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Abstract

The globalization wave in Korea since the 20th century has

influenced the education field in Korean society. In particular,

English has become a lingua franca as the means of

communication among non native speakers. For such a reason, it

has been taken for granted among people that it is essential to

learn and use English in addition to the mother tongue in order

to adapt to and survive in this global era. Passion for learning

English has planted the idea among people that English is an

essential factor in the globalization era in all education fields.

In this context, curiosity has risen regarding how English use is

applied in the social studies education field and how the objective

of social studies is fulfilled when it is done through English.

Since the social studies education also emphasizes qualifications

and roles as a global citizen, this movement in the social studies

education has particular implication in the sense of how English

use would affect the social studies education field in light of the

fact that English has become a lingua franca. Since there has

been limited research regarding this context and most research

has focused on immersion instruction for second language

acquisition, the need for observation of classroom instruction was

inevitable in order to identify such curiosity and its implications.

Based on the significance of classroom instruction and important

factors such as the teacher, the institutional environment, the
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contents, and interaction between teacher and students, and

especially 'language' as one of the most important factors, this

research strives to focus on finding the meaning and significance

for instruction in English. In other words, this research has

sought to find the meaning for students when the social studies

instruction is conducted in English as the medium in an

international middle school context. In order to answer the

research problem, the first research question started with "How

does a Korean social studies teacher go about constructing and

organizing the instruction in order to teach social studies in

English?" including transformation of the contents. The second

question is "How do students participate in the classroom

instruction when the Korean social studies teacher teaches the

learning contents in English?" The last question closed with

"How do students perceive social studies instruction in English

and what is the meaning of this phenomenon?"

In order to answer these research questions, a qualitative case

study was conducted through micro-ethnography by using

classroom observation and in-depth interviews at 'C'

international middle school which is located in Gyeonggi province,

directed towards middle school 1st grade students during the 2nd

semester of 2015. The micro-ethnography of classroom

instruction was mainly focused on the lesson organization,

transformation and social participation structure based on the

interaction between a teacher and students.
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As a result, it was possible to discover that social studies

instruction has become lie on the boundary between the social

studies instruction itself and English language as a vague form.

Differently from the fundamental purpose which was the

integration of the social studies subject and the English use, the

teacher had to face limitations as facing restrictions from outside

and inside the school which influenced the instruction operation.

As the teacher faced difficulties and limits of the integration, the

instruction had to be operated in between boundary. The general

lesson organization structure was similar to the structure which

could be easily found in regular Korean middle schools and this

was mainly due to the teacher's strong identity as a Korean

social studies teacher and due to the teacher's self-regulating

strategy within limited time.

Secondly, the transformation was done mainly based on the

teacher's reconstructed hand-outs and English materials, and

more importantly the teacher used 'double-repetition' strategy by

using both Korean and English. This phenomenon was largely

affected by the teacher's optimization strategy and aim for

'lesson target in everyday'. In other words, the teacher had to

consider both English context and delivery of the contents for

different levels of students; therefore she used her own effective

method of transformation. The teacher strove to mediate between

vagueness and differentiation since she had to consider and had

the responsibility of offering differentiated instructions in order to

fulfill policies both inside and outside the school.
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Thirdly, among 7 types of participation structures, T-SS,

T-SS', T-t types were dominant types in leading the instruction

and the T-G form appeared almost in every instruction session

since the teacher had to apply the 'Free-Semester Program'.

This participation pattern was largely varied according to the

types of language which the teacher used, that is, the students

participated more actively when the teacher initiated interaction in

Korean rather than in English. This was interpreted as the

reflection of the teacher's initiative in discourse, and as the

teacher had control in leading the interaction, the students

inevitably were more attentive.

Even though English was implemented in the social studies

instruction there were many restrictions in the lesson

environment such as the burden of completing the National

Common Curriculum, the operation of the Free-Semester

Program, and changes in the admission policy to the random

lottery system. The teacher had to use Korean language more

during instruction and the students' motivation in studying social

studies in English disappeared with the abolition of written tests

in English due to the Free-Semester Program. Also the teacher

faced difficulties in carrying out instruction due to students'

diverse English and academic levels due to downward

standardization of students' English level with the changed

admission policy. This, in turn, affected classroom instruction

realities, and the teacher had to apply her own optimization

strategy unavoidably.
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To sum up, the boundarization of social studies instruction at

'C' international middle school was the result of the teacher's

optimization behavior to fit into the complicated context of

teaching social studies in English language use and the students

were accustomed and adapted to the environment naturally. The

boundary had to inevitably be created as the teacher also realized

it would be difficult to completely integrate both social studies

and English language use. The teacher's self reflection was

applied as mediating herself between the distinguished context

where there are institutional and physical restrictions and

everyday target lesson which she was supposed to fulfill, and

this caused boundarization of the instruction as the teacher

adopted her own optimized behavior strategy.

This research has its significance since the research reflects the

limit of social studies instructions in English when it is

conducted under the institutional and physical restrictions. Most

importantly, this research has implications in the sense that it

has provided awareness of the importance of consistency or

harmony between educational or governmental policy and school

operation. It would seem very important for the government to

suggest adaptable and realistic policies considering the

fundamental purpose of establishment of the specialized middle

school. At the same time, from the practical standpoint, there

needs to be the teacher's genuine effort to interpret the

specialized context and develop his/her own PCK to reflect the

students' needs and their conditions at the same time.
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'Language' itself is a very critical and essential factor in

creating and constructing social studies classroom instruction,

therefore, further related research and policy aspect discussions

should be continued in the social studies department in this

global era.

Keywords: International middle school, social studies

instruction in English, micro-ethnography, the teacher's

optimization strategy, boundarization

Student Number: 2013-21386
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I. Introduction

1. Purpose and background of the study

With the globalization wave in Korea since the 20th century,

this wave not only has swept many areas including economic

and political aspects as a universal worldwide trend, but it has

also greatly influenced the education area in Korean society. For

instance, many studies or concerns such as 'globalization

education' have begun to be considered in the Korean education

environment(Han, 1997).1)

In particular, as English has functioned as a means of

communication, a lingua franca in other words, among non-native

speakers(Kang & Lee, 2012), the status of 'English' has been

heightened greatly these days. According to Sonntag(2003),

regarding 'English' as an international language means not only

the rapid increase in the number of people who use English as

their second language or the foreign language but also this

implies that cultural implication related to internationalization and

English reflects various social and economic influences. For such

a reason, it is now taken for granted among people that it is

1) According to Han(1997), 'the globalization of education' refers to first, 
the Korean education's qualitative takeoff to the world-wisde level in 
order to respond to the globalization era. Secondly, it should be 
education with international knowledge and ability as global citizens in 
the globalization era, thirdly, the education which pursues independence 
of globalization of our culture, and educational interest in the 
traditional culture, participants and contributors as preserving cultural 
characteristics and uniqueness. Lastly, regional education which 
practices the principles of autonomy and decentralization by delegating 
authority from the central government to the local community.
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essential to learn and use English in addition to the mother

tongue in order to adapt to and survive in this global era.

Consequently, many private institutions teaching English have

started to spring up everywhere, and passion for learning English

has planted the concept among people that English is an essential

factor in the globalization era from elementary school to

university levels, and English-only classes have been

implemented in our education field since then(Roh, 2012)2). This

trend indicates that English as an international language has

settled already everywhere in our society including the education

field .

In this context, there is curiosity as to how English use is

applied in the social studies education field and how the objective

of social studies is fulfilled when it is conducted through English.

The main objective of the social studies education is fostering a

democratic citizen who can resolve social problems and acquire

the necessary knowledge, functions, and values and attitudes

required by a democratic society(Cha & Mo, 2008). These

objectives have started to evolve towards a perspective

emphasizing the qualifications and roles as a global citizen

beyond the nation along with the globalization movement; thus a

global education is looming as a new prospect. This movement in

the social studies education has implications in the sense of how

English use will affect the social studies education field

2) According to Roh(2012), 91.4% of Korean students who participated in 
the survey replied that their future would be more adequately 
guaranteed if they have high English abilities 
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considering that English has become a lingua franca. It has been

found that it is more effective to learn a language with

curriculum content unconsciously through Roh's(2012) research,

and Short(2002) also indicated that English learners can enhance

English ability by utilizing curriculum content in school. This

implies students can enhance both English language and

knowledge ability which the social studies education requires at

the same time when English is used as the language of

instruction. Consequently, it is very significant to observe

classroom instruction closely in order to identify the curiosity and

implication.

Classroom instruction has its own significance since various

important factors are required in order to realize classroom

instruction. The role of a teacher, the institutional environment,

the instruction contents, interaction between students and the

teacher, etc. are all important in conducting classroom instruction.

Especially, since the instruction activity presupposes the

interpersonal and interactive activity based on 'language'

mainly(Cho, 2001), this implies that 'language' occupies a great

portion of the classroom instruction itself. Cazden(1988) also

pointed out that the language used in the classroom does

influence the education outcomes, and therefore this research

finds its significance in considering what would happen to the

classroom instruction when the instruction language is 'English'.

In particular, due to the fact that one of the most frequent

interactions found in classroom instruction is linguistic interaction
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between teacher and students(Kang, 2014), it is very meaningful

to interpret events in the classroom instruction when 'English'

becomes the intermediary language.

Based on these thoughts, this research tries to focus on finding

its meaning and significance in how students perceive this type

of classroom instruction which is conducted in English as the

means of the instruction. By analyzing students' perception

toward the social studies instruction under the distinguished

context, I sought to investigate how this kind of classroom

instruction influences the teacher, students and social studies

education as well. In particular, since it is the teacher who

systematically organizes each instruction session, it is inevitable

to observe the classroom.

This research tries to determine meaning for students when the

social studies instruction is conducted in English as a tool in an

international middle school context. It is expected the research

will have an understanding of how a Korean social studies

teacher organizes the social studies instruction, how the teacher

behaves and interacts with students, and above all, how the

students perceive this type of instruction. As English is used as

a tool in the instruction, it would be possible to assess how

significant is the factor of language as the means of instruction

by observing and interpreting the classroom instruction.

Therefore, this research is based on qualitative methodology in
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order to interpret the classroom instruction under a specified

context where a Korean teacher uses both English and Korean in

teaching social studies. Since there's no definite concept

regarding teaching social studies in English, I, on behalf of the

researcher, am interested in what is actually occurring in the

classroom when the characteristic of the instruction is different

from typical Korean social studies classroom instruction. Based

on classroom observation and in-depth interviews, the meaning of

this type of instruction will be analyzed, therefore

micro-ethnography is the method of the overall research within a

certain institutional space. As the qualitative research regarding

this context is inadequate, I devoted special effort to observing

and understanding the classroom instruction in-depth. By

observing and analyzing the actual classroom instructions closely,

we expect to understand what is the real meaning of the

instruction for the students who participate in this instruction.

2. Research questions

This research seeks to discover the meaning for students who

participate in the classroom instruction when the social studies

instruction is conducted in English as a second-language

medium. In regard to this research, understanding social studies

instruction implies the context of how a teacher plans to organize

certain classroom instruction before class, what kind of

participation structure or interaction appears among instruction

participants and understanding the students' perception of the

instruction in which they have participated. This also has
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significance in the sense that it is important to consider

classroom environment or context in order to understand and

interpret the instruction participants' behaviors and the meanings

for them, and specifically, it is an indisputable fact that

'language' does play a part as an important behavior pattern as

one of the valuable behaviors which convey meanings(Cho, 2001).

In fact, many preceding research studies(Cho, 1992, 1998, 2001 ;

Lee, 2001) in the social studies education field have adopted

similar frameworks for understanding and interpreting classroom

instruction.

Consequently, I would like to understand the teacher's

perception or thoughts regarding how she intends to prepare and

construct a certain instruction including construction of class

materials. This stage is significant since the teacher must

consider the context of both the students and the school in order

to construct appropriate factors for each instruction unit.

Secondly, I would like to emphasize the "during instruction" stage

since it is the environment where all the contexts should be

considered based on the teacher's experience as a teacher in

charge of this kind of instruction. Last but not least, the most

important research question is related to the perception of the

students who participate in the instructions. Under the current

admission policy where autonomous rights are limited, I would

like to emphasize the students' perception and its implication for

the social studies education itself. The specific research questions

are as follows:
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Research problem: What is the meaning of social studies

instruction for students within English language context at an

international middle school?

Question 1. How does a Korean social studies teacher in an

international middle school context plan to construct and organize

instruction in order to teach social studies subject in English?

1) How does a teacher organize the instruction

including learning contents?

2) How does a teacher transform learning contents

during the instruction?

Question 2. How do students participate in the classroom

instruction when the Korean social studies teacher teaches the

learning contents in English?

1) How do students follow the learning contents when

they participate in the instruction?

2) How do students interact with the teacher and

classmates when they participate in the instruction?

Question 3. How do students perceive social studies instruction in

English and what is the meaning of this phenomenon?

1) How do students perceive social studies instruction

in English?

2) What do students expect from this kind of

instruction?

3) What changes of influences do students face in the
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course of participating in this type of instruction?

3. Significance and Limitations

This research is based on the in-depth understanding of social

studies instruction in English context within an international

middle school environment. By analyzing social studies instruction

where the instruction language is English, this research attempts

to discover what's happening in the social studies classroom in

reality based on close observations and in-depth interpretations.

This research has significance for the following reasons.

Firstly, this research has significance in the sense that the

research has taken place in the classroom instruction environment

where the instruction language is 'English'. The 'language' itself

is a very essential factor since it is the important means which

is devoted to the interaction framework between a teacher and

students and it also has importance since students develop

cognitive ability through 'language'. Regarding these rationales,

this research has a significant approach since the research seeks

to focus on the interaction patterns when the instruction

language is 'English' and also it seeks to determine the

implication of language on social studies education by observing

and interpreting the teacher's and the students' behaviors.

Secondly, this research is of particular value since the research

seeks to interpret in depth the influence of specific factors such

as admission policy, etc. on the classroom instruction . Under the
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changed admission policy at present which is the 'lottery system'

in the research object school, the present context at the school

implies many remarkable implications as the classroom instruction

would be conducted with students who have widely varying

English abilities, compared to the past. In this context where the

institutional environment has been changed due to the change in

admission policy, interpreting students' perception toward this

kind of instruction, observing the instruction and interaction

patterns would be worthwhile. This would provide rationales for

why it is important to consider factors such as the admission

policy, etc. in conducting classroom instruction.

Thirdly, this research would be valuable as the research is

based on the qualitative approach. Even though there are

preceding qualitative approaches for classroom instruction(Cho,

1992, 1998, 2001 ; Lee, 1996 ; Park, 2005, 2007 ; Sung 2012), they

are still of limited scope, and moreover, there is no qualitative

research on the classroom instruction based on a school with a

specialized context such as an international middle school. Also,

even though there are some research studies concerning

immersion or bilingual instructions at the elementary school level,

there is hardly any research interpreting the in-depth meaning of

instruction on the secondary school level. Hence, by implementing

the micro-ethnography methodology in a unique context, and

attributing meaning to the phenomenon, it would be worth doing

this research in the special context of the international middle

school.
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Nevertheless, there are some limitations occurring from this

research. Since this research is grounded on a case study, it is

impossible to generalize the outcomes of this research from this

single example. It is true that the qualitative research aims to

understand a certain object deeply, therefore it is difficult to

assume the outcomes from the research to be generalized in all

middle schools or international middle schools in Korea. Also,

since this research is focused on a certain subject, social studies,

its distinct characteristics should be considered in the case study

as well. Despite these limitations, by describing what is

discovered in classroom instruction based on lively language

interaction, in-depth understanding would be possible through the

whole research.

Secondly, there is limitation regarding the representativeness of

the research object. By observing and interviewing a certain

Korean social studies teacher, this teacher as an object of the

research cannot represent all social studies teachers in Korea. At

the same time, the students as the objects of this research

cannot represent all international middle school students in Korea

since they are all from diverse backgrounds. However, because

the qualitative research seeks to emphasize a particular context

together with in-depth analysis, the interpretation of the research

objects would be worth undertaking.

Despite the limitations, this research bears significance in the

sense that the analysis and interpretation from the research
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provides challenging and significant implications for those who

have experienced similar or totally different classroom instruction

environments.
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II. Theoretical Background

1. International Middle school

The term 'international' in front of the school name has been

used widely among diverse schools in Korea. According to the

official description, the term 'international' can be applied in

foreign schools as foreign educational institutions, and schools

such as specialized middle schools or high schools with a special

purpose based on the Elementary & Secondary Education Act.3)

The first specialized middle school in Korea to be designated an

international middle school was 'Busan International School',

namely a public middle school authorized and designated as a

specialized middle school. Busan International Middle School as

the first international middle school in Korea used to be operated

as a model school of education for international understanding,

therefore there are more hours of English subject instruction

compared to ordinary middle schools in Korea, auxiliary subjects

such as 'subject research‘ are taught by foreign teachers, and

major subjects such as mathematics and English are based on

the 'Co-teaching' system with both native foreign teachers and

Korean teachers.4) In the case of Young Hoon Middle School, the

aegis policy of the school is under the basis of 'international

3) As of September 2012, it was acknowledged from International 
Cooperation Officer at the Ministry of Education, Science and 
Technology that the term 'international' can be used by foreign schools 
at the Elementary and Secondary Education Act level, by foreign 
educational institutions based on the special law, or by specialized 
middle schools, high schools with special purposes, and alternative 
schools. 

4) School Alerts Elementary and Secondary Information Announcement of 
Education Service, as of March 2015 (www.schoolinfo.go.kr)
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specialized middle school' with diverse specialized programs with

native foreign teachers. The school uses the expression

'Immersion Education'5) with the distinct purpose of reinforcing

English education with native foreign teachers and there are

subjects called 'international studies' in the official educational

curriculum.6) In case of Daewon International Middle School, one

of the remarkable characteristics are its education operational

characteristic based on creative experiential activities including

career-oriented activities for the purpose of 'international

understanding'. Also some subjects such as mathematics, science,

music, art are operated under the methodology of 'bilingual class

'7) and 'co-teaching'. Cheong Shim International Academy, which

is the object school of the present research, is the first private

international middle school in Korea. The most distinct

characteristic of this school is its 'specialized education' with the

policy that all subjects except Korean language, and Korean

history are taught in an English language context. There is no

definite expression used describing this environment as similar to

an American educational environment. To sum up, considering

common characteristics found in Korean international middle

schools, an 'international middle school' in Korea can be

understood in this study as a school with a special purpose

5) The expression ‘Immersion Education' is used as representing bilingual 
education at Young Hoon International Middle school. 

6) School Alerts Elementary and Secondary Information Announcement of 
Education Service, as of March, 2015(www.schoolinfo.go.kr)

7) At Dae Won middle school, there are three ways of instruction styles 
which are 'Korean only class' by a Korean teacher, 'Bilingual Class' by 
a Korean teacher and 'Co-teaching class' by both a Korean and a 
Native teacher. 
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where some subjects are taught based on a second-language,

namely English, including education of international understanding

with a purpose of raising global leaders who can display their

abilities in a global society.

2. Instruction in English

1) The concept of instruction in English

There are various approaches as to how express instruction in

English language context in Korean elementary schools or

secondary schools. The term 'immersion education' was first

adopted in the 1960s in Canada to support English speaking

children in Quebec to support English speaking children in

Quebec where the medium of instruction was French(Johnson &

Swain, 1997). In this context, French becomes L2 as the medium

of instruction and L1 is English for students in Quebec.

Shin(2009) described L1 as the learner's language as a mother

tongue, and L2 as the target language which is the medium of

instruction as the second language. This phenomenon of

immersion education with the use of L2 in the classroom is

practiced in a number of contexts around the world and Johnson

& Swain(1997) pointed out that defining immersion education can

be varied based on the different contexts which the society or

the school encounters. This would mean that even though

immersion education is a global trend or phenomenon across the

world, the accurate definition of the term can be flexible based

on the contexts of the society where there are different linguistic,

cultural, social, economic, and political settings.
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In general, according to the term which Korean society uses,

the immersion program refers to the situation where a teacher

who is competent in bilingual instruction uses a target language

L2 as a medium of teaching with the two purposes of developing

additive bilingual ability and academic achievement at the same

time (Park & Park, 2007).

Johnson & Swain(1997) described 8 core features of a

prototypical immersion or education program which are:

1) The L2 is a medium of instruction

2) The immersion curriculum parallels the local L1 curriculum

3) Societal support exists for the L1

4) The program aims for additive bilingualism

5) Exposure to the L2 is largely confined to the classroom

6) Students enter with similar levels of L2 proficiency

7) The teachers are bilingual

8) The classroom is that of the local L1 community

Applying the features above to the present condition in the

international middle school, there are some remarks such as the

fact that the language L2 is the medium of instruction, and the

immersion program follows the local curriculum which is the

curriculum that is authorized by the Ministry of Education in

Korea. Also, another important remark is that the teacher who is

responsible for the instruction should be bilingual in order to

teach students.
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On the other hand, there is another issue related to

Content-Based Second Language Instruction(CBI) in the

immersion education. Brinton(1989) defined Content Based Second

Language Instruction as an instruction type which is not based

on direct language teaching, but rather focuses on the learning

contents and the language as a tool instead. In other words,

students learn instructional contents not through their mother

tongue but through the other language in which they would like

to learn. The language used in the classroom becomes a tool

which delivers the learning contents, meaning that students learn

the language subsidiarily.

In this sense, instruction in English context which is

implemented in the research object school has its own form that

is similar to the universal form of immersion program, with a

phenomenon where a Korean social studies teacher who is

capable of bilingualism teaches subject contents by using both

the mother tongue L1 and the second language, L2 as a medium

of instruction including learning materials likewise based on the

local curriculum.

2) Social Studies Instruction in English at 'C'

international middle school

There is in fact no exact or official description to define social

studies instruction in English . Most preceding researches which

addressed social studies and English are based on bilingual

instruction with the focus on language instruction. However at
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'C' international middle school where all subjects are taught in

English except Korean and Korean history, the focus is on

delivery of contents for the purpose of achieving the objectives

of social studies subject, not focusing on English language

learning itself. This is regarded as a similar context with 'M'

Academy in Gang won Province, where the Academy regards the

meaning of English as the means of delivering knowledge

only(Choi & Kim, 2010). At 'C' international middle school, social

studies instruction in English also emphasizes delivering contents

rather than language education as such.

According to Choi & Kim's(2010) research on mathematics class

with English immersion education, the research object school

uses both Korean textbooks and foreign textbooks which the

teacher has modified and the teacher's frequency of English use

depended on the stages of instruction, practically meaning that

the teacher uses Korean if needed. Jung(2009) presented

Mohan's(1986) sheltered model which focuses on the contents

rather than the language as the means of instruction in her

English immersion physics instruction research, however this

approach was applied to underachieving students. In this respect,

the social studies instruction at 'C' international middle school

has its own characteristics. The social studies instruction in

English at 'C' international middle school regards instruction

focusing on delivering the objectives of social studies and the

English language as the official means of instruction under the

school policy. At the same time, the instruction in this context is
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conducted by a Korean teacher, not by a foreign teacher, and

uses instruction materials in English based on the Korean

curriculum. To sum up, social studies instruction in English at

'C' international middle school can be defined as specialized

social studies instruction which is supported by English language

as the official means of instruction operated under the National

Common Basic Curriculum.

3) Related preceding research studies

Since implementation of immersion programs in Korea first

spread out on the elementary school level, there are some

preceding research studies to ascertain its status-quo or

effectiveness, etc.

Shin(2009) analyzed language instructors' use of learners' L1

and L2 in the classroom: perceptions by students and teachers of

Korean based on the quantitative approach. According to this

research, there was a tendency among teachers to believe the

use of L1 should eventually be diminished while the students

were fairly satisfied with the use of L1 in the immersion classes.

In particular, there was agreement in using the learners' L1,

Korean in the content-based non-language classes, while a

greater portion of students desired to use their mother tongue

when learning the contents in non-language classes. Teachers in

general believed it is important to use L2 in both language

skill-based and content-based classes. It is found out that there

are relatively huge gaps in perception between the teachers and
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students viewing these immersion classes. Considering findings

from this research, it would be meaningful to find out how the

perception between the teacher and students would differ when

both L1 and L2 are used in social studies instruction.

Park(2009) researched about the understandings and perceptions

regarding English immersion education in elementary schools

based on the quantitative approach. He sought to investigate

problems and possibilities in implementing such immersion

programs in elementary schools in Korea. The results showed

that there are misconceptions about the meaning of immersion

education, but in general, most of the respondents were satisfied

with the introduction of immersion education in Korea, while

preferring co-teaching between Korean and English native

teachers. However, the research in general focused more on

English language education rather than the subject-centered

approach which would add weight to this research in a positive

way as the social studies instruction should focus more on

covering the National Basic Curriculum as the mandatory

curriculum.

On the other hand, Kim(2007) conducted a research study about

the classroom discourse and interaction patterns in seventh grade

TETE(Teaching English Through English) classes in Korea. The

research which was done based on the empirical approach

showed results that the average proportion of TETE class varied

according to the levels of students and most interactions were
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initiated by the teacher, while students were somewhat passive in

participating in the instruction. The research recommended

'two-way' interactions, meaning that it would be more effective

to use both Korean and English at the same time in order to

adjust students to a suitable environment. Even though this

research gives a basic idea for the social studies instruction in

English context, the analysis based on the qualitative approach

would give in-depth meaning as to how this kind of instruction

should be conducted for students who undergo changes in

admission policies.
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3. Analysis of Classroom Instruction

1) Meaning of classroom instruction

This research tries to find out in-depth meaning of social

studies classroom instruction in English language context in an

international middle school. In order to interpret a teacher's

behavior and students' behavior in a particular space, the

micro-ethnography approach would be best fit to analyze all

interactions found in the classroom instruction. This is

meaningful in the sense that all instruction activities done in the

classroom constitute the jointly produced activity between the

teacher and students(Cho, 2001:20). The classroom where the

teacher and students interact with each other can be classified as

an institutionalized or standardized space where all situational

contexts are applied in light of the characteristics of education

itself. In this sense, this research is based on a distinctive

context where the instruction languages are both English and

Korean. This is related to the 'constructionist paradigm' since in

this paradigm all phenomena exist based on the interpretation and

interaction among them, which means everything is constructed

based on the researcher's understanding and interpretation(Cho,

2015:61)

Lee(1996) introduced a model to describe factors which influence

classroom instruction.
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<Figure 1> Factors which influence classroom instruction8)

Lee(1996) posited that there should be some assumptions in

order to understand the classroom. The classroom instruction

itself can be described as the interaction between a teacher and

students within self(自傳)-experience which can be divided into a

teacher's individual experience including his/her educational

background until university and students' own experiences. This

educational context is again influenced by admission policy,

textbooks, evaluation methods within an education system. With

this point of view, this research on the social studies instruction

in English language context is of significance toward

understanding this phenomenon since this research is also based

on the in-depth analysis considering the teacher's and students'

perception based on their experiences, and the changes in

admission policies as well.

Bloom(1989) defined classroom lessons as cultural events that

8) Cited from the [Table 1] of Lee(1996)'s Ph.D dissertation on 
micro-ethnographic case research on middle school social studies 
classroom instruction
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are accomplished through cooperative display by teachers and

students to each other of a set of interactions that can be

considered as doing a lesson by teachers, students, and members

of the community. In other words, classroom instruction is a

'cultural institution' since students learn cultural values and

meanings through classroom instruction and they define,

construct, and grant values on the series of their activities or

behaviors. Therefore, it is possible to examine meanings and

values found from the members of the classroom, furthermore,

the meanings and values of the members of the society. This

research therefore seeks to discover how social studies

instruction in English influences meanings and values of the

teacher and students from this point of view.

It is a universal phenomenon that the terms 'teaching' and

'instruction' are used together Even though 'teaching' focuses

more on a process or activity based on the interpersonal or

interactive activity(Cho, 2001:28) by using a language, this

research uses both 'teaching' and 'instruction' at the same time

in order to interpret interactions found in the classroom. In other

words, the descriptions 'teaching' and 'instruction' will be used

to describe activities and interactions between a teacher and

students. The classroom instruction in this research will be

regarded as a 'procedural display', as a set of interactional

procedures which themselves count as doing a lesson (Bloom,

1989).
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This research seeks to discover the meaning of social studies

instruction in English which is constructed through interaction

between a teacher and students. The micro-ethnographic

approaches in the classroom have been studied already through

preceding research (Cho, 1992, 1998, 2001 ; Lee, 1996 ; Park,

2005, 2007 ; Sung 2012), in the quest to interpret interactions

found in classroom instruction systematically. Based on the work

of the preceding researchers, the present research would add the

perceptions of the teacher in charge of the instruction and those

of the students who participate in the instruction.

2) Major tools for classroom instruction analysis

Based on the perspectives for the classroom instruction above, I,

as the researcher have decided what to observe in the course of

the instruction. Taking the ethnographic perspective, I as the

researcher have kept in mind the fact that classroom lessons do

not just happen, rather they must be constructed by the

interaction of teachers and students (Bloome etal., 1989:271). In

order to analyze the instruction based on this perspective, I used

the conceptual framework of the preceding research (Cho, 1992,

1998) based on the four tools which are 'Lesson Organization',

'Turn-taking Pattern', 'Social Participation Structure', and

'Transformation'. I tried to interpret instruction phenomena in

light of these conceptual tools in carrying out the research.

(1) Lesson Organization

In order to interpret and understand the classroom instruction
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well, it is important to divide the specific stages of an instruction

session according to its characteristics. In general, organization of

classroom instruction follows the model of certain stages, namely:

instruction consciousness stage, confirming instruction stage,

teaching and learning stage, closing stage(Cho, 1998). On the

other hand, Mehan(1979: 36-49) assumed a lesson organization

based on a sequential organization similar to Cho's(1992)

time-series classification of instruction. Mehan(1979) analyzed an

instruction session into 1) setting up a class, 2) opening the

lesson, 3) conducting the lesson, 4) closing the lesson which

stages can easily be found in classroom instruction universally.

Since the entire process of an instruction session is performed

based on the interaction between a teacher and students, similar

patterns seem to be found ubiquitously in the process of

instructing; however it is also true that lesson organization can

be varied according to its contexts such as country, subject and

teacher(Mehan, 1979; Cho, 1992; Park, 2004). In this research, one

of the significant remarks to be highlighted would be how the

lesson organization would be revealed when the Korean teacher

uses English as a tool of instruction.

Tracking the frameworks which Cho(1992) used, the specific

stages are as follows. In the first stage of the overall instruction,

the instruction consciousness stage, a teacher has to assert

control over students in order to dominate classroom instruction

and to lead students to get ready for instruction. This has its

unique phenomenological characteristic in the typical Korean
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classroom, therefore it would be meaningful to observe how this

stage differs when the immersion-style instruction is implemented

by a teacher.

At the confirming instruction stage, a teacher reviews the

previous contents or gives orientation for the main bdy of

instruction. At the teaching and learning stage, a teacher

contributes his/her effort to complete the instruction objective in

an effective way including interaction between students. This

part will be important as well since the medium of instruction is

English in this research. At the last stage, a teacher wraps up

the whole instruction unit and gives orientation for the next

instruction.

In this research, one of the interesting points to focus on would

be whether the teacher follows the general stages in lesson

organization or not; I will attempt to describe and interpret why

the phenomenon happens.

(2) Social Participation Structure

In order to understand the interaction found in the classroom

instruction, Lee(2001) emphasized the importance of two concepts,

namely the organization of classroom discourse and turn-taking.

The turn-taking here means the allocation process of basic

conversation between teacher and students. Since there are two

different sides, the teacher and the students, the turn-taking

structure may differ somewhat from ordinary conversation

patterns. Mchoul(1978) assumed the teacher has more
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participation rights than the students in the classroom

conversation based on the spatial arrangement. A sense of

'formality' predominates in the conversation between teacher and

students, approaching the interaction based on two modes, for

example (1) a rule of 'pre-allocation' implying a predetermined

format for who shall speak when, and (2) 'local-allocation'

meaning the management of turns at talking which is decided on

a here and now basis according to its situational contexts. On

the other hand, Mehan(1979) applied a basic three-part sequential

structure to instructional discourse according to the pattern of

I(Initiation)-R(Reply)-E(Evaluation). In this structure, he

emphasized initiation acts since the interaction between a teacher

and students continues until the expected reply is produced.

Since students' performance in the classroom instruction

involves a broad range of conversational skills, this would be

another significant point of the research since the conversation

languages are either Korean or English in this research context.

In this sense, the social participation structure classification is

used in this research in order to express interaction between a

teacher and students(Cho, 1998). Based on the five major

questions arranged by Cho(1992), which are 1) How many people

at one time participate in the conversation as main dialogist? 2)

What are the role levels of the individuals who participate in

instruction interaction? 3) How many conversational floors exist

in one interaction? 4) Who leads the conversation? 5) Is there a

teacher in each conversational floor? Cho(1998) defined "Social
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Participation Structure"(SPS) as a containing style of rights and

duties for classroom instruction participants regarding who, for

whom, when, and what to ask.

There are certain forms of SPSs. The SPS1 refers to a situation

where the teacher dominates in the discourse first and then

many students participate as speakers at the same time whereby

teachers and students temporarily hold an equa; position.

SPS2 refers to the situation where designated students play the

role of speakers as led by the teacher. In this case, the other

students except the designated ones become indirect participants

in the instruction.

SPS3 refers to the situation where students respond through the

means such as textbooks led by teachers. The rest of the

students become indirect participants, however they have

obligations to be aware of the learning contents in the textbooks.

SPS4 refers to a situation of substantially autonomous

atmosphere where students form small groups to interact freely,

as the teacher is excluded from the conversation for a little

while. This form is efficient in the sense that students become

the main dialogist even though the control of the teacher has

disappeared.

Lastly SPS5 refers to a situation where students dominate the
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discourse as they lead the entire conversation in the instruction

session. The position for interaction among students is not equal

in this case.

In this research, I will look into how the social participation

structure appears when the instruction languages are both

Korean and English.

(3) Transformation

Transformation in general deals with teacher's organization of

pedagogical contents for an instruction unit. The pedagogical

knowledge here means both content knowledge and pedagogical

knowledge as well(Cho, 1992). In other words, the teacher selects

and constructs curriculum contents as considering instruction and

students including its context. It is the teacher's role to choose

and construct learning contents. Since the instruction environment

in this research is distinguished from a normal instruction

context, it would be relatively more important to construct

curriculum contents and learning materials taking into considering

the students' level, which in this study, would be related to

students' English level.

Schulman(1986) classified general domains or particular

categories of knowledge into content, pedagogy, and curriculum.

In this research, I will also use these domains in order to

interpret forms of knowledge found in the process of instruction.

Lee(1996) used the term 'transformation' in order to describe a
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situation where a teacher considers choosing learning contents

and transforms them based on the teacher's pedagogical content

knowledge or their experience. This process is very distinct and

fundamental in the classroom instruction since all teachers

backgrounds are varied, therefore there would be different and

diverse forms of transformation in the instruction. This approach

is influenced by Shulman's effort in conceptualizing pedagogical

content knowledge. This concept of transformation is parallel

with Cho's(2009) research, and I as the researcher will use both

'selection', and 'representation' as important remarks in the

transformation which Lee(1996) and Shulman(1987) used.

As the research is based on interpreting what is happening in

the classroom instruction when the instruction languages are

Korean and English, it would be significant to observe how a

teacher interprets and analyzes or re-constructs the learning

contents based on the given curriculum. Also it would be

meaningful to understand representation form of the contents

since it is a teacher's important role to prepare appropriate and

suitable examples or explanations, etc. in order to deliver the

given learning contents. This would be related heavily with the

English level of students in this research. Therefore, in this

research, transformation considering this distinguished context

would be a crucial part since there should be understanding of

students and classroom as a fundamental basis. Also by

observing how the teacher transforms her instruction, it would be

possible to interpret and understand the teacher's perception in
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her consciousness.
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III. Research Design

1. Characteristics of methodology

This research seeks to find the in-depth meaning of social

studies instruction in English language context in the

international middle school, and the entire research is based on

the qualitative approach in order to understand what is going on

in social studies when teaching the learning contents in English.

Merriam(2002) pointed out that the key to understanding

qualitative research lies with the idea that meaning is socially

constructed by individuals in interaction with their world. Since

this research has a purpose to interpret interaction between a

teacher and students in a specialized context, the qualitative

approach is suitable. As this research is based on a case study

in an institutionalized place, it is important to understand the

meaning which the teacher and students have constructed based

on their experiences. Patton(1985) also mentioned qualitative

research as the effort to understand given situations in their

uniqueness based on a particular context and mode of interaction.

Moreover, Denzin & Lincoln(2005) defined qualitative research to

be focused on understanding and interpreting a phenomenon

which people assign meaning to in order to analyze and research

objects around us. In order to understand how changes in

admission policies influence the context of classroom instruction

as a whole, the qualitative approach is required.

Specifically, this research has adopted 'micro-ethnography' since

this method is based on direct face-to-face interaction in a
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particular institutionalized situation, rather than the whole social

groups basis (Cho, 2001:72-73). This research also aims to focus

on the interaction between a teacher and students emphasizing on

the social studies instruction.

In this sense, the epistemology of the whole research is based

on the philosophy of constructivism. Throughout the research,

there would be an institutional place where a teacher and

students interact in order to formulate a certain form of

instruction in which social studies is taught in English language.

According to the constructivist perspective, truth or meaning

come into existence in and out of our engagement and more

importantly, meaning is not discovered, but constructed (Crotty,

1998:9). Since people can grant different meanings to the same

phenomenon, it means there is no objective definition or

explanation as to how 'instruction' should be understood. I as

the researcher keep focusing on this assumption in conducting

the research.

On the other hand, this research adopts phenomenological

hermeneutics as the theoretical perspective under the

micro-ethnography method. This perspective is based on

interpretivism. Since this research strives to understand the

current situation in classroom instruction within an international

middle school environment, the phenomenon should be understood

and analyzed in order to extract meaning from the observation.

One uses an interpretation of a given piece of "text" (which
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could be any act or product of an act, such as any utterance or

action in a classroom) to help understand the whole of which it

is a part (Bredo, 2006). In this research, text analysis based on

the interaction would be very crucial and significant in order to

assess the meaning of this instruction session.

It is an undeniable fact that the meaning of instruction differs

according to situational contexts such as the 'teacher' in charge

of the instruction and the level of students even though the

instruction is based on the same curriculum contents. Therefore,

this research tries to interpret and understand the vivid

experiences which have occurred in the international middle

school by applying the methodology 'micro-ethnography'.

2. Data collection and analysis

In the qualitative research, data collection goes parallel with

data analysis and understanding at the same time and, moreover,

this process varies based on the contexts which the research has

observed, in what range he or she has collected the data, and

also based on the specific research questions examined, etc.(Cho,

2015:253). Consequently, I as the researcher in this research tried

not to separate the data collection and analysis, rather I

proceeded with collecting data, assigning meaning to the collected

data, and interpreting them simultaneously. Specifically, the

following data collection and analysis methods have been applied

in order to answer the research questions. This research has

been done at 'C' international middle school through observing
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social studies instruction of middle school 1st grade during the

2nd semester of 2015. Undertaking participant observation, I as

the researcher maintained my own detailed 'field notes' in order

to track the instruction, since the participant observer becomes a

learner in the process of observing (Cho, 2001). Based on the

sequential series, I have recorded key events along with

interpretations of certain phenomena in the field notes and this

data has been used in coding for analysis.

Secondly, I as the participant observer video-recorded all

instruction by myself, and instruction coding was performed in

order to analyze the instruction session. By watching video clips

again which had been video-recorded 10 times in two classrooms

from September, 2015, the coding and analysis of the instruction

was carried out at the same time. Keeping in mind the fact that

the coding itself could be one of the research behaviors rather

than merely for the purpose of presenting(Cho, 2005:191), I made

effort to interpret and answer the research questions through the

classroom instruction coding, focusing on key events.

Thirdly, the in-depth interview, particularly the open-ended

in-depth ethnographic interview was utilized occasionally, directed

toward the teacher and students who participated in the

instruction. Based on existing interview questions that had been

already prepared and new curious problems which arose during

the instruction observations, I sought to interpret the

interviewee's vivid verbalizations, modifying them according to a
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suitable contexts. In particular through forming 'rapport'9) with

the interviewees, I sought to share their thoughts and perceptions

toward the instructions and also tried to introspect and reflect

over their thoughts.

I, as the researcher, have worked at 'C' international middle

school and taken charge of social studies instructions in English

context, which means that I, as the teacher under a similar

context, have reflected over the meaning of this kind of

instruction for a long time. At the same, I used to observe other

teacher social studies instruction based on deep concern and

interest in this phenomenon. Therefore, based on both intentional

and serendipitous data collection through various social studies

lessons in English, this all has supported my quest to find

answers to research questions.

<Table 1> Classification of symbols in instruction coding

analysis10)

[        ] the utterance proceeds simultaneously

{        } The other speaker interrupts or intervenes in the middle of 
one's talk

::: long delay in the talks
/ a short pause, and continues to talk
// a longer pause, and continues to talk
S represents one student

SS represents a number of students
T represents a teacher

9) According to Cho(2015:243), it's possible to share reliable information 
with a research participant through forming 'rapport'. Forming 'rapport' 
means understanding the way the other side understands the world, and 
coming to communicate in accordance with the other side which the 
researcher interprets by oneself. 

10) Cho(2001:144) 
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Peshkin(1993) used categories of analysis and subcategories of

outcomes for the qualitative research, and he emphasized

processes, relationships, settings and situations, systems, and

people. Also in the process of interpretation, he emphasized

elaborating existing concepts, providing insights that change

behavior, refine knowledge and identify problems (Peshkin, et al.,

1993:24). In this research, data analysis will be done based on

this approach by collecting plentiful data from participant

observation and interviews.

3. Research Object and Context

1) Research Case Selection

The research object in this research is social studies instruction

in English context at 'C' international middle school located in

Gyeong-gi province. Yin & Herald(1975) believed that the case

survey method enables the analysis of the qualitative evidence in

a reliable manner and this approach enables the researcher to

note various experiences arising in different contexts. In this

manner, I as the researcher have chosen an 'international middle

school' where the instruction languages are both Korean and

English since the research questions focus on how the instruction

is organized and how the interaction between teacher and

students is constructed under the specialized context, which is

well suited to the purpose of the case study. Most importantly,

there is curiosity as to how the instruction appears under the

English context.
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The case in 'C' international middle school bears relevancy as

the appropriate object in order to answer the research questions

of this study. It seemed possible to interpret the perceptions and

behaviors of the instructions since instruction has been conducted

continually by one teacher to the middle school 1st graders and

in particular, there is a very clearly specified context in which

the instruction language is 'English'. Depending on the contexts

where there is a teacher who uses English during the instruction

and the students possess widely disparate English levels due to

the revised admission policy, which fit to the research purpose,

the research object social studies classroom is based on a

purposeful sampling along this criterion. Selecting social studies

classroom instruction in English at an international middle school

as the research object on according to the international purpose

of the research questions(Cho, 2015:246) implies that it enables us

to describe and understand in depth the research

object-instruction under the special conditions of the case study.

2) The 'C' international middle school

This research has been undertaken at international middle school

'C' in Gyeong-gi province, founded 10 years ago. This is a

specialized middle school with a special purpose under the name

of 'international school' with the aim of raising global leaders.

The purposes of the first private international middle school were

mainly raising global talents, providing an adaptable educational

environment for those who have studied abroad for a long time,

resolving particular problems incurred by students who have
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studied abroad from an early age. The international middle school

is a specialized middle school, similar to the special-purpose high

schools and operated based on the Elementary and Secondary

Education Act under the Ministry of Education. The most

distinguished characteristic of the international middle school is

its unique operation, namely teaching curriculum subjects in

English except Korean history and Korean language. Also, in

terms of covering the National Common Basic Curriculum and

the use of textbooks, there is flexibility in managing the

curriculum and using textbooks, which means the international

middle school retains extensive autonomy in operating the school.

There are 100 students in each grade and the selection of

students is regulated by Gyeonggi Provincial Office of Education.

There have been some changes in the student selection process

over the past 10 years. The first selection process was under the

oral academic aptitude test and it has changed to a self-directed

learning model. The most remarkable change from this year is

that students now are required to undergo the computerized

lottery system; thus the research objects who are middle school

1st graders are those first students who were chosen by the

lottery system. After the maximum 200 students are chosen from

among the winners of the lottery which has an overlap capacity

of 100 students, 200 students had to write letters of

self-introduction including their reason for application. The

second stage is an interview, whereby the most important

stipulation is that it is strictly prohibited to ask any type of
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Section

Grade 7 Grade 8 Grade 9
1st 
Se
m

2nd 
Se
m

1st 
Se
m

2nd 
Se
m

1st 
Se
m

2nd 
Se
m

Subject Social 
Studies 

Social Studies 34 34 34 34 34 34
History 34 34 51 51
Ethics 17 17 51 51

academic or scholastic related question to students under

supervision of the Gyeonggi Provincial Office of Education. The

average competition rate has always been high, with 20% of the

100 students required to be selected from the applicants under

the social integration system11) which has a relatively higher

competition rate than the generally selected students.

Students come from all regions including Jeju Island, and since

the tuition is relatively higher than ordinary middle schools, the

socioeconomic status of students' parents is fairly high. Due to

the change in the selection process in the middle school, it has

become difficult to select students with high academic ability,

especially those with superior English ability since it is almost

impossible to identify students' English skills which would be a

salient remark in answering the research questions in this study

since the instruction language is English in this school.

<Table 2> Time distribution of middle school social studies at

'C' international middle school in the year of 2015

11) The expression was replaced from the former 'social consideration 
system' to 'social integration system.'
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The basic hours of the social studies subject for the middle

school 1st grade students are distributed with 34 hours, two

hours per week. Students have to cover the basic curriculum

within 34 hours per semester and one of the most remarkable

characteristics for the 1st grade students is that the 'free

semester policy' has been implemented in the school from the

2nd semester, therefore, various activities rather than simply

lectures are conducted in the classroom under the aegis of the

free semester policy.

The research object classes in this research comprise two

classrooms out of four classrooms in the 1st grade. The two

observed classrooms are comprised of 26 boys and girls each, all

from different regional backgrounds including Seoul, Gyeong-gi,

Daejeon, Daegu, Busan, etc. The average score of social studies

in the two classes is 93.4 according to the 1st semester's record;

most of them received scores close to the average except a very

small minority number of students. On the other hand, the

average score in the English subject is 88.3. From the two

classes the range of the scores varied from the 70's to the 90's,

and the remarkable point in this result was that some students

who received scores below the average were those students who

were selected under the social integration system. 20-30% of the

students from each class have experienced studying abroad at

early ages and most of them have studied English constantly

from elementary school.



- 42 -

<Table 3> Contents system for middle school social studies

curriculum12)

Grade Geography Part Social Studies Part History Part

MS1
~3

Geography Part Social Studies Part
ㅇThe world I'm living in

ㅇAdvantageous region for human life
ㅇLife in extreme location  

ㅇTravel to nature
ㅇNatural disasters and human life

ㅇDemographic change and population 
problems

ㅇUrban development and problems
ㅇCultural diversity and globalization

ㅇGlobal economy and regional change
ㅇRegional strategy in the globalization 

era
ㅇDevelopment and utilization of 

resources
ㅇEnvironmental problems and 

sustainable environment
ㅇKorean territory

ㅇ United Korea and the role of global 
citizen

ㅇIndividuals and social life 
ㅇUnderstanding of culture and its creation 

ㅇSocial change and development
ㅇPolitical life and democracy

ㅇPolitical process and civil participation
ㅇUnderstanding of economic life 

ㅇUnderstanding of market economy
ㅇEveryday life and the law

ㅇHuman rights guarantee and the law
ㅇConstitution and governmental institutions

ㅇNational economy and economic 
development   

ㅇInternational economy and globalization
ㅇInternational society and international 

politics
ㅇModern society and social problems

According to the 9th Revised Educational Curriculum, the social

studies contents also have changed with the flexibility and the

1st grade students in school 'C' have studied both geography

and sociology parts at the same time. The semester plan for the

1st grade students is as follow:

12) Social studies curriculum(2012), public bulletin from the Ministry of 
Education, Science and Technology  2012  14 [Appendix 7]7]
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<Table 4> 2nd semester plan for MS 1 students in the social

studies subject

Mon

th

Wee

k
Day Chapter Topics Remarks

A
ug

ust

1
17~2

1

Demographic 
change and 

population problems 
Spread of population

2
24~2

8

Demographic 
change and 

population problems 
Movement of population

3 31~4
Demographic 
change and 

population problems 
Population problems

Sep
tem

b
er

4 7~12
Demographic 
change and 

population problems 
Population problems

5
14~1

8
Urban development 

and problems
Meaning of urban district and 
its development

6
21~2

5
Urban development 

and problems Urban structure

7 28~2 Short-term vacation 29th Substitute holiday

30th~2nd Short-term vacation

O
cto

b
er

8 5~9 Urban development 
and problems The liveable city 9th Hangul Proclamation day

9
12~1

6
Urban development 

and problems The liveable city
13th HS3 Mock test

13th~16th 1st written test(Except 

HS3)

10
19~2

3
Individuals and 

social life
Socialization and characteristics 
of adolescence

11
26~3

0
Individuals and 

social life Social status and roles

N
o
vem

ber

12 2~6 Individuals and 
social life

Meaning and characteristics of 
social groups

13 9~13 Individuals and 
social life

Meaning and characteristics of 
social groups 12th Korean SAT

14
16~2

0
Understanding and 
creation of culture

Meaning and characteristics of 
culture

15
23~2

7
Understanding and 
creation of culture

Meaning and characteristics of 
culture

23rd~25th 2nd written test for 

HS3

D
ecem

b
er

16 30~4 Understanding and 
creation of culture

Attitudes towards different 
cultures

17 7~11 Understanding and 
creation of culture

Attitudes towards different 
cultures 8th-11th 2nd written test 

18
14~1

8
Understanding and 
creation of culture Mass media and Mass culture

19
21~2

4
Review 23rd Vacation ceremony

As presented above, the school basically adheres to the National

Common Basic Curriculum even though the instruction language

is English. The main concern is the different English level of

students since the admission policy has been changed to the

random lottery system. This distinct and unique environmental
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context would lend a meaningful interpretation to the whole

research.

3) Research Object, teacher 'G'

The teacher who is the object of this research is teacher 'G'

who majored in the social studies education. When selecting the

research object teacher, the process was subject to

non-probabilistic sampling since there has been no guarantee that

all factors were controlled precisely. Specifically, this sampling is

based on the 'purposeful sampling' since the purposeful sampling

enables researcher to derive understanding and insight based on

the purposeful context(Cho, 2015:246). This sampling is also

based on a purposive sampling since this teacher can represent a

typical teacher who fits into the characteristics of the school

context. When developing a purposive sample, researchers use

their special knowledge or expertise about some group to select

subjects who represent this population(Berg, 2000). Since this

research is based on the instruction context where the instruction

languages are Korean and English, I, as the researcher sought

out a suitable sample who is bilingual.

Teacher 'G' has in fact studied abroad in her elementary school

period, therefore, she is fluent in both Korean and English. This

is her 5th year at this school and at the same time the 4th year

of teaching in her career which means she is a relatively new

teacher and a hard worker indeed. However she has been

teaching middle school 1st grade students continually from the
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first year of her career, therefore she is the one who is most

qualified to compare how the interaction between teachers and

students has changed with the revisions in admission policies.

This characteristic would bear important implications in

understanding patterns and changes in interaction between the

teacher and students within the distinguished context according

to changes in the admission policies.

Her major concern is how to teach social studies more

effectively through the medium of using English since it is the

medium of instruction and she is also in a position to consider

the changes in English level of students and learning contents to

cover at the same time. She constructs and organizes her

instruction based on these factors.

Since the middle school 1st grade students are beginners at

school, encountering for the first time learning social studies in

English, and the teacher is well-recognized in this context, the

interpretation based on her instruction and interviews would be

worthwhile indeed.

4. Efforts to enhance research trustworthiness

In general, positivistic research emphasizes reliability and

validity in order to enhance its objectivity and

trustworthiness(Cho, 2015:312). However, since this research is

based on the qualitative approach, this is not an important issue

as the research takes place in a certain unique context.
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Nevertheless internal validity is also important in qualitative

research in terms of the reliability of interpretation of the

research results(Cho, 2015:320).

In order to enhance internal validity, rich data and thick

description would be essential factors in this research as the

in-depth interpretation and analysis would be performed based on

participant observations and interviews. As Spradley(1979)

emphasized, field notes in the process of video-taping the

classroom instructions and interview data would be transparently

provided to the research objects and readers as well. Respondent

validation would be an appropriate approach for enhancing

trustworthiness since the research focuses on the teacher's and

students' behavior and their perceptions; therefore, it would be

essential to watch their reactions as well. Especially through the

'A-ha' reaction, I as the researcher tried to lead my opinion and

interpretation by examining through the reactions(Cho, 2015:329).

This approach might enhance trustworthiness and aid to interpret

the whole phenomenon from various perspectives and construct

results.

Denzin(1970)'s investigator triangulation was applied as well to

enhance trustworthiness in this research. In order to reduce

prejudice in this research, a third object research teacher was

inducted who has a similar background and uses English during

the social studies instruction. The general trustworthiness of this

research has been enhanced by adopting the method of
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investigator triangulation.

The third research object teacher has the following

characteristics: The third object research teacher is ‘J’, who

majored in social studies education and English education. She

has been teaching at the international middle school for 9 years;

her major interest in our school is ‘Economics Education’ subject.

During 9 years at the international middle school, she mainly

took charge of the middle school 3rd year social studies subject.

Since she is fully accustomed to the international middle school

context, this means she has her own style of instruction in

English context. She has created her own instruction materials

including hand-outs, on-line lectures, Power Points, etc. Her

instruction, so far, is mainly based on the lecture-based forms

and she uses Korean in her explanation and uses English mainly

in her hand-outs and for writing on the blackboard.

Her major concern is how to teach economics more effectively

and she has invested much time and effort to construct her

instruction in a distinguished way. From middle school 3rd grade,

students at our school have become seniors and have accustomed

to school life fairly well; the students and the teacher are all

well versed in the context of learning and teaching in English. In

general, teacher 'J' has a similar background with teacher 'G' in

a sense that she is the other teacher who uses both Korean and

English in her economics class as well.
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I, as the researcher, shared with teacher 'J' the data which I

had video-recorded and the interview data which I had

accumulated from the teacher and students. This has enabled

triangulation since this is an approach from a third person, hence

securing objectivity and enhancing the validity and reliability at

the same time. Additionally this has made it possible to look

beyond what I have researched thus far.
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IV. Data analysis based on social studies

classroom instruction

1. Lesson organization of 'C' international

middle school

Through numerous classroom instruction observations, this

process has enabled the researcher to identify a certain form of

lesson organization, which is based on the 'ceremonial stage for

the instruction', 'reviewing stage', 'instruction stage', and

'closing stage'. The specific analysis for each stage is explicated

below.

1) Ceremonial Stage

(1) Characteristics of the ceremonial stage

The ceremonial stage began 1-2 minutes before the instruction

bell rang and lasted about 3-4 minutes before the actual

instruction began. The teacher purposefully entered the classroom

before the instruction bell rang since she needed time to set up

the classroom equipment, especially the connection of the Power

Point projector. As the main instruction materials in this social

studies instruction are hand-outs and Power Point slides, the

teacher regards it as her role to connect the equipment before

the actual instruction begins. During this time, students wandered

around the classroom and took out their materials such as

hand-outs from the cabinets at the back of the classroom.

<Instruction Scene1> The ceremonial stage: 2015.09.10. 3rd period 

MS1-3
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(After the teacher entered, the bell rang, however the students still 

wandered around)

T: Hurry up and sit down guys [in Korean] (Trying to find the USB on 

the podium in order to connect to the projector)

S1: Let's sit down quickly! [in Korean]

T: Did the bell ring?[in Korean]

(Even though the bell rang, the students still wandered around and 

took their materials from the cabinets)

T: Please give me the USB, where's the USB? [in Korean]

T: Since there is no USB today, I'm gonna explain everything in my 

own words today.[in Korean]

Without a certain form of notification of the teacher's

appearance, the teacher concentrated on connecting the projector

to her lap-top generally or distributed the hand-outs to students

in a fairly loose atmosphere. However since the teacher

recognized that the bell rang, she kept repeating 'Sit down' to

the students and go ready for the lesson. The ceremonial stage

was observed in a somewhat disorderly atmosphere in the

classroom until right before the actual instruction began.

(2) The ceremonial stage on the vague boundary

The ceremonial stage which could be found in 'C' international

school was very vague in general. It is true that the preceding

research which Cho(1998) conducted emphasized the ceremonial

stage in the instruction and argued that it reflects cultural traits

which can be found in Korean traditional classroom instruction.

This stage refers to the ceremony where the teacher stands in

the middle of the classroom in front of the teacher's table and
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the 'Attention bow' is followed as a part of ceremonial etiquette.

However, it was difficult to discern this stage in the 'C'

international school social studies instruction classroom.

<Instruction Scene 2> The ceremonial stage: 2015.09.16., 3rd period 

MS1-3

(Even though the bell rang, the students seemed not to be organized, 

and the teacher connected the USB to the computer in the meantime, 

while the classroom is still noisy.)

T: Grade 1~![in Korean]

SS: Class 3! (Students replied to the teacher's chant) [in Korean]

(again)

T: Grade 1~![in Korean]

SS: Class 3![in Korean]

( The students became quiet finally and began paying attention to the 

teacher)

T: Let's calm down, and begin our lesson today, please raise your 

hand whoever drew the pictures. [in Korean]

This means the students perceive 'bell ringing' as real

preparation for instruction, not the beginning of instruction. This

implies the students recognize the beginning of the instruction

when the teacher mentions about the review contents or the

homework to be checked. Since the middle school 1st graders are

the freshmen of the middle school, they are relatively immature

compared to seniors and there hardly exists an authoritative

culture in the school, therefore there is no uniform or

standardized definite ceremony before the instruction begins.

<Instruction Scene 3> The ceremonial stage: 2015.10.29, 3rd period 

MS1-3
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(Even though the bell rang, the students wandered around, and got 

out their materials from the cabinet, but were still noisy)

S1: I locked the back door. [in Korean]

T: Sit down, Sit down guys [in Korean]

(The students still seemed to be disorderly, and a few students took 

their materials from the cabinet and still wandered around the 

classroom)

T: Sit down guys, I'll go out and come in again. [in Korean]

(The teacher went outside intentionally and opened the door again, 

the students all said)

SS: Good morning, teacher! [in Korean] (They bowed to the teacher 

while sitting in their chairs.)

Even though there had been no certain form of ceremonial

stage, the teacher tried to control the classroom if needed if the

disordered atmosphere exceeds the bounds.

The students seemed to concentrate when the teacher

emphasized the beginning of the instruction by asking questions

or issuing assignments to do. The teacher does not consider it

necessary to include a certain form of the ceremonial stage such

as the 'Attention bow' since she regards it as very out-dated

and authoritative; instead she seeks to control students in other

ways such as using a chant or moving out, moving back in the

classroom to draw attention from students which seems to be a

fairly involved process.

Most importantly, there had been nothing related to English

context while passing through the ceremonial stage. Neither the

teacher nor the students used English before the actual
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instruction began, which seems to be a very similar context to

that found in normal Korean social studies classroom instruction.

2) Review and checking stage

(1) Characteristics of review and checking stage

In this review and checking stage, students spend time

reviewing what they have learned in the previous instruction and

identify what they will learn through the corresponding

instruction. Through the observed classroom, 4-5 minutes were

spent in this stage. If the teacher hadn't completed the previous

instruction contents, she spent this stage to connect the

continued contents smoothly to the instruction stage, however the

bulk of this stage was comprised of reviewing the previous

contents. This stage always appeared through the observed social

studies instructions and started with the teacher's question on

every occasion. It seemed students' participation was quite active

since the teacher addressed simple concept-oriented questions to

the students.

(2) Review and checking stage based on 'concepts in

English'

Teacher 'G' emphasized this review and checking stage as one

of the most important stages in the whole instruction, especially

in this English context. She emphasized this stage because she

believes all instruction contents are interrelated, therefore it is

inevitable to do reviews, especially for whoever missesd the

reviews from the previous contents.13) The teacher seemed to
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include this stage consciously with the distinct purpose to make

students familiar with the previous contents. Moreover, this stage

is meaningful in this social studies classroom instruction since

this stage is the actual stage where the concentration is formed

after the ceremonial stage, as a pause stage in the whole

instruction.

<Instruction Scene 4> Review and checking stage 2015.09.10. 3rd 

period MS1-3

T:  What do you remember from the last class? Do you remember? 

Population density?[used English concepts] [in Korean]

SS: Popular density! [in Korean]

T: Today, we'll study regarding what would happen, guys, can you 

see the graph on page 88, can you or not? [in Korean]

SS: I can. [in Korean]

T: Do you see 'demographic transition'[used English concepts] 

there?[in Korean]

SS: Yes~[in Korean]

T: This is what you'll learn today(started writing on the board), what is 

birth rate[used English concepts]? [in Korean]

SS: Birth rate [in Korean]

<Instruction Scene 5> Review and checking stage 2015.09.16. 3rd 

period MS1-3

T: Let's start guys. [in Korean] 

T: (Pointing at the Power Point) I mentioned there are differences in 

population problems between the less developed country[used English 

concepts] and more developed country[used English concepts], didn't 

I? [in Korean]

SS: Yes, you did. 

T: What was total fertility rate[used English concepts] guys? [in 

13) Interview with the teacher (2015.11.19.)
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Korean]

SS: The number of children to which one can give birth during the 

child bearing periods.[in Korean]

T: What's the situation in Korea? [in Korean]

SS: 1.2 [in Korean]

T: What is life expectancy [used English concepts]? [in Korean]

SS: Life expectancy! [in Korean]

<Instruction Scene 6> Review and checking stage 2015.09.24. 3rd 

period MS1-4

T: Look at this guys. (Showing the Power Points to the students) We'll 

study about the urban area today (pointing at the word 'urban), well 

guys, what's this? [in Korean]

SS: Urban [used English concepts]

T: So, what is urban[used English concepts]? [in Korean]

S1: City [in Korean]

T: What about rural[used English concepts]? [in Korean]

S2: Rural area [in Korean] 

<Instruction Scene 7> Review and checking stage 2015.10.21. 3rd 

period MS1-3

T: Please submit until today. Well, let's review; please open to page 

43.[in Korean]

(The teacher wandered around checking the students if they got the 

right page.)

T: Did you all bring the hand-outs; see if your partner didn't. [in 

Korean]

(By knocking on the board, the teacher tried to get the students to 

concentrate on her.)

T: Well, what was the key word in the last class? [in Korean]

SS: Socialization. [used English concepts]

T: What does this mean?[in Korean]

SS: Socialization [in Korean]
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T: (laughing) So, what does this mean, then?

The distinct characteristic of this review and checking stage is

that this stage has been conducted based on 'concept-oriented'

context. From the observations, it was possible to discover that

the teacher asked students the significant concept mainly when

reviewing the previous contents in English. Terms or concepts

such as 'population density', 'birth rate', 'life expectancy',

'urban', 'socialization' which are related to social studies

education were used in the teacher's questions.

The reason why the teacher uses the 'concept-oriented'

approach in her review and checking stage is intentional

according to her methodology. She believes that there are

students who do not know social studies terminology even

though they are good at English, where she firmly believes

speaking English well and knowing social studies terms are

separate issues. She provides opportunities to students to get to

know and accumulate important social studies terminology in

English from a helpful learning performance perspective.14)

The teacher utilizes this stage to remind of important social

studies concepts or terminologies, and this means the teacher and

the students perceive this stage as the actual beginning phase of

learning social studies in English context.

14) Interview with the teacher (2015.11.19.)
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3) Instruction stage

(1) Characteristics of instruction stage

This instruction stage accounts for the most significant part in

the whole instruction since the actual progress for the instruction

contents is implemented in this stage and various tasks related

to the contents are followed as well. The teacher spends the

greatest portion in this stage; we found that 30-35 minutes were

allocated for this portion during the entire lesson.

The most distinctive characteristic noted in this stage was that

the instruction in English context appeared intensively in the

teacher's lecture and with students' responses as well. Based on

the 'topical set' approach(Cho, 2001:148)15), the teacher strived to

evoke 'elicitation'(Mehan, 1979) by asking related concepts in

English, and the response from students followed in Korean, as a

typical set.

<Instruction Scene 8> Instruction stage 2015.09.10. 3rd period MS1-3

T: Today, we'll study about what would happen, do you see the 

graph on page 88? [in Korean]

SS: We can! [in Korean]

T: Do you see the 'demographic transition'[used English concepts] 

there? [in Korean]

SS: Yes we can. [in Korean]

T: The thing which you guys should know today (started to write on 

the board)

What is 'birth rate'[used English concepts]? [in Korean]

   birth rate가 뭐지?

15) Cho(2001) mentioned one concept or generalization or theory as the 
corresponding task while the given task is addressed in his topical set.  
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SS: Birth rate [in Korean]

T: (wrote 'death rate' on the board in English) What is this then?[in 

Korean]

SS: Death rate. [in Korean]

T: (wrote 'Total fertility rate' on the board in English)

SS: Whole population rate? Total population rate?[in Korean]

T: (wrote 'replacement level of fertility' on the board in English)

SS: (The students failed to reply)

T: 'Birth rate'[used English concepts] refers to the number of babies 

born per 1000 people, total death rate[used English concepts] refers 

to the people dying under the same condition, and the total fertility 

rate[used English concepts] refers to, um... it's similar to the birth 

rate[used English concepts]. (Wrote 'total fertility rate' in Korean next 

to the English concept) It refers to the number of babies one woman 

can bear during the bearing period. [in Korean]

SS: I see...[in Korean]

T: What is replacement level of fertility[used English concepts]? [in 

Korean]

S1: Exception? [in Korean]

T: Are you going to substitute yourself? (wrote 'replacement level of 

fertility' in Korean next to the English concept). In order to maintain 

the current population, to be replaced[used English concepts], how 

many babies should husbands and wives give a birth?[in Korean]

SS: 1, 3 [in Korean]

T: (wrote 2.1 on the board) This number will maintain the current 

population. [in Korean]

(2) Lecture based instruction using re-constructed

hand-outs in English

The actual instruction began after the review-checking stage in

'C' international middle school social studies classroom

instruction. From the observed instructions, the common
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characteristic of the instruction stage was that the teacher led

instruction based on the hand-outs which she re-constructed

according to the curriculum. The hand-out which the teacher

reconstructed was mainly composed in English and more

specifically, the design of the hand-out is usually divided into

blanks where the students should mainly write concepts in

English and related text in English. Instead, it was found that

the students don't use Korean textbooks, they only depended on

the hand-outs which the teacher had reconstructed and the

instruction was implemented based on the hand-outs.

<Instruction Scene 9> Instruction stage 2015.09.10. 3rd period MS1-3

T: (pointing at one student's handout) Well, let's write here. The aging 

refers to the portion of the old people out of whole population, you 

guys would have learned this in the elementary schools already, it's 

divided into three steps, do you guys remember?[in Korean]

SS: Yes. [in Korean]

T: What about between 7-14%? Aging, in other words 'aging 

society'[used English concepts], write down on your hand-out. [in 

Korean]

SS: (The students wrote 'aging society' on their hand-outs in English)

T: What about between 14-20%? now, it's aged society, the society 

which gets old, 'aged society'[used English concepts]. [in Korean]

T: What about more than 20%? a country such as Japan? It's the 

super-aged society.[used English concepts] (wrote everything in 

English)

Where would Korean society lie on now? [in Korean]

S1: Aged! [used English concepts]

SS: (Students wrote the concepts in English on their hand-outs while 

referring to the blackboard)
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Based on the contents which the teacher has constructed, she

tried to lead and help students to write appropriate concepts in

English on their hand-outs with explanations in Korean. The

students were also satisfied with this type of instruction in the

sense that they used the hand-outs reconstructed by the teacher

in English, and they felt no burden in filling out blanks or

reading the English text since the teacher gave thorough

explanation while going through the contents.16)

(3) Emphasis on 'Concept' in English with explanation in

Korean

The most remarkable characteristic which was discerned from

the instruction observation was that the general instruction was

led by focusing on 'concepts'. Since the instruction materials

such as Power Point and hand-outs were in English, it seemed

very important to know the concepts in order to follow the

contents.

<Instruction Scene 10> Instruction stage 2015.09.24. 3rd period 

MS1-4

T: (After drawing a map of Seoul on the blackboard) Why is the land 

price of Jung-gu expensive? [in Korean] It's because the rent[used 

English concepts] becomes expensive as it's located near center. 

What is rent[used English concepts] then? it's not a verb, not a verb. 

[in Korean]

SS: To lend something? [in Korean]

T: It's the price of land, land price. Do you know the meaning of 

'manufacture'[used English concepts]? [in Korean]

SS: Yes, it's the manufacturing industry [in Korean]

16) Interview with the student (2015.11.04.)
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T: What about residential[used English concepts]? [in Korean]

S1: A place to live in [in Korean]

T: Is there anyone who lives in the 'residence'[used English 

concepts]? What does this mean? It means living area. What about 

retail[used English concepts]? 

This is the hint. Look at this cartoon. The answer refers to one of 

these three, retail[used English concepts]refers to the commerce, 

buying and selling activities. Out of these three functions, which part 

would bear the expensive payment in this center area? [in Korean]

(Explaining about the three functions as point out the pictures in the 

power points)

T: Then, which area would have the most expensive rent[used English 

concepts] among these three areas? [in Korean]

SS: Retail~ [used English concepts]

T: Well, please draw this picture on your hand-out. By the way, why 

didn't you ask this? What do you think is 'CBD'[used English 

concepts] here? [in Korean]

SS:...

T: It's Central Business District[used English concepts]. Open to the 

page 41, read it aloud, start! [in Korean]

SS: (Students read the definition aloud together)

T: Guys, let's fill in the concentric zone model[used English concepts] 

on the hand-out by referring to this. 

What is zone of transition[used English concepts]? It's the middle 

region, the region which includes both the manufacturing area and 

residential area. What is this then? lower class and upper class[used 

English concepts]? Which one is close to the urban area? [in 

Korean]

SS: Lower class, upper class. [used English concepts]

T: This is why I brought some pictures. You guys know Beverly Hills, 

right? There's a picture of Harlem, as well. The outer area refers to 

upper class residential[used English concepts], if you are enough with 

money, you move to outer area in the case of a developed 

country[used English concepts], that's the upper class 
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residential[used English concepts], Then, what is commuter 

zone[used English concepts]? [in Korean]

SS: computer? [used English concepts]

T: Not a computer, it's commuter,[used English concepts] guys, is it 

a human or physical thing when there is 'er' at the end of the word? 

[in Korean]

S2: Human![in Korean]

T: You guys know 'to commute'? The person who works in the city 

but not lives in the city, only visiting the city for the work. [in Korean]

<Instruction Scene 11> Instruction stage 2015.10.21. 3rd period 

MS1-3

SS: (The students read aloud together) Transmit knowledge and life 

skills [in English]

T: What is this? [in Korean]

SS: School. [used English concepts]

T: True, let's read out 'level and kind'[used English concepts] there. 

You see the huge important influence? Intentional via curriculum[used 

English concepts], you see unintentional[used English concepts], do 

you? What is intentional[used English concepts] then? [in Korean]

SS: Based on one's own will [in Korean]

T: What about curriculum[used English concepts]?

SS: It's the curriculum. [in Korean]

T: What about via[used English concepts]?

SS: Something through? [in Korean]

T: Let's translate then. [in Korean]

SS: Intentional through the curriculum? Through the intentional 

curriculum? (Students tried to translate)[in Korean]

As the general contents dealt with in the social studies

instruction emphasized concepts, the teacher kept asking students
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the definition of the concepts to infer and sometimes even asked

them to translate text or sentences in English by asking single

English words or concepts, which seemed to be similar to

English instruction. It seemed the teacher put emphasis on

important concepts when teaching the contents, and thorough

explanation followed afterwards. The reason why the teacher

didn't use English in explanation was simply because the

students find it difficult to understand when learning the concept

in English with English explanation.17) Specifically, there were

limits in explaining related contents in English, and students

found it a lot easier to absorb the contents with Korean

explanation than English explanation.18) Since the teacher

perceived some students have a certain level of English ability,

she tried to make students infer the words, including simple

verbs and nouns and tenses, which seemed at times to be

English instruction.

The teacher used the blackboard, especially when teaching

concepts or emphasizing them; this is because she wanted

students to be familiar with the concepts(words) in English,

considering written tests as well which are drafted in English.

Both English and Korean were used actively in this stage.

(4) Group activity as interim closing

Out of 30-35 minutes of instruction, the teacher always provided

students time to spend on group activities. The types of group

17) Interview with the teacher (2015.10.21.)
18) Interview with the student (2015.12.04.)
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activities varied, including discussion of low birth rate, decision

making, making a news clip, etc. The significant remark in this

stage was that group activities were done using Korean, not

English, unless the teacher told students to do so. They used

Korean when discussing the issue, and some students showed a

burden when the teacher told them to present in English. The

group activities were related to the corresponding topic which the

students learned on that day, so this seemed to be a continuation

of the main instruction. Even though the teacher sometimes used

concepts in English, the general interaction and conversation

among students were done in Korean, and they seemed to feel

burden when the teacher asked them to do activities in English

or present the results in English.

<Instruction Scene 12> Instruction stage 2015.09.16. 3rd period 

MS1-3

(After explaining the basic concept, turning to the group activity)

T: Please refer to the first page, guys, about the low birth-rate and 

aging phenomenon. [in Korean]

Do you see the birth rate phenomenon in Korea? What does the first 

graph represent? The low birth rate, low birth rate[used English 

concepts], do you see Korea's case? What is the portion of the old 

people out of total population in 2050?

Where would it be located among aging society, aged society, 

super-aged society[used English concepts]? [in Korean]

SS: Super-aged society. [used English concepts]

T: Go to the number 3, what do you think is the reason that people 

don't give a birth? What is the first reason? [in Korean]

SS: Economic reason. [in Korean]

T: well, then, let's summarize the causes of the low birth rate, and 

discuss with your friends which kind of support you would like to 
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receive from the government. How would the government persuade 

people to give a birth? By how? [in Korean]

SS: (Students started to discuss in Korean.) 

T: Choose the most important two policies in your group, and the two 

policies you would like to give up, please come up to the agreement 

within your group. [in Korean]

SS: (Students started to discuss in Korean.)

<Instruction Scene 13> Instruction stage 2015.12.03. 3rd period 

MS1-4

T: that's right, please think about the number one priority which 

returns to mean when I die. [in Korean]

(Explained about the order of inheritance briefly in Korean) The point 

is this order of inheritance would be differed according to each 

society. Did you write all? Then, I'll choose your fateful partner from 

now on. Please think about the topic you would like to research on. 

How many students are here in this classroom? [in Korean]

SS: 25 [in Korean]

T: (Started to form groups by using a computer program in the lap 

top.) Well, please gather according to your group. I'll give you the 

priority in choosing the topic to the group who sits first. Please 

choose 3 topics considering the case it would be overlapped. [in 

Korean] 

SS: (Students started to participate in the group activity)

S5: What is the taboo[used English concepts] Teacher?[in Korean]

T: What is taboo[used English concepts] guys? [in Korean]

S6: Taboo [in Korean]...

S7: What is housing[used English concepts]?

T: That's related to living culture. The taboo refers to, for example, if 

you go to a hospital, you cannot find 4th floor, right? Do you feel 

happy if someone writes your name in red pen? These are examples 
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of the taboos. The things which the people avoid in that society. 

Please let me know your topic from the group 1. Please write them 

on the board. [in Korean]

SS: (The students came out and wrote their preferred topics on the 

board.)

T: Let's see if it's not overlapped.[in Korean]

T: Guys, please turn to page 52. Read it aloud. [in Korean]

SS: (Students started to read together in English.)

T: Please write the topic your group chose in the blank. Then, you 

should write why your topic differed based on each and various 

cultural areas based on diverse continents, etc. I'll give you 15 

minutes. I'll let two computers in each group. And the most important 

thing for today's activity is that... I'll ask you to research in English 

today. [in Korean]

SS: (Some students) My English is poor! [in Korean]

According to the teacher, the reason why she always includes

group activities in her instruction is two-fold. One reason is

related to the application of the 'free-semester system'19) which

focuses on enforcing project-based learning, therefore the teacher

intends to include project-based activities such as making news

clip, etc. From the observed instruction sessions, there were some

students who made this news clip in English, but not all of

them. It seemed students preferred Korean rather than English

19) The Free Semester Program is a system with flexible curriculum for 
one semester at the middle school level, focused on improving the 
instruction operation with greater emphasis on student-oriented ones 
such as debates, practices, enabling students to participate in various 
experiences such as career exploration, while escaping from the burden 
of midterm and final exams.  (http://freesem.moe.go.kr) It was first 
introduced in 2015 at 'C' international middle school towards MS 1st 
graders. 
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even when doing group activities. This implies that mandatory

activities are included according to the government policy in

instruction stage although the students are taught in English

context.

The other aspect is that, according to the teacher, the students

at 'C' international middle school do enjoy activities.20) The time

distribution per one subject in 'C' middle school is 50 minutes,

which is 5 minutes longer than ordinary middle schools in Korea.

Therefore, the teacher assumes students might feel bored if the

lecture lasts long. She believes the students find it really

enjoyable sharing their opinions related to the contents they have

learned, since this is one of the characteristics of students at 'C'

international middle school. Even though students are more active

when discussing in Korean, however the teacher seeks to provide

opportunities to carry on such active sharing of opinions or

searching fr data in English, if needed.

4) Closing stage

(1) Characteristics of closing stage

Followed the instruction stage, the closing stage begins as the

final stage of the entire instruction session. At though Cho(2001)

divided this final stage into two parts, the 'closing stage' and

'after-instruction stage', it was hard to find these two distinct

stages in the observed instructions at 'C' international middle

school. Since the research object, social studies instruction, in

20) Interview with the student (2015.12.04.)
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this research always consisted of group activity as a part of the

instruction, the instruction always concluded with doing group

activities. The instruction usually finished in the process of doing

group activities, or finished right after making groups if the

teacher spent most of time explaining the contents in the

instruction stage.

There was no formal ceremonial stage such as formal salute

between the teacher and the students, and the atmosphere was

somewhat disorderly since the instruction finished in the group

formats.

The remarkable characteristic in the closing stage was that

there was no approach or trace of English context in this stage.

Unless the directions from the teacher were given, students used

Korean during the group activities, and this seems similar to

ordinary classrooms in Korea.

(2) Flexibility in closing stage depended on time

This closing stage at 'C' international middle school was

markedly affected by time management. When there was enough

time, the closing stage appeared clearly as the teacher wrapped

up the instruction and let students know what they would learn

in the next class. However, if the time was running out, the

instruction finished right after the teacher formed groups with

her lap-top program. This trend showed based on the context

and students' condition on the corresponding day.
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<Instruction Scene 14> The closing stage 2015.09.24. 3rd period 

MS1-4

T: You guys know 'to commute', right? The person who comes to the 

city for work even though he/she doesn't live in the city [in Korean]

(omit)

T: Are you guys tired? (Showing the materials in Korean) Let's make 

groups after doing this only. Please turn to the next page. 

You see high class residential[used English concepts] and low class 

residential[used English concepts]? Which one is more urbanized 

between the low class residential and the high class residential[used 

English concepts] in more developed countries? [in Korean]

SS: low[used English concepts]

T: That's right, you guys understood? (finished writing on the board) 

Let's make groups quickly.[in Korean]

(After forming groups with the lap top, the bell rang.)

T: Let's do the activities next week, I'll let you know what you should 

do next week.[in Korean]

(The teacher closed the instruction, and the students hurried out to 

lunch.)

(3) Group activity format as a signal of closing stage

The instruction at 'C' international middle school was always

closed as a group activity format since the teacher had intention

to include group activities at the end of instruction. Therefore, it

was possible to find the closing stage in the process of doing

group activities. When the teacher asked a member in each

group to write the group's decision on the black board, the

instruction finished in the middle of writing on the board, and

the teacher promised students to discuss about the results in the

next class. It seemed the students perceived the group activities

as a signal of closing stage since they had experienced repetitive
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formats in the corresponding social studies instruction. The

teacher used no English concepts or English explanation when

she closed the instruction session.

<Instruction Scene 15> The closing stage 2015.10.21. 3rd period 

MS1-4

(Omit) 

T: Please take out the news making hand-out from the last class. 

Did we all choose the topics? You will find the conditions for a new 

on page 3. What is number 1? [in Korean]

SS: (Students read aloud in Korean) 

T: Let's do the activity from now on. Choose your roles, and share 

your time for discussion, please gather now. [in Korean]

(Students started the activity) 

SS:(The students participated in the activity as using Korean freely.)

-after 10 minutes-

T: Guys, the bell is about to ring. I'll give you more time in the next 

class, please wrap up. 

SS: (In a disorganized atmosphere, there were students who wrapped 

up, and some students kept talking regardless of the teacher's 

guideline.)

2. Transformation at 'C' international middle

school

According to Schulman(1988) and Lee(1996), it is very

significant to select appropriate instruction contents based on a

teacher's own understanding of the given curriculum and the

pedagogical content knowledge. In other words, rather than just

applying one's own knowledge which he or she has gained
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through the education, a teacher, instead, should think over and

over how to deliver content knowledge effectively to students.

From the observed instructions at 'C' international middle school,

it was possible to find a certain form of transformation since the

context is distinguished from ordinary middle schools in Korea.

Since the social studies instruction is taught in English, in

transforming learning contents the teacher should have considered

many factors including the students' English level, the given

Korean curriculum, etc. In this research, I used Lee(1996)'s two

approaches of transformation which are 'selection' and

'presentation'.

1) The teacher's selection

(1) Hand-outs reconstructed based on the Korean

mandatory curriculum

The teacher 'G' who was in charge of the social studies

instruction in this research led her instruction mainly based on

the hand-outs which she reconstructed all by herself.

The remarkable characteristic of her hand-out is that she

reconstructed her materials as considering the mandatory

curriculum which the students should complete in the middle

school.
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<Figure 2> A sample of hand-out in the instruction

The reason why she constructs hand-outs based on the

mandatory curriculum is because she perceives it is inevitable

and essential to cover the given curriculum even though the

students enroll at the international school since the school is

authorized by the Korean government, and is not a foreign

school. She first failed to adequately cover the mandatory

curriculum when she first taught middle school 1st graders in the

first year of teaching; since then, she has gone to great pairs to

cover the necessary learning contents which all Korean middle

school students must cover within the middle school years.21)

In order to implement this value prescription, the teacher refers

21) Interview with the teacher (2015.10.21.)
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to the standardized curriculum provided by the Ministry of

Education in Korea. Earlier she had used foreign textbooks as

auxiliary textbooks; however she no loger does this since she

thinks the contents coincide with the Korean curriculum and the

structure of the textbooks is not familiar to Korean students.

Therefore, she only refers to American textbooks such as

'Civics' or 'Introduction to Sociology'22) while centering on the

Korean curriculum. She strives to find and match the

corresponding concepts which can be found in both the Korean

curriculum and in American textbooks, then she integrates those

contents in her hand-out.

As much as possible she avoids translating Korean concepts

into her own words of English description since she is concerned

about delivering broken English to students. Therefore, she

directly applies Korean on the hand-outs when she considers the

data more meaningful for learning in Korean or when the related

contents are related to Korean phenomena or circumstances.

To sum up, since she perceives that it is important to deliver

the mandatory curriculum to middle school 1st grade students,

she emphasizes conforming to the Korean social studies

curriculum when she constructs hand-outs in English.

(2) English oriented instruction materials

Although the teacher constructs hand-outs based on the Korean

22) 'Civics' and 'Introduction to Sociology' refer to the name of textbooks 
which are used at middle and high school level in the U.S. 
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curriculum, she basically uses English such as English concepts

and data in English in her instruction stage.

Teacher 'G' believes it is necessary to provide English concepts

and materials since the instruction takes place in the international

middle school where instructions are taught in English context.

The teacher also thinks that this approach provides students with

opportunities to learn various academic concepts in English.23)

She firmly believes doing well in English and studying in

English are two separate things. Since there are students who do

not know social studies concepts in English even though they are

good at speaking or writing in English, she recognizes it would

be meaningful and helpful to provide learning opportunities to

study social studies concepts in English in this special context.

Therefore, she uses English concepts or materials when she

teaches in the classroom and she believes this is one of the

distinct characteristics of social studies instruction in English at

'C' international middle school.

The other aspect is related to the official written test which is

compiled in English. Since the teacher has to make written tests

in English, she tries to provide instruction materials in English

so that students can get used to it.

2) The teacher's presentation

(1) Double repetition explanation in both Korean and

English

23) Interview with the teacher (2015.12.04.)
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Teacher 'G' presents learning contents both in Korean and

English throughout her instructions. More specifically, she

emphasizes teaching social studies concepts in English and

explaining what they mean in Korean. On the other hand, she

makes students read English text or passages and gives ample

explanation in Korean afterwards. This is an explicit way of

presenting the learning contents in her own way considering the

context of the classroom. According to the teacher, it is an

unavoidable fact that the portion of use of Korean language has

become larger and larger as time goes by since she feels more

comfortable and appropriate using Korean when explaining in

detail, and she believes it would be impossible to explain

everything in English since the students' English level varies

over a wide spectrum.

<Instruction Scene 16> Transformation 2015.10.29. 3rd period MS1-3

SS:(Students read aloud in English) You imagine how you appear to 

others, family members, friends, even strangers [in English]

T: You care about how others would think about you, to whom? To 

your friends, families, even to strangers, Let's read the second 

part.[in Korean]

SS:(Students read aloud in English) You then imagine how others 

judge you. Do they think you are friendly or aloof? Fat or skinny? 

Smart or not?[in English]

T: You imagine how others think about me, aloof[used English 

concepts] refers to sensitive, whether others think me as fat or thin, 

you draw yourself based on that. Please look at number 3 now. [in 

Korean]
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SS: (Students read aloud in English) You use these perceptions of 

others’ judgments to develop a sense of self-respect or a sense of 

shame, a sense of confidence or a sense of inadequacy, depending 

on your idea of how others judge you. [in English]

T: Others may look at me as smart or dumb[used English concepts], 

or see me with good or bad personality, that makes up 

self-confidence[used English concepts], what is this? [in Korean]

SS: Self-confidence. [in Korean]

T: You may form the identity with confidence. What else can you see, 

guys?

SS: Inadequate. [in Korean]

T: What is inadequate[used English concepts] guys? Not appropriate, 

that's right. You may think whether it's right or wrong to be existed, 

or you would feel sense of shame[used English concepts], and you 

form your identity as passing through these stages, and it's important 

not to form negative identity during the adolescence period. I'll give 

you many compliments for this reason, I'll implement you the positive 

identity. Well, here's the quiz. What is this function? What is this ego? 

The ego which you form based on other's evaluation not from your 

own imagination? [in Korean]

Sometimes the instruction seems to be similar to English

language instruction since the teacher kept asking students to

infer meanings of words or translate the English passage into

Korean. However, she uses this strategy in her presentation of

instruction since she has found students feel a lot easier to

understand learning contents in Korean, and the teacher, herself,

also feels relatively less burden when explaining in Korean

because there appears a distinct limit in explaining everything in
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English. The students are also satisfied with this double

repetition style of instruction; they believe the teacher explains

thoroughly in Korean even though she makes students read

passages in English or asks the meaning of the English words.24)

At the same time, she tries to write in English when she uses

the blackboard; this is because she wants to make students

familiar with important social studies concepts in English.

(2) Use of student-friendly means in instruction

The teacher 'G' always strives to conduct an interesting and

effective lesson, in view of the fact that her instruction objects,

her students, are beginners at a middle school and they do have

burdens in learning social studies contents in English. Therefore,

it seems the teacher seeks to utilize various materials in her

instruction to draw the attention of students such as showing

multi-media, presenting video-clips, playing small games, etc.

The important remarks in this method of presentation is that she

blends both Korean and English when conducting these activities.

<Instruction Scene 17> Transformation 2015.10.29. 3rd period MS1-3

T: Let's look at the last one, media: what is it?

People are influenced from the media a lot. You watch TV and buy 

something, you read new from internet, think about that. How the 

media affects you, I'll show one experiment video clip. Let's see. [in 

Korean]

SS: (Showing 'Bobo Doll' experiment video clip to students. The 

24) Interview with a student (2015.11.04.)
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students showed interest since it's in Korean and they concentrated 

well.)

T: (After the video clip is ended) Do you think you guys are not 

influenced by?

SS: I think we do, I think we would be influenced intentionally or 

unintentionally.[in Korean]

<Instruction Scene 18> Transformation 2015.10.23. 3rd period MS1-3

SS: (Students read English passages aloud together) Anthropologist 

Margaret Mead’s study of three tribes in the South Pacific is a 

landmark analysis of cross-cultural gender roles. [in English]

T: Gender roles[used English concepts], Do you think gender roles 

come from the culture? [in Korean]

SS: Yes[in Korean]

T: That's correct, I prepared a video clip today. The title is ‘Always 

like a girl’. Do you think it has positive meaning or negative meaning 

if you hear 'like a girl'[used English concepts]? [in Korean]

SS: Negative meaning? [in Korean]

T: Is that compliment or curse? Let's have a look. [in Korean]

(showing 'Always like a girl' video clip in English) 

SS: (The students concentrated on the clip, laughing along) 

The teacher takes into account the students' context and the

classroom situation, aware that the instruction should be

implemented due to the school policy while the students have

different levels of English skill due to the changed admission

system all at the same time. Keeping in mind these restrictions,

the teacher tries to include various approaches in her instruction

instead of just giving a direct lecture, and it is true that she
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considers that English should be incorporated.

(3) Use of international data

One of the remarkable characteristics in teacher 'G's

transformation of instruction was that she used many

international data in her instruction when she presented the

learning contents. Differently from ordinary middle schools in

Korea, the teacher used many statistical data from global

sources. When she taught about population, she showed the

population pyramid which she downloaded from a foreign websit

e25) and shared 60 cultural universals in English from the foreign

textbook which the anthropologist Murdock presented. Even when

teaching about the differences between 'urban' and 'rural' she

tried to show many pictures from abroad rather than just using

domestic pictures. She has collected these international data from

reliable international sites and scanned pictures or data from the

foreign textbooks all by herself. These accumulated international

data are widely used in her instruction when she teaches the

contents; she is convinced that this is one of the special features

of social studies in English context at 'C' international middle

school. When presenting examples of related contents, the teacher

believes this approach of using international data gives global

insight based on her empirical knowledge. Since the school is an

international middle school, she regards it as important to give as

many international-related examples and data as possible to

students. Also, one of the purposes of this way of presentation is

25) From the instruction scene 2015.09.10. 
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T-SS The primary speaker is the teacher, and she tries to elicit

to avoid instilling 'broken English' in students by using reliable

international data in English.26)

3. Social Participation Structure at 'C'

international middle school

From the observed instruction sessions, it was possible to

identify a certain form of social participation structure as referred

to in Table 5. The table was modified based on prior existing

research studies by Cho(1992), Lee(1996) and Kang(2013). Similar

to Cho's(1992) research, it was possible to identify two types of

SPS 1 based on a numerical majority of students participating

and the kinds of students who participate in the interaction.

T-SS and T-SS' structures were discovered frequently

throughout the instruction; this varied according to the language

which the teacher used.

The social participation structure appeared differently according

to each stage of classroom instruction. The general instruction

was based on T-SS, T-SS', and T-t, and the instruction always

finished based on T-G structure. The specific transcript of a

certain instruction which shows the various participation

structures is as follows:

<Table 5> Types of social participation structure

26) Interview with the teacher (2015.10.21)



- 81 -

responses from all students. Many students participate in

the interaction and there is one conversational floor

T-SS'

The primary speaker is the teacher, and even though she

tries to elicit responses from many students, only a limited

number of students participate in the interaction and there

is one conversational floor

T-s
The primary speaker is the teacher, and she appoints a

certain number of students to induce responses from them.

T-t

The primary speaker is the teacher, and she uses means

such as textbooks or hand-outs to lead students in the

interaction.

T-0

The primary speaker is the teacher, and even though she

tries to induce reactions from students, the students do not

participate in any interactions.

T-G

The primary speaker is the teacher, but she is excluded

from the conversational floors once students form their own

conversational floors by themselves.

S-T
Students become the primary speakers; they induce

responses and the teacher responds to them.

T-SS

[SPS 1]

T: Please open to page 43. Let's see what you have 

done last week [in Korean]

(The teacher wandered around to check students) You 

guys remember, right? We reviewed yesterday, we 

studied about 'agents of socialization'[used English 

concepts], what were they?[in Korean]

SS: School, family, peer group [in English] 

(reviewing based on the Power Point)

T-t

[SPS 3]

T: Did we see or not? what did I mention about the 

origin of the adolescence period? Did it exist from the 

old days? No, right? Let's see page 46. 

<Instruction Scene 19> Social Participation Structure 2015.10.29. 3rd 

period MS1-3
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Adolescence[used English concepts]! let's read aloud the 

first paragraph together, start! [in Korean]

SS: (Students started to read meaning of adolescence in 

English) Most teenagers are not children but they are not 

yet adults. This stage “in between” is called 

adolescence, a status that exists only in industrial and 

postindustrial societies driven by the necessity of a highly 

trained and educated labor force. [in English]

T: Hold on second, let's start again, with harmony. I'll 

let you go late if you do not read in harmony.[in 

Korean]

SS: (The students read aloud again with harmony this 

time.)

<Omit>

T-SS'

[SPS 1]

T: When was this concept developed?[in Korean]

SS: industrial revolution[in Korean], industrial revolution[in 

English]

T-O

[SPS 1]

T: Industrial revolution[in English], industrial revolution, in 

other words, it's the concept which was created in the 

modern society, then, why was the opportunity of 

education provided, with necessity of what? [in Korean]

SS: (pause) 

T: You guys don't remember even though you read 

already [in Korean] (laugh),  necessity of what[in 

English]?

T-t

[SPS 3]

T: Let's read aloud from then, start! [in Korean] 

SS: (Students continued to read in English) Education 

takes long time, so we have a long period of 

adolescence that lasts throughout high school and 
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college, and sometimes beyond.[in English]

T-SS

[SPS 1]

T: You guys want to go to high school or not, what 

about universities?[in Korean] 

SS: Wanna go! [in Korean] 

T: How old would you be when you finish your 

studying?[in Korean]

SS: 30? 20? (various replies came out) 

T-t

[SPS 3]

T: Even though it's impossible to define the period of 

adolescence, up to what age, it's true that this period is 

getting longer and longer, and this even can be differed 

based on different people. Let's continue to read. [in 

Korean]

SS: (Students continued to read in English) Adolescents 

are physically adults, but they are not allowed to take on 

many adult roles, such as voting or going to war. [in 

English]

T: Yes, it seems you guys are not grown fully, you can 

find many big boys in my homeroom class, which 

means even though your physical appearance is huge, 

you are not ready to fulfill the roles as grown-ups. You 

don't have rights to vote yet, do you guys pay taxes? 

Do you guys earn money? Those are the duties which 

you have to be responsible when you become grownups. 

The adolescence period refers to its preparation period. 

Then let's look at these three important characteristics of 

the adolescent period. What is number one? [in Korean]

SS: Importance of peer group[in English]



- 84 -

<Related contents on the hand-out>

T-SS

[SPS 1]

T: Who becomes more important in the adolescence 

period other than mother and father? [in Korean] 

SS: Peer group[in English]

T: You sometimes share things you can not speak to 

your parents, with your friends, right? [in Korean]

SS: Yes. [in Korean]

T-t

[SPS 2]

T: Let's read that part, wait, OO and △△ would like to 

read for us. [in Korean]

SS: (The two students read that part) The importance of 

peer groups increases as children grow older, reaching 

its peak when they become adolescents. [in English]

T: As the friends become important, you spend more 

time with friends in the adolescence period, even more 

than your families, so what? Keep reading, guys.[in 

Korean]

SS: They tend to spend a great deal of time in tight-knit 
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groups that provide strong emotional support. [in 

English]

T-t

[SPS 3]

T: What would be the tight[used English concepts] 

relationship? That means you spend more time with your 

friends as closer relationship, Wait, stop that, please 

stand at the back of the classroom, you two guys. 

(sanctions on students) You spend more time with 

friends than with families. Please keep reading. [in 

Korean]

SS: (Students kept reading the next part) As they put 

distance between themselves and their families, they 

replace the old ties with ties to their new group of 

friends, face the insecurity and uncertainty of being an 

“in between.”[in English]

T-SS

[SPS 1]

T: (pointing at the keyword at the same time) What is 

the next description?[in Korean]

SS: Increase in responsibility. [in English]

(Omit)

T-SS'

[SPS 1]

T: Guys, what is identity[in English]? [in Korean]

SS: Ego, self, identity? (various replies in Korean)

T: What do you have to insert in order to log in Naver? 

[in Korean]

SS: ID. [in Korean]

T: That's the identity. What is ego and what is 

identity?[in Korean]

S1: One's own character.[in Korean]

(Omit)

T-s

[SPS 2]

T: Have you ever thought who you are? OO, what do 

you think who you are? Describe yourself with three 

words. [in Korean]
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S2: Well, let me think about that. [in Korean]

T: The words which can best describe me, class 

captain! Let me hear your thoughts. [in Korean]

S3: Good manner.. um.. altruistic, qualified as a global 

leader?[in Korean]

SS & T: (laugh)

T: What do your friends talk about you then? [in Korean]

(Omit)

S-T

[SPS 5]

T: Do you see the figure which is reflected on the 

mirror? That's little bit different from the actual 

appearance. Since I cannot see myself correctly, one 

develops one's own identity based on how others look at 

me. Do you see Cooley there? After reading this, I'll give 

you an initial quiz on this word. Cooley refers to a name 

of a scholar. This scholar defines through other's 

perspective... [in Korean]

S4: Self-esteem? [in English]

T: Since I cannot see my face by myself, I judge myself 

based on others see me as if I look at myself on the 

mirror. [in Korean]

S5: Self-reflect?[in English]

T: Well, I'll give you some hints. [in Korean]

S5: Let's do the hang-man!! [in English]

(The teacher presented the initial quiz on the blackboard 

‘L______ G____ S___')
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<Related contents on the hand-out>

(Omit) 

T-SS'

[SPS 1]

SS: (Students read aloud together) You use these 

perceptions of others’ judgments to develop a sense of 

self-respect or a sense of shame, a sense of 

confidence or a sense of inadequacy, depending on your 

idea of how others judge you. [in English]

T: Others might look at me smart or dumb[in English], 

well-mannered or aloof, that adds up to 

self-confidence[in English], what is it? [in Korean]

SS: Self-confidence [in Korean]

T: You may form identity with confidence, and what else 

can you find, guys?[in Korean]

SS: Inadequate. [in Korean]

T: What is inadequate[in English] guys? Not appropriate, 

that's right.[in Korean] (Omit)

(Omit)

S-T

[SPS 5]

SS: Is that 'self'[in English] in the last blank? [in 

Korean]

T: That's true. [in Korean] (wrote 'self' on the 

blackboard)
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(The students tried to present words starting with 'g' in 

order to fill in the blank starting with 'g'.)

T-t

[SPS 3]

T: Glass[in English], please write that on the hand-out, 

that's it for now, guys. I promised to give you more 

time, right? I'll give you time, so you guys please work 

on finishing the scripts and do some activities together. 

[in Korean]

T-G

[SPS 4]

(The students gathered as groups)

SS: (Students gathered as groups and started groups 

activities while discussing in Korean for completing news 

making projects as an activity of the 'Free Semester 

Program')

1) T-SS type

This type, in the classification of SPS 1, occurred mainly during

the review and instruction stage. Since the students were aware

of the review session at the beginning of instruction stage, most

students participated actively in this stage and their answers

were basically keyword-oriented since the teacher emphasized on

the keyword. Students participated in the interaction by using

either Korean or English in this case. This kind of interaction

also appeared when the teacher asked relatively easy questions

such as having students read aloud the important key concepts

on the hand-out. Also, when the teacher gave general easy

questions asking opinions to the whole class in Korean, most

students tended to participate in the interaction by answering in

Korean throughout the whole instruction the easier the questions
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posed by the teacher or the more often the teacher used Korean,

the more active a response was observed.

2) T-SS' type

This type of instruction is different from the T-SS type above

since the responses are limited to a small number of students.

This T-SS' type was found mainly during the instruction stage .

Since the instruction language is English, only a limited number

of students who understood and followed the related contents

well could participate in the instruction. The teacher usually

made students read the English text first and explained in

Korean; those who could understand the contents responded to

the teacher's questions. Also, this type of instruction appeared

often when the teacher asked English concepts to the students in

the middle of the instruction. When the teacher asked the

definition of 'identity' for example, those who knew the word or

those who were confident with English could participate in the

interaction with the teacher. In other words, those students who

were not confident in English or who were not interested in

social studies did not participate actively in this case.

3) T-s type

This type T-s, where a certain student participates in

instruction based on the teacher's designation rarely appeared

throughout the instruction since the teacher tended to elicit from

all students, not just a few students. Assuming this type of

instruction is based on SPS 2, the teacher used this type when

there were students who did not concentrate on the instruction
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well in order to awaken and get them involved in the lesson

again. Also, 'T-s' type occurred when the teacher asked some

student interesting questions which could draw attention among

students. Especially when the teacher asked someone's opinion

based on relatively easy questions, this type of interaction

appeared. However, 'T-s' type was hardly found throughout the

whole instruction since it seemed the teacher perceived it took

too much time to respond individually with a certain number of

students, as she felt the burden of covering the contents as well.

4) T-t

This type 'T-t' which is based on SPS 3 occupied the largest

portion throughout the whole participation structure. This is due

to the fact that the teacher led the instruction mainly based on

the hand-out which she reconstructed according to the

corresponding curriculum. Since the hand-out was regarded as

the source materials in this instruction, the students and the

teacher depended mostly on the hand-out. As the hand-outs

served the role of textbooks, there were many texts and

passages in English, and the teacher often asked the students to

read them aloud before she explained the contents in Korean.

The teacher pointed out important concepts from the hand-outs

and tried to instill them to the students. The teacher also

emphasized the hand-out in the interaction since she needed to

reflect and apply the related contents to the written test as well.

5) T-0 type

This type of instruction could be found during the instruction
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stage. From the observed instruction sessions, this kind of

interaction turned up when the teacher asked relatively difficult

questions to students, especially when the teacher mentioned

about social studies contents in English. The teacher sometimes

asked students the meaning of an English passage in the

hand-out in the middle of the instruction, and the students didn't

respond or react to the teacher if they didn't follow or

understand the contents well. When the teacher suddenly asked

an English social studies concept to students, this type of

instruction modality appeared as well. However, after a pause,

the teacher usually reconstructed questions again, and the

students showed response at that point.

6) T-G type

This type of instruction is distinguished from other types of

instruction in the sense that there are many conversational floors.

Cho(1992) classified this type of interaction as SPS 4. As

analyzed from the lesson organization, the observed instruction at

'C' international middle school always included group activities at

the closing stage of the instruction with almost no exceptions.

Therefore, it was easy to find 'T-G' interactions throughout the

whole body of instruction observed. The teacher, as the primary

speaker in the interaction, generally gave guidelines or formed

groups and then she was naturally excluded from the

conversational floors. As students were involved in discussion

activities or project activities, they interacted very actively by

themselves and the interaction language was Korean unless the

teacher told them to use English.
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7) S-T type

This type of instruction is distinguished from other types of

instruction since this instruction is led by students as primary

speakers. This type is also described by SPS 5. It is found that

SPS 5 appears more in middle schools than in high schools

according to Cho(1992). However since this instruction was

taught based on English, 'S-T' interaction was not found often

since it was the teacher who led the general instruction as the

primary speaker. From the observed instruction sessions, it was

possible to observe student's initiation in the participation when

there are certain questions to ask to the teacher or when they

suggested something to the teacher.

More specifically, it was the students with confidence in English

ability who became the primary speakers in this type of

interaction. The students who were relatively more confident with

English tended to ask questions first or presented answers

voluntarily without hesitation. Also, when the students who were

interested in the social studies instruction in general suggested

games like 'hang-man' in the middle of instruction, it was based

on 'S-T' type as well. The teacher responded to students if she

felt it was necessary to do so. Also during the group activities

session, 'S-T' interaction was occurred as well. If they had

questions while holding discussions or activities, it was the

students who became the primary speakers and the teacher

responded to them consequently.
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V. Interpretation based on social studies

classroom instruction in English context

1. The meaning of boundarization

1) Social studies lesson organization in English

context: Similarity to lesson organization in a

regular Korean middle school

(1) Differentiated frequency of English use according to

each stage due to time restriction

Throughout the whole instruction, it was concluded that the

lesson organization in social studies instruction at 'C'

international middle school was somewhat similar to ordinary

Korean middle school lesson organization forms based on a

certain form of stages. The most distinguished remark in the

lesson organization was that the frequency of English use varied

according to the different stages and this would be founded on

the context that there is time restriction in covering the

corresponding contents.

In the ceremonial stage which turned out to be very vague at

'C' school, the frequency of English use was extremely low

since the teacher used Korean to make students concentrate and

get ready for the instruction. She used strategies such as

clapping or commanding students who are late to follow certain

funny gestures and the use of Korean was completely excluded

and the teacher accounted for this phenomenon since the teacher
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herself has cultural capital which is based on Korean culture.27)

The 'G' teacher tended to emphasize on the review & checking

stage a lot.

<Interview with the teacher> 2015.11.19.

T: I could see you started your instruction with review always. Is there 

any particular reasons for this? 

G: I always include review stage since the instruction contents are 

interrelated together, therefore I do this for those who didn't review 

well. Especially, I do this to remind the difficult concepts since 

students are not used to use these. 

T: I see.. by the way, I could find out that you usually ask those 

concepts in English, is there any specific reasons for this then?

G: As I mentioned already, I usually proceed with review based on the 

keyword, and there are even section for keywords in my hand-out. 

The reason for this is because I found out students who don't know 

these important keywords even though they were good English 

speakers. Therefore, I tried to prepare time for students to 

accumulate the important concepts for its academic efficiency. That's 

why I proceed through the review section based on the important 

concepts. 

Referring to the interview above, the teacher devoted much

effort to deliver important concepts or keywords from the

previous instructions and gave opportunities for students to

absorb them. In this stage, it was possible to notice the teacher's

intention to interrelate the curriculum contents in both in

cognitive and linguistic ways based on the review and checking

27) Interview with the teacher (2015.12.04.)
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stage, and this stage appeared to be the actual stage where the

English language was applied in each instruction.

The instruction stage was the stage where the characteristic of

social studies instruction in English was most plainly manifest

since the English language was intensively used and applied in

various forms throughout the instruction stage. The teacher

strived to focus on important key concepts of the corresponding

contents in English and explained them accordingly in Korean. Or

sometimes, the teacher asked students to read aloud the English

passages or texts in the hand-out and explained the meanings in

Korean afterwards. The teacher seemed to be in a hurry in

delivering the corresponding contents and this phenomenon would

be due to the burden or responsibility to cover or complete the

required curriculum contents of each corresponding instruction.

This context related to one of the reasons why the teacher used

both Korean and English in the instruction, i.e. the teacher

believed it is a more effective way in the instruction stage,

which is the most significant stage in the whole instruction.

Shin(2009) also insisted that the use of L1 could be one of

strategies in leading instruction for effective class management in

time-restricted teaching. At the same time, the research showed

that the meaning of a vocabulary word or expression should be

given through L1 during the instruction although it could be

occasional or minimal. In another aspect, Korean was mostly

used during the group activity as the interim closing at the end

of the instruction stage unless there was direction from the
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teacher to use English in the activities. In this aspect, the

instruction stage at 'C' middle school was remarkable as both L1

and L2 had been used actively throughout the instruction during

a restricted time.

In the closing stage, the use of L1 appeared more than L2 and

this seemed to be intentional considering the characteristics of

the context. The closing stage was usually concluded in the

middle of the group activity or by giving a notice for the next

class. Shin(2009) also proved the idea that L1 should be used

occasionally when necessary in class-related functional situations.

Teacher 'G' seemed to place little weight on the use of L2,

English in this stage.

Overall, due to time-restriction and based on the teacher's

habitual format planning of an instruction in English context, the

frequency of English use was reflected differently throughout the

entire lesson.

(2) The flow of instruction as reflecting three

characteristics: the use of English, application of the Korean

curriculum, and the Free-Semester Program

The use of English language appeared to be a very significant

characteristic in the lesson organization. By applying English

language all over the instruction stages, such as the teacher's

emphasis on sociological concepts in English, hand-outs in

English, writing on the blackboard in English, it seemed the
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teacher sought to reflect and apply maximal use of English

throughout the whole instruction. In fact, Marguerite & Myriam

& Fred(1989) insisted that the certain language is essential or

obligatory for understanding and talking about the material for

every topic or concept. In this context, the use of English and

Korean performed this role in the whole instruction, and it could

be found that the teacher showed concern for applying English

when organizing her own instruction. She intentionally used

English when writing on the blackboard, asking questions about

key concepts, using the hand-outs for reference, or asking

students to do performance activities in English all these are

considerations in her lesson organization at 'C' international

middle school.

Although this research is based on the social studies instruction

in English context, it was often found that the teacher used

explanations in Korean or examples from Korean textbooks. This

phenomenon is grounded on the fact that the lesson organization

followed the Korean curriculum plan required by the Ministry of

Education. Given the curriculum plan which the teacher 'G'

constructed at the beginning of the semester,
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<Table 6> The semester plan and the actual topics covered from

the observation>

Mon

th

Wee

k

Da

y
Curriculum plan for the semester

Topics covered from the 

observed class

Sept

emb

er

4 7~12

Demographic 
change and 
population 
problems 

Population problems Population problems 

5
14~1

8

Urban 
development 

and problems
Meaning of urban 
and its development Meaning of the urban area 

6
21~2

5

Urban 
development 

and problems
Urban structure Urbanization

Oct

obe

r

10
19~2

3
Individuals 

and social life

Socialization and 
characteristics of 
adolescence

Characteristics of adolescents

11
26~3

0
Individuals 

and social life
Social status and 
roles Characteristics of adolescents

Nov

emb

er

14
16~2

0

Understanding 
and creation 

of culture

Meaning and 
characteristics of 
culture

15
23~2

7

Understanding 
and creation 

of culture

Meaning and 
characteristics of 
culture

Dec

emb

er

16 30~4
Understanding 
and creation 

of culture
Attitudes towards 
different cultures Cultural universals 

17 7~11
Understanding 
and creation 

of culture
Attitudes towards 
different cultures

18
14~1

8

Understanding 
and creation 

of culture
Mass media and 
Mass culture

19
21~2

4
Review

Referring to the table above, it could be inferred that the

teacher made effect to follow the semester plan stipulated by the

social studies curriculum at the middle school level even though

the plan and the actual topics covered didn't correspond exactly

with a gap of about one week behind compared to the original

syllabus. This approach was naturally connected to the teacher's
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effort to emphasize the instruction stage the most among all

stages in the instructions.

<Interview with the teacher> 2015.12.04.

T: What do you think is the most important thing in preparing your 

instruction?

G: Regarding the characteristic of the international middle school and 

also the educational philosophy of this school, there's some kind of 

pressure to use and utilize materials or textbooks in English... -omit- 

It's changing into the form where I prepare various materials based on 

the standard curriculum by the government.

Since the content teacher knows the key concepts to be

imparted according to Marguerite & Myriam & Fred (1989), this

was considered in the research object instructions as well.

Deborah(2011) also emphasized on the content standards and

subject curriculum in her academic literacy model. In this wise,

the reflection of the curriculum was one of the important remarks

in this instruction as well.

Teacher 'G' always put performance activities in her instruction

at the end as interim closing. This was mainly due to the

application of the Free-Semester Program under the government

policy. Instead of a giving a written test, the students

participated in group activities such as discussion/debate or

making news in either Korean or English, and this stage always

appeared in the instruction throughout the 2nd semester. The

teacher intentionally recommended students to use English when

doing activities when the students had enough time to prepare
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the data for presentation, etc; it seemed this was one of the

common ground in the social studies instruction in English

context.28) Overall, considering the context of the classroom

where the English language had to be applied under the school

policy, the general lesson organization had unfolded based on

three characteristics, namely the use of English, and the

application of the curriculum, and the free semester plan.

2) Transformation in English context: Intentional

consideration of the balance between social studies

contents and the use of English

(1) Burden on completing the compulsory education

curriculum

Since the 'C' international middle school is a school under the

Korean government authorization, the school is required to follow

a certain curriculum which the Ministry of Education has issued.

According to the curriculum plan at 'C' international middle

school, the middle school 1st graders were supposed to study

geography and general social studies area, with particular focus

on urban area, population issues, socialization and adolescence,

culture, etc. Throughout the whole instructions observed for one

semester, it seemed the teacher had the burden of completing the

national curriculum which was compulsory.

Consequently, the teacher reconstructed the hand-outs in

28) Interview with the teacher (2015.12.04.)
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English based on the Korean social studies curriculum since there

were no textbooks used during the instruction. The teacher

mentioned that she prepared the instruction materials including

the reconstruction of hand-outs based on the standard curriculum

whereas she wrote concepts in English when she used the

blackboard for helping students prepare for the written test.29)

This implies the teacher does bear the burden both of delivering

appropriate and corresponding contents and of using English

context at the same time.

<Interview with the teacher> 2015.10.21

T: I could find out you don't use English 100% in your instruction, 

rather you tended to tell keyword in English, and explained in Korean 

language. Do you believe the students all understood the contents 

well with that strategy?  

G: Of course, it would not be 100%, however I believe it has high 

proportion. I had to use this strategy since I prepared my instruction 

by extracting contents from foreign books such as Introduction to 

Sociology, sociology, civics, and students didn't seem to understand 

all when I reconstructed the lesson based on both textbooks and 

contents to cover, the learning objectives. For example, students 

found it difficult to understand Mead's gender roles even though it 

was very short. 

Referring to the interview above, the teacher has always

considered two aspects which are completing the compulsory

curriculum and the use of English by any means. Short(2009)

also mentioned about the pressure to cover the curriculum and

29) Interview with the teacher (2015.12.04.)
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prepare students for state and local testing in his research of

language learning in sheltered social studies classes. The same

phenomenon has applied to 'C' international middle school where

the teacher had to cover the curriculum and at the same time

consider tests which were to be given in English language. This

would be the common ground or boundary between the

completion of the objectives of the social studies subject and

implementation of the school policy to use English language in

certain subjects. Korenman(2010) emphasized cultivating in

students the habits associated with democratic values based on

competent and responsible citizens in his book review of

'Teaching Social Studies to English Language Learners'. A

similar phenomenon has appeared in the social studies instruction

at 'C' international middle school; this would be subject to the

fact that there indubitably exists the burden of completing the

compulsory curriculum and objectives of the social studies

subject at the same time. Marguerite & Myriam & Fred(1989)

insisted that their extensive research has revealed that immersion

students learn the academic content specified in the school

curriculum and at the same time develop the foreign language

proficiency.30) Considering this aspect, it is apparent that there is

emphasis or importance in dealing with the content specified in

the school curriculum, indicating that there is emphasis on

addressing content other than language.

The 'C' international middle school is not a foreign school,

30) This fact was revealed similarly through the research of Genesee(1987) 
and Lambert & Tucker(1972).
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which means there is a certain subject objective which is

stipulated by the Ministry of Education in Korea. This school

must follow the national curriculum provided, which means there

are certain contents to cover in the middle school level and most

of students plan to go on to high schools in Korea. The

teacher's burden is aggravated since the school policy is to use

English generally in the subject and this context has unavoidably

obligated the teacher to prepare the lesson and reconstruct

instruction materials such as hand-outs in English .

(2) The use of intentionally optimized instruction

materials in English considering the context

Many students find it difficult to study the social studies

subject since they assume it is a rote learning subject consisting

of difficult concepts. At the 'C' international middle school, the

additional burden of using English language has influenced the

classroom context which may add a huge burden to both the

teacher and the students who participate in the instruction.

From the one-semester observation, it could be found that the

teacher utilized strategies optimized for students with different

English levels. The teacher did use materials in English such as

images, statistics, YouTube clips, and other types of multimedia

as much as possible instead of just giving formal lectures. It

seemed the teacher has considered two aspects at the same time

which were delivering the contents and using interesting but

helpful instruction materials.
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<Interview with the teacher> 2015.10.21

T: I could find the instruction materials in Korean, but more materials 

in English. Is that the characteristic as well? 

G: Yes, I collected all, and made scans if needed. 

T: For me, that seems, the social studies instruction in English in 

your class refers to the instruction based on the teaching language 

with English, however I could assume the other characteristic would 

be using internationally reliable data as well, is that true? 

G: That's true, and this avoids the possibility of learning broken 

English from the students' stance, and I believe it's better than my 

own expressions. 

<Interview with the teacher> 2015.12.04.

T: I could find you used many video clips in English during the 

instruction, what do you think about its purpose and effect?

G: I believe the video clips help students to concentrate well. I 

sometimes show advertisements or documentaries in English, and this 

is one of my strategies to provide advanced expressions. Of course, I 

provide subtitles to students even though I didn't do that in the old 

days. I found the students felt difficult if native speakers speak fast.  

The teacher used strategies in creating an optimized instruction

environment for students with different English levels.

Korenman(2010) mentioned resources in ELL classes such as

internet resources, clip art and images, etc for effective teaching,

which he analyzed from the book review. Choi(2013) insisted that

usage of graphic visuals aided students' understanding of the

subject content which was supported by Salazar & Franquiz
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(2008) research. At the same time, she believed that including

maps, video-clips, and graphs made the social studies content as

well as English language learning more comprehensible, elevating

student attention and participation to a higher level (Salinas,

2006). This implies that the teacher is well aware of the

classroom context.

<Interview with student 'A'> 2016.04.11.

A: I believe it was the multi-media which aided students' 

concentration although the teacher faced difficulties in using both 

English and Korean at the same time. 

T: What does it mean?

A: If the teacher used only blackboard writing while using Korean and 

English, the students must have been felt boring; however it would be 

a good strategy to use YouTube or multi-media since there were 

visualized aids for the students. 

T: which means it was more interesting?

A: Yes, it was because as these visualized factors, English and 

Korean mixed all together, we could watch, listen and understand 

well. By watching something, by watching English, by listening to 

English, by listening to Korean, we could understand and those things 

reminded me when I studied them again. 

The students seemed to be satisfied with various resources

implemented in the instruction in general. The significant remark

here is that students' understanding of the social studies contents

and language learning have been achieved on the boundary,

which has left doubt as to whether the students recognized this

phenomenon as social studies instruction or English language
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instruction. The approach, namely to deliver social studies

contents and to utilize English related materials, was created in

between these two approaches on the boundary.

(3) Dominance of participant code-switching

The actual format of instruction in the social studies instruction

at 'C' international middle school was based on double repetition

between Korean and English, not by all English context. More

specifically, the teacher generally led the instruction mainly by

asking key terms in English or asking students to read aloud

English texts or passages and then the teacher's explanation or

translation followed instantly. Korean language and English

language were mixed alternately throughout the instruction and

the portion of Korean language was more dominant in fact.

<Interview with the teacher> 2015.12.04.

T: Is there any specific reasons you used both Korean and English? 

How is the portion distributed?

G: The more portion on Korean. Frankly speaking, students found it 

easier to understand through Korean, and I also face limit when I 

explain things in English. Moreover, the students' readability go down 

when they read texts in English, therefore, I try to ask students to 

read slowly and clearly and sometimes I ask them to read again for 

clear understanding. 

The reason why this kind of phenomenon appeared in the

instructions would be due to the variety of student level,

especially regarding the English level . Due to the changes of the
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admission policy which have switched to the random lottery

system regardless of English ability, 100% English use in the

instruction has in fact become impossible . Consequently, the

portion of Korean use has been increasing inevitably and the

students were placed in the situation in which they definitely

need Korean support or translation in order to understand the

contents. Moreover, this kind of support by Korean language is

significant since the social studies is a subject of complexity

where various examples are necessary in the explanation and

many concepts and phenomena are interrelated with each other.

Many studies regarding immersion education emphasized the use

of L1 or mother tongue when teaching a subject based on the

second language. Coleman(2012) emphasized L1 support in the

immersion classes to preview, clarify and explain; however, the

important remark was that translation should be avoided since it

is not helpful for students. Nevertheless, it could be easily found

that the teacher used direct translation in her explanation of the

passages or concepts in English since many students found it

difficult to understand.

In conclusion, frequent code-switching was found by analyzing

the instructions observed. More specifically, it was the

participant-related code-switching based on listener-oriented

production as also discovered through preceding research studies.

According to Martin-Jones(2000), participant code-switching

appears when there are differences in the students or hearers'
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linguistic ability or competences. Therefore this phenomenon

occurs when teachers provide translations, reformulations,

clarifications and explanations for learners. Shin(2009) found that

L1 is very important in code-switching and it has more positive

effects on students, though the teachers tended to perceive it as

undesirable. However, there was considerable agreement between

teachers and students that code-switching between L1 & L2 is

helpful for class management and understanding at 'C'

international middle school.

Considering all these contexts, it was clear that the participant

code-switching predominated in the social studies classrooms at

'C' international middle school. The important remark here is

that the portion of Korean use by the teacher has intensified

more and more as the admission policy has been changed to the

direction where the school has no autonomy in selecting students

with certain English abilities. Direct translation or code-switching

by the teacher is inevitable in this context since the teacher has

to consider both the students' level and the contents to cover

within a limited period of time. Marguerite & Myriam &

Fred(1989) argued that it is more desirable that the content

teacher takes charge of the key concepts to impart to students

and the language teacher takes charge of the language skills

while working as a team in the instruction. Since the teacher at

'C' international middle school has no choice but to do two tasks

at the same time, the code-switching, more specifically

participant code-switching, has appeared on the boundary
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between the social studies instruction and English language

instruction.

3) Social participation structure in English context:

Participation structure varies based on types of

language

(1) Dominance of T-SS, T-SS', T-t

From the observed instructions in the social studies classes at

'C' international middle school for one semester, it was found

that both Korean language and English were used alternately

when there were interactions between the teacher and students.

In fact, the Korean language was used more throughout the

entire series of instructions, and the general interactions were

initiated and led by the teacher, not the students. Since the

English level of students is varied it was the teacher who led

the general instructions and the interesting remark was that in

general the participation structure was altered based on which

language the teacher used.

The dominant structures were T-SS, T-SS', and T-t. T-SS

structure was appeared the most during the review and

instruction stage when many students participated in the

interaction under one conversational floor. The teacher mostly

began instruction by asking what the students had studied in the

previous class and the students answered the teacher's questions

if they remembered the contents. At the same time, this type of



- 110 -

structure was found mainly during the instruction stage and it

was the language which contributed to this result of interaction.

Many students participated in the interaction if the teacher

explained and asked questions in Korean, not English. Applying

Mehan's(1981) turn-taking approaches which were

'Initiation-Response-Evaluation' exchanges, at 'C' international

middle school the code-switching also affected which language

the teacher used in these exchanges. Similar to

Martin-Jones(2000) research, even though the teacher started

elicitation or initiation by asking in either Korean(L1) or

English(L2), the students response was usually followed by

Korean(L1). The significant remark here is that when the teacher

used Korean, students' participation was more active and they

seemed comfortable with the atmosphere.

On the other hand, the T-SS' structure appeared when the

teacher used or asked in English to the students when only a

limited number of students participated in the interaction under

one conversational floor. The teacher usually asked many

questions during the instruction stage as she intended an active

atmosphere during the instruction period. However, the interaction

pattern was greatly altered according to which language she

used. When the teacher asked in Korean by giving

understandable questions, many students seemed to participate in

the interaction, however, when the teacher asked in English or

told the students to infer the meaning of English concepts, the

students tended to be very passive and only the limited number
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of students who had a certain English level participated in the

interaction. According to Martin-Jones(2000), it is evident that

learners followed the teachers' choice of language, and since it

was the teacher who was aware of the language in which the

lesson was 'supposed' to be taught, the interaction result

inevitably depended on the students' linguistic capabilities. In this

regard, as not all students had the same level of English abilities,

T-SS' structure was easily identified when the teacher used

English in elicitation during the instruction stage.

T-t structure appeared through the instruction as the dominant

structure. There were no textbooks in the social studies classes

for middle school 1st graders, instead, the students participated in

the instruction centering on the hand-outs which the teacher

reconstructed in English based on the Korean curriculum. The

teacher usually employed a strategy to have students read aloud

passages or paragraphs in English together, and the students had

to participate in the interaction under the teacher's instructional

direction.

 <Interview with the teacher> 2015.10.21

T: I saw you asked the students read texts in English and found the 

students read aloud anyway, how many students do you assume they 

understood the contents well?

G: Not so many, I believe. They found it difficult even with the 

expressions. There are some students who find it difficult to read in 

English, in fact, the interviewee students in this research are the 

students with good English ability. Therefore, I explain them in 
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advance in Korean before I ask them to read in English. For example, 

'a scholar, Mead went to an island in order to meet tribes, there were 

different characteristics in each tribe..', through this way, students feel 

a little bit more comfortable reading in English. 

It can be inferred from the interview that T-t structure

inevitably appeared due to the teacher's intentional strategy to

get students involved in the instruction and make them familiar

with the contents in English. Overall, it is indisputable that the

teacher's role has become very important in this context of

instruction. Edwards & Westgate(1987) and Eissen(2010) pointed

out that the teacher plays a key role in any classroom and it

was found that the teacher generally dominated the interaction in

the observed classes at 'C' international middle school. The

crucial factor which has contributed to this kind of phenomenon

would be due to the students' English level, combined with the

teacher's responsibility to lead the instruction.

(2) T-G type from the group activity

From the lesson organization in the social studies instruction at

'C' international middle school, group activities such as group

discussions, making news clips, etc. were included as the interim

closing. During these group activities, T-G type was found

which was based on the phenomenon where the students form

their own conversational floors by themselves while the teacher

is excluded from the floor. The interesting remark here was that

even T-G type was influenced by what dominant language was

used while conducting activities.
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When the teacher asked students to used Korean in their

discussion or activities, the class atmosphere was more active

since the students were released from the English burden.

However, when the teacher asked students to do research on

some topics e.g. cultural issues, it seemed some students felt a

burden in participating.

<Instruction Scene 20> 2015.12.03. 3rd Period, MS1-4

T: Please write the topic which your group chose. Then, write down 

why the various cultures could be occurred based on diverse cultural 

regions, continents, etc. I'll give you 15 minutes. I'll let two 

computers for each group, and most importantly, I'd like to ask you 

to do these activities in English. [in Korean]

SS; (Some students) My English is poor! [in Korean]

As referred from the instruction scene above, some students felt

burdened participating in T-G structure when the dominant

language was English. Differently from the main instruction stage

where the students tended to be passive when the dominant

primary speaker was the teacher under the English context, the

students tended to be more active in T-G structure unless the

dominant language was Korean. Under the same T-G structure,

the interaction degree showed differences based on the context of

the language which the teacher chose, and we can be sure, the

students felt more burden participating in the T-G structure

under English context and needed more time.
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4) Meaning of instruction: Boundarization of social

studies instruction due to English use

(1) The gap between educational/school policy and actual

social studies instruction in English

① Contradiction in English-use policy: the actual

instruction with dominant portion in Korean

One of the most distinguished characteristics of the 'C'

international middle school is its teaching system which is based

on teaching subjects in English except Korean language and

Korean history. However, through one-semester- long

observation, it was found that the use of Korean language

occupied a much larger portion than English use in general

instructions. More specifically, it could be analyzed that

key-words were emphasized mainly in English whereas all

explanations were made done in Korean.31) This phenomenon is

contradictory to the original purpose or official policy of the

international middle school where many people perceived or

believed all instructions would be conducted in 100% English.

The primary factor that caused this phenomenon would be the

burden of completing the Korean curriculum. Kim & Park & Kim

& Ahn (2016) also noted controversies about the international

middle school considering its two attributes which are an

international middle school under the compulsory education and

internationally specialized education at the same time. Lee &

31) This phenomenon could be observed in teacher 'J's MS 3 economics 
instructions who is the third investigator research object teacher. 
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Sung(2011) also pointed out the Korean teacher's important role

regarding explicit emphasis on the Korean curriculum even when

doing co-teaching with foreign teachers in English language

instruction. Teacher 'G' expressed her concern with the burden

of completing the required curriculum many times through

interviews and expressed that she could not teach about Korean

democracy in 100% English for example.32) In Kim(2012)'s

research, it was mentioned that Korean teachers in charge of

TEE(Teaching English through English) showed negative concern

regarding teaching in 100% English; rather they preferred a

mixed method by using Korean. Likewise, the actual instruction

form was based on Korean rather than English and instead the

teacher tried to find and match common ground by using

international data, reconstructing hand-outs in English based on

the curriculum, creating Power Point in English, etc. in order to

make the instruction environment more English-friendly.33) As

students preferred Korean more during the instruction, Han(2009)

criticized the idea of teaching culturally Korean-related content in

English itself as this could be perceived as incongruous form.

Overall, there definitely exists a gap or contradiction between

school policy and actual operation practice due to the burden of

completing the national curriculum under the compulsory

32) The interview with the teacher (2015.10.21.)
33) <Interview with the student 'A' (2015.10.21.)

T: What about social studies?

A: I believe there should be support in Korean language.

T: Why do you think so?

A: Social studies include many things which should be understood from the 

social aspect, and I have to connect everything in my brain, from specific 

contents to additional contents and materials. 
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education system.

② Operation of the Free-Semester Program: Diminished

motivation in studying social studies in English due to

absence of written tests

The Free-System Program has been applied at 'C' international

middle school from the second semester last year 2015 for the

middle school 1st grade students under the government's

education policy. According to the Ministry of Education, the

main purpose of the 'Free-Semester Program' is to help students

in finding their dreams and talents and in cultivating

future-oriented abilities .34) One of the main characteristics of

free-semester education activities is its change in the evaluation

system, stipulating especially the abolition of written tests,

mid-term and final term exams (Shin & Hwang & Kim, 2015).

As the social studies instruction for middle school 1st grade has

been affected by this system, the performance assessments such

as making news clips, holding discussions/debates, writing

essays, and completing research projects were replaced instead

by the group activity stage in the main instruction stage.

This context has definitely influenced social studies instruction

in English since the motivation for studying in English has

declined among students. In the first semester, the students had

exterior motivation for studying social studies in English, at least

somewhat reluctantly, since there were mid-term and final

34) ‘The Free Semester Program Demonstration Operation Plan’(Ministry of 
Education, 2013.05.28.)
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exams. The students had to spend time on reading passages in

English or memorizing concepts in English. For better or for

worse, the students studied social studies in English and there

may have been synergy effects whether intentionally or

unintentionally. However, since the Free-Semester Program was

implemented with respect to the research object students, the

motivation for studying in English has markedly declined and it

was revealed the students tended to be passive and many

students showed a burden if the teacher asked them to do

performance assessments in English.35) Therefore, since the

program has been implemented, the written or paper exams have

become inefficacy. In summary there has been lack of

motivation for studying social studies in English. It was reported

that the Free-Semester Program would be implemented in all

middle schools in Korea from 2016 (Shin & Hwang & Kim,

2015), which means it is expected that the first grade students at

'C' international middle school would feel no necessity of

studying social studies in English.

35) <Interview with the student 'A' (2015.10.21.)

 T: You guys had the written test in the 1st semester, right? You mentioned 

you felt like studying English language at that time, however you didn't 

have the written test due to the 'Free Semester Program', therefore what's 

left behind due to this change?

 A: (laugh) Frankly speaking, I don't remember much from the 2nd semester, 

because I just felt happy in the 2nd semester since we went outside 

school once in a week, and the teachers gave good scores for our 

performance assessment. However, I realized just few things left in my 

mind in the winter vacation.

 T: Does that mean you don't remember keyword or contents from the 2nd 

semester instructions?

 A: No, I don't remember well, it's more interesting that I remember more 

from the 1st semester, such as keyword. 
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③ Changes in admission policy: Difficulties in conducting

instruction related to students' disparate linguistic and

academic levels

<Table 7> Changes in admission policy at 'C' international

middle school

Year 2006-2010 2011-2013 2014 2015-present

R e m
arks

§ General 
selection: 

60%, 
special 

selection: 
40% 

including 
students 

with 
outstanding 

English 
skill

§ implementa
tion of 

in-depth 
interviews 
including 
academic 
aptitude 

tests, 
English 

tests, etc.

§ abolition of 
special 

selection, 
general 

selection 
90%, 10% 
from the 

social 
considerati
on system 
§ no 
academic 
aptitude 

tests 

§ no special 
selection

§ general 
selection 
80%, 20% 
from the 

social 
considerati
on system 

§ impossible 
to verify 
English 
abilities 

objectively 

§ no special 
selection

§ general 
selection 
80%, 20% 
from the 

social 
considerati
on system 

§ random 
lottery 

system at 
stage 1 in 

the process 
§ strict 
prohibition 

on 
referring to 
academic/li

nguistic 
abilities

Referring to the table above, there have been many noticeable

changes at 'C' international middle school over the past 10 years.

At the beginning stages, many students who were qualified with
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academic and English abilities attended the school and teaching

social studies in English was taken for granted among students

and teachers as well. However, as Gyeonggi-do province has

prohibited distinction and intervened in the student selection

process, including implementing the random lottery system at

stage 1 it has become almost impossible to assess students'

academic and linguistic abilities since there are no objective

documents to refer to. Moreover, as 20% of the students are

selected from the social consideration system (Ministry of

Education, 2013.04.11.) as the mandatory policy, realistically many

sanctions have been imposed.

Under this context, as the students enrolled in the school

without verifying their English abilities, the students' English

ability has been standardized downward and this phenomenon has

negatively influenced social studies instruction in English. Kim &

Park & Kim & Ahn(2016) also questioned whether the current

selection system of the international middle school accords with

the purpose of establishment of the international school, namely

to provide an adaptable educational environment for those who

have studied abroad for a long time, resolving disparities from

studying abroad at an early age. Kim(2012) also noted from her

research that the difficult factor in TEE instruction is based on

the different English levels of students who participate in the

TEE instruction, as cited from Moon & Lee's(2002) research.

Teacher 'G' also kept mentioning her difficulties in conducting

instruction in English and pointed out that the portion of Korean
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use has steadily expanded.36) The students also expected the

teacher to explain in Korean and there seemed to be cracks in

the identity of this instruction throughout the observations.37)

Overall, the identity of social studies instruction in English has

become vague since the students' English level has been

downgraded compared to the past due to changes in admission

policy system, leading to practical the difficulties in carrying on

instruction. This ultimately has created the context where only

minimal English use such as concepts in English is applied, and

most contents and explanations are in fact delivered in Korean ,

lying on the vague boundary between English instruction and

social studies instruction.

(2) Boundarization of social studies instruction due to

English use

① Social studies instruction in English and students

The students in the observed classes at 'C' international

middle school had expectation in their minds that the social

studies instruction would be run mainly in Korean, not English,

as they were accustomed to teacher 'G's instruction style. It was

36) Interview with the teacher (2015.12.04. & 2015.12.17.)
37) <Interview with the student 'A' (2016.04.11.)

 (While discussing the advantages and disadvantages of learning in English)

 T: What about disadvantages?

 A: Um.. those who felt burden with English didn't participate at all through 

whole instruction, they just filled out blanks in the hand-out. 

 T: That refers to the difference on the students' English ability, right? 

 A: Yes, and since I believe social studies is a rote-learning subject, those 

students who are not good at rote learning and English at the same time 

felt burden very much, since they had to face difficulties of understanding 

and memorizing at the same time. Maybe the double burden? (omit) 
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clarified that the teacher always used Korean explanation

whenever she taught social studies concepts or contents in

passages in English. As Martin-Jones(2000) described, the

teachers' switching was clearly out of their concern to facilitate

comprehension. The students at 'C' international middle school

likewise expected the L1 or Korean explanation would support or

back up their comprehension. In other words, even though the

official format of the instruction was based on 'social studies

instruction in English', the students expected or perceived this

instruction to be instruction which relied more on Korean.38)

They were aware of the fact that they studied social studies

based on the Korean curriculum.

On the other hand, the students tended to perceive this kind of

instruction as a distinguished one, rather than focusing too much

on its English aspects. Throughout the classroom observations, it

was observed that the teacher used various kinds of instruction

equipment or materials such as video clips, pictures, cartoons and

data from international sources, and the students seemed to be

satisfied with this environment where the teacher used various

visualize materials to supplement the instruction. The students

tended to perceive this instruction as a unique instruction which

could not be found in normal middle schools in Korea.39) As

38) <Interview with the student 'A' (2015.10.21.)

 T: What did you like the most?

 A: I don't believe 100% application of English is a good idea because if the 

teacher does that, there must be the parts which I can't understand, and 

even though it's true I have to study that part by myself, but still, I'm 

satisfied with the teacher's strategy since she provides only the keyword in 

English and explains to us in Korean.. (omit)
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inferred from the interview with the student, the students

perceived and recognized this instruction as interesting and

distinguished from other types of normal instructions since they

found stimulating factors in the instruction style, not only in the

aspect of reliance on English use.

② Boundarization of social studies instruction

The actual instruction, being based predominantly on Korean,

with diminished motivation for studying social studies in English

due to lack of written tests, and saddled with difficulties in

conducting instruction stemming from students' diverse linguistic

and academic levels has all resulted from the gap between

educational/school policy and the actual classroom exigencies.

More specifically, due to the educational/school policy, the lesson

organization appeared to be similar to an ordinary Korean middle

school. Also, there was intentional consideration when

transforming the learning contents in terms of balancing between

social studies contents and English use. Moreover, the pattern of

social participation structure varied depending on types of

39) <Interview with the student 'B' (2016.04.11.)

 T: The, how did you perceive this instruction? Any pros or cons?

 B: It was distinguished, indeed, not a typical one but very unique, the 

instructions were interesting. At first, I worried if the teacher used only 

English in the instructions, however since the teacher used Korean a lot, I 

believe it rather attracted students more, and made the students 

concentrate more. (omit)

T: What did you expect from this instruction you experienced for one year?

B: I could expand my knowledge on social studies keyword. I could know 

them both in English and in Korean. Since the lesson environment was 

somewhat different from normal middle schools in Korean, I could learn 

something different, and even the group activities were attractive since we 

made news clips and did games. I believe all students were satisfied with 

the group activities. 
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language.

Regarding the fundamental purpose of this school, the purpose

would have been serving the two ends, which would be

achieving the objectives of social studies education and

improvement of English ability at the same time. In other words,

the integration between social studies and English should have

been merged appropriately in this kind of instruction where the

medium of the instruction is English. It is evident that there

should have been synergy effects by integrating the language

and content instruction at the same time. Moreover, there are

some research studies which advocate the positive effects of

integrated instructions between 'language(2nd language)' +

'contents'. Short(2011) presented the LCT framework model with

three areas, namely 'social studies content', 'language', and

'task', highlighting the fact that these areas are critical for

English language learners' school success. Snow & Met &

Genesee(1989) also pointed out that integration of content and

language instruction implies the integration of higher-order

thinking skills into the language classroom. These approaches, by

the way, focus on second language acquisition, not on

content-centered acquisition.

At 'C' international middle school, the observed instructions

were not intended to focus on second language acquisition.

Rather, the instruction emphasized the core purpose of the social

studies instruction, the only different characteristic being its
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application of English language. The teacher strived to transmit

and deliver knowledge, value, attitude related to social studies

objectives in order to raise democratic citizens based on the

compulsory Korean National Curriculum, and perceived English

just as a tool for conducting the lessons.

<Interview with the teacher, 2015.12.17.>

G: I don't believe it's becoming a 'language' instruction even though I 

teach them the meaning of the concept or make them to infer. 

Sometimes the students ask meaning from even Korean materials... 

Since it's not a Korean language instruction even though I provide 

meanings to the students, I believe this is a 'social studies' 

instruction. (omit) I believe the instruction cannot function without 

languages, and the only consideration at our school is the language 

should be English which promotes incompatibility in the lesson 

environment.  

(omit)

Of course, even though I use data and hand-outs which is made in 

English, I don't believe I raise up citizens in English speaking 

nations... I believe students and I possess identity as Korean 

basically, and students are all rooted from Korea... Therefore, I 

strongly believe I fulfill the common objectives of social studies 

education, raising democratic and global citizens which can be 

applied same to ordinary schools in Korea. 

Even though the teacher perceived this instruction as the social

studies instruction, it seemed the students were not clearly aware

of the identity of the instruction as to whether this was social

studies instruction or English language instruction.
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T: What do you think about the meaning of this instruction?

A: Um.. a Korean instruction 

which can provide students with 

understanding from English 

aspect? What is it? It's neither 

English instruction nor Korean 

instruction, boundary? That's 

because since I compare with 

ordinary middle schools in Korea 

from the Korean instruction 

aspect, since the base is 

English at this school, it's not 

clear. On the other hand, there 

seems to be limit in describing 

this instruction as English 

instruction since many students 

understood contents in Korean 

which they could not understand 

in English. 

B: The contents are based on 

the social studies, however it 

seems to be English instruction 

sometimes... I believe it's lying 

on the boundary. The contents 

are clearly based on the social 

studies, however we use English 

anyway, and the hand-outs are 

constructed in English, so 

sometimes it seems like English 

instruction. I don't believe it's 

biased only one side, in this 

sense.   

Students found it difficult to define this type of instruction even

though they had participated for about one year. They understood

social studies contents in Korean, however the base was English

as the medium of instruction, and they had learned social

studies concepts in English and taken exams in English in the

1st semester. In other words, the distinct integration between the

social studies and the English language was difficult considering

the context of the instruction classroom. Schug & Cross (1998)

noted that it is actually difficult to achieve curriculum integration,

especially in science and social studies areas, and the claim that

curriculum integration encourages higher levels of thinking is also
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overstated since it often results in at lower levels of content.

Instead of the integration of two approaches, I would like to

present the concept 'boundarization' of social studies instruction

in order to describe the phenomena which have been taking place

throughout the observations.

  The boundarization in this research can be defined as the
border created from the incomplete integration between the social

studies and the English use due to its limit in operation of

instruction as the teacher faces barriers at an international middle

school context.

More specifically, this border is the result of the teacher's

intentional optimization behavior considering the instruction

context, after all, this result was created from the perspective

where the classroom instruction is jointly produced activity

between the teacher and students(Cho, 2001:20). In other words,

this boundarization has several characteristics related to the

factors of classroom instruction. When the factors which

influence instruction such as the education system, the school

purpose, students' experience, the teacher's self(自傳) experiences

collide each other, this makes the teacher to construct his/her

own instruction which fits to the context, and it was the

teacher's will to draw boundaries as the result of her

optimization strategy in this research context.
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The actual 'boundarization' phenomena in the social studies

instruction at 'C' international middle school can be explained

with the following conceptual framework.
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<Figure 3> The Conceptual Framework of Boundarization
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In the research object social studies classrooms, the English

was supposed to be used as the official policy of the school by

virtue of its special character. However, the educational/school

policy collided with the classroom reality, that is,

educational/school policy resulted in unintended forms of

classroom instruction differing what was originally expected

according to the school purpose. The lesson organization was

similar to an ordinary Korean middle school and the

transformation was accomplished with intentional consideration

for the sake of balance between social studies and English; the

social participation structure varied depending on the types of

language used.

Due to the practical impossibility of withdrawing many policies

such as the use of English in covering the Korean curriculum

under the compulsory education at middle school level, the

operation of the Free-Semester Program, and the inevitable

changes of admission policy stipulated by the Gyeong-gi

Province, the teacher in charge of the instruction unavoidably had

to adapt the instruction flexibly with her own strategies as best

accommodated to the context. Consequently, based on the

teacher's optimization strategy, the social studies instruction at

'C' international middle school has been unavoidably situated on

the boundary between social studies instruction and English

language instruction.
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<Figure 4> The Process of Boundarization

In this sense, the boundarization of social studies instruction

here is the result of the teacher's optimization behavior as the

teacher herself mediated between the language and the burden of

completing the required curriculum, between the language in

use(Korean) and the language in exams, or between the target

language(English) and the realistic difficulty in conducting

instruction due to students' widely disparate English levels.

The reason why I adopted 'boundarization' in explaining the

situations at the social studies instruction is based on the

following rationales. The 'boundary' itself usually refers to the

limit area in which an object or thing is divided by a certain

standard, or it refers to the limit area in which a region is

distinct from another region by a certain standard(Kim, 2014).

Kim(2004) also pointed out there needs to be certain standard

when recognizing a boundary. For instance, she placed the

'curriculum' as the standard in order to understand the boundary

at schools in the research. Moreover, Kim & Lee & Oh(2016)
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defined boundary as the border which encloses the edge and

explained it is one's belief, attitude, experiences from the past

and social learning which establish the boundary. Akkerman &

Bakker(2011) mentioned that boundary can be seen as a

socio-cultural difference leading to discontinuity in action or

interaction or simultaneously it resides in the continuity when the

two sides are concerned with the relevant value in a particular

way.

In this sense, the common important factor here is that the

boundary is a clear-cut concept which divides one sector into

another sector based on a certain standard. As Kim(2014) pointed

out that it is the 'unfamiliarity' which explains the main factor

giving rise to boundaries, as one regards something unfamiliar in

his/her mind, it becomes the starting point where the boundary

begins. At 'C' international middle school, the teacher

intentionally started to build boundaries as she faced limits in the

lesson environment based on her accumulated experiences,

therefore she considered that the complete integration would be

impossible in reality.

Referring to the process of the boundarization, it was evident

that the fundamental purpose of the school was integration of the

social studies and the English use as trying to draw positive

synergy effects from the two. However the boundarization has

started between these two domain due to various institutional

and physical restrictions. As this process has been repeated
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continually, the boundarization was formed as the teacher realized

the limit of the full integration between the social studies and the

language use. The teacher had to stop at the boundary due to

her own optimization strategy as mediating herself to proceed the

instruction.

The teacher's mediation here refers similarly to Vigotsky's

intervention strategy of a teacher considering the learner's

ability(Vygotsky, 1978; Kang, 2004). In other words, teacher's

interactive support was reflected in order to carry out the

instruction.

More specifically, the fundamental purpose of 'C' international

middle school must have been to pursue the synergy effects by

fulfilling the objectives of the social studies subject and the

enhancement of English ability accordingly. However, due to

many institutional and physical restrictions as outlined above, the

teacher was saddled with a burden in striving to realize complete

integration between the social studies subject and the English

use. As a result, the social studies instruction had to be stopped

at the boundary after the teacher's own optimization strategy

since the teacher started to build boundaries intentionally when

facing difficulties in integrating the two factors, social studies

and English use, therefore the incomplete integration occurs as a

result.
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2. Interpretation of boundarization

1) Interpretation of lesson organization as similar to

an ordinary Korean middle school: Reflection of the

Korean teacher's cultural capital as a Korean, the

teacher's self regulating strategy

At 'C' international middle school, the social studies instruction

had very similar format or stages which could be found in

ordinary Korean middle schools. The teacher tried her best to go

through the stages, using English if needed, within the limited

class time. At the same time, three impinging characteristics

could be found which were the use of English, application of the

Korean curriculum, and the Free-Semester Program in the lesson

organization.

This phenomenon could be first interpreted as the reflection of

the teacher's cultural capital as possessing Korean identity.

"Cultural capital" here represents the term which Bourdieu(1986)

used. According to Bourdieu, cultural capital embraces all

resources such as language ability, general cultural common

sense, aesthetic taste, school system, educational

background(Bourdieu, 1986, Cho, 2002). Most importantly, cultural

capital refers to the capital which is accumulated physically and

spiritually(Bourdieu, 1986). Therefore in this stage, teacher 'G's

cultural capital which has been accumulated based on her own

Korean background must have reflected onto the lesson

organization. It was possible to identify certain stages, namely

the ceremonial stage, review-checking stage, instruction stage
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and closing stage, which are typical instruction stages that can

be found in ordinary Korean schools. As the teacher in charge of

the instruction is a Korean who is accustomed to the Korean

education style, the teacher possesses the identity as the Korean

social studies teacher and in that capacity led the instruction.

From prior research, it was revealed that a teacher's cultural

capital does indeed influence the way of instruction (Baek, 2012).

Therefore, from the teacher's perspective the teacher seemed to

achieve the objectives of social studies education based on the

Korean educational institution.40) In other words, because the

teacher perceived she was working in a Korean middle school as

a mandatory educational institution, and regarded herself as the

social studies teacher, not as the English language teacher, she

seemed to implement this perspective into the lesson organization.

On the other hand, the teacher's self compromise was reflected

in the lesson organization. Since the teacher had to consider the

use of English as the school policy, and the application of the

Korean curriculum and the Free-Semester Program as the

educational policy, it seemed the teacher had her own

compromise strategy in organizing the lessons. She reflected the

characteristics in whole instruction stages based on its

40) <Interview with the teacher> 2015.12.04.

G: The reason why I use Korean in this context is because I tried to follow 

what my old teachers used to do when I was in middle and high school. I 

believe I was socialized in this way. Therefore, I tried to make students 

concentrate on Korean naturally. If I were in English speaking countries in 

my early schooling, I would use a different strategy; however I believe my 

cultural capital is based on the Korean culture, since I feel from my bones 

I'm a Korean. 
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characteristic. For example, the teacher sought to reflect English

use during the main instruction stage, and the Korean curriculum

during the review-checking, instruction stages and the

Free-Semester Program during the closing stage. This can be

interpreted as the teacher's own compromise strategy in order to

grant balanced consideration to all policies enacted within and

outside the school.

2) Interpretation of transformation based on intentional

balance between social studies and English: the

teacher’s optimization strategy, aiming at the ‘lesson

target in everyday’, consideration of the context

between vagueness and differentiation

At ‘C’ international middle school, the transformation manifest

three characteristics. The teacher was conscious of completing

the compulsory curriculum issued by the government, and strived

to use intentionally optimized instruction materials in English and

strived to use Korean in explaining most contents on behalf of

the students.

This would be due to the distinguished context which the

teacher was obliged to consider in order to carry out the

instructions. The teacher had to use her own optimized strategy

in transforming instruction contents. In other words, since the

core of the instruction was based on the social studies contents

from the Korean curriculum, she had to be equipped with

appropriate content knowledge and curricular knowledge, and she
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also had to consider the application of the English use in

adaptable contexts, in this instruction, by applying it in

instruction materials for instance, and this could be interpreted as

her own optimized way of reflecting PCK as Schulman(1986)

pointed out.41) It was possible to recognize how Shulman's(1986)

teacher’s expertise was masterfully implemented strongly in this

instruction. Therefore, because the teacher had to complete the

corresponding social studies contents by considering English

context, her transformation behavior would be interpreted as the

teacher’s own optimization strategy which fits to the

distinguished context of the classroom.

At the same time, the reason why there was intentional balance

between social studies and English would be in the effort to aim

at the ‘Lesson Target in Everyday’. According to Cho(1999),

teachers tend to be influenced by realistic phenomena in the

classroom such as covering contents or preparing for tests, rather

than achieving the definite and explicit objectives, and this was

described as ‘Lesson Target in Everyday’ in the research. In this

research, the reason why the teacher opted for intentional balance

would be largely affected by the ‘Lesson Target in Everyday’.

For the teacher, achieving and following the Korean curriculum

41) <Interview with the teacher> 2015.12.04.

T: What do you emphasize the most when you prepare your instruction from 

the Korean textbooks? Where do you find contents in English from?

G: I try best to be sloppy, I try to keep my balance, rather than coming to 

nothing. I try my best effort to achieve all learning objectives from the 

Korean curriculum basically. (omit) It's true I face difficulties in finding 

corresponding contents from the foreign textbooks which fit to the Korean 

chapters. 
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would be very significant, however it would be more important

and critical for the teacher to apply English and cover the

required contents by any means possible, even by using Korean

language. Therefore, it would be inevitable to find frequent

switching strategies on the part of the teacher as she used

explanations and materials in both Korean and English at the

same time without definite standards.

Lastly, the teacher ‘G’s transformation can be interpreted as the

teacher’s consideration of the context in balancing vagueness and

differentiation. It would be challenging for the teacher to fit her

instruction into the students’ disparate linguistic and academic

level due to the changed admission policy. There existed

restrictions as the students’ English level was standardized

downward, yet still, she had to lead the instruction differently

from the ordinary middle schools in Korea. Therefore, it seemed

vague for the teacher to transform learning contents clearly

under such restrictions. She had to use English by any means;

therefore, she used instruction materials in English instead of

explaining contents in English, and this would be her own

strategy aiming for distinguished or differentiated instruction, and

the students seemed to adapt themselves to the circumstances.

3) Interpretation of Social Participation Structure as

varying based on type of language: teacher’s initiative

in discourse, passive students’ stance

From the observed instructions, it was possible to discern
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dominance of T-SS, T-SS’, T-t types based on SPS1, SPS2 and

SPS3 and T-G type known as SPS 4 occurring in almost every

instruction session from the observations. The incidence of T-SS

and T-SS’ was influenced by the type of language which the

teacher used, more specifically more students participated in the

interaction with T-SS type when the teacher used Korean and

less students participated in the interaction with T-SS’ type

when the teacher used or asked in English. The common

phenomenon here would be it was the teacher who had the

initiative or control in leading the interaction and this would be

that interpreted as the teacher’s will to lead her instruction

effectively in order to cover the given contents within the limited

time. T-t type as SPS 3 was also used based on hand-outs and

Power Points which the teacher made by herself, and these

materials were used in order to draw the attention of the

students, this strategy would also be the method the teacher

used intentionally in order to efficiently complete the required

contents.

On the other hand, the occurrence of T-G type, known as SPS

4 can be interpreted as the teacher’s intentional attitude toward

achieving day-to-day objectives since the teacher had to consider

how to implement the ‘Free Semester Program’. S-T type, known

as SPS 5 was hardly found from the observations. After all, this

illustrates the fact that the teacher had the initiative in the

discourse during the instruction. In other words, the students

perceived themselves as the passive participants since they knew
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and believed the instruction would be led by the teacher under

her management. Under the teacher’s management or initiative,

the teacher tried to achieve everyday objectives within the time

constraints, and the students seemed to be accustomed to this

environment. Cho(2001) described this phenomenon as the

‘controlled participation structure’; this situation can easily be

found in the Korean classroom instruction where the teacher

usually controls the interaction.

The authority of the instruction including the means of

instruction such as hand-outs and power-points was squarely on

the teacher's shoulders; while the students who acquired these

had passive roles(Lee & Cho, 2015). The reason why Social

Participation Structure differed based on the type of language

used during the instruction would be the results of the teacher’s

initiative and management, being well aware of the distinguished

circumstances.

4) Interpretation of boundarization: the results of the

teacher’s optimization behavior

There were certain rationales for the phenomena which took

place during the classroom instruction such as the teacher’s

behavior, interaction patterns, etc. In organizing lessons, the

teacher had her own perspective as a Korean teacher with the

Korean cultural capital or Korean identity and she strived to

negotiate within herself in order to achieve the goals or

objectives which she set up by reflecting on the required
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conditions both inside and outside the school. The teacher also

implemented her own optimization strategy in transformation of

the learning contents. By considering the students’ level, the

burden of completing the curriculum and the use of English, etc.,

she aimed for the lesson goals based on daily exigency as she

had her own responsibility of fulfilling students’ understanding of

the contents in the most effective way. Therefore, the teacher

herself had to negotiate between vagueness and differentiation. In

other words, she had to reflect the application of English by any

means possible to students with very disparate English and

academic levels, at the same time, she shouldered the burden of

offering somewhat differentiated instructions which could

represent the characteristics of the specialized middle school.

Lastly, it was evident the teacher held the initiative in the

discourse based on the ‘controlled participation structure’ and the

students took a passive position in the interaction since it was

the teacher who was aware of the distinguished circumstances in

order to manage and conduct the instruction.

To sum up, these rationales explain the teacher’s optimization

strategy and behavior in this distinguished context. According to

Cho(2001), the optimization behavior in everyday life represents

internal mediation of behavior patterns in order to aim for the

most suitable way of achieving everyday lesson target, therefore

adapting to and negotiating within oneself. In this context, at ‘C’

international middle school, the social studies teacher displayed

her own optimization strategy taking into consideration the lesson
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environment and striving to negotiate within herself in order to

conduct the instructions in her own effective way. In the

meantime, the social studies instruction manifest in the form of

boundarization as a result of the teacher’s behavior.

In other words, the teacher had to accommodate to the context

in order to manage the instruction in her own optimized way by

using both Korean and English at the same time. The teacher’s

self-reflection was applied based on her own PCK and ability.

The teacher herself had to mediate between distinguished context

in the fact of institutional and physical restrictions and her

everyday target lesson; this caused boundarization of the

instruction as the teacher implemented her own optimized

behavior strategy. Based on the principle of pedagogical

efficiency(Cho, 2001:332), teacher ‘G’ chose the most adaptable

rational behavior strategy in a situation where there were many

restrictions owing to school/educational policies. In this context, it

must have been inevitable for the teacher to carry out the most

optimized behavior in the instruction and this form was reflected

as the boundarization of social studies instruction with the

collision of English usage in the context where the school must

abide by its educational/school policy. The boundarization of

social studies instruction at ‘C’ international middle school is the

result of teacher’s optimization behavior accommodate to the

context of teaching social studies with English language use.
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VI. Conclusion

1. Summary

This research sought to find the meaning for students when

social studies instruction is operated in English as a tool of

instruction in an international middle school context. In order to

answer the research problem, the first research question started

with "How does a Korean social studies teacher try to construct

and organize instruction including transformation of contents in

order to teach social studies in English?". The second question is

"How do students participate in the classroom instruction when

the Korean social studies teacher teaches the learning contents in

English?" The last question closed with "How do students

perceive social studies instruction in English and what is the

meaning of this phenomenon?"

In order to answer the research questions, micro-ethnography

was applied by using classroom observations and in-depth

interviews at 'C' international middle school directed towards

middle school 1st grade students who participated in the social

studies instruction in English context. By applying the tools for

classroom instruction analysis, the following refers to the analysis

results based on the observations and interviews.

First of all, the lesson organization at 'C' international middle

school manifested as a vague ceremonial stage, review and

checking stage, instruction stage and closing stage. The general

lesson organization structure was similar to the structure which
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can be easily found in ordinary Korean middle schools. The

teacher distributed the frequency of English use in each stage in

accordance with time constraints, and the English use was

concentrated mainly during the instruction stage. Also, the

general flow of instruction proceeded reflecting three

characteristics which were the use of English, the application of

the Korean curriculum, and the enactment of the Free-Semester

Program. The three characteristics were reflected in certain

stages when conducting instruction.

Secondly, the social studies instruction in English at 'C'

international middle school was conducted mainly centering on

the hand-outs which the teacher reconstructed based on the

Korean curriculum, and the teacher intentionally used

English-oriented instruction materials including data, PPT, video

clips, etc. Also, the teacher used 'double-repetition' strategy by

using both Korean and English when giving explanations. The

teacher made effort to use student-friendly means including

many international data in order to get students involved in the

instruction. This kind of phenomenon appeared since the teacher

was saddled with the burden of completing the National Common

Curriculum under the compulsory education system and the

teacher tried her best to apply intentionally optimized instruction

materials considering the context. Most importantly, in the

instruction participant code-switching prevailed as the teacher

used mostly Korean in order to explain key terms or passages in

English considering students' level of competence.
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Thirdly, it was possible to identify 7 types of social participation

structures; each type was mostly influenced by what language

the teacher intended to use. T-SS and T-SS', T-t types were in

dominant ones which could be found during the instruction

sessions. The teacher tried to engage students by applying T-SS

using Korean and T-t was also a notable structure since the

teacher used re-constructed hand-outs in English, and sought to

encourage participation by any means of the hand-outs. Even

though T-SS' was also a dominant structure, it usually occurred

when the teacher asked the students the meaning of expressions

in English and only a limited number of students participated.

T-s and T-0 were also found when the teacher tried to lead

instruction within a limited amount of time; S-T was found

minimally among students with high English ability or active

characteristics. The instruction usually closed with T-G structure

based on group activities with dominance of Korean language.

These analysis results originated from the phenomenon where

there existed requirements from educational/school policy. The

actual reality in social studies classroom instructions was as

follows: There were contradictions stemming from English-use

policy since the actual instruction was composed of a greater

proportion in Korean than in English due to burden of completing

the required Korean curriculum. Moreover, as the Free-Semester

Program was implemented on behalf of middle school 1st graders

from the second semester, the written tests which they used to

take in English were abolished, and this led to diminished
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motivation for studying social studies in English. As the school

faced changes in admission policy under the government's

control, the overall students' English level was standardized

downward based on the random lottery system, and this made it

difficult to conduct instruction considering the students' widely

disparate English levels.

Out of this scenario, the boundarization of social studies

instruction arose. The boundarization here is the result of the

teacher's optimization behavior as the teacher herself mediated

between the language and the burden of completing the required

curriculum, between the language in use(Korean) and the

language in exams, or between the target language(English) and

the realistic difficulty in managing instruction due to students'

widely disparate English levels. The teacher felt a burden in

achieving complete integration between the social studies subject

and the use of English. As a result, the social studies instruction

had to be stopped at the boundary in keeping with the teacher's

own optimization strategy since the teacher started to build

boundaries intentionally when facing difficulties in integrating the

two factors,

The students perceived that the teacher would help or support

their understanding more in Korean than in English and they

expected the instructions would be led with the teacher's support

in order to adequately fulfill the Korean curriculum. For students,

this instruction would definitelybe interpreted just as a
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distinguished or special instruction rather than perceiving this

instruction as the social studies which is taught in English.

The phenomenon above could be interpreted with the following

rationales. The lesson organization pattern at 'C' international

middle school was found to be similar to that found in ordinary

Korean middle schools; this reflected the Korean teacher's

cultural capital as a Korean, as well as the teacher's self-

compromise strategy within the limited time constraints. Also the

rationale for the teacher's intentional transformation in balancing

between social studies and English would be largely affected by

the teacher's optimization strategy and aim for 'lesson target in

everyday'. Moreover the teacher sought to mediate between

vagueness and differentiation in consideration of the context. The

reason why the social participation structure varied according to

the type of language was due to the teacher's initiative in

discourse, and the students had to be passive in the context. To

sum up, since the teacher aimed for 'lesson target in everyday'

when facing severe restrictions, the boundarization of social

studies instruction took place as the result of the teacher's

optimization behavior to accommodate to the context of teaching

social studies using English language. The boundary inevitably

had to be created as the teacher also realized it would be

difficult to integrate both social studies and English use

completely.
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2. Implications and Suggestions

1) Theoretical aspect

This research sought to understand the meaning for students

when the social studies instruction is conducted in English at an

international middle school. As English language was used in the

social studies instruction, the actual phenomenon was somewhat

different, as contradictions arose due to educational/school policy.

This phenomenon where social studies stands at the boundary is

described as 'boundarization'. This concept is meaningful since it

provided an opposite perspective on hither to positive

observations regarding the integration of language and contents.

Although Snow & Met & Genesee(1989) reasoned that the

integration of content and language instruction implies the

integration of higher-order thinking skills, such observations

applied in the language classroom, but not in the content-oriented

classroom. Since the teacher of the social studies instruction in

the present research placed greater emphasis on delivering

knowledge, values, attitudes to raise a democratic citizen, the

English language and other factors such as admission policy, the

Korean curriculum, and the students' level served to obstruct the

implementation of social studies objectives. This raises the

implication that social studies instruction may encounter limits in

case other factors cannot be harmonized well in the given

context.

This research comes further implication in the sense that it has

given opportunity to focus on the importance of language during
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instruction. This research was done under a particular context

where both Korean and English languages were used together.

Essein(2010) posited a theory that positive cognitive effects can

be achieved when there are high levels of proficiency in both

languages. However in reality, there existed widely disparate

linguistic competence levels among students in the present study,

particularly in English; therefore this implies positive cognitive

effects cannot be expected from the context at 'C' international

middle school. As language, social studies content, and task were

expressed as important factors in forming academic literacy in

sheltered social studies classes(Short, 2011), this research has its

own implication since the language played a key role in leading

to 'boundarization' in this respect. What kind of languages are

used in the social studies instruction is a vital consideration, and

the further research in this area will be necessary for the

improvement in the social studies field.

2) Policy aspect

This research holds its implication in the sense that it has

honed awareness of importance of harmony between educational

or governmental policy and school operation. As mentioned earlier

in the research, the purpose of establishment of the international

middle school was to aid students who formerly lived abroad and

to satisfy the demand of early studying abroad, mainly with the

purpose of raising global talent in response to the globalization

movement. However, numerous opposing and detrimental side

effects such as the proliferation of private education were
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reflected from the international middle schools, and the illegal

expediency occurred in 2013(Lee, 2013), finally resulting in the

institution of the random lottery system from 2015, affecting

admission at 'C' international middle school as well. These rapid

changes in admission policy caused a severe gap between the

government's stance and the demands of the actual individuals'

who wish to enroll in this kind of middle school. As students

who were not equipped for the purpose of establishment of the

international middle school were selected under the government

supervision, this phenomenon influenced not only the school's

policy but also teachers, parents, and students overall, arousing

intensifying confusion. It has become an inevitable fact that

teachers themselves experience hardship in organizing their

instructions as the students' English levels are not the same as

their level in the early period of the school's establishment, and

some students as well suffer from instructions when they are

conducted in English. Therefore, it seems very important for

government to suggest adaptable and realistic policies taking into

consideration the fundamental purpose of establishment of the

international middle school, since it was also the government

which officially authorized its establishment at the outset.

On the other hand, this research is meaningful since it has

focused attention on the characteristic and identity of this kind of

middle school. Under the Elementary and Secondary Education

Act, this international middle school is a Compulsory Education

institution and a specialized middle school at the same time(Kim
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& Park & Kim & Ahn, 2016). This fact implies two things. First

of all, the international middle school must consider that the

school has the responsibility to cover the National Common Basic

Curriculum, and secondly, the school has to possess its own

unique features such as teaching in English or using foreign

textbooks, etc in order to maintain its characteristic as a

specialized middle school. In this research, it was possible to find

that the social studies instruction was situated on the boundary

as the teacher had to consider these two contexts at the same

time. Therefore, it would seem very important for such a school

to give specific and definite guidelines to the teachers, parents,

and students in view of the reality. The school needs to discuss

and recommend how to satisfy the two aspects of the school's

identity since these are significant factors which impinge on the

social studies instruction as well.

3) Practical aspect

The practical aspect deals with what's really happening in the

social studies classroom instruction within this kind of context at

the international middle school. There needs to be collaboration

within the social studies department in carrying out instruction in

English. It has been determined through the research that there

has not been agreement in defining teaching in English even

among the social studies teachers at 'C' international middle

school. The third research object teacher 'J' also conducted her

economics instruction in a similar manner but she used more

sources in Korean from magazines and newspapers when
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teaching her instruction.42) Therefore, agreement or discussion

seems to be indicated interms of how to define and conduct

social studies instruction in English within this distinguished

context where the teachers must regard both school and

government policies at the same time. Specifically, from the

methodological aspect, it would be important to reach consensus

about to in what extent the English language should be used,

what kind of materials would be used, and how to construct

hand-outs in English based on the Korean curriculum,

considering the students' level and students' preparation for

entering a Korean high school after completing the compulsory

education. A social studies teacher's council or association

meeting on a regular basis would be recommended in order to

fulfill the requirements in the given context at 'C' international

middle school.

In this regard, in this research, role of the teacher has great

implication who works in this kind of specialized context. As

Shulman(1987) pointed out, teacher education is a process of

developing 'pedagogical content knowledge', and this is connected

to further development of the teachers' theoretical knowledge and

practical abilities in the classroom at the same time(Compernolle

& Henery, 2015). This implies that the teacher should invest

his/her own effort to reflect the students' need and their

conditions. Park(2004) urged the importance of preparing the

42)  This fact was verified from the classroom observations and interviews 
with the teacher 'J' who is the thir research object teacher in this 
research. 
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curriculum and teaching materials thoroughly in order to

minimize confusion and discomfort in an English immersion

program. Even though the social studies instructions at 'C'

international middle school is not based on the purpose of the

immersion program, it is still significant and essential for the

teacher to be ready for this kind of instruction given the

particular context.

The international middle school is a school established under the

Elementary and Secondary Education Act and it is a specialized

school with a policy whereby the content subjects should be

taught in English. Social studies is a subject which focuses on

delivering knowledge, function, values and attitudes required in a

democratic society. Language itself is a very critical and essential

factor in creating and constructing social studies classroom

instruction. There should be clarity and accuracy in the policies

issued by the school and government for successful operation of

instruction, and there should be mediation and harmony among

the participants in this context including policy makers, teachers,

students, local community, etc. Fundamental review would be

necessary at this point of time from the perspective of national

consensus, social justice, students and teachers as well.
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국문 초록

영어로 하는 사회 교실 수업 질적 사례 연구:

‘C' 국제중학교 사회 교실 수업에 대한 의미를 중심으로

최 윤경

사회교육과 일반사회 전공

서울대학교 대학원

지도교수: 조 영달

20세기 이후 글로벌 시대의 개막과 함께, 이러한 국제화 움직임은

한국 사회에서 교육 분야에도 많은 영향을 끼쳤다. 특히 이러한 글

로벌 시대에서 영어가 비모국어 화자들간의 의사소통의 수단, 즉 국

제 공용어(English as a lingua franca)로 기능하기 시작했다. 이와

같이 세계화 시대에 적응하고 살아남기 위한 방편으로 모국어에 더

하여 영어를 배우고, 익혀야 하는 것은 당연한 것으로 여겨지기 시

작했다. 영어에 대한 강한 열정은 모든 교육 분야에서 영어가 국제

화 및 세계화의 필수적인 요소라는 인식을 갖게 하며 자연스럽게

우리 교육 현장에도 뿌리 내리기 시작했다.

이러한 상황에서, 사회과 교육 현장에서 영어 사용은 어떻게 이루

어지며 사회과의 목표는 어떻게 달성되는지가 하나의 의문으로 자

리 잡았다. 사회과의 목표가 세계화와 더불어 국가를 넘어 세계시민

으로서 필요한 자질과 역할을 강조하는 방향으로 변하고 있는 만큼,

세계 공용어가 된 영어가 사회 수업 현장에 적용되었을 때 어떠한

영향을 미칠지도 시사점을 지닌다. 이와 같은 상황을 반영한 연구가

매우 제한적이고, 대부분의 관련 연구는 제2외국어 습득 차원의 이
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머젼 교육에 초점을 맞춘 연구들로 이루어져 있는 만큼, 위와 같은

궁금증을 해결하고 시사점을 파악하기 위해 교실 수업 관찰은 불가

피했다.

교실 수업의 중요성과, 이러한 교실수업에 영향을 미치는 많은 요

소들, 예를 들면 교사, 제도적 환경, 수업 내용, 학생과 교사의 상호

작용, 그리고 무엇보다도 가장 중요한 요소 중 하나인 ‘언어’를 바탕

으로, 이 연구는 영어로 하는 수업의 의미와 그 의의를 찾고자 했

다. 다시 말해, 본 연구는 국제중학교에서 영어를 도구로 사용하는

사회 수업 환경에서 학생에게 갖는 수업의 의미를 찾는데 그 의의

가 있다.

세부적인 연구 질문은 첫째, 한국인 사회교사는 영어로 사회를 가

르칠 때 어떻게 수업을 구성하고 조직하며 학습 주제 변환은 어떻

게 하는가, 둘째, 교사가 영어로 수업을 진행할 때, 학생들은 교실

수업에 어떻게 참여하며 상호작용 하는가, 세 번째로 영어로 하는

사회 수업을 학생들은 어떻게 인식하며 이 현상의 의미는 무엇인

가? 이다.

이와 같은 연구 질문에 답하기 위하여, 경기도에 위치한 ‘C' 국제

중학교에서 2015년 2학기부터 영어로 하는 중1 사회수업을 미시기

술지(micro-ethnography)를 활용하여 수업 관찰, 인터뷰 등을 통해

질적 사례연구를 수행하였다. 교실 수업에 대한 미시문화기술지는

교사와 학생 사이의 상호작용을 바탕으로 수업 조직, 주제 변환, 사

회적 참여 구조를 중심으로 이루어졌다.

이에 대한 결과로써, 사회 수업이 사회수업 그 자체와 영어 사용
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사이에서 이도저도 아닌 애매한 형태로 경계에 놓여 있음을 발견할

수 있었다. 학교의 본질적인 목표였던 사회과 수업과 영어사용 사이

의 통합은 수업 운영에 영향을 미치는 학교 안과 밖의 여러 가지

제약들로 인해 어려움을 겪게 되었으며, 교사는 결국 한계를 직면하

고 완전한 통합의 어려움을 느낀 채로 두 영역의 경계에 머무를 수

밖에 없게 되었다. 구체적으로, 수업 조직은 일반 한국 중학교에서

발견될 수 있는 형태와 매우 유사했으며, 이는 한국 사회교사가 한

국인으로서의 강한 정체성, 또는 문화 자본을 지니고 있으며, 제한

된 수업 시간 안에 수업을 마쳐야 하는 교사 스스로의 타협 전략이

라고 해석될 수 있었다.

두 번째로, 교사는 자신이 재구성한 유인물과, 영어로 만들어진 파

워 포인트를 비롯한 각종 수업자료 등을 사용하여 학습 주제를 변

환했으며, 특히 이때 교사는 한국어와 영어 모두를 사용하여 ‘이중

반복’ 설명 전략을 택하는 것을 발견할 수 있었다. 이 현상은 교사

의 최적화 전략과 ‘일상 목표’ 지향에 영향을 받은 결과라고 해석될

수 있다. 다시 말해, 교사는 각기 다른 수준의 학생들을 상대로 영

어 환경과 수업 내용 전달을 모두 고려해야 했고, 따라서 자신만의

효율적인 학습 주제변환 전략을 택한 것이다. 결국 교사는 학교 안

과 밖의 정책들을 이행하며 학교만의 차별화된 수업을 제공해야 한

다는 부담을 바탕으로 애매모함과 차별화 사이에서 자기 자신을 내

적으로 조정하고 있었다.

세 번째로, 수업 관찰을 통해 발견한 7가지의 사회 참여 구조 중에

T-SS, T-SS', T-T 유형이 지배적이었으며, T-G 유형은 자유학기

제 일환으로 진행된 수행평가 등으로 인해 거의 모든 수업에서 발

견되었다. 이러한 사회참여 구조 유형은 교사가 사용하는 언어에 의
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해 달라졌으며, 즉 학생들은 영어보다 한국어로 교사가 반응을 유도

하고 상호작용을 시작했을 때 더 활발하게 참여하는 경향을 보였다.

이는 수업 담화에 있어서 교사가 주도권을 지님을 반영하며, 이에

따라 학생들은 불가피하게 수동적인 존재로 전락할 수밖에 없었음

을 보여준다.

이와 같이 사회 수업에 영어가 사용되었음에도 불구하고, 수업 환

경에는 여러 가지 제약들, 즉 국민 공통 기본 교육 과정에 대한 이

수, 자유학기제 운영, 랜덤 추첨제로 바뀐 입시 정책 변화 등이 수

업 현장에 영향을 끼쳤다. 교사는 불가피하게 수업 도중 한국어를

더 많이 사용할 수밖에 없었으며, 자유학기제 적용으로 지필 평가가

폐지되면서 영어로 시험을 봤던 학생들에겐 영어로 하는 사회 수업

공부의 동기가 사라진 상황이었다. 교사는 입시 정책 변화로 인하여

학생들의 영어 실력이 하향평준화 된 만큼 수업을 운영하는데 있어

많은 어려움을 겪을 수밖에 없었다. 이는 결국 실제 교실 수업에 영

향을 미치는 요인들이었으며, 따라서 교사는 불가피하게 자신의 고

유한 최적화 전략을 택할 수밖에 없음을 보여준다.

종합하자면, ‘C' 국제중학교에서 사회 수업의 경계화는 영어를 사

용하여 수업해야 하는 복잡하고 어려운 상황에 맞추기 위한 교사의

최적화 행동의 결과라고 할 수 있으며, 학생들은 이러한 환경에 자

연스럽게 적응되었다고 볼 수 있다. 이와 같은 경계는 교사가 영어

사용과 사회교과가 완벽하게 통합될 수 없음을 인지하고 불가피하

게 나타난 결과라고 볼 수 있다. 제도적, 물리적 제약들과 교사가

달성해야 하는 일상적 목표 사이의 특수한 환경에서 교사 스스로

자신을 조정하며 스스로의 성찰(self-reflection)이 반영된 결과라고

볼 수 있다. 그리고 이는 결국 교사가 스스로의 최적화된 행동 전략
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을 택하면서 사회 수업이 경계에 머무는 상황으로 이어진 것이다.

본 연구는 영어로 하는 사회 수업이 제도적, 물리적 제약 하에 한

계에 머물 수 없음을 보여준다는 차원에서 그 의의를 지닌다. 무엇

보다도, 이 연구는 교육, 정부의 정책과 실제 학교 운영에 있어 둘

사이의 일관성(consistency) 또는 조화(harmony)의 중요성을 보여준

다는 점에서도 의미가 있다. 정부에서는 특성화 중학교의 본질적인

설립 목적을 고려하여 적합하고 현실적인 정책들을 제안하여야 할

것이다. 동시에, 실직적인 차원에서 교사는 이러한 특수한 수업 환

경에 대한 올바른 해석과 학생들의 요구와 상태를 반영하는 자신만

의 고유한 교수법적 내용 지식(Pedagogical Content Knowledge)을

개발해야 할 필요성을 느껴야 한다. 사회 교실 수업을 구성하는데

있어서 ‘언어’는 매우 중요하고 필수불가결한 요소이며, 이와 관련된

연구들과 정책 차원의 논의들이 세계화를 경험하고 있는 사회과에

서도 앞으로도 끊임없이 이루어져야 할 것이다.

주요어: 국제중학교, 영어로 하는 사회 수업, 문화기술지, 교사의

최적화 전략, 경계화
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