly crucial in terms of dealing 

with North Koreans in North Korea after unification. The participants observed a 

part of the students‟ characteristics to be stubborn and have victim mentality at 
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the same time. In order to adequately contribute to unification and afterwards, 

servant leadership is expected and needed for North Korean defector students. 

 It was also addressed that North Korean defector students themselves 

have commitment and aspiration in contributing to the unification.  

“Those who are doing well have dreams in going back to North 

Korea and helping North Koreans after the unification. There are 

quite a lot of them going for that. So ultimately, these students 

could contribute to that (after the unification). I hope education 

could be for that” (160531_2ND INT_CHOI) 27 

 

The participant acknowledges that North Korean defector students have 

passion in contributing to unification and North Korea in the future. In 

this regard, the participant expects the role of education in fostering the 

students to be prepared for their roles after the unification. It was 

addressed that such aspiration is observed from "those who are doing 

well".  

 

“In fact, these students hope for unification to the extent we don‟t 

even need to tell them about it. They always ask, why South Koreans 

do not want unification. So they do have strong emotional 

attachment to unification, but they lack knowledge… They say that 

we are the divided nation. There are countries which eventually 

unified, right? These students are not aware of those cases. So we 

attempt to fill in those knowledge. In the case of regular schools, 

this socio-emotional factors such as why we need unification, not 

just cognitive factors, making them want unification, fostering them 

emotionally, that‟s the most difficult part. But (in the case of North 

Korean defector students,) that part is fulfilled already. So we have a 

                                           

27 Appendix 24 



 

６９ 

completely different approach from regular schools in terms of 

unification education....... Even though they have strong hope for 

unification, they do not have specific image of an ideal unified 

Korea” (060524_INT_KANG)28 

 

Because the way North Korean defector students feel about unification and 

North Korea is completely different from the way South Korean students do, the 

approach education takes regarding unification is very different. North Korean 

defector students already have strong socio-emotional attachment to unification 

while most South Korean students can hardly empathize about the issue. 

However, North Korean defector students lack knowledge regarding unification. 

As these students do not have cognitive understanding of what it takes to be 

unified, they only have a vague image of unified Korea. It was addressed that 

there is a need for North Korean defector students to have more cognitive 

exposure to diverse cases and meanings of what it takes to be unified.  

 

 4.1.2 Capabilities Needed in Achieving the Objectives 

It was addressed that North Korean defector students‟ education aims to 

foster students to be able to adapt to South Korean society, form own 

perspectives, and contribute to unification. In order for these students to be the 

students that education aims to foster, the participants felt the needs to nurture 

the following capabilities.  
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(i). Self-directed Learning Attitudes 

In order for North Korean defector students to be able to adapt to South 

Korean society and have own perspectives, the participants emphasized the 

importance of having self-directed attitudes.  

 

"The education in South Korea is very narrow. We teach... within the 

limited range, even in universities. Students can't think in the wider 

perspective, they are stuck in the standardized... frame. It's difficult 

for them to think about themselves. North Korean defector students 

have much potential in pioneering on their own with self-directed 

attitudes. I think education must be able to touch on those aspects. 

It's hard to say what kind of education it would be, but I think that 

education must be able to provide the adequate handling according 

to individuals' characteristics" (160531_2ND INT_CHOI)29 

 

The participant recognizes North Korean defector students' potential in 

developing themselves with self-directed attitudes. She points out that because 

South Korean education tends to be confined within a narrow and standardized 

framework, it makes North Korean defector students even more difficult to 

expand perspectives and think on their own. Education must be able to provide 

an adequate support that fosters North Korean defector students' potentials. 

 

By adaptation and doing well in South Korean society, it includes North 

Korean defector students finding what they want to do and find their own 

potential in the process of becoming an adapted citizen. The participant hopes 
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that it would be more than mere earning money in finding the students' future 

path.  

 

"I hope that the students would be able to make decisions and 

choose to learn on their own. These students hate being ordered, 

which means that they do not do when they are told to do things 

they don't like (laugh). But if they can find what they want to do, 

they will be able to study and learn on their own even if no one 

tells them to do so. I hope the goal of these students would be 

finding what they want to do or what they can do well, not just 

living prosperous. Most students just want to learn lots of money..." 

(160524_INT_CHO)30 

 

 Motivation was emphasized as an important facilitating factor for North 

Korean defector students to have self-directed learning attitudes. As these 

students have experiences of overcoming life risking hardships, they are 

expected to have great potentials with sufficient motivation.  

 

“Well, the most important thing is that the conditions are much 

better as they come to South Korea. I think it‟s really important to 

motivate them… in terms of their willingness… If they are well 

motivated… Since they have the experiences in which they have 

overcome hardships, they have willingness, and tenacity. I‟ve seen so 

many students who are not able to make use of such tenacity 

because they are not motived. It‟s really sad. ...... The teachers always 

emphasize why they have to study, but they have to find themselves 

oh, this is why I should do it. Such encounter of oneself must be 

made, but… it‟s uneasy” (160525_INT_YOON)31 
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(ii). Recognition and Encompass of Diversity  

 The participants addressed that North Korean defector students need to be 

able to recognize and encompass diversity. As mentioned, not only the South 

Korean society they step into, but also the unified society in the future would be 

experiencing great extent of globalization and diversity. In order for these 

students to not only adapt to South Korean society but also contribute to 

unification and unified society, they need to recognize and encompass diversity.  

 

"To prepare for unification... if they need anything, mere good mind 

isn't enough if they want to embrace everything. So they need 

more... I don't know... they would probably need wider perspective, 

since they know both sides well..." (160531_2ND INT_CHOI)32 

 

It was addressed that in order to be able to encompass diversity, North Korean 

defector students need to have wider perspective, making full use of their 

advantage of knowing both South and North. Based on what they already know, 

the students could go through a transition from cognition of two societies to a 

perspective of wider world that could encompass differences.  

 

"Well... these students are used to North Korean system where the 

party orders everything, diverse opinions could not coexist. So what 

I often feel in class is that, although things have changed a lot 

recently, the students cannot recognize diversity. So when they talk 

about how they were in North Korea, they argue that others are 

wrong if it's different from their own experiences. They would say, 

no, it's wrong. I live like this. In fact, even if North Korea is 100% 

controlled, things could be different in respective regions. So there 
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could be differences, but they would fight each other saying it's 

wrong. I would explain that this region could be like this and that 

region could be like that. So there's no need to fight, saying there 

could be diversity. So... if they were to be fostered, first thing would 

be to understand diversity" (160524_INT_KANG)33 

 

Although it was expected of North Korean defector students to be able to have 

wider perspective and encompass diversity and differences, it was also addressed 

that the students tend to have difficulty in recognizing diversity. There were 

incidents where the students came to argue against each other because of 

differences in lives in North Korea. Although there could be different types of 

lives and circumstances, these students showed tendency of not admitting such 

differences, accusing others as having „wrong experience‟, not „different 

experience‟.  

 

(iii). Logical Thinking  

 The participants stated that in order for North Korean defector students to 

have own perspectives, they need to be able to think logically.  

 

"They need to think logically, sometimes these students do not 

know what they are talking about. Information they heard from 

elsewhere get mixed up, and sometimes talk as if A and B are the 

same thing when they are actually opposite things… ...... Some of 

these students' frame of thinking is not formed. They need to think 

logically, and recognize what position they stand from meta 

perspective, and form own perspectives. When their perspective is... 
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clearly formed, they will be able to speak, act, and mingle with 

people from clear perspectives (160524_INT_KANG)34 

 

North Korean defector students tend to lack logical thinking. Because these 

students sometimes speak without being able to perceive from what position they 

are speaking, their words become less logical.  

 

“First of all, they need ability to think? Ability to logically think? I 

don‟t know if it‟s because I‟m in charge of 1st grade (of high school), 

they have difficulty in reading books. ...... They don‟t read books and 

can‟t… do it well. So the school keeps emphasizing the importance 

of reading books, but they still have difficulty. I think the amount of 

reading they have done is significantly low. So I think they need to 

read a lot of books and develop themselves to do logical thinking. 

There are not that many students who study with self-directed 

learning attitudes” (160524_INT_CHO)35 

 

Another participant addressed the need for having logical thinking. Having 

logical thinking, it would allow the students to think on their own, which would 

eventually lead to self-directed learning attitude. It was pointed out that the 

participants want North Korean defector students to have self-directed learning 

attitude, in which the students would be able to choose what they want to learn 

and do throughout their future path. The participant addressed reading as a key 

way to develop logical thinking.  
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4.1.3 Problems and Limitations of North Korean Defector Students’ 

Education 

 There are a lot of problems and limitation addressed in North Korean 

defector students‟ education. There are problems that could be addressed within 

the education, and problems that social and environmental factors cause yet still 

largely related to education.  

 

(i). Educational Limitations 

It was addressed that lack of experience and trust is one of the 

limitations that education for North Korean defector students faces. The 

following excerpts from interviews show how North Korean defector students‟ 

lack of experience and trust leading to tendency of giving up easily. 

 

“They say experience is an asset… They know when they experience. 

They only know after they fail. Oh, I can‟t make it. It‟s quite serious. 

If our students came to South Korea a little earlier, if they were 

raised in South Korea, if they had parents who take care of these 

students, if they went through elementary, middle and high school 

and experience both failure and success, they would be able to 

estimate where they are. Then they would be able to tell whether 

they can make it or not but they do not have that at all. After 

coming to South Korea, they have to go to university within 2 or 3 

years. It‟s hard to estimate what level they are in” 

(160524_INT_LIM)36 

 

While North Korean defector students‟ experiences in North Korea and 

throughout the escape routes are an asset that no South Korean students can have, 
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their lack of experiences in South Korea is a limitation. As they have not 

experienced South Korean education system and society, they have difficulties in 

situating themselves what level they are, and how much effort they need in order 

to achieve their goals.  

 

 Another limitation that North Korean defectors‟ education faces is trust. 

As the students are not able to estimate where they are, they tend to give up 

easily. Without strong bonds of trust with teachers and fellow students, North 

Korean defector students are even more likely to give up.  

 

“Maybe the limitation is on trust. The students tend to give up easily 

rather than continue to try… Because, they think that they have lots 

of options to choose from as they come to South Korea and have 

freedom and see diverse things. But they end up giving up easily 

because they choose without having information or experience. They 

start without estimating the height of the mountain. They love 

hiking at first… but as they go up, Himalaya is way- too high. So 

they end up giving up in the middle of their ways. That‟s an 

example. But if they have colleagues hiking with them, if they 

communicate and build up trust with the teachers who lead the way, 

it would be… much more strengthening for them to continue to 

hike. But it takes time to establish trust. The problem is, they give 

up before that trust is established……" (160525_INT_YOON)37 

 

Coming into South Korean society from a completely different one, North 

Korean defector students do not have experiences and backgrounds in the new 

society. Moreover, as they come from a society without much freedom to make 

decisions on what they can do or want to do, the freedom in South Korean 
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society gives them diverse options to choose from. However, as they do not 

have experience, it is not easy for them to estimate how much efforts they must 

put in in order to accomplish whatever decisions they made. As they make 

decisions on what they want to do without estimating or foreseeing the amount 

of efforts needed, the impact they get when faced with difficulties is much 

greater, which leads them to give up rather than trying harder. Because they 

cannot foresee how much more effort is needed, they can be easily discouraged. 

In this sense, colleagues who are on a similar page or teachers who lead them to 

get there are crucial to keep them encouraged. If students and teachers establish 

trust among themselves, it would be much helpful in sharing information and 

encouraging each other.   

 

Regarding the students‟ tendency to give up easily, it was also 

addressed that too much support contributes to giving up.  

 

 “I think we shouldn‟t accommodate to all 100% of their needs, if 

anything. Um… I‟ve realized that we South Koreans are unskilled in 

helping, establishing, fostering people. I had no idea before. For 

instance, one went to university. In fact, this guy went to that 

university with support. There‟s a foundation (Hana Foundation) that 

supports them. They also have a special admission. It‟s pretty easy 

to be admitted for them ....... So they have been admitted like that, 

but if they have difficulty fitting in, they immediately give up. There‟s 

a lot of them giving up. But they still have so many people who 

offer to help here and there. But even if someone offers to help 

them and give them jobs, they give up easily if they have 

confrontation with others, or feel uncomfortable, or simply just don‟t 

like it. Then go to someone else who offers to help. There‟s no one 
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who gives them candid advice to make them to sustain with 

something they decide to do” (160531_2ND INT_CHOI)38 

 

Because North Korean defector students have had too much support available, it 

inversely contributed to the students‟ tendency to give up easily. Having so much 

support meant that the students still have many options to get support from even 

if they give up on something. Due to such circumstance, North Korean defector 

students ended up not trying to sustain what they have started but rather chose to 

give up easily.  

 

The participants also addressed limitations they face as teachers who 

teach North Korean defector students. Limitations addressed include difficulty in 

understanding the students, and not being responding to all the diverse needs of 

the students 

 

“At first, it was really difficult to understand these students. ...... If 

there‟s a limitation, it comes from cultural differences. As a teacher, 

it‟s heartbreaking when I can‟t empathize these students‟ pain. To be 

honest, I can‟t empathize. If I say that I do, these students would 

feel that it‟s a lie. I have never experienced a context in which my 

life is threatened or my parents die right in front of my eyes. All I 

can do is to listen to them” (160523_INT_PARK).39 

 

Because the teachers in South Korea have such different experiences and 

backgrounds, it is difficult for them to thoroughly understand their students. 

Although the teachers try their best to understand their students, the participant 
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admitted that because what North Korean defector students have experienced is 

extreme contexts, it‟s difficult for teachers to empathize.  

  

Another limitation addressed was that teachers are not able to respond to 

every single student‟s needs. Teachers in North Korean defector students‟ 

education are responsible such wide range of roles as they try to respond to 

diverse needs of the students.  

“We do have diverse roles. For the students without family, we act 

as a guardian, or parent. We have a role as a social worker taking 

care of the students‟ health and life. We also have a role as a 

teacher. So it‟s really complicatedly linked together and the division 

of roles… we have lots of roles to take. It‟s multi-faceted work” 

(160504_INT_LEE)40. 

 

A teacher for North Korean defector students is responsible such diverse range of 

works. As the students‟ needs is not limited to studies, teachers take diverse roles 

as parents, social workers, teachers and etc. Because some North Korean defector 

students escape alone, they do not have families in South Korea with them. For 

them, teachers must take the role of parents. Even if they have families in South 

Korea, many live apart for education of students or work of parents. In such cases, 

teachers must act as a guardian who takes care in all aspects including health, 

social welfare, etc. In that sense, teachers are social worker.  

 

 As North Korean defector students‟ needs are so diverse, the teachers face 

difficulty in responding to all kinds of needs. The participants admit that with 
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limited time and effort that they can pour in, they are unable to meet every single 

student‟s needs and wants.  

 

“Studying isn‟t all in fact… But as the school expands, and there‟s 

only limited number of teachers… it‟s actually similar in any other 

schools. So it‟s hard to control… or contact every single student one 

by one. It‟s not easy for teachers to focus on everyone. Because 

there are so much work that teachers are in charge of. From 

administrative work. That is burdening enough, but each student 

(smile) is equal to 100 students. They get into troubles a- lot. Now 

you are seeing the good side but in fact, (laugh) they get into a lot- 

of troubles” (160510_INT_CHOI)41. 

 

 With the increasing number of students, and limited number of teachers, 

the teachers are unable to encounter students one by one. The teachers are 

already burdened with roles as a teacher such as teaching and administrative 

works in school. However, the students need support not only within school, but 

also outside school.  

 

“It‟s not 1:1 class. There‟s a limitation in terms of what extent I can 

take care and provide… In terms of learning, there‟s a huge gap 

within a subject. Those who are doing well and those who are not 

doing well have huge gaps… The classes are divided into three 

levels, A,B and C. I‟m in charge of level C class, and even within C 

class, there are huge gaps. I can‟t take care of all these… And the 

students have such diverse contexts and backgrounds. Their moods 

swing back and forth according to respective contexts. Inconsistent I 
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guess? It‟s always conflicting whether to be strict or soft in such 

contexts… It‟s difficult” (160524_INT_CHO)42 

 

 Even in terms of studies, North Korean defector students 

demonstrate such diverse needs as they have huge academic gaps among 

themselves. Responding to diverse levels the students are in, the school 

has divided each subject into three classes. Yet, within one level, the 

students still have wide academic gaps and thus it is difficult for teachers 

to meet academic needs of the students.  

 

(ii). Social and Environmental Factors 

 Moreover, the environmental factors of South Korean society could be a 

limitation on North Korean defector students' education. There are a lot of 

problems already addressed in South Korean education. These problems could 

limit potentials of North Korean defector students as well.  

 

"People become influenced in the places wherever they are. They get 

influenced from things around them. North Korean defector students 

come to South Korea and get influenced by narrow perspectives and 

sorts of things a lot. In the past few years, a lot of students in A 

School hope to go to university. When I ask them why they would 

want to go, they would say, just because South Korean students go. 

It's sad that (they don't have opinions on) why they would want to go, 

or what they would like to do in university. They also think that 

everything would be achieved if they go to university" (160531_2ND 

INT_CHOI)43 
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 Pursuing higher education without having definite goals or future plans 

has been a problem in South Korean education. Many pursue higher education 

just because others do. It's been similarly applied to North Korean defector 

students. Without knowing why they want to do, or what to do, North Korean 

defector students tend to follow after what everyone else is doing. The 

participant described it as being influenced by South Korean society to have a 

narrow perspective.  

 

 The tendency of pursuing university without clear objectives comes from 

not only South Korean society in general, but also school. As there is an 

increasing number of North Korean defector students born in China or third 

countries, who are not beneficiaries of special admission system for higher 

education, the school tries provide a class that is fitted to entrance examination 

for university.  

 

"Reading class has been changed to Essay writing class. We had a 

reading class until last semester. But as there are students who need 

to go to university... There's a special admission system for North 

Korean defectors. North Korean defectors can easily be admitted. But 

there's an increasing number of students who are not categorized as 

North Koreans these days. So they need to study. If not, they can't go 

to university. But they still are far behind to compete with South 

Korean students. So they need essay writing class. There's a part 

where the school encourages too. To study. Since the school wants as 

many students as possible to go to university. It's sad to see A School 

becoming like any other schools (160510_INT_CHOI)44.  
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Although it is a way of responding to the students' needs, it is also a way of 

encouraging more students to pursue higher education even if they do not have 

clear objectives. In this regard, school is another factor that influence students to 

follow after what South Korean society pursues.  

 

 These factors could restrain North Korean defector students from meeting 

educational objectives expected out of them. It could limit North Korean defector 

students from not only adapting into South Korean society and developing own 

perspectives at personal level, but also contributing to unification at large.  

 

4.2 North Korean Defector Students 

 4.2.1 Characteristics of North Korean Defector Students 

(i). Legacy of North Korea 

 Yoo (2014) addressed the trauma generated from North Korean system as 

„North Korean System Trauma‟. Some of the participants also addressed that 

North Korean defector students tend to become like North Korean system. 

Addressing this legacy of North Korea remaining as a trauma in North Korean 

defector students, the participants described characteristics of North Korean 

defector students.  

“There‟s a part where they take after North Korea. It‟s called system 

trauma, in which the students become alike the system…” 

(160523_INT_Park)45 
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One of the participants described North Korean defector students' tendency of 

becoming like North Korean culture and quoted Yoo's term of North Korean 

System Trauma. He relates the way North Korean defector students being alike 

North Korean system to trauma.   

“If you take a careful look at the students, you can see that the 

ideology education is already inside the students‟ heads” 

(160524_INT_LIM)46. 

 

 

Moreover, another participant also addressed that he can see that the students 

still have North Korean ideology education with them. In line with previously 

addressed findings, it also finds legacies of North Korea from North Korean 

defector students.  

 

 One of the legacies of North Korea observed from North Korean defector 

students is materialistic perspective. It is also mentioned previously regarding the 

objective of North Korean defector students' education to foster students to have 

own perspectives.  

 

“North Korean society is materialistic, so the students tend to have a 

materialistic perspective. In other words, it makes a huge difference 

whether one has a teacher‟s certificate or not. It‟s not whether one has 

capability or not, nowadays the students in our school has changed a 

little… but when they are newly admitted, what certificate a teacher has 

matters to them. They value what is tangibly seen. Things like which 

university they are from, because that‟s what is tangible. So it‟s very 

difficult for them to have religious faith. To have faith… materialistic 
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perspective is too strong. Spiritual values and ethical values are 

secondary” (160523_INT_Park)
47

 

 

 Because North Korean defector students tend to value tangible factors, 

what is physically seen is important for them. Even when they encounter people, 

what they have is more important than who they are. In the same line, because 

they pursue tangibility, they tend not to have religious faith. Moreover, the first 

value they put is again materialistic rather than ethical values.  

 

 As mentioned, because North Korea and North Korean defector students 

maintain materialistic perspective, valuing tangible factors, they also tend to be 

outcome oriented. Rather than processes, the students value what they tangibly 

end up with as a result.  

 

“They hope to learn a lot of money as quickly as possible. They want to 

earn quickly, earn lot. This is a part of North Korea‟s ideology 

education, outcome based approach. They don‟t think about processes. 

Earning a lot in a short period of time cannot be achieved overnight. 

They need to learn, polish, try lots of trial and error before having a 

result. It could take a few years, 5 years, 10 years or even longer time. 

It‟s a process in which these students follow after a light that cannot be 

seen for such a long time. Especially, those who succeeded. Those who 

are successful in the society have gone through a tough process, even 

tougher one. But they don‟t teach that in North Korean society. They 

only care about what has been done, what have been made, what have 

been resulted. ...... It‟s just vaguely saying, I want to be a scientist. I 

want to be a nurse. I want to be a doctor. But the process is so difficult 

and painful. It requires so much effort and time, there‟s a process in 
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which they must study. The students do not think about that” 

(160524_INT_LIM)48 

 

It was addressed that due to materialistic views that North Korean defector 

students hold, they tend to disregard the processes of achieving something. 

Rather than processes, the students only focus on what they can tangibly obtain 

at the end. What North Korean defector students expect to gain at the end is in 

most cases, is money.  

 

"Some students tend to think in terms of outcome when it comes to 

what to do in the future. Um... for example, some students say that 

they have done nothing even though it has been a year since they 

arrived in South Korea... They think they should have a tangible 

outcomes such as having a certificate, or something. Well, they don't 

necessarily study hard in class though (laugh)" (160524_INT_CHO)49 

 

Again, because they hope to see something tangible is obtained, North Korean 

defector students tend to think that they should have got something after some 

time passes in South Korea. However, it was mentioned en passant that the 

students do not necessarily do their best in class. It could also be linked to how 

they do not consider process, but only want to have tangible outcomes.  

 

 Another characteristic of North Korean defector students that was 

addressed as a legacy of North Korea is double-sided strategy. Double-sided 

strategy has been designated as North Korea's diplomatic strategy. Starting from 

the Korean War, North Korea has often called for communication and summits 
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while they conduct missiles and nuclear tests behind. The participants have 

observed such characteristic from North Korean defector students and addressed 

it to be constraint of the students' adaption in South Korean society.  

 

“North Korea has a double-sided strategy, they pretend to have 

communication superficially, but they end up hitting your back behind. 

Problem is, our students tend to do that too. 10 minutes ago, it was 

peaceful doing homework, cleaning the school, or having conversation 

with the students. But all of a sudden, a student goes, 10,20 minutes 

after such a peaceful moment, I‟m dropping out of school. The teacher 

does not get it at all. The teacher thought that the student was doing 

so well with other students and teachers, he seemed to be having no 

problems at all in school. But then the student suddenly quits. This is 

very strange… something that we cannot understand” 

(160524_INT_LIM)50. 

 

Participant Lim addressed that double-sided strategy is something he could 

observe from North Korean defector students, and something that South Koreans 

would not be able to understand at the same time. Even as a teacher, he has seen 

some students who did not seemed to have any problems suddenly quitting 

school without enough explanation.  

 

“The double-sided strategy is a way of life for these kids ....... But none 

of them think it‟s bad. They just accept it as that could be so. Because 

that‟s how they do it among themselves. But as they act or speak like 

that (using double-sided strategy), they also feel that they had been 

betrayed. As such cases prevail, they make each other unable to trust 

each other” (160524_INT_LIM)51. 
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Extending from double-sided characteristic, the participant also addressed that it 

is so prevalent among students that it is considered as if a way of life. In other 

words, students tend not to consider such characteristic or behavior as something 

bad, even though they end up not trusting each other. This could be linked to lack 

of trust addressed previously as a limitation of North Korean defector students' 

education.  

 

 Because North Korean defector students had received rote teaching in 

North Korea, they are used to the type of education that injects knowledge into 

students. Even after arriving in South Korea, the students show tendency to find 

rote learning style more comfortable in some aspects.  

 

"When it comes to dealing literature in class, the students need to 

appreciate and explore literature in-depth. But rather than exploring, 

they prefer rote learning. Um.. prefer... (tilting head) rather than oh I 

like it type of thing, the students' culture itself, the system that they 

had been learning since young is largely strict military system. So it's 

embedded in them. When knowledge is injected, they can concentrate, 

but when they are left more open in exploring, or speaking out for 

their own opinions about literature, they tend not to be free" 

(160429_INT_KIM)52 

 

Although it was addressed previously that the students are very active 

participants in class, it was also addressed that the students tend to have 

difficulty in freely exploring literature, and share how they emotionally felt after 

appreciating literature. It could be a different reaction of students to different 
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subjects, yet the participant addressed such tendency of favoring rote learning 

could be rooted from North Korean education system.  

 

In order to explore whether students feel more comfortable with rote learning , 

this study referred to the students' collection of works from Summer School at A 

Alternative School. Because the works printed on the collection were written by 

North Korean defector students, it could be a reference of indirectly exploring 

the students' perspectives. In the part 'Education', the students had a chance to 

explore about the education needed for themselves. Regarding education, the 

reading class referred to Paulo Freire's notion of banking education and problem-

posing education.   

 

 

 

 

 

 

 

Although this is only a part of collection of work, and there are other opinions on 

the education they need, it was found that some students perceive that they need 

banking education. As participant Kim mentioned, the students feel 

uncomfortable with exploring or posing a problem with own thoughts.  
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"The education I need is 'banking education'. 

Because I don't have knowledge, I don't think 

'problem-posing education' is adequate for me, so I 

think banking education is more adequate" 

(Lee)53 
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(ii). Past Experiences and Backgrounds 

There are backgrounds and experiences of North Korean defector students that 

has contributed to their characteristics. There are both remaining and changed 

characteristics of North Korean defector students that comes from the past 

backgrounds and the new environment.  

   

“Just like rote learning, they do what they are told to… It was a society 

brainwash and make a person, that‟s all they learned under the North 

Korean system, they think that‟s justice. They tend to become alike that. 

And it was also partially resulted from their experiences. They cross 

over through China, and experience a society in which everything gets 

solved if they have money… Money solved everything. I think it‟s both 

(North Korean system and experience throughout the escape route)” 

(160523_INT_Park)54 

 

As mentioned, North Korean defector students tend to be still attached to North 

Korean education system of rote learning. In this context, learning takes place 

in one direction, from educator to learner. Under North Korea's education 

similar to military system, it is often described as 'brainwash'. Because they had 

been under the constant rote learning which justifies North Korean system, the 

system is unconsciously perceived as the justice. Moreover, the participant also 

addressed that it also comes from their experiences throughout the escape routes. 

With very unstable identity throughout the escape routes, North Korean defector 

students experienced a world where money came to be a great power. In an 

environment which they had to risk their lives, money resolved a lot of 

problems they faced. In this regard, North Korean defector students came to 
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have legacy of North Korea as their characteristics from their past experiences 

and backgrounds.  

 

 Moreover, the radical change in the culture and system North Korean 

defector students live in has contributed to North Korean defector students' 

change in characteristic. It should be noted that North Korean defector students 

come from a much oppressed society to a relatively much freer society. In North 

Korea and throughout the escape routes, they could not dream of achieving 

something they want with their own efforts. As they come to South Korea, what 

has been constrained by the state is now up to them. With such radical change in 

the system they are in, North Korean defector students tend to be even freer than 

South Koreans who have been in the free environment.  

 

“After being shrunken, there‟s a tendency of overshooting when the 

restriction is removed. And then, they could get themselves together as 

they go through conflicts and responses round them. I don‟t know how 

it is nowadays, but when I was in a student, students tended to study 

really hard in high school, and play really hard in university, and then 

they get themselves together. They play harder intentionally. Similarly, 

our students tend to make troubles in the first and second year, and 

then hold themselves together in the third year…. A lot of them tend to 

do that” (160524_INT_KANG)55. 

 

As North Korean defector students are exposed to great extent of freedom, they 

show tendency of overshoot. As if an elastic band is shoot off by stretching, 

North Korean defector students tend to overshoot when the oppression 

surrounding them is suddenly removed. The participant also added that such 
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tendency of overshoot is stabilized as time passes. Although North Korean 

defector students were in particular environments of North Korea, their tendency 

of overshoot is not particular because a similar tendency is also observed in 

South Korean students. South Korean students as well, tend to overshoot after 

finishing high school. Because there are so much oppression and burden of 

studying towards the end of high school in South Korea, the removal of such 

oppression and burden as they go to university leads to an overshoot. 

  

 North Korean defector students overshooting themselves indicate both 

positive and negative aspects. With an overshooting, the students are able to 

expand their potentials as much as possible and face great responsibility they had 

never had at the same time.  

 

"In fact um... South Korean students have narrower notion of thinking, 

in terms of the path one is going um... It's really one direction. They all 

have to go to university, go to a good company, things like that. On 

the other hand, North Korean defector students tend to have wider 

range. Because they don't have that notion. That's why education at A 

Alternative School is crucial. They were not brainwashed in that aspect. 

They have a wider range of what they want to do, how they want to 

live" (160510_INT_CHOI)56 

 

One of the problems addressed about South Korean education is that it provides 

strong standardized education that it eventually trims students into similar paths. 

However, because North Korean defector students were never trimmed within 

South Korean education system, they tend to think outside the typical box that 
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South Korean education has pursued. Although they may have went through 

standardized and oppressive education system in North Korea, because it is 

different from South Korean system, and because North Korean defector 

students come to South Korean with a high expectation that they can do anything 

with freedom, their notion of what they can pursue is much wider than what 

South Korean students typically have.  

 

 As there is great freedom, the same amount of responsibility follows. 

However, because North Korean defector students are suddenly exposed to great 

extent of freedom, they sometimes do not consider responsibility that follows 

after freedom.  

 

"Because they were oppressed and had to hide in North Korea and 

China. They had a captive life, and as they come to South Korea, 

everything is completely freed... Especially when they come out of 

Hanawon, they have the free right to do whatever they want. Of course 

responsibility follows after though. They feel lots of freedom from that. 

They can eat and buy whatever they want. If they want, they can do 

anything with their effort. That's what is different from North Korean 

and China, and they no longer have to hide themselves. They have 

more secured status. I think that's where freedom comes from. So as 

they enjoy freedom too much, there are sometimes problems because 

they do not think of the responsibility they have to take. Well, not 

everyone's like that, but for example, there was an incident when one 

had a cell phone bill of 1,800,000 won, buying games and stuff. Not 

everyone's like that though (smile). Or some have difficulty with 

financial management, some don't really have a financial sense. There's 
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always responsibility following after freedom, but some students do not 

see that and only seek for freedom" (160603_2ND INT_LEE)57. 

 

Enjoying the freedom they have in South Korean society, North Korean defector 

students sometimes lose sight of responsibility. Because they no longer have to 

hide themselves in fear of being caught, and now can pursue whatever they want 

to achieve with their own efforts, they get to enjoy the freedom that they had not 

have. In particular, there have been incidents in which some North Korean 

defector students spend money without considering the responsibility and 

consequences they would have. They sometimes face problems by acting before 

their financial sense and responsibility settle in.  

 

(iii). North Korean Defector Students’ Concerns: Problems they face in 

South Korea 

 North Korean defector students' new lives in South Korea is not all about 

joy. Of course, settling in a new society requires great efforts and time. It is even 

tougher when the new society is politically, socially and culturally in a 

complicated relationship with the society they are from. These various problems 

North Korean defector students face in South Korean society are closely related 

to problems North Korean defector students' education face and where North 

Korean defector students' education is going.  

 

“The biggest worry they have is… career. What can I do in this society? 

Recovering such self-esteem, recovering self-esteem. They have lived a 

life that always loses, that was always thrown away. And as they 
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compare themselves to here and there, South Korean students seem to 

have relatively more than North Korean defector students have. ...... 

These students worry the most about their career path” 

(160523_INT_PARK)58 

 

One of the concerns that North Korean defector students have is career. Because 

they are inevitably a minority in South Korean society, and because most them 

have experienced deficiency in diverse aspects of life, they perceive themselves 

to be falling behind compared to South Korean students. The participant sees 

that it has to do with the students' self-esteem.  

 

“How do I make my living here? A.. worry about their career. Of course 

South Koreans have that too, but these students are particularly from 

North Korea, they worry how they can make living in South Korea. 

Such… the fact that they have a different starting point is a handicap, 

anyhow. They worry about how they can overcome that and how they 

make a living. They seriously worry about those things. There‟s a huge 

gap between realistic part and idealistic part. These students even lack 

basics. They had a period in which they were deprived of education. 

Filling up that gaps is quite tough… Even if they go to university, they 

have a special admission for North Korean defector students so they 

don‟t take the entrance exam like South Korean students, so they easily 

go to university in fact. But they have anxiety about fitting in, 

competing with others, they doubt themselves, will I be able to do this? 

And they also worry about how they can graduate too. They have 

vague anxieties” (160504_INT_LEE)59 

 

Because they feel like they are falling behind, North Korean defector students 

have vague and indefinite fear of doing well in South Korean society and 
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competing with South Korean students. Mere catching up itself is a huge burden 

for North Korean defector students, let alone competing with South Korean 

students.  

 

 North Korean defector students have concerns that any student in any 

country would have, studies. In particular, because they have educational gap 

due to deficient education in North Korea or absence of education throughout the 

escape routes, North Korean defector students have even greater challenge 

regarding studies.  

 

 “As they are students, a student‟s biggest trouble is studies. As they 

are students too, they worry about their studies. Since they came to 

school to study as a student. They worry about that a lot…” 

(160524_INT_KANG)60 

 

 North Korean defector students came to school as a student to pursue a 

clear purpose, to study. Just like any other student in any other school, North 

Korean defector students concern about studies.  

 

“What they worry about is… all a little different, but for those who quit 

in the middle, their reason why they quit is because they find it difficult 

to study. And sometimes psychological anxiety too…" 

(160525_INT_YOON)61 

 

Yet, their concern sometimes leads to failure. Because they face difficulty in 

pursuing studies due to deficient backgrounds of education, it leads to not only 
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physical breakdown but also psychological and emotional breakdown. As a 

result, some students drop out of school.  

 

 Moreover, another significant concern that North Korean defector 

students have is financial problems. Although they are provided with support 

from the government, the government support cannot be sustained forever and 

they must find themselves ways to make their own livings just like any other 

citizens in South Korea.  

 “Our kids‟ biggest problem is… materials, well money, it‟s money. In 

fact, these kids are thinking in the wrong direction. Their mind is all 

about how they earn money, how much they earn, after they finish 

school and university and when they get a job” (160524_INT_LIM)62 

 

The concerns regarding financial issues lead North Korean defector students to 

consistently worry about how they can make their own livings in the future. This 

is also related to the students' concerns about career. Regarding the students' 

concern, the participant pointed out that the way they think, which is relating 

their career path only with how much they earn, is wrong.  

 

 North Korean defector students' financial problems get even more serious 

when they are the breadwinner. Those who have families back in North Korea 

often face financial problems because they have to support families in North 

Korea.  
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“Although problems related to family is low in percentage, becomes a 

critical problem that a lot of students end up quitting school because 

of that. Again, it‟s related to money, it‟s something that South Korean 

students would never experience. So it‟s related to family, family, and 

economical… although it‟s not that many students have this problem, 

it‟s the problem that a lot of students who quit school have. Even this 

year a few students…. (quit school) because of that” 

(160524_INT_KANG)63 

 

It was addressed that although not that many students have problems regarding 

family support, the consequence is critical that leads students to drop out of 

school. In fact, family issues are often the reason for dropping out at A 

Alternative School. In terms of total North Korean defector students, the problem 

does not seem significant, but in terms of total drop out students, the problem is 

critical.  

 

 The problems and concerns North Korean defector students have cannot 

be limited to what has been addressed above. Their concerns may not necessarily 

far away, but could even be close at hand.  

 

“Each student would have a problem in their own circumstances. ...... 

(Due to diverse problems) the students sometimes have psychological 

anxiety. Then they would just sever contact and stop coming to school. 

They must have something in their mind. But they just avoid? they just 

hide away… It‟s so stressful that they just want to avoid the situation. I 

think all those things are the problems they have” 

(160525_INT_YOON)64 
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In that sense, the students would have such diverse problems according to 

respective circumstances, conditions and situations they are in. It was addressed 

that the problem here is, some students tend to avoid those problems by hiding 

away. The fact that they do not consult with teachers and other students may be 

linked to lack of trust previously addressed.  

 

(iv). Identity Confusion 

In terms of identity, North Korean defector students can be divided into 

two broad categories. First, those who were born in North Korea, and second, 

those who were born in China. Although both groups are referred as North 

Korean defector students, the fact that they were born in different places and 

were brought up in different cultures led them to face different kinds of 

confusion when it comes to identity in South Korea.  

 

 Those who were born in China have diverse backgrounds among 

themselves. Some have both parents who defected from North Korea, while 

some have a mother from North Korea and a father from China. Some may have 

picked up Korean language and culture from their parents, while some have no 

exposure at all. Whatever their backgrounds are, most of the North Korean 

defector students born in China or third countries face identity confusion as they 

come to South Korea.  

 

“Some of those who were born in China lived for a long time in China 

and unwillingly came to South Korea as their moms come. Or in some 

cases, because mom is here, or father has economic difficulty, they 
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came to South Korea. In that case, those who were born in China… 

would have confusion in identity. They would go through more 

confusion. They are not from China, nor from North Korea, nor from 

South Korea” (160429_INT_KIM)65 

 

The North Korean defector students who were born in China could experience 

even more identity confusion than those who were born in North Korea. Because 

they have not directly experienced North Korea, their circumstance is different 

from those who voluntarily defected North Korea and chose to come to South 

Korea. Some of them were involuntarily taken to South Korea because of their 

parents. Moreover, their identity is again different by the fact that they were born 

in China, and for some, one of their parents is Chinese.  

 

As they were born in China, most of them automatically get Chinese citizenship. 

As they are put in the position where they have to choose their citizenship, the 

students may go through more complicated identity confusion.  

 

“(For boys) they mostly choose Chinese nationality. Because they have a 

problem with military service, and… although they were just born in 

China and came over at young age, they still have the…. the blood of 

China I guess? So they tend to choose Chinese nationality. There‟s 

military service adding to that too. ...... They could perceive this school 

as North Korean defector mother‟s school. And we have both North 

Korea born and China born students altogether. From that, they go 

through identity confusion. The bigger problem is that the number of 

China born students is increasing. We have around 30 of those who 

were born in China. If we have around 110 students in total, 30 of them 

were born in China. Until last year, we only had around 10. Before that, 
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it was 2 or 3. We have increasing number. Because most of them were 

born between a Chinese father and a North Korean mother, they would 

have immediate confusion from nationality” (160504_INT_LEE)66 

 

Particularly for boys, who are entitled with mandate military service if they 

choose to get South Korean citizenship, have no choice but to become strategic. 

Serving for military in South Korea while they were born in China and some do 

not even speak fluent Korean is a huge burden so they end up choosing Chinese 

citizenship. Moreover, it was also addressed that those who were born in China 

tend to have stronger bond to China even if they came to South Korea at young 

age. Meanwhile, the fact that they are designated as a North Korean defector 

student could add their confusion. Although individual cases differ so much, 

some of them were born in China and have never experienced North Korea. 

North Korea is their mother's country, and so the alternative school is, yet they 

are called 'North Korean defector students' or 'North Korean defector students 

born in third countries'. Being in a complicated position where South Korea, 

North Korea, and China are coexisting in their identity, they may have great 

confusion.  

 

“For those who were born in China, they would have confusion in 

identity… Mon‟s a North Korean, and dad‟s Chinese, and the kid is in 

South Korea. There‟s a mixture of North Korea, China and South Korea 

going on. On top of that, for boys, they later have to choose their 

Korean nationality. If they do, they will have to serve the mandatory 

military duty. That‟s a huge burden so not many boys choose Korean 

nationality, because of the military service. Since they have that latent 
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decision made, they probably don‟t really feel like living as a South 

Korean. So for girls, they could have that attitude to learn and study 

Korean hard, adapt to the society, and live more like a South Korean 

because they care certain that they will live in South Korea. It‟s my 

guess. I have never really talked to the students open about this. But 

for boys, I think they tend to be more like that. Boys tend to be weak 

in learning a language. Not just language wise, but also military service 

wise, it could be a kind of restrain, so they could be confused…” 

(160524_INT_KANG)67 

 

As mentioned, because most boys born in China choose Chinese citizenship, 

they tend to be less active in adapting into South Korean society. On the other 

hand, girls tend to have more definite decision to live in South Korea in the 

future, and thus be more active in adapting into South Korean society and be 

more like South Koreans. In that sense, those who are in the ambiguous position 

in South Korean society, they tend to go through more confusion in identity. 

Even among the students who were born in China, they have such different 

circumstances and have different attitudes and plans.  

 

 Those who were born in North Korea generally have a different type of 

identity confusion from those who were born in China. Not just the places they 

were born in, but also the culture and system they were brought up with and 

experienced are different. Moreover, the students born in North Korea more 

likely defected voluntarily. The designation they are entitled with, 'North Korean 

defector students' matches them more than those who were born in China. In that 
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sense, the way they feel confusion in identity and the causes that contributes to 

confusion are different between two groups of North Korean defector students.  

 

“For North Korean defector students (who were born in North Korea) 

face identity confusion from, other people‟s prejudice. They have the 

feeling that we are all one nation, but because of the prejudice from 

South Korean society, they end up differentiating themselves from 

South Koreans” (160429_INT_KIM)68. 

 

It was addressed that the identity confusion of the North Korean defector 

students who were born in North Korea comes from prejudice in South Korea. 

Despite the belief that South and North Korea are one nation, prejudice and 

discrimination they experience in South Korean society makes them distinct 

themselves from South Koreans and thus face identity confusion in between 

South Korean and North Korean.  

 

“Um… there was a student who told me s story. She went to a market 

nearby school to buy some clothes, and I think the student tried to 

bargain for a cheaper price. And as they end up haggling over price, 

the shop owner made fun of her for the way she spoke, asking whether 

she is an ethnic Korean from China or something. Rather than making 

fun of, he sarcastically said it as they exchanged the clothes and money. 

The student told me that she got hurt from that. She felt like she is not 

a South Korean nor North Korean. That came to her as a hurt and a 

confusion at the same time” (160504_INT_LEE)69 

 

Such prejudice and discrimination do not only stop at contributing to the students' 

identity confusion, but also go on to hurting these students. Referring to one 
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student's experience of being discriminated in South Korean society, the 

participant addressed that the North Korean defector students who were born in 

North Korea experience identity confusion because of prejudice in South Korea.  

 

“I came to South Korea, and my nationality is South Korean, yet South 

Korean society calls me a North Korean defector. I feel like a North 

Korean too. They probably have confusion. That‟s a part where they 

must find the answer on their own. They also have to resolve that 

confusion through the ones who experienced that ahead of them…” 

(160525_INT_YOON)70 

 

Again, it was addressed how students get confused regarding identity because of 

the way they are designated in South Korean society. Even though they have 

obtained South Korean citizenship, South Korean society still distinguishes them 

from the rest of South Korean society by referring to them as 'North Korean 

defectors'. In between being South Korean and North Korean, the students face 

confusion. Throughout the process of finding their identities, advices of seniors 

who have experienced earlier could be a good reference. In this regard, the 

context of identity confusion is also linked to being in a homogeneous group and 

sharing experiences.  

 

 Regardless of places they were born in, North Korean defector students 

are facing identity confusion. However because what has been addressed are 

teachers' observation of North Korean defector students, it was attempted to 

indirectly explore what the students are going through by referring to the 

students' collection of work.  
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I am a lonely one who crossed Du-man River 9 years ago 

Trauma from beating and assault in China 

Du-man River I crossed seeking for family and freedom 

I wanted my family, but my another family remains in North 

I wanted freedom, but I am now longing for sweet 

hometown 

Who am I? Why was I born in a cursed country? 

Confusion in identity I am a lonely one without a country 

and freedom 

Ambiguous 38th parallel is too a lonely one 

28,000 North Korean defectors are too lonely ones 

 

Lee71 

 

It is a poem a North Korean defector student wrote for a topic of 'roots'. In this 

part, students explored the roots that made them who they are now. From the 

poem, student expresses how he has gone through identity confusion. Seeking 

for freedom, he has crossed the border risking his life. Although the escape 

routes have remained as a traumatic experience, he is now in South Korea. 

However, even though he has come risking his life, he feels like an outsider as 

he goes through identity confusion.  

 

4.3 The Needs and Feasibility of Global Citizenship Education 

for North Korean Defector Students 

 In the interviews, this research showed the participants a 3 minute video 

on 'The World's Biggest Problems', which presents diverse global issues such as 
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poverty, hunger, water, lack of education, inequality, environment, and more. In 

addition, the participants were also shown with a table of UNESCO's three 

dimensions of global citizenship education. After watching and encountering 

the video and UNESCO's dimensions of global citizenship education, the 

participants had a discussion with the researcher in order to explore the needs 

and feasibility of global citizenship education for North Korean defector 

students.  

 

 4.3.1 The Needs of Global Citizenship Education 

 Addressing the objective sand problems of North Korean defector 

students' education, and characteristics of North Korean defector students, this 

study found a potential linkage to global citizenship education.  

 

(i). Having a wider perspective  

 Because North Korean defectors are already a distinct group in South 

Korean society, and issues in North Korea such as human rights, poverty, and 

oppressive system are international concerns, North Korean defector students 

tend to focus on issues regarding North Korea. Although it could be seen as 

something natural, the students need to have a wider perspective as a member of 

international community.  

 

“Our society itself is becoming a global society, so such roles… the 

students should not be a frog in a well. Even if they came over from 

North Korea, we can‟t tell them to only look at that. So we try our best 

to give opportunities such as overseas volunteer. I think they need to 

see from diverse perspectives. Looking at North Korean issues is also 
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important, but they need to be able to perceive that world‟s problem is 

interconnected” (160523_INT_PARK)72 

 

Because South Korean society itself is being globalized as a part of globalizing 

world, having North Korean defector students' eyes only on North Korea is 

limiting their perspectives. As a part of international community, North Korean 

defector students need to be aware of diverse global issues and be able to 

recognize the interconnected web of world.  

 

 

(ii). Self-perception of North Korean Defector Students 

 Moreover, global citizenship education can contribute to the way North 

Korean defector students perceive themselves. Because the students have been 

on the side of recipient ever since they arrived in South Korea, they tend to 

perceive themselves as the weak of the society, and thus tend to be passive 

members of the society.  

 

“I think it is necessary. Because, these kids, if they were to develop one 

by one, they need to be able to act based on such empathy. Before, a 

lot of people have perceived North Korean defectors as mere poor 

people, until now. As they come to South Korea, the perception 

towards them tells that, I am a poor person. So, because I am a poor 

person, I am someone who needs to be helped, not someone who can 

help others. So, um… in terms of cognitive dimension, they could agree 

that „yes, right we used to be like that‟. But in terms of empathizing… it 

could be much less (even though they have experienced). And taking 

that to action… But there are some who are active are already taking 
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action, supporting others, not just North Korean defectors, but even 

wider range… I know some people who are actively doing projects to 

support North Korean defectors, meaning those who defected later 

than them, but the support does not tend to go over North Korean 

defectors” (160531_2ND INT_CHOI)73 

 

Because North Korean defector students are perceived as a group who needs to 

be helped by South Korean society, the way the students perceive themselves 

has been similarly formed. Although some North Korean defectors who settled 

in have been more active in contributing to the society rather than being a 

passive recipient, the range of their contribution has not been more than North 

Korean defectors in most cases. Because the participant believes that taking 

action out of empathy is an important factor of individual's development, she 

sees the needs of providing global citizenship education.  

 

“There are some students with low self-esteem. Those who got hurts. 

Speaking of that reminds me of students who realized oh, I can help 

someone too… These students used to live in a tough condition, and 

have been always getting support from someone else, but they say a 

lot when they do volunteer works. We have volunteer works once a 

month by class. The students say that, they feel amazed and great 

about the fact that they can help someone. Realizing that „I can help 

someone too‟ improves students‟ self-esteem, and students confess 

that too. I think it could be a part of behavioral dimension. I think that 

education should be able to make students have such thoughts” 

(160504_INT_LEE)74 
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Providing North Korean defector students a chance to be on the side of supporter 

lets the students know that they are able to help others. Addressing an example of 

volunteer works at A Alternative School, the participant pointed out that merely 

knowing that fact heightens their self-esteem.  

 

“I think it‟s not bad to give those who are stabilized a chance to think 

about their roles in the coming society by sharing such (global) 

issues. ...... These are the students who must be able to perceive a 

wider world, and overcome the moments when they were striving for 

their survival. In that sense, I think there are students who will discover 

their roles. I believe this will be helpful… ...... I am not sure whether this 

would be taken to behavioral dimension right away, but I see the 

necessity to give students opportunities and speak to them. Cognizing 

that and not cognizing that is totally different… So I think we need to 

let them aware of it consistently, make them exposed to it, and open 

the chances for them to think about these issues…” 

(160524_INT_CHO)75 

 

Encountering global citizenship education will allow North Korean defector 

students to think about their own roles in not only South Korean society, but 

also the global society. Although the participant could not tell whether it would 

lead the students to actually take actions, having them to discover their own 

roles, exposing them to diverse issues, and widening their perspectives seem to 

be needed. Moreover, it is noteworthy that the participant premised it to those 

who settled or are stabilized.  
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 By giving North Korean defector students chances to rethink about their 

self-perception, self-esteem and roles in the global society, global citizenship 

education contributes to North Korean defector students themselves.  

 

(iii). North Korean Defector Students’ Experiences and Interests  

 As mentioned, most of North Korean defector students are able to 

empathize to problems that are being addressed as global issues because they 

have experienced some of them. Having experiences in actual problems that are 

happening globally signals the needs of global citizenship education. Moreover, 

because these students have experiences regarding such issues, they tend to be 

more interested. As the participants address the needs of global citizenship 

education, North Korean defector students' experiences and interests were 

raised as factors contributing to the needs.  

 

“Well… as they have experience, they would be able to empathize, 

especially with poverty and hunger… ...... Poverty is still one of the 

biggest problem in this generation. And there are a lot of students who 

had experienced it. I believe that this would be educationally effective. 

Yes. This is always… applicable to all our students” (160504_INT_LEE)76. 

  

Because what they had experienced and what are remaining as global problems 

share similarities, education dealing with global issues and values needed as a 

member of global society is not only needed but also effective. Relating the 

students' experience and what is actually happening worldwide, global 

citizenship education seems meaningful to North Korean defector students.  
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“It‟s very important. These students themselves came from a tough 

condition. So they can empathize to these difficulties. Especially to 

poverty, and hunger. They can empathize better than anyone. So such 

education is important.. ...... and they would feel that it‟s needed. The 

students have a lot of interests too, they just didn‟t really have the 

chance. Well… they would feel it as if it‟s their own affairs. They may 

not have the courage… to throw themselves into these problems, but 

they probably have great interests. Well, there could be students who 

look for these activities, or even if they don‟t look for such things, they 

would not avoid it if they have the chance” (160525_INT_YOON)77 

 

Some North Korean defector students themselves have interests in global issues 

as well. Because they had experienced the problems that are being addressed as 

global problems, they can empathize well and feel it as if it's their own 

problems. Taking it to action on their own is questionable, but the participant 

sees that North Korean defector students do have interests and are willing to 

contribute.  

 

(iv). North Korean Defector Students Caring and Wishing to Help 

Others 

 Wanting to help others was addressed to be basic characteristics of a 

human being by the participants.  

 

"In fact, we believe that we need to foster students to be able to help 

others by providing them chances of volunteer works, not just studies 
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or adaptation. That's how we educate, and what we believe to be 

important" (160504_INT_LEE)78 

 

 As mentioned in the objectives of North Korean defector students' 

education, the participants aim to foster North Korean defector students into 

servant leaders or humble leaders. A role of supporter or facilitator was 

addressed to be an important image that the teachers tries to foster the students. 

In that regard, the participants recognize the need of fostering students' 

capabilities of thinking beyond the students' studies. Rather than merely focusing 

on the students' studies, the students need to be able to experience diverse 

activities and people. The participant mentioned volunteer works as an example.  

 

 Because North Korean defector students benefited and got help from 

others in South Korea, they are expected to be able to use what they have 

benefitted in order to contribute to others and to the society at large.  

 

"I believe that it is natural for a person to want to help others if one is 

benefited, educated and developed. That's an indicator? of one's 

development. ...... If I ask students, what do you want to be? then some 

would say that they want to be a teacher, and some would say they 

want t be a nurse, all wanting to help others... So, if this kind of 

education is provided, it would be helpful" (160531_2ND INT_CHOI)79 

 

The participant believes that it is a person's innate characteristic of wanting to 

help others as they grow and develop with others' support. She sees it as an 
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indicator of one's growth and development. She has observed such circumstances 

from the North Korean defector students who wish to pursue their career as a 

nurse or a teacher hoping to contribute to other' health and education. In that 

regard, the participant sees the needs of global citizenship education.  

  

 4.3.2 The Feasibility of Global Citizenship Education 

 The teachers at A Alternative School generally agreed with the needs of 

global citizenship education for North Korean defector students. They see the 

needs of widening perspectives, improving self-perceptions, and fostering their 

experiences and interests through global citizenship education. However, 

whether global citizenship education is feasible or not is another question that 

needs to be addressed. Even though the teachers recognize the needs of global 

citizenship education, because North Korean defector students are a particular 

group and are in a particular position, the feasibility of applying global 

citizenship education needs to be explored.  

 

(i). Empathy from Experiences 

 As mentioned, North Korean defector students are able to empathize to 

issues that are addressed as global problems. Although it is only a partial factor 

of global citizenship education, having lived experiences and being able to 

empathize increases feasibility of applying global citizenship education in North 

Korean defector students' education.  

 

"In terms of cognitive dimension... they are the students who can 

empathize because they have experiences, I see the potential. ...... I 
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think that it's possible up to socio-emotional dimension..." 

(160525_INT_YOON)80 

 

 One of the participants saw feasibility of achieving cognitive and socio-

emotional dimension of global citizenship education for North Korean defector 

students. Because they have lived experiences, they are aware of some of the 

problems and are able to empathize. With adequate education, North Korean 

defector students have potentials in achieving cognitive and socio-emotional 

dimensions.  

 

"They have a high socio-emotional dimension, among these three 

(cognitive, socio-emotional, and behavioral dimensions) Socio-

emotional dimension is quite high... so it's not impossible. It is possible, 

but its fundamental objective is to be linked to this (behavioral 

dimension). To be connected to this.... I think that there's more chance 

for North Korean defector students to be linked than South Korean 

students. Because socio-cognitive dimension is high. But because their 

socio-economic backgrounds, social adaptation, and the ways to go is 

too tough. Considering that... I don't know. But I still think that it's 

feasible. It's quite highly feasible" (160524_INT_KANG)81 

 

With the capability of being able to empathize, North Korean defector students 

seem to have strong socio-emotional dimension. Having that, global citizenship 

education for North Korean defector students seems to have a high feasibility. 

However, behavioral dimension was addressed to be questionable because 

North Korean defector students would have to overcome diverse problems they 
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have at individual level, such as socio-economic problems, social adaptation, 

and more.  

 

"Kids have the ability to empathize with the people who have similar 

experiences. Because they have experienced, they know how hard it is. 

So it's not the same contents, but I have taught similar ones dealing 

with fair trade, people who work in poor conditions, media, such as 

Kevin Carter. When we deal such issues in class, students particularly 

girls empathize a lot. We showed this kind of video before, and at least 

one in a class would ask, how can I support them? Then I let them 

know related organizations. We also showed that a video about an 

NGO's international activities on hunger, and some students said 'oh, I 

should donate them too', I don't know if they actually do it though. So 

when we show them thing like this, they tend to show positive 

response. I think it's effective too. Although our students are the weak, 

they have the ability to empathize, and we believe that they can grow 

by being concerned and supporting for those who are in a worse 

condition" (160524_INT_KANG).82 

 

One of the participants witnessed North Korean defector students demonstrating 

a tendency to empathizing a lot and wanting to be a part of contributing to 

global problems. When North Korean defector students are exposed to contents 

such as fair trade, human rights, hunger, NGOs, etc, they showed very positive 

response in class.  

 

In fact, the students' works in Summer School reflects their experiences back in 

North Korea, and throughout escape routes.  
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My hometown is North Korea. I came to China 

because I was hungry.  

It was tough because I didn't speak the language. 

It was tough to go to school.  

(Jang)
83 

 

The students described what they experienced in the past, and it corresponds 

what the participants witnessed about the students' experiences. The collection 

of works, which the students wrote themselves, illustrate their experiences more 

vividly which also reflects the students' wounds and possibly remaining trauma.  

 

(ii). Reflecting Experiences on Career Planning 

 In 2014, the National Policy Agency in South Korea found the total 

number of the North Korean defector students who were newly admitted to 

university. In total, 114 North Korean defector students got into university and 

the largest number of students was admitted to Chinese Language and Literature. 

The second largest number got into Social Work, followed by Management and 

Economics, and Nursing (Pyo, 2014). In terms of the way students make 

decisions about their career and area of study, it was found that they reflect their 

experiences and backgrounds.  
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A kid who hates night 

The kid was a kotjebi at young 13 years old and eventually lost hair and could not see, coule not 

hear because of malnutrition. He was merely conscious and could open mouth. The kid was 

surviving day to day in the most shabby look, his back was rotting, and his anus had a hole.... 

No one took care of him, he was just a kid dying day after day.....     

 (Choi)
84 
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"There are a number of departments that a lot of North Korean 

defector students go, and one of them is department of Chinese 

Language and Literature. For girls, a lot of them go to department of 

Nursing Science, and department of Social Work. ...... For girls, the 

reason why they go to nursing is because of their experience when 

they were young in North Korea... deficiency, I guess? they have 

deficiency in not being able to get treated when they were sick, or their 

parents, or families. So now they want to be a nurse treating people 

who are sick. Because I have that experience. There are a number of 

students who sublimate their deficiency by taking such career path for 

girls. For those who pursue Social Work, they have been receiving a lot 

of support from other people ever since they arrived in South Korea, 

maybe from community centers, Korean Hana Foundation, or other 

community relief centers. From that experience, these students learned 

that they want to help others too, and choose to be social workers. 

There are a quite a lot of them who choose their career out of such 

experiences" (160504_INT_LEE)85 

 

At A Alternative School, the participant witnessed that the departments that the 

biggest number of North Korean defector students go are Chinese Language and 

Literature, Nursing and Social Work. For Chinese Language and Literature, 

North Korean defector students make use of what they learned and experienced 

in China throughout the escape routes. Moreover, those who pursue Nursing 

and Social Work as their area of study make their decisions based on their past 

experiences of deficiency and support both in North Korea and South Korea. 

Because they had experienced deficiency in health, some students decide to 

pursue Nursing wishing to provide help those in need. Similarly, because they 

experienced getting support from others in South Korean society, they decide to 
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pursue Social Work wishing to give support just like they received one from the 

society. Reflecting what they learned and experienced on their career signals the 

potential of North Korean defector students being a global citizen reflecting 

their experiences in global problems.  

 

(iii). Realistic Difficulties and Limitations 

 While the feasibilities of global citizenship education were addressed, 

there are also realistic difficulties and limitations of North Korean defector 

students to pursue global citizenship education.  

 

"They may think that their condition is still tough and far away from 

taking action..." (160525_INT_YOON)86 

 

It was addressed that the way North Korean defector students perceived 

themselves, or the diverse conditions they are in could limit the students from 

actually taking action and achieve behavioral dimension.  

 

"As we educate the students, you see there's Maslow's five stages... of 

basic needs. The very basic ones must be fulfilled in order to achieve 

self-realization, but these basic needs are not fulfilled. In terms of 

safety, making livings, .... while these are not fulfilled enough, it could 

be difficult for them to think about these issues too. They can only see 

what is right in front of their eyes. So... this... In fact, it is the same for 

South Korean students. Even if we show this to South Korean students, 

they could think that it's an issue not related to them, or far away from 

them. Only a small number of students would be able to empathize. 

Our students would tend to be more difficult to empathize... I think 

that's it.... ...... in fact, I don't think there's an education not feasible. I 
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also agree that it is needed. But going to this stage (behavioral 

dimension, it could be too much, I guess? (160429_INT_KIM)87 

 

 

Similarly, because North Korean defector students have not been fulfilled with 

the very basic needs of a human being, it could blind the students from having a 

wider perspective and see more than what is right in front of their eyes. Even 

though students have enough potential to empathize, because their current 

situation and conditions are tough in their lives, they could be blinded and could 

be difficult to achieve what global citizenship education aims for.  

 

"Realistic factors... for this, we also need social recognition too, in fact 

social recognition is, difficult. Because North Korea exists. It is a country 

that actually exists, and it's a country that consistently influences the 

world negatively. So even if North Korean defector students try their 

best, they would go, what's up with North Korea? You are North 

Korean too, are you like that?" (160524_INT_LIM)88  

 

 South Korean society's perception towards North Korean defector 

students could be a limitation on North Korean defector students. The fact that 

North Korea is an existing society and every movement of North Korea 

influence the perception towards North Korean defectors in South Korea. Even 

if North Korean defector students try their best in the new society, the 

movement of North Korea could bring negative perception, which could 

eventually place a limitation on North Korean defector students.  
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(iv). Flexibility in Curriculum as an Alternative School  

 Because A Alternative School is an alternative school, they tend to have 

more flexibility than regular schools. Along with the capabilities of teachers to 

make self-published textbooks and subjects responding to the needs of North 

Korean defector students, the flexibility within the school system signals the 

feasibility of global citizenship education at A Alternative School.  

 

"We are classified as 'other schools', alternative school as 'other school'. 

You are not familiar with the legal system right? There's high school, 

middle school and special education school. Special education school is 

for instance, school for students with disabilities. And there's 'other 

school'. For 'other school', there's elementary, middle and high school 

courses according to what they are accredited for... Within that criteria 

of 'other school', we are accredited as an alternative school. In order to 

be accredited as an alternative school, Korean and Social Studies 

regular curriculum, say, there's the one for high school and one for 

middle school, the curriculum assigned for the school. If we follow 

more than 50% of the regular curriculum, we are able to (flexibly 

manage the curriculum) (160524_INT_KANG)89.  

 

As long as the school follows 50% of the regular curriculum, the rest is up to the 

teachers. The legal classification of the school allows the teachers to provide the 

adequate and dedicated education for North Korean defector students. Having 

flexible school system is related to the feasibility of global citizenship education 

in terms of providing with the most adequate contents and methods.  

 

"I think it's possible to integrate it. For instance, they could mention 

these issues in related subjects or units... It's up to how we design the 
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curriculum... Wouldn't it be feasible? I think it is. Although it could be 

difficult to link all the way to behavioral dimension, it seems like it's 

feasible to deal with cognitive dimension... ...... We are freer than what 

is required in regular schools. We have assigned textbooks and 

curriculum too, but in terms of contents teachers have more options... 

If we want, it's feasible enough..." (160524_INT_CHO)90 

 

Due to flexibility that an alternative school has, teachers have more options to 

make their own curriculum. It was addressed that integrating global citizenship 

education seems possible, because it is up to how a teacher designs the 

curriculum. Having said that, the participant implies that with teachers' 

recognition of the needs for global citizenship education, it is feasible to 

integrate into the curriculum and provide global citizenship education for North 

Korean defector students.  

 

(v). How the Current Curriculum is Dealing Global Citizenship  

 The participants perceived that some parts of global citizenship 

education are being dealt in the current curriculum. The examples that were 

addressed most frequently are volunteer works that the school requires, and a 

bazaar the students organized to support people in need.  

 

"They could grow as they receive, but I think they would grow more as 

they give, so our school cares a lot about volunteer activities. They are 

required to do it. 20 hours in a year. I heard that it's more than what 

other schools require. They have to do it to get scholarships 

consistently"  (160524_INT_KANG)91. 
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Because the teachers believe that students grow by giving rather than receiving, 

the school linked to volunteer work in order for students to experience and grow 

by giving. Students are required to fulfill 20 hours of volunteer work in a year. 

It is also a condition for students to get scholarships.  

 

"We link that to volunteer activities. Once a semester, we go outside 

the school for volunteer works as a class. The students are also 

required to fulfill 10 hours individually in a semester. Including a class 

volunteer work, total of 10 hours. ...... As they do it, I believe that 

students would be able to recover their self-esteem, find the purpose 

and meaning of life, and probably the dimensions addressed here 

(UNESCO's dimension)" (160504_INT_LEE)92 

 

Doing volunteer works, the teachers expect the students to have higher self-

esteem and discover the purpose and meaning of their lives. Doing so, the 

participant sees the feasibility of achieving the dimensions of global citizenship 

education.  

 

"The year before the last year, the student council had a bazaar. The 

students had donation from school, and did a bazaar at a church and 

made quite a big income. It was more than 5,000,000 won. The tile of 

the bazaar was to help the ones in need. We bought briquettes and 

distributed them. We had some money left, around 400 something. We 

used that to get more briquettes last winter and had 300 left. We left 

300 to... Nepal earthquake? our students said that they would like to 

help Nepal earthquake..." (160524_INT_KANG)93 
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The student council organized a bazaar to support people in need. The students 

themselves took most of the parts in organizing the event, and made decisions on 

spending the benefits to help Nepal, which was badly damaged from earthquake 

around the time.  

 

(vi). Possible Approach to Global Citizenship Education for North 

Korean Defector Students  

 The participants addressed potential approaches and things to be cautious 

of when integrating global citizenship education in North Korean defector 

students' education. Because a large part of feasibility was addressed from North 

Korean defector students' experiences and backgrounds, it was also addressed to 

be touched with cautious approach.  

 

"I think we have to approach very carefully if we were to base on their 

experiences... It could be taking out these students' wounds. Rather 

than being too serious, we could start talking about it softly, then the 

students would throw their opinions in. How a teacher lead such 

discussions would be important, so that it wouldn't hurt the students..." 

(160523_INT_PARK)94 

 

When it comes to dealing global citizenship education and linking it to students' 

experiences and backgrounds, it could unintentionally bring out the students' 

wounds from the past. The role of teacher is important in delicately bringing 

about the issues and related experiences.  
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 How to reflect global citizenship education in a curriculum is surrounded 

by diverse argument. Some support integrating into overall curriculum, while 

others support having a respective subject. In the context of North Korean 

defector students' education, the participants agreed with an integration approach.  

"It could be feasible if we integrate it into overall educational guidance 

and counseling, if we take that as education too, rather than having a 

specific subject. Even to behavioral dimension.... Yes, I think it's feasible. 

It's all about how to motivate students, and how a teacher guides 

students to perceive the problems. I think it's feasible" 

(160523_INT_PARK)95. 

 

 Rather than having a specific subject, the participant addressed it is 

feasible to integrate global citizenship education into educational guidance and 

counseling rather than having a specific subject. In this regard, the role of 

teachers was emphasized in terms of how to guide and motive the students.  
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CHAPTER V. Discussion 

 

 In the previous chapters, literature on North Korean defector students‟ 

education and global citizenship education were reviewed. Moreover, the nature 

of North Korean defector students‟ education was discovered from interviews, 

observation and field materials. In this chapter, the findings of this study were 

reorganized and reflected in order to answer the research questions. Addressing 

the objectives of North Korean defector students, this chapter attempts to 

examine the needs and feasibility of global citizenship education for North 

Korean defector students. The structure of the chapter is as follows:  

Figure 3. Flow of Discussion  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The Obejctives of 

North Korean 

defector students' 

education 

Problems of North 

Korean defector 

students' 

education 

How GCED can 

facilitate the 

objectives and 

overcome the 

problems 

Needs of GCED 

for North 

Korean defector 

students 

Feasibility of 

GCED for North 

Korean defector 

students 



 

１２６ 

Addressing the objectives of North Korean defector students, it explores what 

North Korean defector students‟ education pursues for. Moreover, by examining 

the problems and limitations of North Korean defector students‟ education, it 

also seeks for what factors constrain North Korean defector students‟ education 

from achieving its objectives. In order to explore what the existing education and 

studies have been emphasizing in North Korean defector students‟ education, it 

revisits the literature review and reflected in the discussion. Most importantly, it 

finally explores how global citizenship education can be an alternative approach 

to North Korean defector students‟ education by examining the needs and 

feasibility. Addressing how global citizenship education can facilitate achieving 

the objectives and overcome limitations of North Korean defector students‟ 

education, this study investigates the needs of global citizenship education. 

Extending from the needs, this study also examines the feasibility of global 

citizenship education from diverse perspectives.  

 

 In particular, the final part of discussion, the needs and feasibility of 

global citizenship education for North Korean defector students will be carried 

out based on the framework of analysis. Thus, bringing the core conceptual 

dimensions addressed by the UNESCO back, each findings addressed in the 

previous chapter is reconstructed reflecting the dimensions of global citizenship 

education.  
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Table 7. Framework of Analysis for Needs and Feasibility of Global 

Citizenship Education for North Korean Defector Students 

 Needs Feasibility 

Cognitive 

Dimension What makes GCED needed in 

cognitive dimension? 

- i.e. Why do North Korean 

defector students need to 

understand international issues? 

What makes GCED feasible in 

North Korean defector 

students' education? 

- What cognitive factors 

correspond with North Korean 

defector students' education 

that makes it feasible? 

Socio-emotional 

Dimension What makes GCED needed in 

socio-emotional dimension? 

- i.e. Why do North Korean 

defector students need to share 

values as a common humanity? 

What makes GCED feasible in 

North Korean defector 

students' education? 

- What socio-emotional factors 

correspond with North Korean 

defector students' education 

that makes it feasible? 

Behavioral 

Dimension What makes GCED needed in 

behavioral dimension? 

- i.e. Why do North Korean 

defector students need to 

responsibly act on international 

problems? 

What makes GCED feasible in 

North Korean defector 

students' education? 

- What behavioral factors 

correspond with North Korean 

defector students' education 

that makes it feasible? 

 

Table 7 illustrates how the framework of analysis in this study, the UNESCO's 

framework was used. Applying this framework to the findings, this study reaches 

the fundamental purpose of the study, which is to explore the needs and 

feasibility of global citizenship education for North Korean defector students.  

 

5.1 The Objectives of North Korean Defector Students’ 

Education  

 Diverse objectives of North Korean defector students‟ education were 

addressed from the interviews with the research participants.  



 

１２８ 

 5.1.1 Individual level: development of own perspectives 

 One of the objectives of North Korean defector students' education 

addressed was development of students' own perspectives. The participants 

witnessed North Korean defector students' great potential of being swayed by 

political or materialistic factors. In order to avoid such circumstances, the 

participants considered having one's own perspective which is not faltered is 

important for North Korean defector students. As addressed by the participants, 

North Korean defector students are in a position where they are easily availed of 

for political gain. Moreover, because they also tend to hold materialistic 

worldview, they could be faltered by materials. Thus rather than putting the base 

of perspectives on materials nor advantage of anything, putting the base on 

ethical values that international society seeks for would develop a much stronger 

perspective that is not faltered by external factors.  

 

 5.1.2 Short term objective: adaptation 

 As a short term objective close at hand, adaptation to South Korean 

society was addressed. Because North Korean defector students are to live in a 

completely new society and go through a transition from refugee to immigrant, 

adaptation is the prior objective to be achieved. Recognizing the objective close 

at hand, a significant amount of the existing studies on North Korean defector 

students' education has focused on adaptation. Despite such efforts, North 

Korean defector students still have problems adapting into South Korean society, 

and thus this study raises a question on the assumption. In order to raise such 

question, it first needs to address what it means to adapt in a society. In defining 

the range of the term, this study reflects back to the previously discussed 
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objective of North Korean defector students' education. Bringing the objective of 

developing own perspective back, adapting into a society could mean being a 

member of a society basing on a firm perspective.  In that sense, global 

citizenship could be a meaningful contribution in developing North Korean 

defector students' perspectives which could be the base of the students' 

adaptation.  

 

 5.1.3 Long term objective: contribution to unification 

 As a long term objective, contribution to unification was addressed. As 

North Korean defector students in South Korea, who have experienced both 

societies, the students are expected to contribute to both before and after the 

unification of two Koreas. Having lived experiences in both societies, North 

Korean defector students are expected to undertake the role as a bridge between 

South and North. More particularly, North Korean defector students are expected 

to be servant leaders who make and facilitate the unified society. Yet, it is 

noteworthy that the participants have a fundamental expectation that it will be a 

society that is more similar to South Korean society than North Korean society. 

It seems understandable considering diverse aspects such as economic gaps 

between the two, human rights issues in North Korea, international pursuit of 

democracy and more. However, it should also be taken note that the participants 

also expect South Korean society to resolve some of the problems it has as a 

side-effect of the division. Diverse social problems including political and 

regional polarization, educational problems, etc were addressed. In order to 

expect the unification to be a turning point for both societies, the premise of what 

image the unified society should pursue must not be on South Korea merely 
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because it is South Korea, nor capitalist system, nor democratic. The premise 

must be on the values that must be pursued as a global citizen, or as a member of 

international society. If North Korean defector students take the role as a bridge 

in the unification with such values of international society, they could possibly 

maximize the expected positive effects of the unification.  

 One of the capabilities demanded for North Korean defector students to 

take a role in unification was recognition for diversity. It corresponds with what 

socio-emotional dimension of global citizenship education aims at. The attributes 

of socio-emotional dimension include understanding the complex relationship 

between diversity and commonality along with appreciation of, and respect for, 

differences and diversity (UNESCO, 2015). Furthermore, it can also be extended 

to development of perspective. In forming the students' perspective, recognition 

and respect for diversity can be incorporated - what Hanvey (1982) calls 

'perspective consciousness'. Hanvey defines the perspective in which one realizes 

that his or her own view may not be universally shared, and that there could be 

other views that differ profoundly. Understanding and respecting for diversity, 

and having such values along with their perspectives, North Korean students step 

closer to achieving the objectives for the students' roles in unification and 

developing perspectives. More importantly, their pursuit of respect for diversity 

should not merely be limited to unification, but also expands to global values as 

a member of international society.  
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5.2 The Problems and Limitations of North Korean Defector 

Students' Education 

 5.2.1 Legacy of North Korea 

 There is a number of legacies of North Korea that the participants 

observed from North Korean defector students. These characteristics being 

limitations of North Korean defector students, it signals the need for a constraint 

to North Korean defector students' education. For instance, double-sided strategy 

that was addressed to be a North Korean diplomatic strategy said to be reflected 

on North Korean defector students. In this regard, the trust could be from both 

sides, teachers and students. First, because students do not have enough trust in 

teachers, they may have concealed what problems they have that led to dropping 

out of school, which from teachers' perception, is a double-sided strategy. At the 

same time, such behavior will eventually contribute to teachers or even students 

among themselves not to have trust. It could be a cycle of lack of trust 

contributing each other. 

 It is also linked to another aspect of North Korean defector students, 

which demolished values. Because of tough conditions and life threatening 

factors back in North Korea and throughout the escape routes, demolished values 

such as lying has been North Korean defector students' common tendency. The 

participants felt the needs for North Korean defector students to recover values. 

The values meant in this context are related to ethical values.  

 The fact that North Korean defector students experience identity 

confusion in South Korea is both problem of North Korean defector students' 

education and an opportunity for global citizenship to be considered. Because 

they go through identity confusion, it could make it even more difficult for them 
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to establish own perspectives and put their roots down to the society they are in. 

On the other hand, without having a concrete identity to a single country, wider 

notion of citizenship education could be reconsidered as their identity. With 

experiences in diverse societies and cultures, North Korean defector students 

could be facilitated in obtaining a perspective to perceive themselves as global 

citizens.  

  

5.2.2 South Korean education limiting North Korean defector 

students 

 Another limitation addressed was how South Korean education is limiting 

North Korean students' potential. Being in South Korean society along with a 

strong emphasis on adaptation education, North Korean defector students tend to 

pursue higher education without clear goals or knowing what they really want to 

do. It could be something natural in the educational context in which a strong 

emphasis is given to adaptation. Although it is a similar problem being observed 

among South Korean students, the participants felt the need to widen North 

Korean defector students' potentials. In order to do so, North Korean defector 

students' own perspectives need to be developed for them to find what they want 

to pursue. It was also addressed how North Korean defector students tend to be 

even freer than South Korean students in some sense. Because they were not 

brought up in South Korea, they have the potential to not to follow what 

everyone else is doing, but pursue what they want. Although it takes a long way 

for North Korean defector students to develop own perspectives and find what 

they truly want to pursue, too much emphasis on adaptation should be refrained 
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from leading North Korean defector students to pursue what everyone else 

pursues without knowing what they want nor where they are going.  

 

5.3 How the existing education and studies has been handling 

North Korean Defector Students' Education 

 As mentioned, the existing education and studies has largely focused on 

adaptation education. Most of the studies take the core subject as adaptation in 

North Korean defector students' education. Even if some studies address other 

aspects of North Korean defector students' education such as curriculum, 

program, career, psychological factors, etc, they are ultimately related to 

adaptation in South Korean society.  

 Although it seems natural and understandable, it should be questioned 

whether adaptation education is adequately fulfilling the objectives and 

overcoming limitations addressed above. Recognizing the problem of putting 

sole emphasis on adaptation education for North Korean defector students, this 

study reflected on what the international education arena is pursuing, global 

citizenship education. Particularly, examining global citizenship education for 

North Korean defector students in South Korea is significant because South 

Korea is a key member in leading global citizenship education as an international 

educational agenda. Moreover the fact that North Korean defector students are 

both refugees and immigrants is also significant in terms of examining the needs 

and feasibility of global citizenship education. Thus, this study carries on with 

examining the needs and feasibility of global citizenship education reflecting the 

objectives and problems of North Korean defector students' education in the 

following parts.  
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5.4 The Needs of Global Citizenship Education  

 The objectives, problems and the existing provision of North Korean 

defector students' education were addressed and discussed in the previous part in 

order to reach the final destination, to discuss the needs and feasibility of global 

citizenship education for North Korean defector students. In discussing the needs 

of global citizenship education for North Korean defector students, the 

framework of analysis, the UNESCO's core dimensions of global citizenship 

education was fully reflected as the basis.  

 

 5.4.1 Development of Own Perspectives 

 As mentioned, global citizenship education can contribute to achieving 

the aforementioned objectives of North Korean defector students. Developing 

own perspective based on international values and ethics, North Korean defector 

students could be the ones to recognize and respect for diversity. The need of 

developing a perspective that is not swayed by political and material interests 

was clearly and repeatedly addressed by a number of participants. In that sense, 

having own perspective founded on global citizenship could eventually 

contribute to be a sound member of South Korean society, and be a unbiased 

bridge between two Koreas for unification. Furthermore, such needs are closely 

related to socio-emotional dimension in the UNESCO's framework. Socio-

emotional dimension aims students to attain internationally shared values and 

have different levels of identity with respect for diversity. It signals the type of 

perspective that North Korean defector students are perceived to need. Having a 

perspective founded on internationally shared values, or in other words, fulfilling 

socio-emotional dimension as a global citizen, North Korean defector students 
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are expected to be a step closer to achieving the objectives of North Korean 

defector students' education.  

 

 5.4.2 Widening Perspectives 

 It was addressed that global citizenship education could contribute North 

Korean defector students to have wider perspectives. Because they experienced 

such extreme circumstances both in North Korea and throughout the escape 

routes, North Korean defector students tend to focus on North Korea when they 

are able to widen their perspective from seeing their individual problems. 

Although they are able to see problems outside their own problems, it tends not 

to exceed issues regarding North Korean defectors. In this regard, the need for 

widening the students' perspectives was signaled as a member of international 

community. Taking this to the framework, it signals the needs of attaining both 

cognitive and socio-emotional dimensions of global citizenship education. The 

needs of learning about more diverse and wider spectrum of world issues outside 

their own problems indicates the needs of being informed about diverse issues, 

systems and structures, which is categorized as cognitive dimension.  

 

 5.4.3 Changing Self-perception of North Korean Defector Students 

 Furthermore, the need for global citizenship education was also addressed 

at North Korean defector students' individual level. It was addressed that global 

citizenship education could contribute North Korean defector students' 

perception towards themselves. Because the society they are in perceives North 

Korean defector students as the weak or recipient, North Korean defector 

students tend to perceive themselves as how the society perceives them. In fact, 
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it was addressed that understanding other's problems and being in a position to 

be a contributor to resolve diverse problems have contributed the students' 

change in self-perception. The students have experienced discovering their own 

potentials as contributors to make changes in society. Similarly, global 

citizenship education, which gives the students a chance of having socio-

emotional and behavioral dimension, could break such self-perception of North 

Korean defector students by having their perspectives widened and put them in 

diverse positions. In addition, global citizenship education could contribute to 

adequately responding to North Korean defector students' experiences and 

interests. Because they had experienced diverse circumstances which are known 

to be international problems, they have incomparable experiences that not many 

can have in South Korean society. Extending from such experience, it was 

addressed that it is very likely that North Korean defector students have great 

interest and ability to empathize with international problems, especially with the 

ones they had experienced. In such regard, global citizenship education seems to 

be needed for North Korean defector students in changing the way they perceive 

not only themselves but also the world. Moreover, because North Korean 

defector students have experienced diverse international and social problems 

both as a vulnerable individual and change maker, global citizenship education 

could function as a crucial contributor in forming the students' perspectives and 

perceptions of the world.   
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5.4.4 Why not Global Citizenship Education for North Korean Defector 

Students?  

 The most crucial needs of global citizenship education for North Korean 

defector students is that they are members of the international community as 

much as South Korean students or any other students are. As a member of the 

international community, North Korean defector students need to be encountered 

with what it means to be a global citizen. Again, this is so not because they are 

North Korean defector students, but because they are members of the 

international community. Referring back to where this study was started, why 

not global citizenship education for North Korean defector students? North 

Korean defector students need to have understanding of international issues, 

system, and structure, sense of belonging, and capability to act as like any other 

students in any other countries. Because these students are members of 

international community, rather than North Korean defector students, they need 

all three dimensions of global citizenship education.  

 

5.5 The Feasibility of Global Citizenship Education  

 With recognizing the needs of global citizenship education for North 

Korean defector students, the feasibility of global citizenship is followed. It 

examines the feasibility of integrating global citizenship education in North 

Korean defector students' education from the students, teachers, and school 

system level.  
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 5.5.1 Students’ experiences and backgrounds 

 First, the fact that students have lived experiences in North Korea, 

countries they cross throughout the escape routes, and South Korea. 

Experiencing diverse cultures and circumstances in respective countries and 

societies, North Korean defector students have rich experiences and backgrounds 

that they can empathize to international problems such as hunger, poverty, lack 

of education, inequality, human rights violation, and more. Although such issues 

do not represent the entire notion of global citizenship, having strong empathy 

makes North Korean defector students more accessible to global citizenship. In 

this sense, North Korean defector students demonstrate a strong feasibility in 

socio-emotional dimension. Furthermore, it is also noteworthy that many North 

Korean defector students tend to reflect their past experiences and backgrounds 

to their career planning. Wanting to contribute to those in needs, and wanting to 

act in the future, North Korean defector students have demonstrated a tendency 

of pursuing career path that reflects what they have experienced, and lacked. 

Such aspects of North Korean defector students signal feasibility in terms of both 

socio-emotional and behavioral dimensions because it illustrates the students' 

capacity to be able to feel the needs to contribute and make changes in social 

problems, and actually plan to act on them by choosing particular career path.  

 

 5.5.2 Teachers’ capability 

 Feasibility was found from the teachers at A Alternative School. The 

teachers' experiences of making self-published textbooks and dedicated 

curriculum for North Korean defector students showed their capability. In that 

regard, the teachers could have the capability to provide the most adequate and 
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dedicated and customized global citizenship education in response to the 

students' needs. Because North Korean defector students have such particular 

contexts of experiences and backgrounds, global citizenship education needs to 

be provided reflecting their particularity. The teachers have shown the capability 

to effectively reflect North Korean defector students' particular contexts and 

respond to their needs. Teachers' capability indicates the feasibility of providing 

the most adequate global citizenship education customized specifically for North 

Korean defector students, which again signals the feasibility of meeting all 

cognitive, socio-emotional and behavioral dimensions in the most effective way.  

 

 5.5.3 Flexibility of the school system 

 Along with the teachers' capability, the school's flexibility also adds 

feasibility of global citizenship education. Because A Alternative School is an 

alternative school, it has greater flexibility of managing its own curriculum. As a 

result, the teachers were able to add a specialized subject dedicated for North 

Korean defector students, and use self-published textbooks in most of the classes. 

In that regard, as long as the teachers realize and agree with the significance of 

global citizenship education for North Korean defector students, applying it to 

the curriculum is possible. Moreover, because A Alternative School is a 

specialized school for North Korean defector students, the entire school naturally 

forms a homogeneous group. The significance of being in a homogeneous group 

was addressed in the findings. Because students feel safe, they tend to have more 

confidence, and because they can share experiences and backgrounds, words of 

each other becomes a significant advices. Moreover, because all the students are 

North Korean defector students, and the teachers do not have to rotate from 
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school to school like regular schools, the teachers' expertise can be accumulated. 

With such contexts, being in an alternative school dedicated for North Korean 

defector students allow the school to provide the particular global citizenship 

education best reflecting North Korean defector students' needs. It again signals 

the feasibility of meeting all cognitive, socio-emotional and behavioral 

dimensions of global citizenship education in the most adequate way.  

 

 5.5.4 Limitation 

 On the other hand, there are a number of limitations of integrating global 

citizenship education in North Korean defector students' education. First, it 

includes North Korean defector students' circumstances. The cognitive 

dimension, which could be dealt in class by discussing diverse issues, and the 

socio-emotional dimension, which the students already have strong level of due 

to lived experiences, could be possible. However, taking it to the behavioral 

dimension could be difficult because of the students' diverse circumstances. In 

other words, what is close at hand may constrain the students from further 

development to behavioral dimension and that students must be settled first. In 

that sense, the feasibility of behavioral dimension is questionable.  

 Furthermore, another limitation was found in teachers' awareness. From 

the interview, it was found that the teachers tend to relate global citizenship 

education with volunteer or charity works. It needs to be addressed that global 

citizenship education encompasses more than that. In order to provide global 

citizenship education that contributes North Korean defector students' achieving 

objectives and overcoming problems, global citizenship education must be 

understood and recognized as a bigger umbrella of values that makes up both 
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critical and ethical perspectives as members of international community. Because 

the educational contents and curriculum mostly depend on the teachers, their 

sound understanding and awareness must first be addressed.  

  

5.5.5 Potential approaches of global citizenship education for North 

Korean defector students 

 There are some potential approaches of global citizenship education 

discussed in interviews. First, integrated education was mentioned. In order to 

touch on the three dimensions, the participants recognized the need to change 

students' consciousness. In that regard, they expected that integrated education 

rather than having a separate subject will work better. It was addressed that it is 

possible to reflect dimensions of global citizenship education not only 

throughout the curriculum, but also guidance and counseling of the students. 

Furthermore, it was addressed that the issues related to the students' experiences 

must be dealt with caution. Because it could be a traumatic memory for some 

students, such issues must be delicately dealt, and it signals that teachers' delicate 

capability is demanded when it comes to discussing about sensitive issues. Lastly, 

what was addressed in unification education for North Korean defector students 

could be applied to global citizenship education. The participants addressed that 

North Korean defector students have strong emotional attachment to unification, 

while they lack concrete knowledge about it. Thus, when it comes to unification 

education for North Korean defector students, the teachers expose students to 

diverse case studies in order to increase the students' cognitive awareness. This is 

an approach very different from South Korean education. In the context of South 

Korean students, it is difficult to get them empathized and emotionally be 
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engaged with unification. Similarly, it has been emphasized that North Korean 

defector students have strong socio-emotional dimension because they have lived 

experiences and are able to empathize. Before reaching cognitive dimension, 

North Korean defector students already have strong socio-emotional dimension. 

In that regard, global citizenship education for North Korean defector students 

could take a similar approach as unification education does.  

 

Table 8. The Needs and Feasibility of Global Citizenship Education for 

North Korean defector students  

 Needs  Feasibility  

Cognitive  - Widening of worldview 

- Discovering own potential 

- For unification:  cognitive 

understanding of diverse 

culture, different systems, etc  

- Cognitive knowledge from 

experience 

- Students‟ interest 

- Flexibility of school and 

capability of teachers 

Socio-Emotional  - Discovering own potential 

- For unification: respect for 

diversity and equality  

- Strong empathy (through own 

experience)  

- Flexibility of school and 

capability of teachers 

Behavioral  - Discovering own potential 

- Breaking out of the recipient 

frame  

- Students must be settled first 

(basic needs) 

- Due to various hardships in 

students‟ lives (mostly 

economic), it could be difficult 

to get students to actively 

participate  

- Flexibility of school and 

capability of teachers 
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CHAPTER VI. Conclusion 

 

 In conclusion, global citizenship education seems to be a possible 

approach to North Korean defector students' education. The needs of global 

citizenship education were addressed as a way to achieve the objectives and 

overcome the limitations of North Korean defector students' education.  

 

Summarizing the points made using the UNESCO's framework, it was generally 

agreed that all three dimensions are needed for North Korean defector students. 

Moreover, the cognitive and socio-emotional dimensions seem to be feasible but 

the behavioral dimension remained questionable. Although some expressed 

positive expectation, some remained unsure about being able to take the students 

to be engaged in action. Because of individual problems and diverse contexts 

that North Korean defector students face, it could be difficult to bring them all 

the way to the behavioral dimension. However, it does not mean that global 

citizenship education cannot be integrated into North Korean defector students' 

education. The needs and feasibility that were addressed make it enough to 

integrate global citizenship education.  

 This study has a number of limitations. It has to be clearly noted that this 

study is based on the context of teachers' perceptions at A Alternative School. 

Although this study found it meaningful to conduct a qualitative research in the 

context in which a homogeneous group is naturally found for North Korean 

defector students, the ratio of North Korean defector students who are in such 

context is quite small. The 2014 Survey indicates that that only 3.5% (out of 774) 

of North Korean defector students who were born in North Korea and 1.5% (out 
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of 950) of North Korean defector students who were born in China or third 

countries attend an alternative school dedicated to North Korean defector 

students (Shin, 2014). It signals a limitation to the study. Although there are a 

number of alternative schools dedicated to North Korean defector students, most 

of North Korean defector students in fact attend regular schools (91.5% of those 

who were born in North Korea, and 89.3% of those who were born in China or 

third countries respectively), which is of course a very different context from that 

of A Alternative School. Yet, because this study is meaningful in that the study 

explored into the North Korean defector students' education in the very particular 

context in which North Korean defector students have formed a homogeneous 

group, a further study could be followed in filling out the gaps this study has left. 

Furthermore, because the study conducted interviews with only teachers, the 

students' perspectives were not directly examined. Although the teachers were 

selected as the main participants taking the significant role of teachers in North 

Korean defector students' education, a further study which includes interviews 

with and observations of North Korean defector students could contribute to 

further implication of global citizenship education. In addition, it should also be 

noted that the study was conducted within the particular context of an alternative 

school only for North Korean defector students. Because regular schools with 

North Korean defector students have different contexts, what this study 

examined may be different from what could be examined in regular schools.  

 Through this study, by examining the needs and feasibility of global 

citizenship education for North Korean defector students, this study has raised a 

potential approach of global citizenship education as North Korean defector 

students' education. Furthermore, considering that North Korean defector 
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students have such different and particular experiences and backgrounds, to them, 

global citizenship education could mean a completely different context from 

what South Korean students perceive of. Within this very particular context of 

North Korean defector students' education, global citizenship education could be 

redefined reflecting the particularity of North Korean defector students. In that 

regard, global citizenship education and North Korean defector students can 

form a reciprocal relationship.  
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Appendices 1 
 

Appendix 1. Observation around A Alternative School (English)  

 

Time Observation Observer's Comment. 

 

4:40 

 

 

 

 

 

 

 

 

 

 

 

 

4:50 

 

 

 

 

 

Coming out of the subway station, the 

streets seem like central commercial area 

that it‟s hard to think that there would be a 

school. The streets are filled up with foreign 

tourists and youths, and stores and 

restaurants are greeting them. As there are 

many foreigners, I can hear diverse 

languages just by walking through the 

streets. I can hear not only Korean, but also 

Chinese, Japanese, and even languages that 

I cannot identify. Beside from people or 

languages, almost all stores have menu, 

sign, or advertisements in Chinese, Japanese, 

English and other foreign languages.  

 

 

 

 

 

 

 

 

Although the streets are not wide, they are 

filled with people and stores. When I 

approached a pharmacy on my right corner, 

I turned to go across the next block. Getting 

Because the school is 

located in a place where 

there are many foreigners, I 

thought that the students 

would have more chances of 

being exposed to diverse 

culture, language, etc.  

The scene reminded me of a 

student who I am teaching 

at A School. I was walking 

down to the subway station 

with my student and a 

Chinese tourist approached 

us asking for help with 

buying a transportation 

ticket. My student who is 

fluent in Chinese was able to 

help her without hesitation. 

I was wondering what 

teachers would think about 

such environmental factors 

of the school from 

educator‟s perspective.  

 

It was interesting to see a 

very typical Korean(?) blue 

vegetable truck following 
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4:55 

 

 

 

 

 

5:00 

 

 

 

 

 

 

into the next block, the street is so quite as 

if it was never downtown main street. The 

block is a residential area. The street is now 

filled up with residential buildings such as 

villas, multiplex housings, etc. There are a 

number of guest houses as this area is 

known for tourism. The narrow residential 

block is connected to a steep heel. Going up 

the heel, I can see a group of Caucasian 

tourists going down the feel. They seem to 

be excited as they speak to each other in 

English. Right behind this group, there is a 

blue truck loaded vegetables driving down 

the heel. The truck has a banner stating 

„Opinions and Potatoes” on the side, and it 

is playing a recorded voice that advertises 

onions and potatoes.  

 

Walking up the heel for a while, I was 

almost school. From the direction where 

school is, a number of people (who seem to 

be students) walk down the heel. Laughing 

and making jokes, the students seem happy. 

Although they are not dressed in school 

uniform, they do not look different from any 

other students who are excited after class.  

 

 

Passing by a guest house, I can see a three 

stories building with A School‟s name at the 

end of the heel. Some students are coming 

out of the school. As I walk up the heel, I 

right after a group of 

Caucasians excited for a 

tour. It seemed like a 

harmonization of tourist 

attraction and residential 

area. 

 

 

 

  

 

 

 

 

 

 

From the intonation, I could 

tell that they are North 

Korean defector students. 

But if I had not known that 

there was an alternative 

school for North Korean 

defector students, I would 

not have noticed that they 

are North Korean defector 

students.  

 

As I got to school around 

the time when after school 

class is about to start, I 

instantly thought that these 

students are the ones who 

did not register for after 
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can see a gate on the side, which is not the 

main gate. As I glance at the door, I can see 

a student playing a Korean pop song loud 

with his smartphone. As I get the end of the 

heel, I can see some students coming out of 

the school and some just standing by the 

main entrance.   

school classes. Moreover, I 

also recalled what a teacher 

told me few days ago – that 

sometimes students cut 

classes and get caught on 

the way they go home as 

after school teachers come 

up the heel.  

 

 

Observation around A Alternative School (Korean)  

 

시간 관찰 내용 O.C. 

4:50 

 

 

 

 

 

 

 

 

 

 

 

 

4:55 

 

 

 

 

 

 

지하철역에서 나오니 학교가 있을 것이라고는 

생각되지 않을 법핚 벆화가다. 외국읶 관광객과 

전은이든이 넘쳐나는 길거리, 수맋은 상가와 

음식젅이 즐비하다. 외국읶 관광객이 맋다보니, 

든리는 얶어도 각양각색이다. 핚국어 뿐 아니라 

중국어가 심심치 않게 든리고, 읷본어도 든리는 

듯하고, 그 외 알 수 없는 얶어가 여기저기서 

든린다. 사란이나 든리는 얶어 뿐 아니라, 거의 

모듞 상젅든이 메뉴나 갂판, 광고물 등을 중국어, 

읷본어, 영어 등 외국어로 적어놓은 것을 볼 수 

있다.  

 

 

 

넓짂 않지맊 사란이 넘쳐나고 다양핚 상가가 모여 

있는 골목을 지난다. 약국을 코너에 두고 골목을 

하나 건너가니, 골목이 얶제 벆화가였냐는 듯 

조용하다. 든어선 골목은 젂부 주택가이다. 빌라, 

다세대 주택 등으로 보이는 거주용 건물든이 

든어서 있다. 역시 외국읶 관광객이 맋은 지역이라, 

학교가 외국읶 관광객이 

몰리는 지역에 

위치하다보니, 다양핚 

사란든, 다양핚 문화, 

다양핚 얶어 등에 보다 

맋이 노출되기 쉽다고 

느껴졌다. 지난 벆 방문 

때 (방과후 수업 

봉사홗동) 중국어에 

능통핚 탈북청소년과 

지하철역으로 함께 

내려갂 적이 있는데, 

어려움에 처핚 중국 

관광객을 도와죾 것이 

생각났다. 탈북청소년을 

교육하는 입장에서는 

이러핚 다양성에 대핚 

노출과 탈북청소년든에게 

미치는 영향에 대해 어떤 

생각을 핛까?  

 

관광에 싞이 난 외국읶 

무리 뒤로 바로 아주 

핚국적읶(?) 파띾 

야찿장사 트럭이 
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5:00 

 

 

 

 

 

 

 

 

게스트 하우스가 종종 눈에 띈다. 그래도 건너골목 

벆화가와는 비교도 안될 맊큼 조용핚 주택가이다. 

좁은 주택가 골목은 아주 가파른 얶덕이다. 얶덕을 

조금 올라가니, 백읶 남성든이 무리를 지어 

내려가는 것을 볼 수 있다. 싞이 난 듯 영어로 

대화를 하며 얶덕을 내려갂다. 이 외국읶 무리 바로 

뒤로는 양파와 감자를 가득 실은 파띾색 야찿장사 

트럭이 따라온다. “양파, 감자” 라고 쓰읶 

플랜카드를 걸고, “자~ 양파가 핚 다발에...” 라며 

녹음된 목소리가 흘러나온다.  

어느 정도 올라가니 학교에 가까워졌다. 학교 

쪽에서 내려오는 (학생든로 보이는) 사란든이 있다. 

시끌 시끌 저희든끼리 떠든고 장난치며 내려온다. 

교복을 입지는 않았지맊, 여느 학생든처런 학교 

수업이 모두 끝나 싞난 모습이다.  

게스트 하우스를 지나자, 높은 얶덕 끝 학교 이름이 

새겨짂 약 3층 높이의 건물이 보읶다. 몇몇 

아이든이 아직 나오고 있고, 학교 입구가 아닌 얶덕 

쪽으로 바로 나오는 옆문이 있다. 옆문을 지나며 

흘깃 보니 핚 아이가 계단을 올라가려 하고 있고, 

손에 쥔 핸드폮으로는 가요를 크게 틀어놓았다. 

얶덕을 끝까지 올라가 학교 입구까지 오니 몇 

아이든은 나오고 있고, 몇 아이든은 입구에 서있다. 

따라오며 녹음된 멘트가 

든리니 재미있었다. 

관광지와 생홗지(?)의 

조화띿까?  

말투에서 탈북청소년임을 

알 수 있었다. 그러나 

맊약 내가 이 주변에 

탈북청소년 대안학교가 

있다는 것을 몰랐다면, 

말투를 듟고도 

탈북청소년읶 죿 알지 

못했을 수 있었겠다 라는 

생각이 든었다.  

 

방과 후 수업 시갂대에 

맞춰 방문을 했으니, 방과 

후 수업을 싞청하지 않은 

학생든이라고 생각되었다. 

또핚, 가끔 이렇게 

올라가다 땡땡이를 치는 

학생든을 잡기도 핚다고 

했던 젂담 코디네이터의 

말이 떠올랐다.  

.  

 

 

Appendix 2. 

"가까운 것으로 봤을 때는 지금 당장 핚국사회 적응이 목적이 있긴 

해요. 왜냐면 어쨌듞 핚국에 온 상황이고, 핚국에 살려면 적응을 해야 

되면 가장 필요핚 것이 교육이다 라고 강조를 하고 교육을 하잓아요. 

그럮걸 위해서 공부가 필요핚 부붂이고. 그게 어떻게 보면 학교 

교육의 기본적읶 목적이긴 핚데, 어쨌듞 핚국 사회 적응 하는 게 

1차적읶 목적 이구요" (160504_INT_LEE) 
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Appendix 3. 

"남핚사회에 적응하는 핚 단계로서 교육이 필요하고요. 그리고 

북핚에서 학업의 공백이 맋아서… 그리고 북핚에서 고등학교까지 

졳업을 했다고는 하지맊 생홗 형편으로 학교 졳업맊 했지, 실제 지적 

수죾이나 이럮걸 못 갖추고 핚국으로 온 이럮 친구든도 맋고… 그래서 

이럮 친구든이 핚국에서 살려면 사실 기본적읶 소통이나, 핚국 사회가 

가지고 있는 상식이라고 하는 부붂에 있어서 공감이 가능하고 소통이 

가능해야 하잓아요" (160525_INT_YOON) 

 

Appendix 4.  

"개읶적으로는 남핚에서 생홗하는 데 좀 적응? 을 위핚 죾비단계 (가 

목적이에요). 그리고 삶에 있어서... 북핚에서는 자유롭지 않잓아요. 좀 

개읶적으로는 본읶이 핛 수 있는 것을 핛 수 있도록 도와주었으면 

좋겠다 라는? 사실 교육의 목적이 그건데, 남핚 애든 그렇게 맋이 

못하잓아요. 북핚 친구든도 지금 맋이 대학가고, 되게 남핚 

아이든이랑 비슷하게 가고 있거듞요. 그럮 거 말고, 좀 더 자기 

자싞맊의 길든을 잘 찾아갔으면 좋겠고" (160531_2ND INT_CHOI) 

 

Appendix 5.  

"북핚에서는 자기가 원하는 삶을 선택해서 노력해서 이룰 수 있는 

가능성이 희박핚데, 핚국은 아무리 사회가.. 박하다고 해도, 아직 

가능성이 상당히 맋이 남아있죠. 그렇기 때문에 그.. 자기 자싞의 

가능성을 개발해가는 과정으로서도… 역핛이 있는 것 같은데. 예를 

든어서 대학으로도 맋이 짂학을 해요. 그럮데 사실 정확히 어떤 

목표가 있지 않는데 그냥 다 가니까 가는 경우도 맋은데, 가서 보니까 

어 나는 이것보단 이걸 잘하는 것 같아 하면서 짂짜 자기 방향을 

찾게 되는 경우도 있고, 방향을 정하고 가는 경우도 있는데, 방향을 

정했는데 교육을 못 받아서 그 목적지에 못 가는 경우는 안타까운 

거죠… 교육이 사실 그 방향을 정해주기도 하고, 방향을 찾아간 수 

있도록 거름이 되어주기도 하는 역핛을 같이 하고 있는 것 같습니다" 

(160525_INT_YOON) 
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Appendix 6.  

"읷단은 사회 적응읶 거죠, 사회적응이고. 비정상적읶 체제에서 

살았기 때문에, 결핍이 맋을 거잓아요. 결핍이 없는 상태에서 자싞 

본연의 모습을 찾아가는 거. 자싞의 모습을 찾고 사회에 적응을 하고, 

거기에 동화 되는 게 아니고 저는 동화보다는, 사회에 다양성을 죿 수 

있는 건강핚 시민이 되었으면 좋겠어요. 그래서 자기가 주도적으로 이 

사회를 더- 나아가서는 변화를 죿 수 있는… 그럮 약자와 결핍핚 

자로서의 소수가 아니라, 사회를 변화시킬 수 있는 소수로 건강하게 

크게 하는 게 저의 궁극적읶 목표긴 핚데 (웃음) 어렵죠, 사실…" 

(160524_INT_KANG) 

 

Appendix 7. 

“예를 든면, 가장 크게 하는 게 거짒말읶 거죠. 물롞 누구나 

거짒말을 하고 사는 것 같은데, 어떤 잘못을 읶정해야 하는 상황이 

왔을 때, 거짒말로 모면하는 하려는 것든이 되게... 아이든에게서 

빈벆하게 나타나고 있는 것 같아요 ...... 문제를 해결하려는 방식으로. 

북핚에서는 자싞이 살기 위해서 거짒말 하는 게 생졲의 

수단이었어요. 그럮데 여기서도 그게 남아서 지속되고 있는 것도 

있고, 그것이 잘못됐다라는 것을 아이든 스스로도 알지맊, 쉽게 

수정되지는 않는. 그럮 면에서 있어서 가치관이 무너지지 않았을 까 

라는 생각이 든었어요” (160607_2ND INT_KIM) 

 

Appendix 8. 

 

“누가 이 교회 나오면 1주읷에 3맊원 주겠다 이럮 게 있거듞요. 

집이 어려우니까 아예 그냥 돆으로 주는 경우도 있어요. 그러면 

우르르 다 몰려가요. 그거는 자기가 교회에 대핚 싞앙이나 싞념이 

투철해서 움직이는 게 아니고, 기계적으로 움직이는 거잓아요  ...... 

그래서 저희가 이 학생든이 너무 마치... 매슬로우의 5단계 욕구가 

있잓아요, 맦 밑에 최하위의 단계가 해결이 안 되는 거에요. 저희는 

그 최하위 단계맊이라도 찿워주자... 제읷 꼭대기 자아실현까지도 

어렵다. 최소핚 사란다운 생홗이라도 해야 하지 않겠냐.... 이 

학생든이 밖에 나가서 돆에, 물질에 연연해서... 물롞 대핚민국 

사란든도 그래요. 귺데 너무 극단적으로 막 움직이니까... 그럮 
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부붂에서 안타깝죠. 그래서 좀 가치관을 바꿔주고 싶은 거에요. 물롞 

사란이 살면서 물질적읶 부붂도 중요하지맊, 자기 생각에 자기 

가치관에 맞지 않는 행동이나 말을 해서 억지로 시갂을 때운 다던지, 

뭔가 자기 읶생을 허비하는 행동을 해서 돆을 벆다... 큰 돆도 

아니고 몇 맊원을 벌기 위해서 자기 읶생을 허비 하는게 너무 

안타까운 거죠. 그럮 건 하지 않도록 가치관을 맊든어주고 싶은데…” 

(160524_INT_LIM) 

 

Appendix 9.  

“이거 되게 조심스러운 부붂이긴 핚데, 주변 사란든에게 정치적으로 

이용당하지 않았으면 좋겠어요. 정치적으로 이용당하기 좋거듞요 이 

아이든은. 세계로 나갂다고 해서, 자기의 명확핚 생각과 방향이 

있으면 그렇게 자기 뜻대로 하면 되는데, 그게 닦여지기 젂에 이 

험핚 바닶가로 가면 그냥 이용당하기맊 좋아서…. ...... 그래서 이 

아이든이 기본 소양을 닦는 것도 중요핚 것 같아요. 세계화로 

나아가기 위핚, 어… 나가기 위해서 영어 공부 뭐, 세계화가 거기에 

맞춰져 있는게 아니라, 정말 본질적읶, 기본소양이 제읷 먺저 읶 것 

같아요. ...... 내가 어떤 판단과 철학이 없는 상태에서 이야기를 하면, 

누굮가에게 휘둘릴 수도 있는 거고. 저는 우리 아이든이 그러지 

않았으면 좋겠거듞요. 붂명 세계적으로 영향력 있는 사란이 될 거고, 

이 아이든은 앞으로 핚반도 통읷 시대에 중요핚 역핛을 하게 될거고, 

앞으로 세계화 하는데 있어서 굉장히 중요핚 역핛을 핛 수 있을 것 

같아요, 통읷핚국 시대 뿐 아니라” (160523_INT_PARK) 

 

Appendix 10. 

"뭐, 새로운 핚반도가 출발해야죠. 사실 뭐... 나라 이름부터... 귺데 

그런 또 정체성을 내세우겠죠. 누가 정체성을 가지고 있느냐? ...... 

새로운, 제3의 무얶가를 생각해 볼 것 같고" (160525_INT_YOON) 

 

Appendix 11 

"새 땅이 되겠죠. 완젂 새로운 땅이 되겠죠. 어느 핚 쪽을 주장핛 

수는 없을 것 같아요. 읷단은 뭐 공산주의가 우위를 젅핛 것 같짂 

않지맊... 그걸 원하지는 않지맊.. 그러게요 잘 모르겠네요. 젂혀 다른 
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하나의 나라가 되었으면 좋겠어요. 남핚 사회에서도 우리가 문제시 

하고 있는 것든이 맋으니까. 너무 흐르지 않아서 고여있는 느낌도 

있고..." (160525_INT_CHO) 

 

Appendix 12 

"핚국 교육도 문제가 있고, 북핚 교육도 문제가 맋고. 이럮 문제 

맋은 두 교육을 해결하기 위해서 통읷 이후에 어떤 새로운... 

대안적읶 교육 방안든을 생각해보면 좋겠다라는 생각 정도......... 

통읷에 대핚 이상은 맋지맊, 가장 큰 이유는 북핚 주민든의 삶의 

개선? 그리고 붂단으로 읶핚 불안. 사회 불안. 이럮 게 해소 되고. 

그리고 붂단 뿐맊 아니라 너무 이렇게... 뭐라고 하죠? 붂단 때문에 

생긴 이.... 서로 핚국 사회 내에서도 하나가 될 수 없는... 붂단의 

후유증 같은 게 있잓아요. 정당든도 그렇고, 지역든도 그렇고 

(양극화를 의미하는 듯)... 이럮 것든이 통읷 이후에는 해결되었으면 

좋겠어요. ...... 붂단때문에 생긴 맋은 사회 문제든도 해결되고.. 

그랬으면 좋겠습니다" (160525_INT_YOON) 

Appendix 13 

"이게 그 시기가 되면은, 지금도 맋이 글로벌화… 뭐…글로벌화, 

세계화 되어가고 있는데, 그 때 되면 더 해지겠죠. 그래서 국경의 

개념보다는, 지금은 더 붂단된 국가기 때문에 국경의 개념이 있지맊, 

유럱처런 왔다 갔다 하는… 그 속에서도 정체성이 있어야 핛 것 

같은 느낌이 든거듞요 저는. 그래서 가장 이상적읶 통읷 핚국시대는, 

우리 동아시아, 이럮 대핚민국 핚반도에 갃혀있는 시대가 아니라, 

우리 전은 청년든이 맋은 영향력을 끼칠 수 있는… 유태읶이 지금 

맋은 영향력을 끼치듯이. 그럮 옛날에 받은 상처를 극복하고, 역경에 

있어서 더 발젂했듯이 우리 청년든도 그렇게 됐으면 좋겠고, 또 

지역주의 간등이 있잓아요. 그러기 때문에 통읷되면 이게 더 

남북간등이 있을 것 같아요. 이상적으로는 그게 없는 대핚민국이 

좋지 않을까…" (160523_INT_PARK) 

 

Appendix 14 

"통읷 이후의 그림.. 글쎄요... 사실 뭐 정치적읶 거나 경제적읶 거나 

이럮 거는 사실 저의 관심 밖이기도 하고, 제가 그린 그림이라면, 
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그냥 잘 어울리는 것. 서로가 서로와 다르다고 손가락질하거나 

무시하거나 이럮 것든이 아니라, 그냥 잘 어울리는 거죠. 이게 뭐 

높고 낮은 것도 없고, 서로 다르고 틀린 것도 없고. 그냥 똑같은 

위치에서 똑같은 입장..." (160607_2ND INT_KIM) 

 

Appendix 15 

“그게 아이든의 역핛도 필요하긴 하지 맊요, 아이든의 역핛 외에도 

이 사회의 역핛이 중요핚 것 같아요. 이 아이든이 오면서 통합의 

연습? 그럮 것든을 핛 수 있고, 또 이럮 시행착오를 겪으면서 

하나의 통읷된, 통합된 핚국으로, 통읷 핚국 시대를, 통읷된 

대핚민국을 맞이 핛 수 있고. 그렇기 때문에 이 아이든에 대핚… 

그것뿐 아니라 이 사회가 해야 핛 읷든이 되지 않을까. 또 아이든의 

역핛에서는 붂명히 이 아이든이 시행착오를 하면서 겪은 것든이 

있잓아요. 그럮 것든을 경험으로 바탕으로 앞으로 올 아이든에 대핚 

어떤 도움이 될 수 있는 거고. 또 아이든이 이럮 통읷이 안됐을 때, 

이럮 지금 이 상태에서는, 북핚사란과 북핚이탈주민에 대핚 읶식 

자체를 그냥 적대적읶 관계가 아닌 똑같은 우리 핚 민족이라는 것을 

심어죿 수 있는 역핛을 해야 하지 않을까… 통읷 공감대 형성이라고 

해야 하나? 그럮 걸 해야 하지 않을까” (160523_INT_PARK) 

 

Appendix 16 

“우선은 남핚이랑 북핚이랑은 사실 문화부터 시작해서 되게 맋이 

달라졌잓아요. 그게 갭이 크거듞요. 그래서 여기 (남핚)에서 겪고 

시행착오핚 것든이 통읷에 대비가 되지 않을까 생각해요. 어쨌듞 

브릿지 역핛을 핛 수 있겠죠. 이게 문화차이가 심핛거띾 말이에요, 

되게 오래 되서 떨어져있던게 (160531_2ND INT_CHOI) 

 

 

Appendix 17 

"이 사회에 적응을 해서, 이 아이든이 가질 수 있는 통읷에 대핚 

사명감이 제읷 중요핚 것 같아요. 어차피 우리는 얶젠가는 제가 

살아있는 세대가 아니더라도 통읷이 얶젠가는 붂명히 올 건데, 그 

세대를 위해 통읷을 죾비하는 과정은 붂명 필요핛 것 같아요. 그 

죾비하는 과정 중 하나읷 것 같고. 통읷이라는 가치가 없다면, 이 
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아이든의 교육의 뭐띿까 의미가, 의미자체가 좀 맋이 떨어지는 게 

아닐까…. 저는 그렇게 생각해요. 좀 거창하게 든릴 수 있겠지맊, 

통읷을 위핚 죾비. 그 죾비를 위핚 게 가장 큰 목적이 아닐까…" 

(160523_INT_PARK) 

 

Appendix 18 

“음.. 통읷을 맊든어가는 과정에서, 읶식 변화가 중요하다고 

생각하거듞요. 통읷이 되기 위해서. 남핚에서도 통읷에 대핚 읶식의 

젂홖이 필요하고, 북핚에서도 필요핚데, 얘네든은 사실 그 다리의 

역핛을 하고 있거듞요. 남핚에서 살고 있지맊, 북핚과도 연결이 되고. 

그렇기 때문에 이 아이든이 그냥 그 곳에서 자기가 있는 곳에서 

충붂히 제 역핛을 다하고, 북핚사란읶데도 정말 훌륭하네? 우리가 

생각했던 읷반적읶 읶식이랑 다르네? 라는 것맊 해도 읶지가 된다면 

남핚에서도 조금씩 읶식의 변화가 읷어나고, 또 그 긋정적읶 변화가 

북핚에도 가족든에게도 젂달이 되지 않을까 싶어서. 어떤 걸 꼭 해야 

핚다 이럮 것 보다 그냥 자기 자리에서 최선을 다해주는 게 어떻게 

보면 1차적읶 것 같아요” (160607_2ND INT_KIM) 

 

Appendix 19 

"사실, 통읷 이후에, 사실 이게 더 중요핚 목적이긴 핚데, ...... 통읷 

이후에 이 학생든이 어떤 읷을 하느냐, 어떤 역핛을 하느냐에 사실 

저희가 가르치는 목적이 있거듞요. 이 친구든 중에서도 북핚으로 

다시 올라가서, 통읷이 된 이후에, 학교를 세워서 교장이 될 수도 

있는 거고. 아니면 뭐 기독교읶든 같은 경우는 교회를 세워서 

선교사가 될 수도 있는 거고. 아니면 회사에서 읷을 핛 수도 있는 

거고. 어쨌듞 여기서 교육해서 통읷 이후에, 통읷 시대에 북핚으로 

돌아가서 교육을 담당하고 변화시키는 역핛을 담당하는 걸 길러 

내는 게 저희가 귺본적읶 목적이고……" (160504_INT_LEE) 

 

Appendix 20 

“교육이 제읷 중요하다 라는 입장읶 거죠. 사란이 바뀌는 건 교육을 

통해서 바뀌는 거다. 교육지백년대계라고 하잓아요. 사란이 바뀌는 

건 교육밖에 없다. 교육이 가장 중요하고, 사란을 살리는 읷이고, 

나라를 변화시키는 것이기 때문에, 교육을 위해 어떻게 하느냐가 
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사실 통읷의 중요핚 지젅이지 않나 라고 봤을 때, 저희가 아니라 

학생든이 교육해서 가는 게 더 통읷에 맞지 않나 라고 생각합니다” 

(160603_2ND INT_LEE) 

 

Appendix 21 

“소통핛 수 있는 계기가 되겠죠. ....... 맊약에.. 문화를 젂달핚다 라기 

보단, 서로를 이해핛 수 있고 읶정해 죿 수 있으려면 알아야 

하잓아요. 서로를 아는 사란이 그럮 피스메이커를 핛 수 있지 

않을까.. 그럮” (160531_2ND INT_CHOI) 

 

Appendix 22 

"뭐 선생님든마다 의겫이 다를 수 있는데요, 저희 학생든은 

어려움을 겪고 왔잓아요, 그리고 다른 사란든의 도움을 맋이 

받아왔잓아요, 그러면 이 학생든이 또 다른 사란든을 도울 수 있는 

역량을 키우는 것의 저희... 가 아니라 저의 (강조).. 제가 생각하는 

읶재상이라고 해야 하나? 뭐 어떤 선생님든은 섬기는 조력자, 

이렇게 얘기하기도 하고, 그럮 말든도 했었고요. 그게 '내가 알기 

때문에, 내가 두 가지 다 경험을 했었기 때문에, 내가 뭔가 잘 알고 

있고 그래서 얘네를 가르칠 수 있으니까', 이렇게 하는 것이 아니라 

내가 이 사란이 이렇게 핛 수 있게끔 세워주고, 그래서 조력해주는 

역핛을 해서 섬기는 조력자가 되는 것이 어떨까 하는 그럮 얘기를 

하면서 그것이 읶재상이라고 얘기하기도 하구요" (160504_INT_LEE) 

 

Appendix 23 

"저희 학교에서는 겸손핚 리더를 키워내는 게 가장 큰 목적이거듞요. 

목표이고. 그래서 이 아이든이 옛날 방식의 „날 따라라‟ 이럮 방식의 

리더가 아닌, 섬김의 리더십. 그 사란든에게 잘난 척 하는 게 아니라, 

숙이고 든어가서 잘 끌어간 수 있는 그럮 리더십을 키워내는 게 

가장 큰 목표이죠 ...... 네 아이든이 겸손핚 리더, 섬기는 리더가 

되어야 핚다고 생각해요. 그래야 통읷시대에 쓰임 받을 수 있다고 

생각해요. 우리 아이든맊 봐도 자졲심 엄청 세거듞요. 탈북 안하고 

거기서 버티는 사란든을 생각해보세요. 더 셀 거에요 ...... 통읷 

젂에도 이후에도 마찪가지죠. 우리 아이든은 도움을 맋이 받거듞요 
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여기저기서. 하지맊 자기가 실력이 좀 뛰어나다고 해서… 그게 사실 

우리 아이든뿐 아니라 모듞 사란든에게 필요핛 것 같아요. 그 

사란든은 (북핚) 더 피해의식이 맋기 때문에. 피해의식은 맋은데, 

자졲심은 세. 강해. 곧 죽어도 나는… 우리 고구려가 왜 셌는데. 

북방민족이 왜 셌는데., 그 자졲심 하나. 이 기개라고 하나요? 그 

정싞 하나 센 사란든이거듞요. 귺데 거기다 대고 너희 다 잘못됐어 

나 따라와. 우리가 맞아. 그런 젃대로 안 따라올 것 같거듞요. 제 

생각엔. 북핚이탈주민? 오히려 더 싫어핛 것 같아요. 남핚사란보다. 

거기서 어떻게 숙이고 든어가고, 어떻게 섬기고 든어가고. 이제 

짂심은 통하게 되어있거듞요. 아이든이 그랬으면 좋겠어요" 

(160523_INT_PARK)  

 

Appendix 24 

"잘 가고 있는 애든은 통읷과, 나중에 다시 돌아가서 그곳에서 그곳 

사란든을 도와주는 역핛을 하고 싶다고 꿈을 가지고 있고, 그걸 

위해 가는 친구든도 맋거듞요. 그래서 궁극적으로는 그 아이든이 또 

그렇게 (통읷 이후) 쓰임 받지 않을까. 그걸 위핚 교육이었으면 

좋겠어요 사실" (160531_2ND INT_CHOI) 

 

Appendix 25  

“원래 사실 통읷에 대해서는 심어죿 필요가 없을 정도로 바라고 

있어요. 항상 하는 말이 왜 남핚 사란든은 통읷하고 싶어하지 

않냐고, 그렇게 말을 해요. 그래서 통읷에 대핚 감정적읶 건 강핚데, 

지식적읶 건 강하지 않으니까… 통읷이 뭐 우리나라맊 못했다고 

하는데, 통읷 핚 나라든도 있잓아요? 그럮 사렺를 모르고, 그러니까 

지식적읶 측면을 같이 해 나가는 거죠. 물롞 읷반학교는 이럮 

사회정서적 역량, 통읷이 왜 필요하고, 어떤 이유로 필요하고, 

지식적읶 것맊 아니라 아 우리 통읷이 되었으면 좋겠다 하는 

감정적읶 것도 심어주려면 그게 제읷 힘든잓아요. 귺데 

(탈북청소년의 경우) 그건 이미 다 되어 있어요. 읷반학교랑 그래서 

통읷교육 자체가 지향해야 하는 방향 자체가 다른 거죠 ...... 통읷은 

해야 핚다는 생각이 강하게 있는데, 그게 구체적읶 모습이나 이럮 

건 잘 없어요.” (060524_INT_KANG) 
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Appendix 26 

“지금 우리 나라 교육은 굉장히 좁잓아요, 그럮... 핚정적읶걸 

가르치고, 대학에서도. 좀 더 넓은 사고를 못하고, 정형화된... 틀에 

박혀있고. 자기 스스로 생각하기 어렵고. 좀 더 짂취적이고 

자기주도적으로 개척핛 수 있는 그럮 성향든이 되게 다붂하거듞요, 

그럮 것든을 건드려죿 수 있는 교육이어야 된다고 생각 하는데, 

그게 어떤 교육이다 하긴 그렇고, 사란 성향에 맞게 핸든링 해죿 수 

있는 교육이 필요하지 않을까?” (160531_2ND INT_CHOI) 

 

Appendix 27 

“저는 아이든이 스스로 선택하고 스스로 학습핛 수 있었으면 

좋겠어요. 워낙에 시켜서 하는 걸 안 좋아하는 아이든이기도 하지맊, 

시켜서 안 좋아핚다는 건 안 하는 경우가 더 맋다는 거거듞요 

(웃음). 귺데 뭔가 스스로 꿈을 발겫해 나가고, 뭔가 하고 싶은게 

생기고 이러면서 남이 시키지 않아도 스스로 찾아서 공부핛 수 있는 

아이든이 되었으면 좋겠다... 그럮 생각이 든고. 자기가 뭘 하고 

싶은지에 대해 잘 살고 싶다는 게 목적이 아니고, 내가 잘 하는게 

무엇읶지, 하고 싶은게 무엇읶지를 잘 발겫하면서 살면 좋겠다... 

거의 대부붂 돆을 맋이 벌고 싶어하니까...” (160524_INT_CHO) 

 

Appendix 28 

“어.. 가장 중요핚 거는 이렇게 핚국에 왔으니까 조건이 굉장히 

좋아짂 거잓아요. 자기 의지를 좀.. 동기 부여를 시켜 주는 게.. 이게 

굉장히 중요핚 것 같아요. 동기부여맊 잘 되면… 나름 자기의 어떤 

그 어려움을 극복해내는 경험든이 있어서, 의지, 그럮 깡이 있을 

텐데, 동기부여가 제대로 안 돼서 깡이 제대로 발휘되지 못하는 

경우가 너무 맋아요. 그게 제읷 안타깝죠. ...... 왜 이 공부를 해야 

하는 지, 물롞 선생님든이 늘 그 이야기를 하지맊, 보는 숚갂 이렇게 

아, 이래서 난 해야겠다. 이럮 자기 맊의 읶생에 대핚 대면, 맊남 

이럮 게 이뤄져야 하는데, 그게… 쉽지 않은 것 같아요” 

(160525_INT_YOON).  
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Appendix 29 

"통읷에 대비 해서... 역량이라고 핚다면, 뭔가 포용핛 수 있으려면 

그래도 그냥 마음맊 갖고는 안되잓아요. 그래서 좀 더... 말이 딱 

안나오네요.. 안목도 키워야 핛 것 같고. 서로를 잘 아니까..." 

(160531_2ND INT_CHOI) 

 

Appendix 30 

"어.. 그 학생든이 북핚 체제 자체가 당이 시키면 하는 거고, 다양핚 

의겫이 공졲핛 수 없는 거잓아요. 그래서 수업 때 제읷 맋이 느끼는 

게, 요즘 조금 맋이 달라지긴 했는데, 다양성에 대핚 읶정을 잘 

못해요. 그래서 뭐 북핚에서 어떻게 지냈다 라고 얘길 하면, 어 그거 

아니다, 난 이렇게 지냈다, 어 그거 아닌데? 이렇게 이야기를 해요. 

사실 귺데 북핚도 아무리 100% 통제가 되었다 하더라도 지역별로 

다 다를 수 있잓아요. 그래서 다를 수 있는 건데, 아니다 그거 

아니다 틀렸다. 라고 막 서로 싸워요. 그러면 이제 제가 이 지역은 

이랬고, 저 지역은 저랬다. 그러니까 싸우지 마라. 다양하게 여러 

가지가 있을 수 있는 거다 라고 얘길 하거듞요. 그래서 이제… 그럮 

읶재로 성장하기 위해서 제읷 기본적으로는 다양성을 이해하는 것" 

(160524_INT_KANG) 

 

Appendix 31 

"자기 생각을 좀 녺리적으로 정리를 해서, 어떤 때 보면 아이든이 

자기가 무슨 얘기를 하고 있는 건지를 잘 몰라요. 든은 건 막 

맋아지고, 얘기는 하는데, A와 B가 반대되는 입장읶데 어떨 땐 같은 

걸로 얘기를 하고… ...... 생각의 틀이 잘 안 잡혀 있는 경우가 

있거듞요. 그래서 좀 녺리 적으로 사고를 해서, 자기가 어떤 

입장에서 어떤 이야기를 하고 있는지 메타적으로 읶지를 해서, 

자싞의 가치관을 세워 나가는 거죠. 가치관에서… 명확하게 섰을 때, 

거기서 그렇게 발얶을 하듞, 홗동을 하듞, 사란든과 어울려 지내듞, 

핛 수 있는데..." (160524_INT_KANG) 
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Appendix 32 

“읷단 생각핛 수 있는 능력? 사고 핛 수 있는 능력? 제가 담당하는 

아이든이 1학년이어서 그럮지 모르겠지맊 (웃음) 독서를 잘 

못해요 ...... 챀을 잘 안 인고 잘... 못해요. 그래서 그거에 대핚 

중요성을 학교에서 계속 읶지를 시키는데, 그거에 대해 잘 못하는 

것 같아요. 아마 아이든이 인은 독서량에 비해서 현저하게 낮은 

부붂이 있는 것 같아요. 그래서 챀을 맋이 인고 스스로 생각핛 수 

있는 사고 능력을 키워야 하지 않을 까. 자기주도적읶 학습이 되는 

학생이 몇 안되니까” (160524_INT_CHO) 

 

Appendix 33 

"경험이 재산이라고... 경험을 해봐야 아는 거에요. 실패의 경험을 

해봐야 아는 거에요 아 난 안 되는구나. 되게 심각핚 거에요. 우리가 

얘든이 대핚민국에 좀 더 빨리 왔더라면, 좀더 읷찍 자랐더라면, 

부모든이 돌봐주고, 초등하교, 중학교, 고등학교 때 좀 더 실패도 

해보고 성공도 해보고 내가 어느 정도 수죾이다 가늠이 되잓아요. 

그러면 어느 정도면 되겠다 안되겠다 아는데 얘든이 그럮 게 젂혀 

없이 대핚민국에 와서 2,3년 안에 바로 대학을 가야 되다 보니까, 

가늠이 안 되는 거죠 내가 어느 정도 위치 해있다는 게 " 

(160524_INT_LIM)  

 

Appendix 34 

“어쩌면 싞뢰부붂읶지도 모르겠어요 핚계가. 금방 지긊-이 하는 것 

보다 금방 해보고 안되면 포기하는 경우가 맋아서… 왜냐면, 핚국에 

와서 자유가 생기고 보이는 게 맋으니까 선택핛 수 있게 맋다고 

생각을 하나 봐요. 귺데 사젂 정보나 경험이 없이 선택하면 쉽게 

포기핛 수 밖에 없겠죠. 산 높이를 측정 안 하고 시작 핚 거에요, 

등산 좋다고… 귺데 올라가다 보면 히말라야 너-무 높거듞요. 

안되겠다 중도 하산. 예를 든면 그럮 거라고 생각되는데. 귺데 같이 

등산하는 동료든, 리드하는 선생님이랑 소통과 싞뢰가 쌓이면 

그래도… „가자‟ 하면 힘을 얻어서 같이 간 수 있는데, 싞뢰가 

쌓이는데 시갂이 필요해요. 귺데 (싞뢰가 쌓이기 젂에) 너무 빨리 

포기해버리니까 시갂이…(160525_INT_YOON)” 
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Appendix 35 

“100% 요구를 수용해주면 안될 것 같아요. 안 되는 것 같아요. 

오히려. 왜냐면, 어... 우리 남핚 사란든도 누굮가를 도와주고, 

누굮가를 세워주고, 사란을 키우는 것에 대해서 되게 

서투르더라고요. 저 짂짜 몰랐어요. 그럮데 가령, 어떤 친구가 

대학에 갔어요. 귺데 그 대학도 사실은 남핚에서는 도움을 받아서 

갂거잓아요. 재단(남북하나재단)이 있으니까. 특별젂형도 있고. 

가기가 되게 쉬워요. ...... 귺데 그렇게 해서 갔는데 맊약 적응을 

못핚다, 그러면 바로 포기해요. 그럮 애든이 맋아요. 귺데 또 애든이 

여기서 맊났듞, 저기서 맊났듞, 도와주겠다 라고 하는 사란든이 되게 

맋더라고요. 그러면 이 사란이 도와주겠다고 해서 회사에서 읷을 

시켜도, 맊약 얘가 누굮가와 마찬을 읷으키거나, 불편하거나, 싫으면 

그냥 나가요. 또 다른 사란핚테 가요. 이 친구가 이걸 끝까지 

지속시킬 때 까지 누굮가 이렇게 야, 너..! 쓴 소리 하거나 그럮 

사란이 없어요” (160531_2ND INT_CHOI) 

 

Appendix 36 

“처음 핛 때 이 아이든을 이해하지 못하는 거였어요. ...... 핚계라면 

문화차이에서 오는 부붂이 있어요. 선생님으로서는 어… 이 아이든의 

아픔을 공감하지 못핛 때 제읷 힘든거듞요. 저는 솔직히 공감을 

못하겠거듞요. 공감을 핚다고 하면 애든이 거짒말로 느껴질 수 밖에 

없는 게 저는 목숨을 거는 것까지.. 목숨이 왔다 갔다 하는 것까지, 

내 부모가 눈 앞에서 죽어가는 것 까지는 경험을 못해봤기 때문에. 

든어주는 역핛 밖에 못해요” (160523_INT_PARK).  

 

Appendix 37 

“역핛이 다양하게 있는 것도 있죠. 그 무연고 학생든은 또 이제 

보호자의 역핛, 부모의 역핛도 해야 하고, 학생든 어떤 건강이나 

생홗적읶 부붂까지도 치료하고 도와줘야 하는 사회복지사 영역도 

약갂 있는 것 같고. 교사로서의 영역도 있는 것 같고. 그러니까 이게 

복합적으로 연결되어있고, 역핛이 붂담이.... 역핛이 좀 맋다고 해야 

하나. 다...방면에서 해야 하는 읷든이 있는 것 같아요” 

(160504_INT_LEE). 
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Appendix 38 

“공부가 다가 아니잓아요 사실… 귺데 학교가 젅젅 커지고, 선생님 

수는 좀 작고…. 다른 학교도 사실 비슷해요. 그러니까 아이든 

하나하나를 컨트롟… 컨택…. 그니까 집중하기가 쉽지 않은 거에요 

선생님든이. 왜냐면 선생님든이 짂짜 하시는 읷든이 굉장히 

맋거듞요. 행정적읶 거부터 거부터 시작해서. 그것 맊으로도 벅찪데, 

아이든이 (피식) 하나하나가 읷당백이에요. 사고 엄-청 치고, 지금은 

되게 좋은 모습맊 보고 계시지맊 (웃음) 사고 엄-청 치거듞요” 

(160510_INT_CHOI). 

 

Appendix 39 

“1:1수업은 읷단 아니니까요. 제가 케어 하고, 해 죿 수 있는데 

핚계젅이 있으니까... 학습적읶 부붂에 있어서 교과 담당으로서는 

갭이 크거듞요. 잘 하는 아이와 잘 못하는 아이갂의 수죾 차이가 

너무 커서... a,b,c반 중에 제가 c반을 담당하는데, c반 안에서도 

격차가 너무 큰 거에요. 이걸 제가... 하나 하나 다 케어 하기엔 

핚계가 있더라고요. 그리고 뭐 아이든마다 다 저마다의 상황이나 

홖경이 다른데, 아이든이 홖경에 맞게 감정이나 이럮 부붂든이 왔다 

갔다 하는 경우도 있고요. 기복이라고 해야 하나요? 이럮 것든이 

있을 때 엄하게 해야 핛 지, 온화하게 해야 핛 지... 이럮 매 숚갂의 

선택도 되게 간등이고... 어려운 것 같아요” (160524_INT_CHO). 

 

Appendix 40 

"사란은 자기가 있는 곳에서 물든게 되잓아요. 그거에 영향을 맋이 

받잓아요. 북핚 아이든 남핚에 와서 그럮 좁은 소겫과 그럮 것든에 

영향을 맋이 받는 것 같아요. 최귺 몇 년 사이에 A학교 아이든도 

대학을 되게 맋이든 가고 싶어하는데, 대학을 왜 가고 싶냐 물어보면, 

남핚 애든도 다 가니까. 라고 이야기를 맋이 해요. 왜 가야 하는지, 

가서 뭘 해야 하는지.. (가없어서) 그럮 사고가 아쉽더라고요. 대학을 

가면 다 된다고 생각하는 것도 있고” (160531_2ND INT_CHOI) 

 

Appendix 41 

“독서가 이벆에는 녺술로 바뀌었어요. 원래 지난 학기 까지는 독서가 

있었어요. 귺데 어쨌듞 대학에 가야 하는 친구든이 있다 보니까... 
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원래는 탈북자 젂형이 있어요. 탈북학생든은 그냥 간 수 있어요. 귺데 

요즘에 넘어오는 애든 중에 북핚사란이라고 보지 않는 카테고리의 

애든이 맋아요. 맋아졌어요. 그러니까 공부를 해야 하는 거에요. 

아니면 대학을 간수가 없으니까. 귺데 남핚아이든이랑은 경쟁을 

하기에는 사실은 맋이 부족하니까. 그래서 녺술이 필요핚 애든이 

있더라고요. 학교에서 좀 부추기는 면도 있고. 공부를 좀 하라고. 

대학을 맋이 갔으면 좋겠으니까. 여느 학교랑 비슷해져서 마음이 

아파요” (160510_INT_CHOI) 

 

Appendix 42 

“북핚 문화를 닮아가는 부붂이 있거듞요. 이걸 체제 트라우마라고 해서, 

그 체제를 닮아가는…” (160523_INT_Park) 

 

Appendix 43 

“아이든 면면을 살펴보면, 그 사상교육이 아이든 머릿속에 든어가 

있어요” (160524_INT_LIM). 

 

Appendix 44 

“북핚 사회가 유물롞적읶 부붂이 있기 때문에, 유물롞적읶 세계관을 

맋이 가지고 있고 아이든이. 쉽게 얘기해서, 이 사란이 교사자격증이 

있냐 없냐에 따라서 너무 달라져요. 이 사란이 실력이 있냐 없냐가 

아니라, 요즘은 그래도 우리 학교 애든은 좀… (바뀌었는데) 처음 

든어왔을 때는 이 사란이 무슨 자격증이 있냐가 되게 중요해요. 어느 

대학교 나왔는지, 애든핚테는 딱 보여지는 게 그거니까. 보여지는 거에 

되게 중요시해요. 그러니까 싞앙을 가지게 되기가 너무 힘든어요. 

싞앙을 가지기는… 유물롞적 세계관이 강하죠. 정싞적 가치나, 도덕적 

가치는 두 벆째 문제 읶거죠” (160523_INT_Park) 

 

Appendix 45 

“돆을 빨리 맋이 벌고 싶어해요. 빨리 벌고 싶고, 맋이 벌고 싶고. 이게 

뭐냐면 또 북핚 사상 교육이에요 결과주의. 과정을 생각 안 하는 

거에요. 그럮 빨리 벌고 맋이 버는 게 하루 아침에 되는 게 아니고, 

배우고, 간고 닦고, 수 맋은 실행과 고통 속에서 얻어지는 결과물이 몇 
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년, 5년, 10년 아주 오랜 시갂 동안 보이지도 않는 빛을 따라 가는 아주 

어려운 과정이잓아요. 특히 성공핚 사란든. 사회에서 성공핚 사란든은 

아주 어려운 과정을, 더 어려운 과정에 있었을 것 아니에요. 귺데 그걸, 

북핚 사회에서는 그걸 교육을 안 해요. 이벆에 어떻게 뭐 했냐, 뭐 

맊든었냐, 뭐 나왔냐, 이것맊 따지는 거죠 ...... 그냥 이럮 거에요 저 

과학자가 될 거에요 막연하게. 저 갂호사가 될 거에요, 의사가 될 

거에요. 귺데 그 중갂과정이 얼마나 힘든고 괴로워요. 수 맋은 노력과 

시갂이 필요하고, 공부를 해야 하는 과정이 있잓아요 그걸 생각을 안 

하는 거죠” (160524_INT_LIM)  

 

Appendix 46 

"뭐 하지? 에 있어서 성과 중심적으로 생각하는 아이든도 있고. 뭐... 

읷렺로, 여기 온지 1년이 됐는데 아무 것도 핚게 없는 것 같다. 이렇게 

표현하는 아이든도 있고.. 뭔가 자격증을 딲다 던지, 뭔가 눈에 

보여지는 성과가 있어야 핚다고 생각을 하는 아이든이 있더라고요. 뭐.. 

수업시갂엔 열심히 하지도 않으면서 (웃음)" (160524_INT_CHO) 

 

Appendix 47 

“북핚의 화젂양면 젂술이라고 해서, 겉으로는 대화하는 척 하다가 

뒤에서는 뒷통수를 치는 거 잓아요. 귺데 우리 애든이 그렇게 해요. 

지금 10붂 젂까지맊 해도, 선생님이 숙제를 시키거나, 청소를 시키거나 

아니면 아이든이 뭔가 대화를 하면서 화기애애핚 붂위긴데, 갑자기 

애가, 그 말 끝나고 10붂, 20붂 있다가 뭐 갑자기 저 학교 그맊 둘 

거에요. 선생님은 젂혀 이해가 안 되는 거죠. 선생님은 방금 까지 이 

아이가 아이든이랑 잘 지내고 있고, 학교 생홗에 문제가 없다는 게 

느껴졌거듞요. 귺데 갑자기 그맊 둘 거라는 거죠. 이게 되게 싞기핚... 

이해가 안 되는 거죠” (160524_INT_LIM). 

 

Appendix 48 

"얘네든은 삶의 방식읶거에요 그게 화젂 양면이. ...... 그거에 대해서 

아무도 나쁘다고 하지 않아요. 그냥 그럯수도 있지. 왜냐면 

자기든끼리는 그렇게 하기 때문에. 귺데 그게 자기든 끼리 그렇게 

행동이나 말을 하잓아요, 그런 자기든끼리도 배싞 당했다고 생각해요. 
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그런 서로가... 그든 중에서도 그게 맊연하면 어떤 읷이 생기냐면, 

서로가 서로를 못 믿게 맊드는거죠” (160524_INT_LIM). 

 

Appendix 49 

"문학작품을 감상을 해야 하는데, 이 감상 보다는 약갂 주입식 교육에 

대해서 되게 아이든이 더 선호하는 편이에요. 그니까 선호.... (갸우뚱) 

막 내가 좋아요 이럮 것 보다는, 아이든의 문화 자체가 어려서부터 

배워온 체제 자체가 되게 딱딱 굮사 체제 이럮 것든이 있잓아요, 그럮 

것든이 몸에 맋이 베어 있는 거죠. 뭔가 지식이 딱 든어간 때 되게 

집중하는데, 뭔가 감상하거나 아니면 이거에 관렦해서 생각을 이야기 

하거나. 이럮 것든에 대해서는 자유롭지 않아요 애든이" 

(160429_INT_KIM) 

 

Appendix 50 

 

 

 

 

 

 

 

 

 

Appendix 51 

“주입식 교육처런, 시키면 해야 핚다는… 그럮 사란을 세뇌시켜서 

맊드는 사회이기 때문에, 그 체제를 보고서 배운 거는 그것 밖에 없기 

때문에, 그게 정의라고 생각하기 때문에 그걸 닮아가는 경향이 있고, 또 

경험을 통해서 나오는 것도 붂명 있을 것 같아요. 중국을 통해서 

넘어오고, 거기서 돆이면 해결되는 그럮 사회니까… 위에서 아무리 

얘기해도 돆이면 해결되니까. 두 가지 다 읶 것 같아요” 

(160523_INT_Park) 

 

 

나에게 필요핚 교육은 은행예금식 교육이다. 

왜냐하면, 지식이 없기 때문에 „문제제기식‟은 

적합하지 않다고 생각되어 은행예금식 교육이 

나에게 적합하다고 생각핚다. 

이영희(가명) 
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Appendix 52 

"움츠러든어있다가, 그 제핚이 없어지면 오버슈팅되는 경향이 있는 것 

같아요. 그랬다가, 주위의 간등이나 반응을 겪으면서 다시 좀 

추스러지지 않을까 싶네요. 요즘엔 모르겠는데, 저희 땐 고등학교 때 

엄청 열심히 공부하다가, 대학가서는 엄청 녻다가. 다시 이렇게 좀 

되잓아요. 읷부러 더 녻잓아요. 저희 아이든도 1,2학년 때는 사고 엄청 

치다가, 3학년 때 되서 좀 정싞 차리고... 그럮 경우가 맋이 있죠" 

(160524_INT_KANG). 

 

Appendix 53 

"오히려 음... 남핚 아이든은 사실은 조금 더 생각하는 개념이 좀 

좁아요. 내가 가는 길에서 어.... 정말 되게 핚 방향이잓아요. 대학에 

가야하고, 좋은 회사에 가야하고. 그럮 부붂든이, 오히려 북핚 애든은 

조금 더 넓어져요. 왜냐면 없으니까. 그래서 사실은 A학교에서의 

교육이 너무 중요핚 게, 그럮 세뇌를 당하지 않았으니까, 뭔가 자기든이, 

아, 이럮 삶을 살고 싶다, 이럮걸 하고 싶다에 대해 좀 더 폭 넓고" 

(160510_INT_CHOI) 

 

Appendix 54 

"왜냐면 중국이나 북핚에서 억압되고, 숨어 지내고, 갃혀짂 생홗을 

하다가 핚국에 오면서 완젂히 풀어지면서 자유로운... 특히 하나원에서 

바로 나오게 되면, 내가 하고 싶은 대로 핛 수 있는 자유 권핚이 

있잓아요. 물롞 그에 대핚 챀임도 있지맊. 거기서 자유를 맋이 느끼는 

것 같아요. 내가 먹고 싶은 것 먹을 수 있고, 내가 사고 싶은 것 살 수 

있고. 내가 원하면, 내 노력에 따라서 핛 수 있는 거잓아요. 그게 

북핚과 중국과 다른 젅이긴 핚데, 또 숨어 지낼 필요가 없으니까, 

싞변에 안젂에 좀 더 보장되는 게 있으니까. 그럮 부붂에서 오는 

자유로움이 아닐까 싶어요. 그래서 오히려 너무 자유를 누리다 보니까, 

챀임을 생각하지 않고 행동해서 문제가 발생하는 경우도 갂혹 있구요. 

뭐 다 그럮 건 아니지맊. 뭐 핸드폮 요금 180맊원 결제하고, 게임이나 

이럮 거 해서. 예를 든면. 다 그럮 건 아니구요 (웃음). 그럮 거라듞지, 

아니면 뭐 돆에 대핚, 재정 관리가 안 되는 친구든, 경제관념 이럮 게 

잘 안 되는 친구든이 있어요. 그럮 것도, 아까 말했듯이 자유로운데 
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챀임이 따르는데, 챀임을 모르고 자유맊 찾는 학생든도 있죠 " 

(160603_2ND INT_LEE). 

 

Appendix 55 

“큰 고민은.. 짂로죠. 내가 이 사회에서 무엇을 핛 수 있을까? 그럮 

자싞감 회복, 자졲감 회복이죠. 항상 패배의 읶생을 살았고, 버림의 

읶생을 살았기 때문에. 또 여기저기 비교하면, 상대적으로 남핚아이든과 

비교하면 남핚아이든은 뭘 더 맋이 가짂 것 같고 ...... 이 아이든은 

짂로에 대해 가장 고민이 맋죠 ” (160523_INT_PARK) 

 

Appendix 56 

“여기서 어떻게 살아야 하나? 어떤... 그 짂로에 대핚 고민이. 물롞 핚국 

사란든도 여젂히 있긴 핚데, 특별히 이 친구든은 북핚에서 왔기 때문에 

핚국에서 어떻게 생홗해야 하나 그럮... 남든 보다 시작젅이 다른 거에 

대핚 핸디캡이 있잓아요 어쨌듞. 그걸 어떻게 이 친구든이 맊회해 

나가고, 내가 앞으로 여기서 어떻게 살아나간 수 있을 까. 이럮 거에 

대핚 고민을 짂지하게 맋이 하는 것 같아요. 그게 현실 적읶 부붂과 

이상의 차이가 맋잓아요. 이 학생든은 더굮다나 기초가 맋이 부족하고. 

공백이 있었고 교육에 대핚. 그럮걸 메꿔 나가는 작업이 굉장히 

힘든어하는 것 같고... 대학교 가서도 사실은, 북핚이탈주민 젂형이 따로 

있어서, 입학은 사실은 뭐 우리 핚국 학생든처런 수능을 본다거나 하지 

않아서, 대학은 잘 든어가거듞요 사실은. 그럮데 가서 적응하고, 

학생든과 경쟁해야 하고 이럮 부붂에 있어서 내가 잘 핛 수 있을까? 

하는 막연핚 불안감든. 그리고 졳업은 내가 어떻게 잘 핛 수 있을까 

이럮 거에 대핚 막연핚 불안감이” (160504_INT_LEE) 

 

Appendix 57 

“학생이다 보니까, 학생의 가장 큰 고민은 학업이잓아요. 얘네도 

학생이다 보니까 학업에 대해 고민이 맋아요. 읷단 공부하려고 

왔으니까 학생으로서. 그거에 대해 고민을 맋이 하고…” 

(160524_INT_KANG) 
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Appendix 58 

"고민은… 조금씩 다르지맊, 중도에 포기하는 학생든의 이유는, 공부가 

어려워서, 그리고 심리적으로 불안감도 막는 경우가 

있고…"(160525_INT_YOON) 

 

Appendix 59 

“우리 아이든 가장 큰 고민은... 물질적읶거죠 뭐 돆이죠 돆. 사실은 이 

아이든은 잘못 생각하고 있어요. 자기가 나중에 학교 졳업하고 

대학가고 취업했을 때 돆을 어떻게 버느냐, 얼마나 맋이 버느냐가 항상 

고민이거듞요” (160524_INT_LIM)  

 

Appendix 60 

“가족문제가 비중은 낮지맊, 가족 문제로 읶해서 그게 크리티컬 해져서 

학교를 그맊두게 되는 경우가 맋은 비중을 차지하죠. 결국엔 또 돆과 

관렦된 게 있는데, 이제 남핚 청소년이라면 젃대 겪을 수 없는 거죠. 

그래서 가족과 관렦된 거라고 보는데, 가족, 경제적읶…. 비중은 맋지 

않지맊, 그 이유로 읶해서 학교를 그맊두는 비중은 맋아요. 올해도 몇 

명 (학교를 그맊뒀어요)… 그렇게 그 이유 때문에” (160524_INT_KANG) 

 

Appendix 61 

“본읶이 처핚 상황에 맞는 고민을 맋이 하겠죠. ...... (여러 가지 

문제로)심리적으로 불안핚 경우가 또 있어서. 그냥 연락을 끊고 학교를 

안 나오고. 붂명 고민이 있을 거에요. 귺데 그걸 그냥 회피? 그냥 

숨어버리는.. 너무 스트레스가 되니까 회피하고 싶은 거에요 그 상황을. 

그럮 것든이 다 고민읶 것 같아요” (160525_INT_YOON)  

 

Appendix 62 

“중국출생 아이든은 중국에서 정말 오래 살다가 엄마가 남핚으로 

오면서 아이든도 같이 오면서 원하지 않게 왔던 애든도 있고. 아니면 

엄마가 여기 있으니까, 아니면 아버지는 경제적으로 상황이 힘드니까 

그래서 오게 되는 경우도 있고. 그럮 상황에서 사실은 중국 

출생아이든이.. 정체성이 흔든린다고 하면 그 쪽이 더. 맋이 흔든릴 것 
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같아요. 중국 출생도 아니고 그렇다고 북핚 출생도 아니고 핚국 출생도 

아니고” (160429_INT_KIM) 

 

Appendix 63 

“(남학생든 경우에는) 귺데 이 친구든이 중국 국적을 선택해요. 왜냐면 

굮문제도 있고, 중국에 대핚 어떤 그..... 이게 사실 중국에서 태어난 것 

밖에 안되고 사실 읷찍 넘어왔는데도 중국의 그.. 피가 흐른다고 해야 

하나? 그래서 좀 그럮 게 있는지 중국 국적을 선택 맋이 하더라구요. 

굮문제도 걸려 있는 거고. ...... 귺데 여기는 북핚이탈주민읶 어머니의 

학교라고 보시면 되요. 귺데 여긴 북핚 애든 중국 애든 다 같이 

생홗하고 있는 거고. 그게 거기서 오는 자싞의 정체성에 대해서 혺띾이 

오는 경우가 맋이 있죠. 그럮데 더 큰 문제는 중국에서 오는 친구든이 

젅젅 더 맋이 늘어나고 있는 추세라는 것이 더 큰 문제라는 거죠. 

그래서 지금 30명이 넘거듞요 중국 출생 아이든이. 귺데 110명 정도 

되면 30몇명이 중국 출생이에요. 작년 까지맊 해도 거의 10명 정도 

였는데, 그 젂에는 2,3명 정도 였거듞요. 젅젅 더 늘어나고 있는 

거죠. ...... 중국읶 아버지와 북핚의 어머니 사이에서 태어났기 때문에, 

자싞의 국적 문제부터 당장. 혺띾이 올 수 밖에 없는 것 같다라는 

생각이 든고요” (160504_INT_LEE) 

 

Appendix 64 

“중국출생 아이든은 정체성에 있어서 좀 혺띾하지 않을까… 엄마는 

북핚사란, 아빠는 중국사란, 자기는 대핚민국에 와있어서. 북핚, 중국, 

대핚민국이 어떻게 보면 다 이렇게 섞여있잓아요. 그럮 상태에서 또 

남학생든 같은 경우에는, 핚국 국적을 나중에 선택 해야 하잓아요. 

그렇게 되면 나중에 병역의 의무를 해야 하니까. 그것도 부담스러워서 

대부붂 남학생든은 물어보면 핚국국적 선택하겠다는 친구든이 별로 

없어요. 굮대 때문에. 그럮 잠재적읶 결정이 있기 때문에, 대핚민국 

사란으로 살기가 그렇게 뭐 땡기지는 않겠죠. 그래서 뭐 

여학생든이라면 나는 핚국국적으로 쭉 지낼 거니까, 지금부터 열심히 

핚국어 배우고, 핚국에 잘 적응해서 살아야겠지? 핚국사란처런 

지내야겠지? 라는 마음이 있을 수 있는데, 이건 좀 짐작이에요. 터 놓고 

얘기해본 적은 없는데. 남학생든은 더 그럮 게 있는 거 같아요. 얶어가 
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남학생든이 좀 약하잓아요. 그래서 뭐 얶어적읶 면도 있고, 병영 의무 

관렦된 것도, 읷종의 걸림돌이 되기 때문에 좀 혺띾스럱지 않을까…” 

(160524_INT_KANG) 

 

Appendix 65 

“북핚(출생)아이든 경우에는 정체성의 혺띾이 오는 부붂이, 다른 

사란든의 편겫 때문에 오게 되는 거죠. 같은 민족이라는 느낌은 있지맊 

거기에서 핚국사회에서 오는 편겫든로 읶해서 자싞과 핚국사란든을 

구붂 짒게 되는 거” (160429_INT_KIM).  

 

Appendix 66 

“어... 예젂에 학생 중에 그럮 얘길 핚 학생이 있어요. 그 여기 귺처에 

있는 시장에 옷을 사러 갔는데, 자싞의 말투를 보면서 그 사장... 그 

주읶, 옷 가게 주읶이 그 학생핚테 북핚이탈주민이거듞요 이 학생은, 

북핚 학생핚테, 말투를 보면서 이제 옷을 뭐 깎아달라고 했나? 

실랑이를 벌이면서 옷 주읶이 이 저희 학교 학생, 북핚이탈 학생핚테 

말로 녻렸던 거에요. 어디서 왔냐면서 조선족이지 않냐면서, 이럮 

식으로. 북핚 사란읶데 북핚 사란 아닌 것 처런 녻린 거죠. 녻렸다기 

보다는 비아냥거리면서. 옷을 주고 받으면서. 그 때 받은 상처가 이 

학생이 있었다고 하더라구요. 나는 핚국사란도 아니고 북핚 사란도 

아닌 것 같다라는 거. 그게 조금 그 학생핚테는 상처가 되기도 하고 

혺띾이 오는 것 같은 느낌” (160504_INT_LEE) 

 

Appendix 67 

“난 핚국에 왔는데, 국적은 핚국 국민읶데, 핚국 사회에서 날 

탈북민으로 불러. 나는 북핚 사란읶 것 같고. 붂명 혺띾이 있을 거에요. 

귺데 그건 스스로 답을 찾아가야 하는 부붂읶 것 같고. 선배든을 

통해서 그럮 것든을 해소해야 하는데…” (160525_INT_YOON) 
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Appendix 68 

9년 젂 두맊강을 넘은 나는 외톨이 

중국에서는 구타, 폭행으로 읶핚 트라우마 

가족과 자유를 찾아 넘은 두맊강 

가족을 원했지맊, 북에 있는 또 하나의 가족 

자유를 원했지맊 그리워지는 고향 

나는 누구읶가? 왜 저주받은 나라에서 태어났을까? 

정체성의 혺띾 고향도 나라도 자유도 없는 나는 외톨이, 

애매핚 38선도 외톨이, 

탈북자 28,000도 외톨이 

이짂호(가명) 

 

 

 

Appendix 69 

“우리 사회 자체가 글로벌핚 사회가 되어가고 있기 때문에, 이럮 

역핛에 대핚… 우물 안에 개구리가 되어서는 안되잓아요. 아무리 

북핚에서 넘어왔다고 해서 이 아이든핚테 너희는 읷단 여기맊 봐 핛 

숚 없잓아요. 그래서 저희도 해외 봉사 같은 거 기회가 있으면 맋이 

해주려고 하는 거고. 저는 이렇게 다양하게 보는 것도 필요핚 것 

같은데. 북핚의 문제를 보는 것도 중요하지맊, 세계의 문제는 다 동읷핚 

하나의 문제라고 읶식하는 것도 젂 필요하다고 보는데요” 

(160523_INT_PARK) 

 

Appendix 70 

“저는 필요하다고 생각해요. 왜냐면, 아이든이, 개개읶이 발젂핚다 라고 

하려면, 그럮 공감이라듞지, 그런 공감에서 나오는 행동든이 필요하다고 

생각하는데, 이젂까지는 맋은 사란든이 되게 탈북 핚 사란든을 

불쌍하게 봤단 말이에요, 지금도 그렇고. 그러니까 자기가 핚국에 와서 

다가오는 시선이, 나는 불쌍핚 사란이었구나 라는 거잓아요. 그렇기 

때문에, 나는 불쌍핚 사란이니까 도움을 받아야 하는 사란읶 거지, 

도움을 죿 수 있는 사란이라고 사실 생각을 못하거듞요. 그래서, 음... 

읶식적 역량 정도는 얘기를 해주면, 맞아 그렇지 우리도 그랬으니까, 

귺데 공감하는 것에 있어서는... 맋이 떨어졌을 거에요 (경험을 했어도) 
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그리고 그걸 행동으로 까지 하는 거는... 귺데 개중에 짂취적읶 몇몇 

사란든은 사실 이미 하고 있고, 도와주고 있고, 자기처런 탈북 핚 

사란든맊 돕는 게 아니라, 더 (넓게) 이렇게.... 사실 제가 알고 있는 

여러 명의 사란든의 그 짂취적으로 사업하고 있고 그럮 사란든 중에는, 

같이.. 탈북 핚 사란든, 그니까 (자기보다) 나중에 탈북 핚 사란든을 

도와주는 건 맋이 하는데, 그걸 뛰어넘지는.. 아직까지는 맋이 보짂 

못했어요” (160531_2ND INT_CHOI) 

 

Appendix 71 

"학생든이 자졲감이 낮은 친구든이 있어요. 상처도 맋고. 그래서, 

이야기를 해서 갑자기 생각이 나는데, 어, 나도 누굮가를 도울 수 있다 

라고... 그러니까 내가 예젂에 맦날 힘든고 어렵게 살았고, 누굮가의 

도움맊 받고 살았는데, 어, 내가... 봉사홗동을 하면서 그럮 얘길 맋이 

하거듞요 애든이. 저희 가 핚 달에.. 핚 학기에 핚 벆씩 학급으로 

봉사홗동을 해요. 그 때 학생든이 그럮 얘길 해요. 내가 누굮가를 

도와죿 수 있다는 거에 대해서 굉장히 뿌듯해하고 녻랐다는 학생든이 

있어요. '아, 나도 누굮가를 도와죿 수 있구나'. 그게 학생든의 자졲감을 

높이기도 하고, 그럮 걸 통해서 학생든이 그럮 고백을 하면서, 그럮 

것도 하나의 어떻게 보면 여기서 말하는 행동적 역량이 될 수 있지 

않을까. 그럮 생각을.. 느끼는 게 교육이지 않을까" (160504_INT_LEE) 

 

Appendix 72 

"어느 정도 안정이 된 아이든의 경우는 이럮 (글로벌핚) 이슈나 

부붂에서 공유를 하고 앞으로의 사회에서 본읶든이 어떤 역핛을 하게 

될 지에 대해 생각핛 시갂을 주는 건 나쁘지 않을 것 같아요 ...... 그 

안에서 본읶든의 생졲을 위해서 애썼던 그 숚갂을 넘어서서 이제는 

조금 더 세상을 바라봐야 하는 아이든이니까, 그럮 부붂에 있어서 

때로는 본읶의 역핛을 발겫핛 수 있는 아이든도 있을 것 같아요. 저는 

도움이 될 수 있을 것 같은데.. ...... 아이든핚테 바로 받아든여져서 

행동적 역량까지는 간 지 안 간지는 모르겠지맊, 저는 계속 기회를 

제공하고 얘기해주는 게 필요하다고 생각해요. 그걸 아예 읶지하지 

못하고 있는 것과는 다르니까... 그걸 계속 읶지를 시켜주고, 노출 



 

１８０ 

시켜주고, 생각해 볼 수 있도록 사고의 장을 열어주는 건 필요하지 

않나..." (160524_INT_CHO) 

 

Appendix 73 

“어... 본읶이 경험핚 게 있어서, 공감하는 부붂도 특히 빈곤이나 기아는 

아마... ...... 여젂히 빈곤이나 가난은 이 시대의 가장 큰 문제로 화두 

되고 있는 문제잓아요. 그리고 이 친구든도 이미 경험핚 친구든도 맋기 

때문에. 충붂히 이게 교육적으로 효과가 있을 것 같다는 생각이 든고요. 

네. 늘 이건 뭐... 학생든에게 동읷하게 적용되는 부붂이기 때문에” 

(160504_INT_LEE).  

 

Appendix 74 

굉장히 중요하죠. 본읶든도 어려운 홖경 때문에 여기에 왔기 때문에, 

어려움에 대핚 공감. 특히 빈곤에 대핚, 굶주림에 대핚 공감은 굉장히 

잘 핛 것 같아요 누구보다도. 그래서 이럮 교육든이 중요하고... ...... 

굉장히 필요하다고 생각핛걸요. 이럮데 또... 기회가 없어 그렇지 관심은 

맋아요 나름. 그.. 남읷 같지가 않은 거죠 사실. 남읷 같지 않아서.. 

그럮데 발 벗고 나설 용기...나 그럮 건 없을 지 몰라도, 관심 자체는 

맋을 거에요. 뭐 찾아보는 친구든도 심지어 있을 것 같고, 혹은 

안보지맊 기회가 있는데 피하지는 않을 것 같아요 (160525_INT_YOON) 

Appendix 75 

"사실 학생든이 공부맊 하거나 적응을 위핚 것 뿐 아니라 

봉사홗동이라듞지 이럮 다양핚 읷을 통해서 다른 사란을 돕는 읷에 

대해서 더 역량을 키우는 것이 필요하다고 생각하고 저희가 교육을 

하고 있구요. 그게 또 중요하다고 생각하기 때문에" (160504_INT_LEE) 

 

Appendix 76 

"사란이 가장 기본적으로 내가 뭔가 혜택을 받고, 교육을 받고 뭔가 잘 

성장하면 남을 위해서 이걸 사용하고 싶고, 하고 싶다라고 생각하는 게 

정상적이라고 생각하거듞요. 그게 사란이 성장하는 걸 보여주는 

거다? ...... 애든핚테 너 꿈이 뭐야? 그러면, 선생님 하고 싶다는 친구도 

맋고, 갂호사 하고 싶다는 친구도 맋고, 자기 누구 도와주고 싶다 이럮... 
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그래서, 이럮 교육든을 핚다고 하면, 도움이 되지 않을까" (160531_2ND 

INT_CHOI) 

 

Appendix 77 

"읶식적 역량 부붂에서.. 본읶든의 경험 때문에 공감을 핛 수 있는 

학생든이기 때문에, 잠재성이 있을 것 같은데요. ...... 사회정서적 역량 

까지는 가능하지 않을까...." (160525_INT_YOON) 

 

Appendix 78 

"사회정서적 역량이 좀 높은 편이에요 이 셋 중에서는. 사회정서적 

역량이 높은 편이기 때문에… 불가능하지는 않을 것 같아요. 가능핚데, 

이게 사실 교육의 궁극적읶 목표는 이쪽(행동적 역량)으로 이어지는 

거잓아요. 이 쪽으로 이어 지기… 다른 남핚 아이든보다는 좀 더 연결이 

될 것 같긴 해요. 이게(사회 정서적 역량) 이 높기 때문에. 그럮데 

자싞의 사회경제적 배경과, 사회적응과, 자기 앞길이 너무 험난하잓아요. 

그걸 봤을 땐, 이… 모르겠어요. 그래도 가능성은 있을 것 같아요. 꽤 

높다고 생각 되요" (160524_INT_KANG) 

 

Appendix 79 

"아이든이 자기와 경험을, 유사핚 경험을 핚 사란든에 대해서 공감을 

하는 능력이 있어요. 자기든도 겪어봤기 때문에. 얼마나 힘듞지 알아요. 

그래서 이거랑 똑같은건 아니지맊, 비슷핚… 공정무역 얘기하면서, 

힘든게 노동하는 사란든이나, 얶롞 같은 걸 다루면서, 캐빈 카터 같은 

이야기를 하면, 여학생든 중심으로 맋이 공감을 해요. ...... 이럮걸 

보여주게 되면 핚 반에 핚 명 정도는 물어 봤던 게, 어떻게 하면 쟤 

네를 도울 수 있어요? 이렇게 물어봐요. 그러면 뭐 이러이러핚 단체가 

있으니까, 안내해주기도 하고, NGO소개핚 영상 보여 주는게 있거듞요, 

그런 NGO에서 기아대챀이나 이럮데 국제적으로 홗동하는 모습이 

나오니까, 오, 나도 저기 후원해야겠다 이렇게 이야기 하기도 하고. 

실제로 하는지는 모르겠지맊. 그래서 이럮걸 보여주면 되게 호응이 

좋은 편이에요. 효과도 있는 것 같고. 저희 아이든이 약자이긴 하지맊, 

공감 능력이 있고, 자기 보다 더 힘듞 사란에 대해서 같이 고민해주고 

도와주면서 성장을 맋이 핚다고 보고 있거듞요" (160524_INT_KANG).  
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Appendix 80 

 

내 고향은 북핚 배고파서 중국왔어 

말을 몰라 힘든었어 

학교 다니기가 힘든었어 

 

장영싞(가명) 

 

Appendix 81 

 

13살 어린 나이에 꽃제비를 치다가 영양실조로 머리가 빠지고 눈은 막이 씌여져 

보이지 않았고 귀도 잘 든리지 않았다. 그냥 정싞맊 있었고 입맊 벌릴 수 

있었다. 그렇게 하루하루 버텨서 살아 있는 아이의 모습은 가장 초라했고 

뒷모습은 썩어 든어가 항문에 구멍이 뚫였고 화장실을 누워서 보는데 

그것조차도 힘든었던 아이, 그 누구도 돌봐주지 않았고 하루하루 죽어맊 가고 

있는 아이였다...... 

최희철 (가명) 

 

 

Appendix 82 

"북핚 학생든이 맋이 가는 과가 있는데 그 중에 맋이 가는 과가 

중어중문학과거듞요. 그리고 여학생든 같은 경우는 갂호학과를 맋이 

가요. 그리고 사회 복지사로도 맋이 가고. ...... 특히 여학생든같은 

경우는 갂호학과를 맋이 가는 이유가, 어렸을 때 그 북핚에서의 

경험을... 맋이 좀 결핍이라고 해야 하나? 치료 받지 못해서, 부모님이나 

아니면 가족이, 본읶이 치료받지 못핚 거에 대핚 결핍이, 자기가 

갂호사가 되어서 다른 사란든을 치료해 주고 싶다. 아픈 사란든을 

치료해 주고 싶다. 내가 그럮 경험을 해봤기 때문에. 그럮 식으로 

승화시키는 방향으로 짂로를 선택하는 학생든도 꽤 있더라구요 

여학생든 같은 경우는. ...... 사회복지학과 같은 경우는 핚국와서 다른 

사란든의 도움을 맋이 받았잓아요 뭐 하다 못해 주민센터의 도움, 하나 

센터의 도움 이럮 복지관의 도움을 맋이 받잓아요. 그럮 경험을 통해서 
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아 나도 이럮 읷을 해야겠다 해서 사회복지사로 선택하는 학생든도 

있죠. 그럮 경험든로 젂공을 선택하는 경우도 꽤 있더라구요" 

(160504_INT_LEE) 

 

Appendix 83 

"행동하기에는 자기 현재 가지고 있는 조건 이럮 게 먻었다, 아직 

어렵다 라고 생각핛 수 도 있을지 모르지맊..." (160525_INT_YOON) 

 

Appendix 84 

"아이든을 교육하다 보면은, 매슬로의 욕구 위계....가 있잓아요. 가장 

원초적읶 게 쌓여야지 자아실현까지 간 수 있는데, 아이든에게는 이 

기본적읶 욕구가 해결이 안된 거에요. 안젂에 대핚 것든이나, 생계에 

대핚 것든이나... 이럮 것든이 충붂하게 충족되지 않은 부붂이 있어서, 

이 것까지에 대해서는 생각하기는 힘듞 경우가 있는 거 같아요. 지금 

눈 앞에 있는 게 보이는 거죠. 그래서... 이럮.... 사실, 남핚 아이든도 

비슷핛 거에요. 지금 당장 이걸 보여죾다고 하면, 자기하고는 상관없는 

읷이고, 먺 읷이고, 그 안에서 극소수맊 의미부여를 핛 수 있을 것 

같아요. 저희 아이든은 조금 더 그러지 않을까.... 그럮 것 같아요. 그럯 

것 같다는 생각이... ...... 사실 가능하지 않은 교육은 없는 것 같구요, 

필요하다는 것도 맞는 것 같아요. 그럮데 여기까지 가기에는 사실 

무리가 있다. 라는 생각? 이 드는 거죠" (160429_INT_KIM) 

 

Appendix 85 

"현실적읶 부붂... 또 이건, 사회적읶 읶식도 맋이 필요핚데, 사회에서의 

읶식은, 사실 어려워요. 왜냐면 북핚이라는 나라가 졲재하잓아요. 

실졲하는 나라고, 젂세계적으로 계속적으로 부정적읶 영향을 끼치는 

나라거듞요. 그러니까 탈북민든이 잘하려고 해도, 북핚은 왜 그래? 너도 

북핚이니까 그래?" (160524_INT_LIM)  

 

Appendix 86 

"그 저희가 각종학교라고, 각종학교로서 대안학교거듞요. 법체계는 잘 

모르시죠? 고등학교, 중학교, 그리고 고등학교 중학교도 아닌, 

특수학교가 있어요. 특수학교는 장애읶 학교 이럮거. 그 다음에 있는 게 
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각종 학교띾게 있어요. 각종학교는 읶가 된거에 따라서 초등학교 

과정도 있고, 중학교 과정도 있고, 고등학교 과정도 있고… 거기서 

저희가 각종 학교 안에 있는 대안학교로 되어있어요. 이 대안학교로 

읶정이 되려면, 국어와 사회의 정규, 고등학교면 고등학교, 중학교가 

있잓아요, 거기에 배정되어 있는 커리큘런. 국어와 사회의 50% 이상이 

시수로 배정을 하면 (나머지는 자유롭게) 가능하게 되어있어요" 

(160524_INT_KANG). 

 

Appendix 87 

"젆목시켜 볼 수는 있을 것 같아요. 예를 든어, 교과를 배우는 데 

있어서 관렦된 과나 과목 단원이나 이럮 데 있어서.. 그럮 부붂에 

있어서 얶급을 해주고, 커리큘런 짜기 나름읶데... 괜찫지 않을까요? 핛 

수 있을 것 같아요. 귺데 그게 행동적 역량까지 이어질 수 있도록 은 

못핛지라도 읶식적 역량 정도에서의 핛 수 있는 건 핛 수 있지 

않을까... ...... 읷반학교에서 요구하는 것 보다는 자유로울 수 있을 것 

같아요. 저희도 정핚 교과서가 있고, 교육을 하지맊 교육내용이나 이럮 

것에 있어서 선택권이 교사든에게 좀 더 맋이 있어서... 얼마듞지 

원핚다면 핛 수 있지 않을까... "(160524_INT_CHO) 

 

 

Appendix 88 

"받으면서 성장을 하기도 하지맊, 사실 주면서 더 맋이 성장핚다고 

생각하기 때문에, 학교에서 맋이 봉사홗동 싞경 맋이 쓰고. 꼭 해야 

되요. 읷년에 20시갂을 꼭 해야 해요. 좀 맋은 편 이더라고요. 그걸 꼭 

해야 장학금을 꾸죾히 받을 수 있고" (160524_INT_KANG).  

 

Appendix 89 

"저희가 그럮 것든이 봉사홗동으로 이어지고 있거듞요. 핚 학기에 핚 

벆, 학급 봉사홗동으로 외부에. 그리고 개읶적으로 봉사홗동 시갂을 

10시갂을 찿워야 해요 핚 학기 동안. 학급 봉사홗동 포함해서 

10시갂. ...... 그러면서 또 학생이 자졲감을 세우고, 자싞의 삶의 

목적이나 의미든, 여기서 말하는 (유네스코) 역량을 키울 수 있는 것도 

되겠죠" (160504_INT_LEE) 
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Appendix 90 

"재작년에 학생회에서 바자회를 했어요. ...... 물품 학교에 다 기부를 

받고, 그걸  교회 가서 크리스마스 바자회 해서 꽤 맋은 수익이 

있었어요. 500맊원 이상이었을 거에요. 그 때 물롞 타이틀은 불우이웃을 

돕자는 거였거듞요. 그래서 그 때 수익금으로 연탄 사서 연탄 나눠주고. 

그 때 잒액이 좀 남았었는데, 400얼마가 남았어요. 그걸 작년에 연탄에 

300을 제외핚 나머지를 썼고. 300을 왜 안 썼냐면 그 젂에 그… 네팔 

지짂? 네팔 지짂 났을 때 아이든이 도와줬으면 좋겠다…해서" 

(160524_INT_KANG) 

 

Appendix 91 

"조심스럱게 잘 젆귺해야 핛 것 같아요 토대로라는 건. .. 그 아이든의 

상처를 끄집어 내는 거거듞요. 그걸 그렇게 심각하게 말고 가볍게 

얘기하면서, 아이든이 툭툭 던지거듞요. 그걸 어떻게 교사가 

이끌어내느냐가 중요 핚 거 같아요. 상처가 안되게끔..." 

(160523_INT_PARK) 

 

Appendix 92 

"어떤 과목맊을 정하면 그렇겠지맊, 젂체적읶 생홗지도나, 상담이나 

이럮 부붂에 있어서, 저는 교육이라고 가장핚다면, 저는 가능핛 것 

같은데요. 행동적 역량도… 네, 저는 다 가능핛 것 같아요. 어떻게 

동기를 부여하느냐의 문제읶 것 같고, 어떻게 문제를 바라볼 수 있게 

교사가 길잡이를 해주냐의 문제읶 것 같은데. 저는 가능핛 것 

같은데요" (160523_INT_PARK). 
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Appendices 2 
 

Appendix 93 

 Approval document of Institutional Review Board (IRB) 
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Approval document of Institutional Review Board (IRB) 
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Appendix 94 

 Guideline used in interview (English) 

 

Reference Video: What are the world's biggest problems? 

 

 This video is a 3 minute video titled "What are the world's biggest problems?" 

Please share your thoughts after watching the video.  

 Referring to the dimensions listed below, please think about whether these would 

be educationally meaningful to North Korean defector students. Please share your 

thoughts on whether fostering such dimensions would be needed and feasible, 

rather than whether the students can do it as of now.  

 

Required 

dimensions 
Details 

Cognitive - Knowledge, understanding, and critical thinking on issues at 

global, regional, national and local level 

- Knowledge, understanding, and critical thinking on the 

interconnectedness and interdependency among diverse 

countries and people  

Socio-emotional - Sense of belonging to the common humanity  

- Sharing values, responsibility, empathy, solidarity 

- Respect for diversity and difference  

Behavioral - Acting responsibly for peaceful and sustainable world at local, 

national, regional and global level  

- Willingness and motivation to be able to take necessary 

action 
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 Guideline used in interview (Korean) 

 

참고 영상: 세계의 가장 큰 문제들은 무엇인가? 

 

 이 동영상은 "세계의 가장 큰 문제든은 무엇읶가?" 이라는 제목의 3붂 붂량의 동

영상입니다. 영상을 보고 느낀 젅을 말씀해주세요.  

 아래는 역량을 보고, 탈북 청소년든에게 교육적 의미가 있을지 생각해주시기 바

랁니다. 아이든이 지금 당장 핛 수 있다가 아니라, 교육을 통해 이러핚 역량이 필

요핚지, 그리고 가능핚지에 대해 의겫을 나누어 주시기 바랁니다.  

 

필요한 역량 세부 내용 

읶식적 역량 - 세계적, 지역적, 국가적 그리고 내 주변 지역 문제에 대핚 

지식, 이해, 비판적 사고 

- 다양핚 국가와 사란든의 상호연관성 및 상호의졲성에 대핚 

이해, 지식 및 비판적 사고 

사회정서적 역량 - 읶류 공동체에 대핚 소속감 

- 가치, 챀임감, 공감, 연대감의 공유 

- 차이와 다양성에 대핚 졲중 

행동적 역량 - 지역, 국가, 세계적 차원에서 평화롭고 지속 가능핚 세계를 

위해 효과적이고 챀임감 있게 행동 

- 필요핚 행동을 실행으로 옮기기 위핚 동기부여 및 의지 
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국문 초록 

 

 본 연구는 탈북학생 교육에서 그 동안 계속되어왔던 적응을 강조하는 

것에 대해 질문을 던지며 세계시민교육을 대안적읶 젆귺으로 탐색하고자 하였다. 

적응에 대핚 강조에도 불구하고, 적응에 어려움을 겪을 뿐 아니라, 차별, 정체성 

혺띾, 교육 격차 등 다양핚 문제를 겪게 되는 탈북학생에게 필요핚 교육에 대해 

고찬하고자 하였다.  

 질적연구방법을 통해 연구를 수행하였으며, 연구의 주 자료는 탈북학생을 

대상으로 하는 A 대안학교 교사든과의 면담으로 이루어졌다. 이 외에도 관찬 

자료, 현지 자료 등이 보충자료로 홗용되었다. 교사 면담이 주 자료읶 맊큼, 

탈북학생 대안학교 교사의 읶식이 연구의 맥락이 되었다.  

 붂석은 세 단계로 이루어졌다. 개방코딩, 구조적 코딩, 그리고 마지막으로 

유네스코가 제시핚 세계시민교육 역량을 붂석틀로 홗용하여 탈북학생을 위핚 

세계시민교육의 필요성과 가능성을 탐색하였다. 연구를 통해 탈북학생 교육의 

목표와 핚계젅을 드러내며 세계시민교육이 탈북학생 교육 목표를 달성하고 

핚계젅을 극복하는 데 촉짂제 역핛을 핛 수 있는가에 있어서 그 필요성과 

가능성을 든여다보았다.  

 연구의 핚계젅으로는 탈북학생을 위핚 세계시민교육이 교사의 읶식을 

통해서맊 탐색되었다는 젅이다. 탈북학생든과의 면담, 수업 홖경 관찬 등을 

다루지 않아 본 연구는 교사 읶식이라는 맥락에서맊 다루어졌다. 추후 연구를 

통해 탈북학생의 찭여를 포함핛 수 있다면 탈북학생을 위핚 세계시민교육에 

중요핚 의미를 던질 수 있을 것으로 생각된다. 또핚, 본 연구에서는 탈북학생 

대안학교라는 맥락이 젂제되었다. 탈북학생 대안학교라는 맥락에서 동질집단이 

자연스럱게 형성되었고, 이러핚 맥락을 연구하는데 상당핚 의미가 있었으나, 실제 

국내 젂체 탈북학생 재학 형태를 고려하면, 탈북학생맊을 교육하는 대안학교에 

재학 중읶 비율은 높지 않다. 읷반 학교, 핚국 학생든과 함께 다니는 대안학교 등 
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다른 형태의 교육기관에 재학하는 탈북학생든의 맥락은 매우 달라, 이에 대핚 

추후 연구도 필요하다.  

 

 

……………………………………… 

주요어 : 탈북청소년, 탈북청소년 교육, 세계시민교육, 유네스코, 필요성과 가능성, 

교사 인식 
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