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 Abstract 
 

 

Characteristics of a Cohesive School Environment in a Divided 

Society 

 

by  

Sukriye Isiyok  

 

Graduate School of Education 

Seoul National University 

Lifelong Education Major 

 

 

This study aimed to identify the characteristics of a cohesive 

school environment in a divided society and analyze them in depth. 

For this purpose, this study employed a field work in the Peace 

School①  in Zamboanga city in the Philippines. This school was 

chosen for being successful in providing a cohesive environment in 

conflict affected city and having several national and international 

peace awards. The data was collected mainly through a) a total of 

24 interviews were done with students, teachers, parents and 

principal of the school, b) participatory observation of a school 

activities and non-participatory observation of one classroom were 

done for 18 days, c) school documentations and other documents 

was used to find information about the school in the newspaper, 

internet sites, and social media. 

                                            

 

 

 
① The name of the school selected was given by the researcher 

in the present thesis due to the Institutional Review Board (IRB) 

rules. 



 

ii 

 

The study showed that the success for schools in divided 

societies is about getting people from different backgrounds 

together. In other words, the school should be a place where the 

school community; students, teacher, parents have a good 

relationships. Another success was identified by the graduate 

students who are teachers in the Peace school now as being able to 

adapt what they learned in the school in their life in the university 

and when they became teachers. Moreover, the school should be 

considered as a second home for the students as it is a place not 

only to improve academically but also morally.  

In addition, the results of the study showed that five main 

elements were found in providing a cohesive environment in the 

school; a) Non-sectarian system in the school, b) Practicing values 

with activities, c) Values integrated curriculum, d) Pre-service and 

In-service teacher training e) Home-visitations. In more detail, the 

school should not have a dominant culture or religion; on the other 

hand, there is a need to inform the students about diversities. 

Second, regular activities with different formats are considered 

important to practice some values and strengthen the relationships. 

Specifically, the school should have activities for students from 

different years, for teachers, for parents, and for the community. 

Third, universal values should be integrated in every subject to help 

the students find out how to apply these values.  

Fourth, teachers are considered as the most essential part as 

being role models for students. In this regard, the study shows that 

teachers should have a pre-service training in the university about 

topics; such as human rights, peace education, citizenship education, 

global education and educational courses. Also, this study 

demonstrates that university students need a long term practice of 

peace education as a pre-service training which can be done by not 

only take care of the students academically but also morally. In 

addition, In-service teacher training is needed to equip the 

teachers with some skills about how to deal with different 
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backgrounds and abilities. Lastly, the research states that the 

school cannot be successful in providing a cohesive environment 

unless it cooperates with parents. Accordingly, home-visitations 

are important to make contact with parents to find solutions to some 

problems and to know the student better. 

Furthermore, the study indicates that there are some challenges 

in providing a cohesive school environment. Firstly, activities are 

done in the school because it is hard to find safe places out of the 

school environment in armed-conflict areas. Secondly, teachers 

might have difficulty in dealing with bullying problem especially with 

newly enrolled students. From the findings, the study finally 

emphasizes that the teachers are too busy with the students by 

preparing activities, dealing with some problems and organizing 

home visitation for parents.  

 

Keywords: Peace through Education, Cohesive School Environment, 

Conflict-affected Areas, Universal Values, Values-integrated 

Curriculum, Global Educators.  

Student Number: 2014-22108 
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Chapter 1. Background 
 

Globalization made the world a small village by the 

developments in the transportation and communication. Besides the 

advantages, there are common disadvantages of globalization. 

Violence is emerging in the societies in several forms including 

terrorism, wars, crimes oppression and conflicts which are not just 

affecting one part of the world but affect the whole world in general. 

As the physics rule, butterfly effect, illustrates that flapping wing of 

a butterfly in Florida can cause a hurricane in China. Not long 

before that, the whole world was panicked of the Ebola virus 

pandemic which was started in the West of Africa nation of Guinea 

but spread to the world by transportation. Secondly, it is apparent 

how the terrorist groups disseminate its message to the world and 

gathers followers by using the power of social media. As a result, 

terrorism, wars and conflicts with their harmful political, economic, 

and social outcomes is influencing the whole world. 

There are conflicts all around the world between different 

ethnicities, religions and races. Ethnic conflicts are global problems 

as one example for this is South Sudanese Civil War where 10,000 

had been killed according to the International Crisis Group. Conflicts 

between religions also exist such as the conflict between two 

groups Muslims and Christians in the city of Zamboanga in the 

Philippines. Lastly, race conflicts which is still exist in America 

between Whites, blacks, Hispanics and Asian. 
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Chapter 2. Introduction 
 

This study examined one of the Gulen-inspired schools which 

is located in a divided society and show how it is possible to create 

a peaceful environment or peace islands -as Gulen states-in such 

conflict areas. For example, In Iraq, people from different 

ethnicities –Araps, Kurds, Turkumen,- and from different 

communions –Shia and Sunnah-are in conflict in the society. 

However, in the same country, in Gulen-inspired school they study 

in harmony. Thus, the school is able to change this disadvantage (if 

it is?) to an advantage that the students learn each other languages 

so that they graduate by learning four languages.  

Gulen-inspired schools are private institutions which are 

established by people who are influenced by the teachings of 

Fethullah Gulen. It first started in Turkey to gather people of the 

different backgrounds together and agree on universal values. Then, 

it spread all over the world and founded over thousand schools in 

over 150 countries.  

Gulen thinks that we have 3 big enemies which are ignorance, 

poverty, and internal schism. Among these ignorance is the worst 

one and the main cause of poverty and internal schism. Gulen-

inspired schools aim to accomplish the Gulen’s educational vision 

that is integrating of mind and heart (Gulen, 2002b) . Accordingly, 

quality education and focusing on the universal ethical values are 

the main two elements of the schools. The schools follow host 

countries’ curriculum and it has extracurricular activities focusing 

on the moral education. 

Educators in these institutions believe that altruism, love, 

mutual respect are the most important part of the success of the 

movement. Accordingly, dedication of extra hours is provided by 

teachers to strengthen the teacher-student and student-student 

relationships. Moreover, teachers organize extra after-school 

tuitions, weekly educational visits and field trips. In addition, 
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teachers in these schools visit each of their students’ homes to 

get to know their parents and get to know their students better. 

The Gulen approach can potentially have a large impact on the 

schools and the communities in conflict affected areas. In a study 

named The Role of Education in Peace and Conflict in Bosnia-

Herzegovina, the writer interviewed students and teachers for one 

week in one of the Gulen inspired schools. She states that the 

students were taking classes together without any religious and 

ethnical conflicts because the school was neutral about all the 

ethnicities, religions and cultures. She adds that the school is using 

Gulen Pedagogy in peace building with moral and behavioral 

education and academic achievement. In addition, it is working with 

the parents and community to provide peaceful coexistence in the 

school and outside of the schools (Buyukcanga, 2011). 

A study about The Effects of Hizmet Movement’s Educational 

Activities on the PKK2 shows that the increasing number of Gulen 

movement educational institutions in southeast of Turkey had 

caused indirectly decrease in the number of people who get 

involved in PKK attacks and recruits. Accordingly, firstly students 

who are involved in these educational institutions learn to live in a 

peaceful environment as a result they get discouraged about 

criminal activities. Second, students who live in suburban areas are 

students who are less motivated to go to school. However, by 

motivating them to go to school with extensive educational activities 

they are less likely to involve in PKK activities (Koc, 2013). 

 

 

                                            

 

 

 
2 The Kurdistan Worker’s Party (PKK) is a militant 

organization based in Turkey and Iraqi Kurdistan. 



 

12 

 

Figure 1: Comparison of Number of HM Students with Annual 

Number of PKK Militants and Attacks over time 

Source: The Effects of Hizmet Movement ’ s Educational 

Activities on the PKK (Koc, 2013). 

 

The research was done in a city of Zamboanga in the 

Philippines which has the population of 70% Christians and 30% 

Buddhist and Muslim people. As a result of the armed-conflict of 

Zamboanga city which affected more than 100,000 people, there is 

conflict between Muslims and Christians. However, Gulen-inspired 

school was built named as Peace School 3in a strife-torn region in 

1997.  The school has 334 students which it gains an equal 

attention of both Muslims and Christian parents. Parents are 

sending their children both for its excellent education and because it 

is promoting a culture of tolerance and co-existence.  

The research was based on the views of students, teachers, 

parents, and the principal on the school role in promoting a culture 

of peace both in the school and community. A case study was done 

in two schools with the elementary and secondary schools. In depth 

                                            

 

 

 
3 The name of the school selected was given by the researcher 

in the present thesis. 
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interviews, documentation and observations were done to get a 

clear definition of peace through education in a divided society. 

Students from several nationalities and religious groups were 

interviewed to talk about the difference in their experiences in and 

out of school environment. In addition, graduated students were 

interviewed to know if they developed the skills that needed to 

resolve conflicts and used those skills in their environment later. 

Also, teachers were interviewed to talk generally about the 

challenges they have in the school. Moreover, if they have any pre-

service and in-service training to resolve conflicts and teach it to 

their students. Parents were interviewed to talk about the school 

benefits on the families.  

In addition, classroom observation was done to see student-

student and teacher- student relationships. Documentation for 

peace awards, peace education training programs and 

documentation for curriculum design for peace education was 

collected.  

 

2.1. Purpose of Research 

 

The purpose of this study is to examine how schools can serve 

as a cohesive environment in a divided society. The study was held 

in a severely conflict-affected society where people from different 

religious backgrounds had big armed conflicts in the past and have 

conflicts nowadays. Also, the study illustrates that the focus should 

be on all of the following elements; the teachers, curriculum, and 

school-parent relationship, principal and shows how these elements 

have the biggest effect on the conflict resolution process. In 

addition, it shed light on the process that is needed to achieve this 

success. Moreover, the challenges in achieving this success are 

discussed in the end. 
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2.1. Theoretical Framework: Gulen Movement 

 

Gulen thinks that we have 3 big enemies which are ignorance, 

poverty, and internal schism. Among these ignorance is the worst 

one. So we should start with the educational problems to be able to 

find solutions to other problems. He also adds that development of 

the world is dependent on education which combines both mental 

and spiritual aspects because as a human we cannot satisfy our 

feelings with our minds and cannot satisfy our mind with our 

feelings. As a result we should start from genuine nature of human  

(Cetin, 2012) 

Gulen promoted moral values in secular school environment; he 

states that he teachers should represent the universal values 

including respect for parents, respect for one’s heritage, trust, and 

love for human being. Parents from different backgrounds should 

prefer these schools because they want their children to have these 

values beside the academic achievement (Unal, 2000). 

 

2.2. Research Questions 

 

The thesis will be based on the following research question: 

Characteristics of a Cohesive School Environment in a Divided 

Society  

In order to answer this question, the following sub-questions 

will be addressed: 

What is considered a successful construction of a cohesive 

environment? 

What are the elements or processes of this successful 

environment?  

What are the major challenges in achieving this success? 
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2.3. Significance 

 

There is a crucial need for peace and peace building activities in 

the communities especially in divided societies at all the levels; 

family, school, community and society to prevent conflicts or teach 

people how to deal with conflicts when it arises. Children grow to 

be the next generation of peace builders or perpetuators of violence 

as Maria Montessori stated “the child the promise of mankind”. 

As a result, schools are among the most influential ways to teach 

peace to the students, to make the students not just learn the 

meaning of peace but also it is important to provide a cohesive 

environment for these young generations through curriculum 

development, teacher education, and spread this environment to 

meet the school community that parents meet in several activities 

and events. Students should have the appropriate places to apply 

what they have learned in theory. Therefore, it is crucial to make 

the parents encourage and support this learning in home. In addition, 

parents could compose a cohesive environment with each other so 

students grow up in a peaceful environment to compose peaceful 

community which in turn results in the academic achievement of the 

students. 

 

2.4. Statement of Purpose 

 

The purpose of this study is to examine how schools can serve 

as a cohesive environment in a divided society. The study was held 

in a severely conflict-affected society where people from different 

religious backgrounds had big armed conflicts in the past and have 

conflicts nowadays. Also, the study illustrates that the focus should 

be on all of the following elements; the teachers, curriculum, and 

school-parent relationship, principal and shows how these elements 

have the biggest effect on the conflict resolution process. In 

addition, it shed light on the process that is needed to achieve this 
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success. Moreover, the challenges in achieving this success are 

discussed in the end. 

 

2.5. Settings and Contexts 

 

This study is subject to a number of limitations. First, the field 

study held between two to three weeks which might be not enough 

to do a field study. This research would be better if there was more 

time to get more information from the observations and interviews. 

Secondly, the interview time might have been too long for some 

students and they might have got bored because of the weather 

condition which is too hot when there is no air conditioning due to 

the electricity shortages. Finally, the interpretations and findings of 

this study might be affected by my own personal biases regarding 

the fact that all researches are subject to by the researchers’ 

biases. 

The parents who experience multicultural marriages and 

specifically families who have individuals from different 

backgrounds experience some problems related to the differences. 

So they prefer schools which introduce the diversities and 

consciously work on the differences as they do not want their 

children to experience these difficulties. They want their children to 

value and respect the differences rather than seeing them as 

disadvantages and turn them into advantages which in turn will 

benefit the family life and their children life in the future. Also, 

parents who live in armed conflict areas prefer these schools as 

being successful in providing a safe and peaceful environment for 

the students, especially to protect their children from involving into 

any harmful activities out of home.  

In addition, the parents who are aware of the diversities think 

that they should cooperate with the school to teach universal values 

to their children as they think that it is important to be a global 

citizenship. Also, the parents who prefer these schools believe that 
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knowing about others is not a barrier to know your culture. 

However, the radical religious parents or nationalistic parents might 

not want to send their children to these schools as they have non-

sectarian school system. Furthermore, they believe that their 

children should be equipped with some religious values in the early 

ages.  

Teachers who prefer to work in these schools are educators 

who are aware of the diversities; races, beliefs, and cultures and 

who believe that the students should be equipped with the skills to 

be global citizenships. These educators are mostly the teachers 

who attended one of the Gulen-inspired institutions or who have 

pre-service training about topics including multicultural education, 

peace education, human rights education, and Global citizenship 

education. Moreover, they emphasize the importance of molding the 

students with both moral values and academic achievement. In 

addition, educators not only integrate the values in their subjects 

but also show the universal values in their actions to be role models 

for the students. Lastly, the educators who prefer to work in these 

schools are ready to dedicate extra hours, energy, and time to their 

students as they see every individual student as a single world to 

explore and know that every student has a different skills and way 

of approach. They also believe that there is a crucial need between 

teachers and parents to understand the students and find solutions 

to some problems together.  
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Chapter 3. Literature Review 
 

3.1. Education’s Role in Conflict Resolution 

 

It is obvious that there is a global transformation movement 

working cooperatively to resolve conflicts in heterogeneous 

societies through education.  There are several examples 

worldwide.  Maria Montessori who is an Italian educator was among 

the very first contributors to promote peace through education to 

build a new world. Her philosophy of peace education is 

implemented in City Montessori School (CMS) in India which won 

the UNESCO Prize for Peace Education in 2002. The school is 

known about its effort in and out of school to build a peace in the 

society by its peace education programs. The education emphasizes 

the respect of the values of peace and tolerance. Also, it has a big 

effort in connecting Indian and Pakistani students at the war time in 

2001. Therefore, 20,000 letters were exchanged between these 

nuclear-armed nations and brought the students of these two 

nations together (UNESCO, 2002).  

The second example is the University for Peace which was 

established in 1980 by the European Center for Peace and 

Development to provide as it states in its web site: "provide 

humanity with an international institution of higher education for 

peace and with the aim of promoting among all human beings the 

spirit of understanding, tolerance and peaceful coexistence, to 

stimulate cooperation among people and to help lessen the threats 

to world peace and progress...". It has the academic programs to 

prepare the students to the postgraduate degrees and specialize in 

peace building scientific studies. In addition, publishing research 

studies on stating on details of the problems of peace and 

encouraging international conferences and cooperation on peace 

building field. In addition, University for Peace provides e-learning 
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programs by the HREA-UPEACE Human Rights Centre courses in 

various human rights issues.  (UPEACE, 2006) 

UNESCO seems to be emphasizing this approach by its 

constitution of 1945 that declared that peace through education is 

considered among the most important mission for it which says that: 

Education shall be directed toward the full development 
of the human personality and to the strengthening of 
respect for human rights and fundamental freedoms. It 
shall promote understanding, tolerance and friendship 
among all nations, racial or religious groups and shall 
further the activities of the United Nations for the 
maintenance of peace (UNESCO, 2008). 

In its report in 2008-UNESCO’S Work on Education for Peace 

and Non-Violence- UNESCO reported its several activities with 

member states which included the project named “ Promoting 

Quality Education for All: Human Rights and Democracy in 

Albania”. This project was about developing curricula for teachers 

on human rights education. The project was aimed at training 60 

teachers who spread to the country to train local teachers. The 

second example is The UNESCO Office work in Kathmandu in Nepal 

in 2008 which was about including human rights education in the 

national curriculum. This project was done with the cooperation 

with UNICEF and the Ministry of Education.(UNESCO, 2008) 

 UNESCO Associated Schools Project Network (ASPnet) is one 

of the longest running programs includes a network of 10,000 

schools, teacher training institutions and colleges in 181 member 

states. The program has projects and campaigns which the member 

educational institutions participate in with the aim of promoting 

understanding, peace and intercultural dialogue. (UNESCO, 2003) 

The Learning to Live Together Project which is inspired by one 

the Delors report four pillars of Education is started in 2012 to build 

a culture of peace through education. Moreover, the main aim is to 

build competences of students to better understanding of others by 
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putting yourself on their shoes. This program is being conducted in 

10 countries: Afghanistan, Australia, Indonesia, Malaysia, Myanmar, 

Nepal, Philippines, South Korea, Sri Lanka and Thailand. (UNESCO, 

2014b) 

 

There is a focus on global pedagogy used in schools to build 

peaceful societies under different names which are global 

citizenship, peace education, human rights education.   

UN initiatives focus on Global Citizenship Education by focusing 

on the Transformative pedagogy in all levels in the society. 

Beginning with the educational authorities, including principals, 

teachers, students, and parents should be trained to actively engage 

in the process of solving problems not only in the classroom or their 

society but also concerned with the global problems to be active 

participants in solving these problems. Principles of Global 

Citizenship education is shown by the diagram below (UNESCO, 

2014): 

 

Figure 2: Principles of GCE pedagogy  

Source: Global Citizenship Education (UNESCO, 2014). 
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Global Education which was developed by several scholars aims 

at focusing on providing the views of the learners to think more 

globally and integrate actively in the problem solution process both 

in national and international level. 

According to Hanvey, an attainable global perspective can be 

gained in five dimensions which are perspective consciousness 

which students recognize that people can have different views in 

the world, “state of the planet” awareness which is students get 

to know about the world conditions and problems, cross-cultural 

awareness which students learn to enjoy different cultures and 

relate their culture to the global culture, knowledge of global 

dynamics (Hanvey, 1975). The dynamics which students need to 

develop their understanding of the global systems, and awareness 

of human choices which students recognize that they can identify 

problems and have solutions to them by becoming a decision 

makers  (Anderson, 1982). 

James Becker defines the global education in his article Goals 

for Global education, he says that students should have the 

knowledge and empathy of different cultures in their nation and in 

the world by putting global education courses in the curriculum and 

teach them to look from different social, political and cultural 

perspectives. Accordingly, students will have a global perspective 

making them see themselves as a part of a global culture. Also, they 

will have the identity to actively participate in different groups and 

cultures (Becker, 1982). 

Peace education is mostly focusing on the developing conflict 

resolution skills with the focus on developing common values within 

community.  

Maria Montessori was among the first who stated that education 

is the only way to eliminate violence and war for all. She says that 

respect for diversity, global citizenship, and responsibility should be 

implicitly and explicitly a part of a child’s education. She adds that 

“Peace is a goal that can only be attained through common accord, 
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and the means to achieve this unity for peace are twofold:  first, an 

immediate effort to resolve conflicts without recourse to violence—

in other words, to prevent war—and second, a long-term effort to 

establish a lasting peace among men” (Duckworth, 2006). 

UNICEF has defined peace education with the focus on change 

in the behavior positively to prevent conflicts and violence with the 

process of promoting knowledge, skills, attitudes and values. With 

applying this process, people will be able to resolve the conflicts 

and promote a cohesive environment at an intrapersonal, 

interpersonal, intergroup, national or international level. Also, it 

emphasizes that peace education should be placed not only in 

conflict-affected areas but also in all societies because permanent 

changed behaviors requires a long-term process (Fountain, 1999). 

In addition, UNICEF put an emphasis on 8 stages which is adapted 

from Fishbein and HealthCom for changing behavior in peace 

education which is as follow:  

 

Human Rights Education was first mentioned by United Nations 

when it declared the years 1995-2004 as a decade for human 

rights education in the United Nations General Assembly. The 

definition for human rights education as “a life-long process by 
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which people at all levels of development and in all strata of society 

learn respect for the dignity of others, the means and methods of 

ensuring that respect in all societies”. According to UN, human 

rights education has 3 dimensions; First, knowledge and skills about 

human rights and learn to apply the obtained skills in a daily life. 

Second, advocate to human rights by developing values, attitudes 

and behaviors. Third, actively promoting human rights. World 

Program for human rights adapted an action plan in 2005-2006 that 

aim at (United Nations, 2012):  

 

UNESCO has related promotion of human rights education by 

providing quality education for every child in the world which was 

stated in the sixth EFA goal in Dakar Framework for Action 2000.  

It mentioned that quality education aims at “ development of 

individuals who possess the skills to act and interact in a just 

society”.  Human rights education allows people to participate in 

their communities and society in a constructive and respectful way 

for themselves and the others.  It aims to deliver outcomes such as 

personal and social growth, the respectful conduct of citizens 

toward each other and the provision of opportunities for learners to 

develop critical thinking and life skills (United Nations General 
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Assembly, 2004). 

Peacebuilding in divided societies is possible through getting 

people of the different political, economic and social backgrounds 

together to build a shared future which will help to build a social 

cohesion. 

 

3.2. Peace Education  

 

Countries adapted several names for global citizenship 

education for several aims. European countries have the citizen 

education which focuses on providing their students with the skills 

to involve in decision making and make them contributors to build a 

more democratic society by providing programs and projects in and 

out of schools. Moreover, Political structures exist to support every 

student to voice their needs which is provided more for secondary 

school students than primary school students to voice their opinions 

(European Commission, 2012).   

Human Rights education has been included in Southeast Asian 

school curriculum. South Asian cultures mandate the schools to 

teach the values and moral in 2001 with the cooperation between 

governments of 6 countries; Vietnam, Cambodia, Indonesia. 

Malaysia, The Philippines, Thailand and UN, lesson plans for human 

rights education was developed which are applicable to these 

countries’  cultures. Consequently, lesson plans was prepared 

separately for these countries for both primary and secondary 

levels of education. Here is an example of a curricular framework 

and an example of a lesson plan (Kaew, 2003)
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Figure 3. Southeast Asian school curriculum   

Source: Human Rights Lesson Plans for Southeast Asian Schools (Kaew, 2003). 
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Table 1: Southeast Asian school curriculum   

Source: Source: Human Rights Lesson Plans for Southeast 

Asian Schools (Kaew, 2003). 
 

Moral Education classes was adopted in South Korea after the 

Korean War for enhancing the Korean value system including 

development of traditional culture,  support for national 
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development, contribution to promotion of human rights and peace 

with the emphasis on anti-communism (Zeh, 1979).  

Global Education classes has adopted in Australian schools for 

encouraging the understanding between students, enhancing the 

values by theory and application and actively participating in the 

both local and global community by using the learned skills. Global 

education classes are provided in the primary and secondary 

curriculum in all the classes. Starting with raising the awareness 

between students about the global issues, students become 

gradually aware of the responsibilities and understand the rights, 

students need to care about others and being sensitive to others’ 

views. Lastly, participate in positive activities starting with their 

classroom, school and community. Here is a sample of the primary 

curriculum which has a global perspective (Curriculum Corporation, 

2008).  
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Table 2: Including a global perspective within the primary 

curriculum 

Source: Global Perspectives, a Framework for Global Education 

in Australian Schools.  
 

Ｔeachers must be trained in peace education to be able to deal 

with  

the conflict related issues. Studies show that teachers should 

know the global perspectives with their subject knowledge. Not only 

social science subject teachers but also other teachers from several 

fields should have the global knowledge. For example; music 

teachers should have the knowledge about the cultural background 

of the songs or the historical context for an instrument (Merryfield 

& Remy, 1995). 

Teachers have the biggest role in providing a non-

discriminative approach in the classroom which can provide a 

positive atmosphere for heterogeneous classes and specifically for 

disadvantaged groups.  Students learn more by their teachers’ 

way of acting when they speak, react to difficulties rather than 

learning from what the teacher teaches (UNESCO&Balasooriya, 

2001). However, UN in its global initiatives report says that there 

is a lack of teacher capacity both in content and by modeling it their 

teaching. Also, the report says that there is a lack of confidence and 

classroom materials for teacher use. To provide this, there is a 

crucial need to teacher development programs not only for global 

citizenship classes but also for teachers of other subjects (UNESCO, 

2014).  

 

3.2.1. Experiential learning  

 

If the ultimate goal is to promote a cohesive environment in the 

schools then experiential learning can be adapted in school system 
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which is defined by John Dewey as learning by doing in his book 

named school, learning and society.  Also, Dewey in his book 

education and experience points on continuity and interaction 

between the learner and what is learned to have an educational 

experience .Accordingly, practice of a learned concept is needed to 

develop that skill which takes a long time to attain. The figure below 

illustrates John Dewey’s model of reflective thought and action. 

Figure 4: Dewey’s model of reflective thought and action 

Source: The concept of experiential learning and John Dewey's 

theory of reflective thought and action (Miettinen, 2006). 

 

Students need to practice how to engage with others from 

different backgrounds by gathering in a platform to share their ideas 

and try to get to know the others (UNESCO, Balasooriya, 2001). 

 

3.2.2. Transformative Learning 

 

People’s worldview affect the way they act which in turn could 

cause both of these results; a culture of violence or a culture of 

homogeneity. Transformative learning can help the individuals to 

transform their worldview from a culture of conflict to a culture of 
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peace. According to the theorist Jack Mezirow, transformative 

learning happens when people experience “a conscious recognition 

of the difference between [his] old viewpoint and the new one and 

makes a decision to appropriate the newer perspective as being of 

more value” (Mezirow, 1978). 

Empathizing the universal values and shared values including 

peace, tolerance, and respect in schools are the starting points for 

building a cohesive environment in schools which can be extended 

to the community. Students, teachers, principals in divided societies 

are from different backgrounds who have different values and 

perspectives which leads to a different kinds of violence or conflict 

in school setting. Accordingly, it is crucial to come together to build 

shared values.  

Philosophers and Social scientists gave different meanings to 

universal values although they had common values. Democratic 

universal values were given a special place in today’s world by 

considering that it helps to formulate other values such as tolerance, 

liberty, equality, and the right to choose and speak freely (Sen, 

2000). The report of Association of Teacher Educators Conference 

in 1996 underlined a research-based pedagogy for emphasizing 

democracy for unity with the respect to diversities as teachers 

attempt to influence students’ value development by both dictating 

students’ values and violating students’ values.   

Four dimensions for universal values was mentioned in Kinnier 

et al. (2000) work which are “Commitment to something greater 

than oneself” , “Self-respect but with humility, self-discipline 

and acceptance of personal responsibility”, “Respect and caring 

for others ”  and “ Caring for other living things and the 

environment ” (Kinnier et al., 2000). In addition, in her paper 

mentioned that Mahatma Ghandi has defined the universal value as 

non-violence and added that although non-violence is not practiced 



 

 

 

 

32 

 

in the world, people everywhere value nonviolence.  

UN in its report for global citizenship emphasizes that schools 

are lack of atmosphere for values including human rights, respect, 

peace, tolerance for cultural diversity, and justice. Instead, schools 

are the place to enhance the inequalities between genders, groups 

which in turn empower the atmosphere for bullying and enhancing 

the social problems (UNESCO, 2014).  

Literature shows that deliberation is possible in clearly divided 

societies when there are considerations of the levels in the society 

including principals, teachers, students, parents, the community, and 

educational authorities. 

Global Education approach to textbook design should be adopted 

in schools that are possible by inclusion of the narratives of the 

different sides. In addition, National curriculums in the schools are 

seen as obstacle to the flexibility required for global citizenship 

education. Also, there is a need to the school materials that focus 

on the global perspective. 

Social sciences or language courses are the dominant subjects 

that have the global issues although; all the subjects should include 

global subjects. Accordingly, peace education curriculum should be 

included to other regular classes with the support with 

extracurricular activities as UNESCO framework for teacher 

education report shows (UNESCO, 2005):  
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Figure 5: Peace Education Curriculum  

Source: Peace Education, Framework for Teacher Education 

(UNESCO, 2005). 

 

UN in its global initiatives states that schools are still traditional 

in making the students pass their exam and prepare for the work 

they are leaded to be. However, there is a crucial need for raising 

global citizens who are equipped with the skills and values that is 

needed to face the global challenges. This could be accomplished by 

introducing more innovative and participatory approach for both 

learning and teaching styles. In addition, the report says that the 

curriculum and textbooks are full of stereotypes, enhancing the 

social division by excluding some minorities or groups. However, 

the textbooks have to have a participatory approach to include the 

marginalized groups because beliefs are difficult to be changed in a 

short time (UNESCO, 2014).  
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3.3. The Role of Humanitarian Aid in Education 

 

Humanitarian aids for educational purposes can get students 

from different backgrounds together. According to the UN report 

more than 40 percent of the out-of-school children live in a 

conflict affected areas. UN in its report mentions about barriers to 

school enrollment and completion. In addition, it says that education 

in the conflict areas can support the children and give a sense of 

normalcy. Also, the report states that only 2 percent of the 

humanitarian aids are used for education which a bigger amount 

should be given to education as a post-conflict reconstruction plans 

(UNESCO, 2014a). 

Moreover, intercultural dialogue and opportunities to get people 

of the different backgrounds together which are one the most 

important factors in making them understand each other.  Social 

activities and campaigns such as sports, music, and writings are 

successful means to get people together.   

 

3.4. Elements for Education in Conflict 

Situations 

 

There are some important elements that global educator should 

have. Merryfield who is one the leading supporters of global 

education states four lessons that she learned from her experiences 

and researches about teacher educators. First, “It is important for 

teacher educators top articulate what global education means and 

their teacher program ” . Second, “ Teacher educators must 

understand and participate to some degree in the national and 

international contexts of global education ” . Third, “ Teacher 

educators must understand and take advantage of local contextual 
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factors and resources in order to build and maintain an effective 

program ” . Fourth, “ Teacher educators must understand the 

controversial nature of global education and be proactive in their 

networking, curriculum and course development” (Merryfield & 

Harris, 1992). 

 

 The world will need well-prepared educators who have the 

knowledge, skills and experiences of global and international 

education. Teachers need to be trained not only with knowledge 

which is converted into memory but also the skills (Galtung, 1967). 

Moreover, experiences with the content could be given in teacher 

education programs; pre-service teachers can have the field 

experience by working with talented global educators (Merryfield, 

1995).  

According to Merryfield, Pre-service teacher education on 

global education should be a priority in Higher education 

(Merryfield, 1994). A study done about the pre-service teachers’ 

attitude about the multiculturalism in South Korea demonstrated 

that most of the teachers have a problem with defining the concept 

of multicultural education. However, the study goes on to say that it 

is crucial for pre-service teachers to define multicultural education 

by their word to deal with multicultural students (Watson, Park, & 

Lee, 2011). In addition, pre-service teachers should be prepared 

for a Culture of Peace to help their students to learn how to deal 

with conflict related topics and to make the schools promoting social 

cohesion by an effective peace education curriculum. A study on 

pre-service teachers in the Bachelor of Education degree who have 

completed 8 month of teaching practicum showed that six core 

values should be provided in an affective peace education 

curriculum; conflict resolution strategies, peaceful classroom 

environments, modeling and sharing pace values, developing explicit 
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peace curricula, promoting global awareness, and promoting peace 

through teacher preparation and training  (Wilson & Daniel, 2007). 

 

UNESCO introduced a curriculum for teacher training program 

to make them better understand psyche of their students in why 

they can achieve or not achieve their goals in learning. In addition to 

show the teachers how peace education can be included in the 

school curriculum and how they can practice peace education in 

school. The table below shows the theory and practice for teacher 

training. For example, educational psychology helps the teachers 

understand characteristics of the students and the educational 

processes they have to go through. Teachers think about motivation, 

self-esteem, dependence, problems and the cause of violence their 

students have and try to provide solutions to these problems in a 

positive way (UNESCO & Balasooriya, 2001). 

 

Figure 6: Including a global perspective within the primary 

curriculum.  

Source: Learning the Way of Peace. A Teachers’ Guide to Peace 
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Education (UNESCO&Balasooriya, 2001) 

Here is an example of activities teachers can do:  

Figure 7: Including a global perspective within the primary 

curriculum.  

Source: Learning the Way of Peace. A Teachers’ Guide to Peace 

Education (UNESCO&Balasooriya, 2001). 

 

Teacher training should be focusing on the participatory 

teaching and learning and on the global education subjects such as 

children’s rights and conflict resolution skills (Fountain, 1999). 

For promoting a participatory approach, teachers should adopt the 

role as a facilitator in the classroom which requires a student 

centered learning environment. UNESCO when defined Peace 

Teacher, it included among the roles of the teacher ａｓ a 

facilitator and a climate builder role as it shown below 

(UNESCO&Balasooriya, 2001):  
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Figure 8: Teacher’s Roles as a Facilitator.  

Source: Learning the Way of Peace. A Teachers’ Guide to Peace 

Education (UNESCO&Balasooriya, 2001). 

 

School principal should provide platforms for parents to express 

their ideas and have an interaction with other parents from different 

sides. UN emphasizes that one of the barriers for global citizenship 

is that School principals with the cooperation with teachers should 

be models in practicing the skills that we need the students to have 

by providing that environmental participatory approach, listening to 

everyone’s ideas in solving problems, reporting the policies that 

prevent any kind of conflicts in the school (UNESCO, 2014a). 

Government with its constitution and Non-Government-

Organization support for schools is important. Most of the countries 

did not integrate peace education in the school system around the 

world, but a few countries such as the Philippines and Uganda 

mandate peace education in the school system. However, there is 

still a lack of resources and teacher education programs to support 

these programs. 

UN states that there is a crucial need for a support from the 
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governement and stakeholders to ban the division in the society and 

proomote a peaceful society. Moreover, a broad vision for the 21 

century to equip the students with the values and create a 

generation that focuses on the common good by the revision of the 

goals and targets (UNESCO, 2014). 

 

3.5. The Gulen Movement 

 

In order to better understand the Hizmet movement there is a 

need to look at the condition where it first initiated and its cultural 

struggle on education. There was a big gap between two views of 

people in Turkey who are the Kemalist view and the religious 

people view. The first group of people is the Kemalist people who 

are the followers of the Mustafa Kemal Ataturk and his associates 

who were the founders of Turkish Republic after the collapse of 

Ottoman Empire in 1923. As a nation-building project, Ataturk has 

adapted France secularism (separation of state and religion) as a 

way to modernity which was the strictest way of positivism and 

materialism. Different from United States way of Secularism which 

was aiming to protect the rights of religious groups from state 

manipulation, French Secularism was conducted in Europe as a 

solution to the religious wars and was seen as an essential element 

of stability and peace in Europe as a state system which in turn was 

considered as a fundamental way of modernity. 

This strict shift toward modernization in Turkey caused big 

normative struggles. People who supported the idea of 

Westernization were called Westernizers and they claimed that 

anything related to religion is the cause of decline and inferiority to 

the West. The second group is the religious group who considered 

the lack of religiosity as a cause of decline of the Ottoman Empire. 

As a result they did not participate in any new educational system 
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and modern state which caused them to be excluded from the 

modern society and they did not have any social status for years 

(Yavuz & Esposito, 2003). Polarized division between people left 

versus right, Alevi versus Sunni, Turk versus Kurd has been a 

cause for a conflict between these people and more than five 

thousand people were killed in 1970s. 

Gulen is the most famous and influential Turkish scholar in 

Turkey. He is known by his efforts in building peace and actively 

promoting interfaith and intercultural dialogue starting with building 

a positive atmosphere between Muslim and non-Muslim including 

Jewish, Catholic, Armenian Orthodox, Greek Orthodox communities 

in Turkey. Then he expanded this to abroad starting with meeting 

the late Pope John Paul 2 in 1998 and meeting with other religious 

leaders. He was awarded several peacebuilding awards including 

the Manhea Peace Prize in 2013 in Korea, he was named as to be 

TIME Magazine’s100 Most Influential People in the world in 2013 

for promoting peace and tolerance by being honorary president of 

Rumi Forum in USA (dialogue center), he considered as The 

World's Top 20 Public Intellectuals”  by the magazines Foreign 

Policy and Prospect in 2008, and EWI Peace Building Award by The 

East West Institute (EWI) in 2011. Recently he was awarded 

Gandhi King Ikeda Peace Award in 2015. 

Gulen made big efforts to waken the young people who were 

engaged in radical ideologies and extremists which caused political 

and social conflicts at that time(Cetin, 2012). In 1970s’ Gulen 

reconciled this big gap between secular group and religious group of 

people by spreading the idea of peaceful coexistence and mutual 

understanding. Moreover, he worked hard to teach his students to 

work toward repairing polarization between groups with the focus 

on education.   

He encouraged people to do activities in categories including 
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intercultural dialogue, media, philanthropy, and health care. Most of 

the activities are not-for- profit companies and institutions and 

some of them are for-profit companies. User fees and donations 

from the people who are involved in are used as a financing source. 

However, the movement is not using the government funds 

including the funds from the Turkish government.  In addition, it 

started in Turkey but in a short time it has spread to other parts of 

the world (Yilmaz & Esposito, 2010). People who were influenced 

by the ideas of Gulen are involved in the Gulen (Hizmet) movement; 

the movement is defined in its website as follow: 

 Hizmet literally means service. The Hizmet movement 

is a civil society movement inspired by the teachings, 

values and principles as espoused by Fethullah Gulen, 

an Islamic scholar and peace advocate. It is civic, 

independent, non-hierarchical, autonomous, loosely 

connected and inclusive. It began in the 1970s in 

Turkey as a grassroots effort to enable and empower 

the grass roots of Turkish society. It was and has 

remained funded by voluntary contributions from the 

ordinary public and staffed by voluntary participants 

who work as administrators or teachers for no or 

nominal wages (Hizmet studies, 2014). 

Kimse Yok mu (KYM) is an international, non-profit 

humanitarian aid and development organization active in 113 

countries. It was chosen as a leading NGO for Turkey and 

considered among one of the best 100 NGOs in the world by Global 

Geneva in 2015.  A report by Kimse Yok mu shows that they have 

drilled 1,622 water wells in 17 countries, cataract operations 

conducted for 25,577, 31 built 31 schools with 4 social complexes 

constructions (Dormitory, Hospital, Kitchen) in 12 countries. The 

organization has built 9 orphanages and renovated 13 orphanages to 

support more than 53,000 orphans. Two towns were built which are 
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Pakistan Iqbaliye and Sudan Orhaniye.  Disaster team had been in 

11 huge disaster areas to provide rescue with medical and 

psychological support. Humanitarian aid for 200,000 families was 

provided in Turkey. Relief assistance was provided for 1.5 million 

families in 113 countries and 70 million Turkish Lira (TL) were 

provided for Syrian Refugees  (Kimse Yok mu, 2015). 

The Journalists and Writers Foundation (JWF) was founded in 

1994 with the aim of cultivating a culture of living together in the 

society. JWF is active in 6 platforms which are Abant Platform, 

Intercultural Dialogue Platform (IDP), Dialogue Eurasia Platform 

(DA Platform), Medialog Platform, and Women ’ s Platform. 

Recently, it has an International Peace Projects Program which 

provides $50,000 to ten projects which aim to prevent conflicts and 

find solutions. Also, it had a high level UN reception in New York 

with the theme of “Education for Sustainable Development” in 

2014.  In addition, a penal about “Respect for Sacred Values” 

was held at the United Nations Geneva (GYV, 2015). 

Media was used to increase the public awareness about 

understanding others and emphasize the importance of education. 

The aim of the media according to the movement is: 

The Gulen movement seeks to build “social capital” 
through engagement with the full range of human 
practices, creating civil societies through media 
projects that promote moral living and robust 
encounters with beauty, goodness, and truth; “works 
of love.” Media can be oriented positively to foster 
social compassion and charity, to critique injustice and 
violence, to provide voices for otherwise silenced 
citizens, and to hold up for societies and individuals the 
highest, rather than the lowest, human aspirations and 
ethical horizons (Gulen movement, n.d.). 
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Moreover, there are more than 20 Gulen-inspired publishing 

houses in many languages in many countries to focus majorly on 

education and dialogue between different groups. For example, a 

monthly journals including Sizinti was published and- exists to 

today- by a group of teachers engaged in the Teacher ’ s 

Foundation to support the public awareness about education. This 

journal was the highest selling journal in Turkey with the editorial 

part is written by Mr. Gulen. Also, Newspaper and TVs are also 

established including Zaman newspaper and Samanyolu TV, Dunya 

TV to be the voice of unheard. In addition to Cihan News agency 

which is active in 50 countries (Gulen movement, n.d.). 

 

3.5.1. A Universal Approach to Islam 

 

Gulen states that Islam has three meanings in concentric circles 

which one within the other. The narrowest one is Islam which is the 

name of the religion which tells us how to conduct our lives as 

Muslims. The second meaning refers to the attributes and actions 

which is independent of the person. Such us being honest is an 

Islamic attribute but it could be also an attribute of non-Muslim too 

while the religious classification is not. Also, stealing is a non-

Islamic act but it could be found within a Muslim. The third circle 

which is the most wide and encapsulating meaning of Islam “laws 

of creation” which everyone believes in whether s/he accepts laws 

of religion or not. By doing this, Gulen makes the difference 

between two notions which are Islam and Iman. Iman is the belief in 

God which consists of these 3 dimensions as shown in the figure 

below (Celik, 2009). 
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Figure  9: Three concentric meaning of Islam  

Source: Gülen’s Islamic ethic of the middle way, Muslims Between 

Tradition and Modernity (Celik, 2009). 

 

Gulen’s universal approach to Islam made it clear for people to 

accept that every person from different backgrounds, religions, and 

groups have positive attributes which allows making a common 

ground with others (Celik, 2009). Gulen’s educational perspective 

is based on this universal approach that without it, there would be 

no Gulen-inspired institutions due to the religious, political, and 

cultural conditions in countries. The following diagram shows the 

common ground with the other people. 
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Figure 10: A universal Approach to Islam by Gulen 

Source: Gülen’s Islamic ethic of the middle way, Muslims Between 

Tradition and Modernity (Celik, 2009). 

 

Gulen’s educational perspective is that science and spirituality 

is interrelated. He also supported the saying by Albert Einstein 

“ science without religion is blind; religion without science is 

lame”. Accordingly, there is a need for science and technology to 

better understand the world and Islam as he states in his book 

“Avoiding the physical sciences due to the fear that they will lead 

to heresy is childish. Seeing them as contrary to religion and faith, 

and as means of rejecting religion, is prejudice and ignorance" 

(Gulen, 2001). Spirituality in Gulen’s perspective could be religion 

for people who have religion and a set of values and morals for 

others. 

 

3.5.2. Education 

 

During the Westernization period in Turkey, parents were not 

sending their children to schools because they were fearful of the 

atheistic influence on their children. However, they discovered the 
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Gulen’ s idea of combining morality with modern skills. They 

preferred to send their children to these institutions which are 

concerned with building a universal character for students who are 

from different backgrounds and ethnic groups. In addition, parents 

preferred these institutions for their belief that these institutions 

are protecting their children from the bad habits such as drug abuse. 

In 1980s and 1990s Turkey was developed in terms of 

liberalism which had a big effect on spreading Gulen-inspired 

institutions in Turkey. With the financial support from business men, 

these institutions have provided dormitories, living expenses and 

scholarships especially for out-of-town students.  

 

3.6. Gulen Inspired Schools  

 

According to Gulen, educational institutions should have two 

characteristics together which are the quality education and focus 

on the universal ethical values.  Studies are done to show the 

success that Gulen- inspired schools have achieved in adapting 

these two fundamental elements together. Quality education is 

provided not only in less developed countries but also in the 

developed countries by providing high educational standards (A. O. 

Polat, 2010). According to a study about Gülen-inspired Indonesian 

schools success in Indonesia, it says that these schools received 13 

of the possible 16 medals at the International Science Olympiads. 

Not just the quality education but also the school is described as 

educating a whole student with the heart and mind. And provide an 

education in international standards to make them be able to study 

in anywhere in the world.  Interviews with principals show that 

they agree on:  

[Our school] produces quality students who are good in 
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science, belief and personality and [who] live side by 
side with others no matter what their nationality and 
religion is, bring good message, and live life with love 
and create peace in the world. The most important 
achievement in our school is student character 
development, success to go to favorite university of 
alumnus and student achievement at the national level 
and international. 

 

Also, the community around these schools trusts the students 

because of their high moral values and their focus on education.  In 

the principle words (Johnson, 2010): 

Our students have already achieved the praise of other 
school teachers and university professors that they are 
well educated and show very high moral values. They 
say the students are not only hardworking but also well 
mannered. Many government officials know about our 
school’s students and their achievements and they 
thank to our school administration for this and 
rewarding our staff and students. We got the best 
position at national Olympiads in all Indonesia receiving 
11 medals. 

This year is the 11th year of the existence of our 
school in Indonesian education. We have many positive 
responses from the society, government, schools and 
universities. They like our school system. The 
boarding school is more effective and efficient to teach 
and guide the students to reach their goal. 

The Gulen-inspired schools in Australia have the goal of 

building a ‘Golden Generation’ who will be against a ‘Clash of 

civilizations’ with the focus on the high standard education and the 

focus on the character development of the students.  Isik College in 



 

 

 

 

48 

 

Victoria accomplished a first place with 100 percent of university 

entry and Sule College has placed second with 99 percent of the 

entry.  Also, Sule College was ranked in the top 8 percent of the 

schools in NSW in Higher School Certificate (HSC) in 2008. 

Accordingly, 50 percent of students received scores 90 and above 

and the other 50 percent of the students have received a score 

between 80 and 89. In addition, 89 percent of the students received 

scores above 80 in advanced English.  

In addition to the success in the educational field, Gulen-

inspired schools in Australia are known for their focus on the 

universal values for its students who are from 42 different cultural 

backgrounds including tolerance, multiculturalism, respect, harmony 

and dialogue. Moreover, senior students in these schools are 

involved in interfaith dialogue programs with Muslim, Jewish and 

Christian students to talk about their opinions and share 

experiences (C. Polat, 2010). 

 

3.7. Elements of Gulen-inspired schools 

 

3.7.1. Teachers 

 

The commitment of the teachers is among the most significant 

points of the movement. Gulen makes a clear distinction between 

teachers who pass on information and educators who are 

communicating information. Educators have a positive effect on 

their students’ attitudes because of the educators’ behavior as 

treating their students as friends rather than treating them as just 

being students (A. O. Polat, 2010). 

Gulen states that combining both action and spirituality is 

essential for being an effective educator, if not, anything is said by 

the educator will not have an effect on the students. He goes on 
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explaining that educators should believe that every student is a 

single world that need to be discovered and even the most difficult 

people has positive attitudes. Also, the relationship with others 

should be based on the mutual trust and common ground (Yucel, 

2011). Moreover, altruism is the most important element of 

educators in Gulen-inspired schools (Unsal, 2010).  

Teacher must integrate substance with meaning before 
presenting it to child. The teacher should possess a 
sense of being useful to the student and should have 
feelings of self-sacrifice. A teacher should suffer deep 
inside searching for ways to help kids learn better. A 
teacher should be systematic, disciplined, and possess 
exemplary behavior.  

3.7.2. Parents 

 

Gülen believes in the importance of education within the family. 

For this reason, establishment of families with strong values, rules, 

orders, and discipline is very important. The love, compassion, and 

peace in family life that kids experience during the times of initial 

development of their feelings, has direct positive impact on the 

character and physical health of the children. Today’s statistics 

propose that people who commit crimes largely either had a family 

problem or came from a problematic family. According to him, a 

good family and orderly family life is essential not only for a healthy 

upbringing of a generation but also for a healthy continuation of 

social structure. No matter how influential schooling is and how 

much it can give to children, it will not be as permanent as those 

values given by the family (Gulen, 2002). 
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3.7.3. Community 

 

Fethullah Gülen mentions the necessities of establishing a 

positive direction in education, in cooperation with the state that will 

be further fostered by the family, a friendly and safe neighborhood 

by, and by proper publications that appeal to the conscience of the 

public are supportive of universal human values. He continues to 

say that whenever family, school, and community work together to 

equip new generations with uplifting values, to nourish their souls 

against social erosions, and to strengthen their hearts, only then can 

we consider ourselves to have accomplished enough to give us 

much hope for the future (Gülen, 2002). 
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Chapter 4. Methodology 
 

This research used a qualitative research approach on schools 

role in providing a cohesive environment in divided societies. 

Qualitative research methodology was used for several reasons. 

First, According to De Vaus qualitative research method is useful to 

understand a behavior or situation within its wider context and 

regarded as a rich source of information about situations and real 

life people(De Vaus, 2002). In current study, a practical application 

of peace education in school will be demonstrated.  

  Second, Qualitative method is mostly about how and what 

questions which are commonly used to better understand what is 

going on about a topic (Seidman, 1991). For this study, there are 

following 3 major what questions:  What elements or processes 

does it take to attain this success?, What is considered success?, 

and What are the major challenges in achieving this success? Also 

the study asks the following how question: How is a cohesive 

environment defined?  

Third, qualitative methods makes the researchers play an active 

role in the research (Creswell, 2005). In this study, I am as a 

researcher collecting the data and interpreting the findings (Stake, 

1995).  

Fourth, it is mentioned that a good qualitative research uses 

more than one method interviews, document analysis, audio- visual 

materials, and observation (Creswell, 2009). In this study, interviews 

were conducted, observations were made, and documents were 

analyzed. 
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4.1. Research focus 

 

To achieve its purpose this study will ask “How can schools 

serve as a cohesive environment in a divided society?”.  In order to 

answer this question, the research answers five specific sub-

questions through a composition of a two phase process which are 

the literature review and the methodology part. 2 main questions 

were developed in the literature review. The first specific sub-

question is about what is a cohesive environment for schools to 

firstly present good models for schooling in divided societies. It 

focuses specifically on the successful examples and what makes 

them successful in building a cohesive environment. Furthermore, it 

explains the elements that make this environment with the specific 

focus on several factors. Curriculum is considered as an important 

part of building a cohesive environment by providing global 

perspectives. Pre-service and in-service teacher training 

programs are fundamental because they should to be models for 

peace building.  

Secondly, a particular successful model for building a cohesive 

environment in school in a divided society is presented. The 

literature presents the history of this movement with introducing 

the Turkish scholar Gulen. The literature goes on providing Gulen’s 

educational perspective which is mainly focusing on quality and 

universal values in education. Furthermore, it shows the key 

success elements which promote a peaceful environment in Gulen- 

Inspired Schools which focuses on three factors; teacher factor, 

parents’ factor, and community factor. 

The third specific sub-question is “how is a cohesive 

environment defined?” “What is considered success?” To answer 

these questions in-depth interviews were conducted with students, 

teachers, parents, and principal. Interviews demonstrated that 



 

 

 

 

53 

 

everyone agrees on the definition and the success. Also, interview 

helped to explore the success by asking about the benefits that is 

has for the families and the community. 

The fourth sub-question is about the elements or processes 

that it takes to attain this success. To elaborate this, face to face 

interviews with teachers, parents, and principal were conducted to 

ask them about what the school is doing to accomplish this success. 

The principals were interviewed about the topics including if they 

have criteria for teacher selection, any pedagogy adopted to 

accomplish this success and if there is a teacher training curriculum 

for the school. Also, documentation method was used to take into 

consideration the following documents: Organisational Documents, 

School official Curriculum, Teacher Training Curriculum and 

Published Journals. Documentation can be a tool to demonstrate the 

research study. In addition, participatory and non-participatory 

observations were conducted to observe the participants in their 

actual settings and to have a holistic view of the students and 

teachers to include the people who did not participate in the 

interview. 

The fifth sub-question is “what are the major challenges in 

achieving this success?” The participants were willing to share the 

challenges in the interviews. Interviews were chosen because 

participants can give more information about the challenges as they 

talk because they might have a difficulty in identifying the 

challenges when first asked.  The study examined how they deal 

with these challenges, if the school has any policy to deal with it, 

and asked about the community response to the school. The 

interviews were done with the teachers and principals. Also, 

observations for the school and classroom environment were done 

and the observations were noted.  
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The following matrix shows how the main research question, 

sub questions, sources and methods are linked: 

 

Table 3: Matrix of the study 

Source: Study Data, 2015 
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4.2. General Information about the School 
Peace School is a private, non- profit, non-stock school 

established in 1997 in Zamboanga city in the Philippines. The school 

has contributed to the Philippines in terms of its academic 

achievements at competitions, such as the 2011-2012 International 

Australian Mathematics competition (AMC), the Metro Bank- 

MTAP Math challenge, the Philippine Math Olympiad (PMO), the 

Regional Taekwondo championship, and the Division School Press 

Conference. Also, the school has several awards for contributing to 

the peace in the Philippines. Firstly, it has an award from the 

International Conference named Peacebuilding through Education 

for its dedication and contributions to peace building through 

education in 2012 by the Times Center in New York which is 

organized by institutions including fountain magazine, Peace Islands 

Institute, Yale University, and Quinnipiac University. The second 

award is given by the Armed Forces of the Philippines in 2014 for 

appreciation for invaluable services and support extended to the 

Western Mindanao Command. The third Award is received by the 

Air Force in 2014 for Lasting Peace and Development. Also, 

Secretary General of Interfaith Dialogue Council in Italy Thomas 

Michel visited Peace School and expressed that this school is 

contributing to the Peace of the country because Muslim and 

Christian students are friends in Peace School regardless of their 

religion. In addition, not only the students but also parents 

regardless of the religious division are communicating with each 

other. Lastly, Philippine President Gloria Macapagal-Arroy said 

that Peace School has big effect “in helping the people of different 

faiths in our nation to accept one another.” added that there is a 

need to increase the number of schools which contribute to  

strengthen mutual relations. The pictures below show some of the 
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awards: 

 

 

Figure 11: Peace Awards for the Peace School 

Source: (Field Notes, 2015) 

 

The Peace School is following the philosophy of Gulen 

movement, which is built on the belief that understanding and 

respect for others are essential between people from different 

backgrounds especially in divided communities which can be 

provided through schools by education. The peace school is 

providing cohesiveness between Muslim and Christian people who 

have been having conflicts for decades in the Zamboanga city. 

The Director of the school is from Turkey who is a male and 

the principal of the school in from Philippines who is a female. A 

total of 34 teachers (20 female teachers and 14 male teachers) 

were working in this school when the research was conducted. 

Academic qualifications of the teachers are presented in the graph 

below. It is obvious that the number of English, Science, Math and 

General Education teachers are more than the number of other 

teachers. 
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Figure 12: Number of teachers by Areas of Concentration and 

by Educational Qualifications. 

Source: (Field Notes, 2015) 

 

The Peace School has the enrollment of 334 students in total as 

of September 2015, 192 students in high school and 142 students in 

grade school (196 male and 138 female students). The age group 

for the students in this school ranges between 7 to 19 in the grade 

and high school.  

The Peace School has teachers from different ethnicities and 

two nationalities. As shown in the graph below there are teachers 

from both Turkey and the Philippines. Moreover, the school has 

teachers from different regions in the Philippines which are Visayan, 

Tagalog, Tausog and Zamboanga. Also there are teachers who 

belong to two religions; Muslims and Christians. According to the 

school data, there are 26 Muslim teachers and 8 Christian 

teachers .The graph below shows the percentage of the Muslim and 

Christian teachers. 



 

 

 

 

58 

 

 

Figure 13: Number of Teachers by Ethnicity, Nationality and 

Religion. 

Source: (Field Notes, 2015) 

 

Moreover, the Peace School has students from different regions, 

nationalities and religions. There are 86 percent of Muslim students 

and 14 percent of Christian Students. There are three nationalities 

which are Turkish, Pakistani and Filipino students in the school and 

students from 10 different regions in the Philippines which are 

Zamboanga, Visayan, Tausog, Samal, Yakan, Maranao, Tagalog, 

Illocano, Maguindanao and  Illonggo. However, the majority of the 

students are from Zamboanga, Visayan, Tausog as the graph shows 

below. 
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Figure 14: Number of Students by Ethnicity, Nationality and 

Religion. 

Source: (Field Notes, 2015) 

 

4.3. Data Collection  

 

A friend has provided contact with the Peace School ④principal 

with the elementary and high school which has students, teachers, 

and principals from both Turkey and Philippines. Before I contact 

the principal, I sent a letter of information to a friend to send it to 

the principal introducing myself, my research topic, research 

methodology. After the principal agreed for the research, I 

contacted him and introduced myself and briefly explained about the 

research topic and ask for an available time to talk about the 

research. Then, I contacted the principal about the research and he 

allowed me to do the research at the school. He also told me that he 

                                            

 

 

 
④ The name of the school selected was given by the researcher 

in the present thesis. 
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will help me to contact parents of the school. This call was made on 

May 25, 2015 which we talked about 30 minutes.  

The Data gathering was done in three weeks beginning 

September, 30 2015 until October, 18 2015. Data is collected 

through face to face interviews, observation and collecting 

documents.   

 

4.4. Methods of Inquiry 

 

4.4.1. Oral Interviews 

 

This study used semi-structured and unstructured interviews.  

This is important to gain more ideas, information, and other 

perspectives from the interviewees. This provides an opportunity to 

gain more important and relevant opinions.  So, the study used a 

semi- structured interview because the questions moved from 

more basic to complicated; as well as from more general to more 

specific questions. However, the participants were allowed to talk 

about the things that they consider more useful and important both 

for them and for the study (Drever, 1995). The participants felt free 

with the interview and with me so this resulted in sharing more of 

their experiences. Open-ended questions was asked to make the 

participants express about their thoughts and ideas in their own 

sentences rather than fixed question (Patton, 2002). This is to allow 

the interviewer to gain more accurate picture of the interviewee 

ideas.  

In order to give a sense of comfort to the interviewees, they 

chose the interview place. However, the researcher asked for 

permission from the teachers to decide about the interview time and 

interview location for the students. 

The greetings and descriptive overview of the interview was 
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not recorded. Each interview took between 40-60 minutes.  The 

interviewees were informed about the length of the interview and 

the questions were not shown to them before the interview begins 

to secure the time and the information needed for the study. Also, 

the interviews were done after the participants signed a consent 

paper.  

 

4.4.2. Observation 

 

Besides the documentary analysis and oral interviews, 

participatory observation was employed to collect data. This way of 

collecting data gave me an opportunity to check the non-verbal 

expressions, to better understand the relationships between people, 

and see how much time is spent on activities (Schmuck, 1997). Also, 

this gave me an opportunity to check the definitions that is shared 

by the interviewees in their natural settings.  I tried to be an active 

participant in the activities of building a peaceful environment in a 

divided society. 

 

4.4.3. Documentary Analysis 

 

Document analysis is one the forms of qualitative research 

includes collecting documents that are related to the research study 

to support and validate the themes in the research. Scott 

emphasized that quality control is an essential part of documentary 

source to take into account the following four criteria which are 

authenticity, credibility, representativeness and meaning. 

Authenticity checks the source of the document if it is a reliable 

source and good enough to use.  Credibility is to be sure that the 

documents are not prepared for the research benefit and free from 

distortions. Representativeness checks the representative of used 
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document with other documents related to the document the 

researcher has. Lastly, the meaning checks if the documents 

present their evidence clearly and comprehensively.   

 

4.5. Selection of Participants 

 

A total of 24 participants were interviewed in this study. The 

interviews were conducted in the Peace School in the Philippines in 

Zamboanga city.  Students, teachers, parents and principal were 

interviewed. 

 

4.5.1. Students  

 

The population for the research is a school which is successful 

in providing a cohesive environment in a divided society. Students’ 

interviews were done with five enrolled students. Also, five 

graduated students from both Turkish and Philippine backgrounds 

were chosen.  The variables that were used are nationality or 

ethnicity, gender, religion and enrolled or graduated students. 

Details of the participants according to the variables are shown in 

the figure below. 

 

Stud

ents  

Nationalit

y  

Ethnicity 

Gender  Religion  Enrolled/ 

Graduated  

1  Visayan Male  Muslim  Enrolled 

2 Tagalog  Female  Christian Enrolled 

3 Tausog Male Christian Enrolled 

4 Zamboang

a 

Female Muslim Enrolled 
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5 Zamboang

a 

Female Christian Enrolled 

6 Zamboang

a 

Female Muslim Graduated 

7 Zamboang

a 

Female Muslim Graduated  

8 Zamboang

a 

Male Christian Graduated 

9 Tagalog Female Christian Graduated 

10 Visayan Male Muslim Graduated 

Table 4: Data on participants Involved in student interviews  

Source: (Field Data, 2015). 
 

4.5.2. Teachers  

 

A total of eight teachers were interviewed. The variables for 

the teachers are nationality/ ethnicity, religion, gender, and the 

subject they teach.  Details of the participants according to the 

variables are shown in the figure below: 

 

 

Teac

hers  

Nationalit

y  

Gender  Religion Subject they 

teach 

1.  Turkish  Female  Muslim Values 

education  

2.  Zamboan

ga 

Male Muslim Physics  

3.  Zamboan

ga 

Male Muslim Mathematic 

4.  Zamboan

ga 

Female Christian Mathematic  

5.  Tagalog Female Christian General 
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Subject 

6.  Tagalog Female Christian Filipino 

7.  Visayan Female Muslim English 

8.  Tausog Female Muslim Counselor 

Table 5: Data on participants Involved in teacher interviews. 

Source: (Field Data, 2015). 
 

4.5.3. Parents 

 

 Interviews were done with 3 parents in their homes and in the 

school considering that they might have difficulty in meeting outside 

of their homes. Two parents from the Philippines and one parent 

from Turkey were chosen.  

 

4.5.4. Classrooms 

 

One classroom was observed including English, Peace 

Education/ counselling, Turkish Language, and Sports lessons. The 

observations were done for 18 days. Classes were observed by 

non-participatory observation method by setting at the back of the 

classroom. Teachers’ teaching methods were taken into 

consideration and the researcher analysed the topics which were 

discussed in the classroom and see if there was a controversy 

topics emerge in the classes and see how they deal with the 

controversy topics. Also, Students’ attitudes also were observed. 

Staff Room for teachers were observed by participatory 

observation to see how the relationship is between the teachers. To 

make them feel comfortable, a rapport was built with the teachers 

and the researcher tried to gain the ideas in informal settings. Also, 

extra-curricular activities/Clubs/societies are considered the most 

informal places to know about the relationship between people. The 
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study used a participatory observation with students, teachers and 

parents.  

 

4.5.5. Principals 

 

Two principals were interviewed; one of them is a Turkish 

principal and the other from the Philippines.  

 

4.5.6. Documents 

 

The study used the following four categories of documents: 

Published documents in the form of books and academic journals, 

organizational documents, school official Curriculum and teacher 

training curriculum documents (Scott, 1990).  Published documents   

were collected by internet surfing for any document related to my 

study such as books, articles, newspapers, conference 

presentations. Organizational documents were collected from the 

school website, YouTube channel and social media.  In addition, 

school official curriculum was used to look at the peace education 

related classes and analyse the activities that enhance the peace 

education. Furthermore, teacher training curriculum was analysed 

to see what the teachers learn and how to resolve conflict related 

topics.  

 

4.6. Analysis 

 

The aim of the study is to describe and explain the role of the 

schools in providing a cohesive environment. To achieve this goal, 

the data was analyzed by using a constant comparative method. 

This method requires analyzing multi data sources and making 

comparisons between these data (Charmaz, 2006). By using this 
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method, the research began to collect relevant data to the study 

which continued until reaching the end of data collection which is 

called “theoretical saturation” that is happening when there is no 

fresh data to be collected (Glaser & Strauss, 1967).  By making these 

comparisons between units, the research always need to check the 

categories because they can change as the content and definition 

changes, and changes can occur due to the change of 

understandings of the features of categories. Also, as explanatory 

model is integrated to the analytical process the relationship 

between categories can be changed and developed (Taylor & Bogdan, 

1984). 

Qualitative content analysis has been defined as “a research method for 

the subjective interpretation of the content of text data through the 

systematic classification process of coding and identifying themes 

or patterns” (Hsieh & Shannon, 2005). Accordingly, this process 

requires the researcher to break the data into themes which is 

called “units” and then coding them into categories depending on the 

valid interpretation (Glaser & Strauss, 1967). The figure below from “Doing 

case study research: a practical guide for beginning researchers” 

(Hancock, D.R. & Algozzine, B., 2006) shows how content analysis model can be 

used: 
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Figure 15: Stage Model of Qualitative Content Analysis 

Source: Doing case study research: A practical guide for 

beginning researchers (Hancock, D.R. & Algozzine, B., 2006). 

 

4.6.1. Interviews 

 

The interviews were audio-recorded after asking for the 

interviewees’ permission to allow me to carefully listen, observe 

the behaviors including vocal tone and body language (Patton, 

2002). The interviews were recorded by several digital recorders 

to avoid the risk of losing any records. Few notes were taken while 

interviewing to keep track of what is told. The recorded voices 
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were transcribed after finishing the interviews every day.  Folder 

was created in the computer to save all the files related to the 

research. Also, the same folder exists in the tablet to make sure 

that the data will be secured.  All the research related folders were 

kept in a password protected folder. For confidentiality, all the files 

were kept in my notebook in a password protected file. Moreover, 

the signed consent forms for the interviews were kept in the 

researcher notebook as scanned files immediately after every 

interview in a password protected file. The researcher let the 

interviewees know that their names will not be used both in the 

research and in the naming of the files instead symbols or 

pseudonyms such as (A, B, C.) were used. The file is password 

protected so nobody can reach the files. The voice recordings were 

deleted after transcription which was until 30th of October. The 

interviewees were asked if they agree to use their names for 

naming the files (Cohen, Manion, & Morrison, 2011). If they allow, 

all the information is going to be labeled by persons name with the 

date and location (Hancock & Algozzine 2006). 

 

4.6.2. Observations 

 

For a good research result, a good memory, good note taking 

skills and informal interview skills, and active observation are 

required (DeWalt & DeWalt, 2002).  To accomplish this goal, I kept 

a diary to keep track of what is going on without missing anything. 

The study used a non-participatory observation when it was hard 

to actively engage in the situations such as in classes or teacher 

meetings by watching the activities and making conclusions from 

them.  Participants might change their behavior when they discover 

that they are being watched which might decrease or increase the 

productivity. To avoid this, I was reflexive and built good 
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relationships with the people around to make them feel in comfort to 

share anything. 

For confidentiality, all the files were kept in the researcher’s 

notebook in a password protected file. Moreover, the signed 

consent forms for the observations were kept in my notebook as 

scanned files immediately after every observation in a password 

protected file. Also, the notes for the observations and every detail 

about the observation were written in my notebook and were kept 

in the same password protected file.  

 

4.7. Ethical Issues 

 

The study was conducted in the Philippines in Zamboanga city 

which has the conflict between religious beliefs. Accordingly, the 

participants were asked if it is fine to ask about their religious 

beliefs. Confidentiality also was promised, the religious belief was 

asked after the parental permission and the permission from the 

school administration with the permission from the students. They 

were informed that they do not have to tell about their religious 

affair if they do not want to tell.  

Also, the participants were informed that they can withdraw 

from the study if they do not want to participate in any step. They 

were given the information about the researcher’s supervisor and 

contact information of the Seoul National University IRB team if 

they feel any risk or hesitation about the 

study.                                                             

  

        The focus of the interviews was based on the positive 

atmosphere that the school provides.  Therefore, the researcher 

was careful about too much focusing on the problems and the 

conflicts in the community. I was respectful and careful when 
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talking about any sensitive topics if emerge and avoided any thing 

that make the participants hurt especially the students. However, 

the researcher let the participants know that conflict related issues 

might emerge before they sign the consent paper. The researcher 

let them know that their names will not be used but the symbols 

such as (A, B, C) will be used in the research.  The interview 

questions were shared with the parents and teachers before the 

interview because it is hard to expect everything related to the 

multi-cultural community. 

ONLY the researcher will have the access to the records and 

the researcher will be responsible for safekeeping of the 

information. The voice records of the interviews are going to be 

reserved for 3 years according to the Korean Rule. Also, the signed 

consent forms for the interviews and observations will be kept for 3 

years according to the Korean Rule. In addition, the transcribed 

files for the interviews and observations’ written records will be 

kept for 5 years according to the Korean Rule.  Moreover, The final 

draft of the study were sent to the participants and they were able 

to make comments and review the draft. In which case, the 

participant will have to put this consent in writing for adversity. 
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Chapter 5. Findings & Discussions 
 

This Chapter presents the definition of success, a number of 

factors that help the selected school in providing a cohesive 

environment in Zamboanga city in the Philippines. Based on the 

research results, four critical factors affecting the environment in 

school were identified; a) non-sectarian system in the school, b) 

Practicing values with activities, c) Values integrated curriculum, d) 

Pre-service and In-service teacher training e) Home-visitations. 

Due to these factors, most of the people in the school community 

were satisfied about the environment in the school. However, the 

school has also some challenges. 

 

5.1. What is success?   

 

This section will discuss the definition of cohesive environment 

and what is considered as success in the Peace School.  

The transferred students from other schools to the Peace 

school were preferred for the interviews to make a difference 

between the atmosphere in their previous school and Peace school 

in the country. Accordingly, nine out 10 students said that they 

transferred from other schools to the Peace School and they 

claimed that the schools also were affected by the conflicts between 

Muslims and Christians in the country. Most of the interviewees 

agreed on the existence of the conflicts which Muslim and Christian 

people do not like each other in the community and they do not have 

friends who belong to the other religion. A Muslim graduate student 

#6 explained that as follow: 

In my previous school we had groups like Muslims are 
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friends with Muslims and the Christians are friends 
with Christians. 

Another Christian student #9 talked about the teachers in her 

previous school as:  

You could really feel that there was favoritism; I mean 
unbalance treatment for the students. Like if the 
teacher is Christian, you can feel that they are more 
concerned about the Christian students and you could 
feel that they don’t like Muslim students.   

The Christian Student #2 explained the difference in her 

community and in the Peace School as focusing on that people in 

Peace School do not judge each other despite  they are from 

different backgrounds, she expanded that as:  

“I like this school because most of the time they really 
do not judge, we feel that we are all same. When I 
came here I was like “it is amazing they did not judge 
me because I was a Christian” that what I was scared 
of because in my hometown the Muslims were judging 
Christians and the Christians were judging Muslims. I 
just don't like it because they judge others. In my 
previous school we had Muslim and Christian groups. I 
had Muslim classmates but I was not friend with them. 
But here I have both Muslim and Christian friends. I 
have two Muslim close friends now and I don’t like it 
when people look at them in a bad way and I really 
notice that.  They don't like it when Muslims wear hijab 
actually they don't like them at all. There is so many 
Christians there in my hometown like the majority of 
the population but here 20 percent are Christians. It’s 
like they are my friends and I wanted to prove because 
they told me that Muslims are bad and they will never 
be a friend with you. They told me that “they are 
terrorist so you have to be away from them”. Now I 
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have Muslim friends and they never tell me bad things. 
They really help me. I have never understood these 
people because for me we believe in the same God so 
what is the point? It is just a different belief. So you do 
not have to judge others because it's our opinion and 
our choice. Nobody foreseeing me here because I am 
different. That’s good because I don't look at them like 
weird and they don't look at me like oh she is weird”.  

 

A Muslim graduated student #6 explained the reason why she 

came back to the Peace School after she transferred to another 

school as below:  

“If you live in a community where the majority is 
Muslims, The Christians becomes afraid of telling 
something and if you live in a community where the 
majority is Christian they call you Moro or terrorist. 
Actually Moro means Muslim here but they use it to 
mean that you are a terrorist. Because of these things 
we moved back to Zamboanga city to study in the 
Peace School. I could not endure that atmosphere. Now 
I have friends both Muslims and Christians. And people 
don’t bully me because I am a Christian. Even my 
grandmother who is a Christian is used to tell my father 
when she becomes angry at us “your children are like 
this because they are Muslims”. 

 

Every person interviewed stated that the school is successful because 

it is successful in getting people from different religions together 

without having conflicts with each other because Zamboanga city is 

known for having conflicts between Muslim and Christian people for 

decades. However, all of them agreed that the Peace School is 

providing the peaceful environment for people from different 

backgrounds. One of the first graduates of the Peace School #10 
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who is a teacher in the school now explained the situation when the 

school first opened in 1997 as: 

When the classes started in 1997 we came from 
different backgrounds. I mean different tribes and 
different religions so most of the students were Muslim 
students because people thought that Turkish people 
will not accept Christians but it was not the fact. No 
bias to religious affiliation so everyone can come here. 
The thing is that most of the students at that time were 
Muslims. Around 70 percent. I think it was very 
important because Muslims and Christians and people 
from other religions came together. Study together. 
Stayed in the dormitory together. And a lot of things 
contributed to the change of some perceptions in the 
society, in the community and in the city.  

In the early beginning of the school there was fighting 
after classes. Sometimes at the kitchen, sometimes at 
the back of the school, sometimes in the dorm because 
of the different backgrounds. Most of the students had 
biases toward each other because of the parents and 
mass media and because of the parents who should 
have taught their children to respect others. After they 
came here they learned how to accept each other. 
Because there is no point of quarrelling actually, there 
is no mine and yours but us. It was important for us to 
understand each other and different religions. After one 
year we had a bond of brothers. We stayed here 5 days 
a week together so beauty was that we did not had 
another choice but to accept each other. When we were 
going to our homes we were sharing our experiences 
to our families. I was telling my stories to family like 
my friend told me like that and I explained that Muslims 
are not like that. My Christian friend also was 
explaining to his friend that Muslims are not like this 
and that. That was actually something beyond 
education. I believe a great change had happened in 15 
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years for the people who thought their religion are the 
best I think this school is contributed to peace building. 

 

Applying what is learned is considered as a success for the 

graduate students. Most of the graduated students who are teachers 

in the Peace School said that they applied what they learned in the 

Peace School in the university and in the community after that. 

They told that the peace education requires long time learning 

which should be started in the school years and with the practice it 

becomes a skill after they graduate from the university. One of the 

graduated students #10 said that: 

Peace School helped me a lot in university, now I study 
in abroad and it helped me understand a lot about life 
and live with foreigners in university dorm. There is a 
really big difference between us like the thing that you 
like the others might not like. There was fighting 
almost every day but I have never experienced that 
because I learned and practiced these differences here 
and I learned to respect everyone.  Actually I got mad 
very easily and I used to fight for even simple things I 
would just fight with anyone. I would just do whatever I 
want. In this school there are people who you look up 
to, there are people who are concerned about you and 
there are people who you can talk to when you have 
problems you coming to realize it. You don’t even 
notice this change. Now I know the importance of those 
small things to people. 

Another Muslim graduated student #7 told about the things that 

he did when he attended university as follow:  

In the college I felt that I am different from my friends 
in a sense that I was applying things that I learned in 
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this school. I introduced them to my Turkish friends 
and other foreign friends. We were not talking about 
religion but we were talking about life. 

 

 A successful school in the divided society should be a second 

home for the students. The teachers agreed that the school is not 

only a place for learning academics but also it is a place to build a 

good character especially a place to build peace in divided societies. 

The Muslim male teacher #2 explained that as follow:  

Success for me is about how to mold the students. The 
goal here is to teach the students not just academically 
but also morally. 

 

5.2. Elements Providing a Cohesive Environment 

in the Peace School 

 

This part of the research presents the factors providing a 

peaceful environment in the Peace School in Zamboanga city. The 

factors are mainly gathered by a) in-depth interviews with the 

enrolled students, graduated students, teachers, parents and the 

principals and b) the classroom observations for two weeks and c) 

the documentation which documents were collected for one month. 

After the field trip in the Peace School, 5 main factors were found 

in providing a cohesive environment in the school; a) non-sectarian 

system in the school, b) Practicing values with activities, c) Values 

integrated curriculum, d) Pre-service and In-service teacher 

training e) Home-visitations. 
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5.2.1. Non-sectarian School System  

 

Non-sectarian School System is important in severely divided 

societies. The non -́sectarian schools are mainly defined as being 

secular institutions which are not affiliated by a particular religious 

belief or culture. One of the Muslim graduated students # 6 

explained the situation in Zamboanga as: 

“In Zamboanga city most of the schools are religion 
oriented and most of the schools are Christian schools 
and they require you to go to the Church in Sunday 
even though you are a Muslim I had to go to the Church 
on Sundays because if I did not go I would fail in the 
class. But in Tolerance is nonsectarian school so 
everyone is accepted no matter what their religion is 
and it’s like you can exercise your belief. There are 
prayer rooms for Muslims and Christians and there is 
nothing in the curriculum that requires you to attend 
the Church or Mosques. And even if there are both 
Muslims and Christians we get along. I have never had 
a fight in the school because of the religion or bullying 
because of the religion” 

 

One of the Muslim graduated students #10 who is a teacher 

now in the Peace school explained about her experience in Manila 

which is a Christian dominated city in the Philippines.  

“Actually we as family moved to Manila so I had to 
transfer to another school but I came back to this 
school because I was bullied there because I was a 
Muslim. In that region the majority was Christians so 
my classmates were all Christians and everyone in the 
region was also Christians. They were telling me “Hey 
Muslim you are a terrorist” and they were throwing 
stones at me”. 
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Having knowledge of the differences and especially others’ 

religions in religiously divided societies is necessary to have a 

mutual respect. Some of the interviewees explained that they were 

experiencing problems in their schools before they started to attend 

the Peace School even though the school was a non-sectarian 

school. One of the Muslim graduated students # 6 who attended a 

non-sectarian school before attending Peace School explained the 

situation as follow:  

“I had problems there because I was wearing scarf and 
none of my classmates were wearing scarf in that 
school. They did not understand my values as a Muslim. 
You know when you wear scarf your hair should not be 
shown to others but they were trying to see my hair 
how long it is, yeah because they were not aware of 
that and they did not know anything about my religion. 
They were not conscious about my identity as a 
Muslim. It is not that I don’t want to mingle with them 
but I want to keep my values and beliefs even if I am 
studying”.  

A Muslim graduated student and a teacher #7 said that: 

When I was in the elementary school most of the 
population was Christians. I remember that one of my 
friends told me that the way Muslims pray is funny that 
was really hurting. And some of them were criticizing 
prophet Muhammed. 

 

5.2.2. Practicing values with activities 

 

Monthly activities in the school 
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The peace school provides a lot of activities within the school 

to make the relationship between the students better. Also, these 

activities make the students be aware of the problems around them 

especially problems related to conflicts. There are monthly 

activities provided in both grade and high school as it shown in the 

table below.    

Table 6: Monthly activities in the Peace School  

Source: (Field Data, 2015) 

 

The themes for every month is chosen purposely to increase the 

students awareness about the issues related to the human rights and 

building peace including citizenship, progress, eradicating poverty, 

education and equality.  

According to the principal of the school, the students from 

different year levels got together to prepare for the competitions in 

various areas such as; poem writing, essay writing, poster making, 

photograph competition, wall painting, dancing and singing. All these 

activities should include the theme of the month. The winners are 

announced in the culminating program which is at the end of the 

month. The grade and high school are having their culminating days 

in different days. The parents and the school stuffs are all invited to 
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the culminating program. 

United Nations Month 

United Nations month was celebrated in the school in October 

to increase the students’ awareness about the different cultures in 

the world and diversity. Every classroom had to prepare a stand to 

have traditional things related to the country that is chosen by the 

classroom in regard that every classroom should have different 

countries. The countries that are represented are countries which 

have the membership in the United Nations. Traditional Foods for 

the countries were prepared and the students wear the traditional 

dresses of the chosen country. Bookmarks and paintings related to 

that country was made to decorate the stands.  

 

Figure16: Stands and the culminating program for the UN month 

Source: (Field Data, 2015) 

 

The director of the school explained about the “United Nations 

Month 2015” with the theme declared by the 68th UN General 

Assembly, “Healthy Soils for a Healthy Life (Year of Soils 2015)” 

which aims to increase awareness and understanding of the 

importance of soil for food security and essential ecosystem 

functions. The pictures below show some of the posters made by 

the students for the United Nations month competition. 
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Figure 17: Wall paintings for the UN month 

Source: (Field data, 2015) 

 

Values Month 

The information about the values month is collected by 

documentation method and by the interview with the values 

education teacher. According to the values education teacher, there 

are 5 categories in the school to compete in the values month which 

are; poem writing, essay writing, poster making, photograph 

competition, and wall painting. Students from different levels of 

years participate in the contests and the theme of values month is 

observed during all competition categories. The winners of the 

competitions are determined by the judges who consist of values 

education teachers and the school counselor in the culminating 

program which is done at the end of December. Values teacher 

added by saying that all the students should participate in at least 

one of the activities related to the values and life skills which are 

shown in the table below.  
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Planting Each section of the students buy 3 

kinds of plants and 3 chosen students plant 

them at their respective areas. 

De

c/13 

Love Drive 

(orphanage), 

A group of students join, visit, and 

bring the goods to the orphanage. 

De

c/14 

Love Drive 

(For women) 

The female faculty teachers join the 

love drive 

De

c/21 

Love Drive 

(Home for 

Elderly) 

A group of students join, visit, and 

bring the goods to the home for elderly 

De

c/22 

Table 7: Activities for the values month. 

Source: (Field data, 2015) 

 

Furthermore, the students in the school are grouped into groups 

to cook with the teachers or bring foods from their homes and invite 

their parents to the school to sell the foods. The collected money is 

used to buy the goods necessary for each love drive. Some students 

join their teachers to buy the good necessary for each love drive 

which is determined in advance with the managers of these places. 

Later on, selected students for each love drive go with their 

teachers to these places and distribute the goods to the orphans, 

elderly, and for women.  

In addition, two seminars are held in a year in the Peace School 

for both grade and high school students. The experts in the field of 

values or Guidance are invited from the universities to give the 

seminar. The topics for the seminars are about universal values and 

the theme of the month.  

The pictures below show the walls around the school which 

were painted by the students for the Values month in 2014. The 

first picture is emphasizing the importance of living together in 

peace with people from different religions especially Muslims and 
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Christians. Accordingly, the students painted both a mosque and a 

church to represent the religious groups in their hometown which 

having conflicts time to time. The students who painted the second 

picture are emphasizing their need to a new world which has 

respect, unity, love, polite and peace.  

 

 

Figure 18: Wall paintings for the Values month 

Source: (Field data, 2015) 

 

International Festival of Language and Culture 

The Peace School is participating in the International Festival of 

Language and Culture (IFLC) every year. IFLC is inter-continental 

organization to promote peace, understanding and friendship 

between the students around the world and gives the students 

opportunity to exchange their cultural heritage. IFLC first started in 

2003 and this year was 13th festival which had students from 145 

countries. The festival was held in 10 countries; Kyrgyzstan, 

Mozambique, Tanzania, Senegal, Indonesia, Albania, Mongolia, 

France, Morocco, and USA.  

Gulen-inspired schools all around the world participate in the 

festival. The competitions are held in four categories; dancing, 

singing, poem reciting, and essay writing. . The winners should pass 
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the eliminations in the school and then they participate to the 

eliminations between countries. At the end of the competitions, 

IFLC announce the winners for every group of countries 

 The peace school also is preparing for this festival during the 

whole year. After eliminations in the school they participate in the 

competitions between other countries. Furthermore, a Filipino 

student was the winner of the 13th of IFLC in May in 2015 among 

15 countries.  

The students were practicing dancing and singing for the 14th 

IFLC when the research was held. A folklore group was practicing 

for the competitions with the students in Southeast Asian countries. 

There were 10 students practicing for the traditional dance of both 

Turkey and the Philippines and two students were preparing for the 

singing contest. I interviewed two of the students who will 

participate in the 14th International Festival of Language and Culture 

in 2016. 

 

Overnights 

Overnights are organized in the Peace School every Saturday 

nights to make the students know each other better. All the 

students participate once a month in the overnight activities. The 

students are chosen from different year levels purposely to make 

them know their other friends better. Two teachers and the 

university students who graduated from the Peace School 

participate in the overnight activities with the university students 

who work in the dormitory. The overnights have a flow of schedule 

in the evening. They have dinner, reading time, movie time and time 

to play games. However, the teachers expressed that those 

activities are decided by both teachers and students.  

The students and the teachers get to know each other better in 

the overnights because they do not feel the pressure of the school 
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days. They express that it is a good time with good friends. One of 

the Muslim students #4 talked about the overnights as follow: 

It’s nice to know each other because in our dorm we 
have 6 beds. When you sleep there you share things 
until we sleep. We still talk until our Abis⑤ tell us to 
sleep. We have a chance to chat with our teachers. We 
choose a topic with our teachers and share our opinions 
with our teachers. We drink tea and talk about life. In 
our last overnights we talked about the things that we 
did in our vacation. It’s good because I learn from my 
friends when they share something good I like that and 
try to do that thing. 

Overnights are good opportunities for the teachers to get to 

know to their students better. The topics are chosen purposely to 

make the students share their experiences. In addition simple 

activities are chosen to increase the awareness about some topics 

including human rights.  Also, doing activities such as watching 

movies are considered important to make the students critique the 

actions in the movie. One of the class advisors #7 explained that as 

follow: 

In the overnight I just let them answer questions. 
Sometimes it’s amusing because I hear different 
answers every time. There is a topic in every 
overnight. It’s like honest, respect, sincerity, 
determination in education and cleanness. Sometimes I 
prepare the topics and sometimes I elicit the topics 

                                            

 

 

 
⑤ Abi means big brother in Turkish which refers to the university 

students who work in the dormitory.  
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from them. Why do think you should be honest? It’s 
make them whole when they are together. We teach 
general topics and I always tell them that this topic is 
applicable to all not just you. For example, cleanness is 
applicable to all people and human not to a particular 
religion. We have dinner, drink tea and coffee and play 
games. Simple activities in overnight activities are so 
beneficial. 

 

Activities with the parents 

Family Days are considered important for the school to make 

the parents of the students who are from different religious 

backgrounds get together and have an opportunity to share things 

together. As the director of the school explained, the families from 

different backgrounds get together in a lunch or dinner with the 

teachers and the school stuff. Some of the family days are 

organized with the students but the activities are done with the 

parents. The school organizes several activities for the parents 

such as painting, sports, singing with contests.  

The director of the school added that the teachers have an 

important effort in making the parents who live close to each other 

meet to chat and exchange ideas. In this regard, they gather in a 

parents’ home or teachers’ home regularly which gives the teachers 

an opportunity to increase an awareness of diversity and make them 

think that the problems can be solved when the people get together 

and talk. Some of the readings are done in these meetings and the 

people who are involved share their experiences. 

 

Activities with the community 

The Peace School cooperates with the international relief 

organizations such as Australian Relief Organization (ORG) and 

Kimse Yok MU? (Is Anybody There?) to help the community in 
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Zamboanga city. Especially, the Pilipino principal, teachers and the 

parents told that they were very touched by the Peace school when 

it distributed donations to the needy people in the Zamboanga city 

in the Typhoon Haiyan and during the armed conflicts in the city in 

2013 with a box full of groceries. 

Annual beef sharing festivals are organized every year in Eid’l 

Adha, Religious holiday celebrated by Muslims worldwide, with the 

cooperation with the international relief organizations. These 

donations appear in the Philippines press every year which says 

that 150 cows slaughtered and distributed to 7,000 poor families. 

The school director said that the donations for this year was lesser 

compared to the last year donations which were 350 cows due to 

financial problems in Turkey. The pictures below show how the 

distribution was done in Zamboanga this year.  

Figure 19: Annual Beef Sharing Festival 

Source: (Field data, 2015) 

 

The parents agreed on that helping others make them learn to 

share what they have with others regardless of their backgrounds 

and make them aware of the needy people. Also, the parents 

emphasized that their children learn to value what they have when 

they see needy people around them. One of the parents from the 

Philippines emphasized the importance of helping organizations in 

building a cohesive environment as follow:  
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The school gives us an opportunity to have a 
connection with different people. For example, I am in 
need and when the school gives me something I feel 
there is a connection with them. I think the only way to 
get together with people here is through helping them 
because we have too many needy people here.  

Moreover, The Peace School has brother schools in Zamboanga 

city. The students from these schools are invited to Peace School in 

several contests and they have picnics and parties with the students. 

In addition, regular meetings are organized with the universities and 

government institutions to exchange ideas. 

 

5.2.3. Values integrated curriculum 

 

The teachers in the Peace School are required to prepare their 

lesson plans according to the three domains of learning; Cognitive 

domain (thinking), Affective domain (emotion and feeling), and 

Psychomotor domain (physical and kinesthetic).  Accordingly, the 

teachers of every subject in this school have the value integration 

in the lessons. They believe that they values could be learned if it is 

integrated in every class as a reminder and a practice. The study 

states that subconscious learning of Values is much better than 

conscious learning. One of the female teachers #5 expresses that 

as follow:  

The teacher is not just delivering the class he is a 
father or she is a mother or sister or brother, he 
explain beyond the classroom. In the first two years I 
was trying to connect my classes to everyday living.  I 
say if you become engineer in the future it is very 
important to keep the measures to have safe.  
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Values education class 

The students in the Peace School have values education class 

twice a week. There are two Turkish values education teachers (1 

male and 1 female). The topics for the values education class are 

decided in a meeting headed by the school counselor with the 

values education teachers and the advisors of every class.  

The topics for the values education class is chosen carefully to 

be about universal values and common goods. Moreover, encourage 

dialog and respectful learning, recognize cultural norms, national 

policies, and international frameworks that impact on the formation 

of values, develop resilience and action competence. Furthermore, 

the topics are chosen to help the students to develop their 

interaction skills, solve everyday problems, and develop life skills.  

One month is dedicated to explain about bullying; courtesy is 

explained as a solution to bullying and then bad effects of bullying is 

taught considering the fact that bullying is considered one of the 

biggest problems in Philippines. In 2013, the DepEd enacted the 

Anti-bullying Act as a Child protection law to prohibit any kind 

bullying in elementary and secondary schools regarding the fact 

that about 71 percent of all students reported bullying according to 

the bullying statistics in 2010. The yearly plan for the values 

education is shown in the table below: 
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Table 8: Values education yearly plan 

Source: (Field data, 2015) 
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Values education class overview: There were 17 students in the 

classroom, 10 girls and 7 boys who belong to different 

ethnicities.  The class topic was about “What character is”. The 

teacher was using the method of asking the students to think of 

good characters, the students’ response were such as: 

Trustworthiness, respect, responsibility, fairness, caring, 

citizenship. 

Activities are beneficial for teaching values. The teachers 

expressed that the activities make the students learn better. In the 

values education class observation, the teacher wanted the students 

to write 5 good things about their friend after they draw a number 

of one of their friends. The teacher asked them to tell the good 

things and make the classmates guess the name. When one of the 

Christian female students (#5) from this class was interviewed and 

asked about the activity that he did in the values education class he 

said that: 

I was very touched because my friend wrote good 
character about me I was happy when I knew that 
because others think good about me. After that I felt 
closer to that friend. 

Watching videos about the learned values was a useful method 

to get the attention of the students. The videos which are used in 

the values education class was short videos about the learned value. 

After they watch the video, the teacher makes the students share 

their ideas about the video with the guiding questions in group 

activities. The group members are chosen by the teacher to make 

the students have the chance to talk to everyone at the end of the 

month. One of the students who is a Muslim male student #3 shared 

his experience about how he changed his bad behavior after 

watching a video as follow:  
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I learn a lot from the values education class for 
example not smoking, not bullying because before I 
learned about bullying I was bullying my classmates it 
was not physically but it was verbally. But now I don't 
bully because I understand that they are hurting the 
values education class we watched a video about 
bullying and I felt very sorry for the boy who was 
bullied so then I promised to myself that I will not bully 
anymore. Our values teacher makes us watch videos 
and this makes me understand the values more. 

  

There is a Guidance and Counseling Class once a week. The 

topics for the high school for 3 months; September, October, and 

November are presented in the table below: 

 

Main Topic Specific Topic 

Journey to high school Steps on how to survive in high 

school 

Journey to one self Tips for how to behave 

yourself 

Valuing others  The worth of friendship 

Understanding others  10 rules for understanding 

others. 

Responsibility in community  The meaning of responsibility  

The person that I am  Discover yourself 

The person that I want to be  Discover what you want to be  

Responsibility in community  

Sharing in community  

Table 9: The Topics for the Guidance and Counseling Classes 

Source: (Field data, 2015) 
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5.2.4. Pre-service and In-service teacher training 

 

a. Pre-service Teacher Training 

All the teachers agreed that the education class that is given in 

the university is beneficial especially those are related to the 

Educational Psychology and Educational Sociology especially to 

understand the students who have different way of approach. Here 

are some of the opinions about this from one of the Christian female 

teacher #4 as below: 

I had child psychology and counseling was really 
beneficial I think I learned a lot there. The way the 
children act is because of their thinking. I learned that 
there is a reason of every act of a child. Every child 
has a different way of approach.  

Students who are a graduate of Peace School or students who 

attended one of the Gulen-inspired institutions are given a chance 

to work voluntarily in the school dormitory. The students who study 

in the college of education are given priority and after they graduate 

from the university they have the chance to be a teacher in the 

peace school or other Gulen-inspired institutions. The college 

students in the peace school take care of the students in the 

dormitory in terms of following the dormitory schedule. Accordingly, 

they help the students if they do not understand the school topics 

and help them in their homework. Also, they organize tea times to 

read books and have a free chat time with the students. In the tea 

times, they choose the topics related to the universal values and try 

to make the students brain storm some of the values by several 

activities. One of the Muslim male students #1 shared his feelings 

as follow: 
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I learned many things from my abis. They approach the 
students in a positive way. And I understood the 
importance of the values from my abis. If there is some 
spare time, we have reading camps, Chat with them and 
try to spend time in tea times.  

 

Tea Times are considered one of the ways to make the students 

socialize with their school mates in an informal setting. In addition 

to socializating, it gives the students an opportunity to spend time in 

a safe place with good people. One of the Muslim male teachers #2 

described the tea times as follow: 

Tea times are important to make the student know 
each other better and socialize. They can become good 
friends. We prepare activities so they can enjoy in a 
good environment. Don’t let them go outside so it will 
not be harm for them because the environment outside 
of the school is not good for them. 

Tea times are organized by the university students who work 

voluntarily in the dormitory as a part time job. This experience 

provides them an experience to practice what they learned in the 

college of education and learn to approach the students. 

Students who work in the dormitory have the opportunity to 

work in the Peace School or other Gulen-inspired schools. The 

Peace School prefer those students to be teachers in the Peace 

school because they believe that values education can be acquired 

through practice in a young age. One of the Muslim male teachers 

#3 who worked in the dormitory before he became a teacher in the 

peace school said that: 

Of course we learn in the college about how to 
understand the students but when you practice that it’s 
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different. 

 

The school has 12 teachers who are the graduate of the Peace 

School who came back to their school to work as a teacher and 

eight teachers who attended Gulen-inspired institution before they 

work here. The teachers think that they can understand their 

students better and know better how to solve problems related to 

the conflicts because they also lived in the same community and 

learned to deal with the same problems in the Peace School.  

The students like their teachers as being young, energetic and 

have an experience about how to approach them. All the students 

said that their teachers are friendly and they added that they enjoy 

being with them because they feel that they have common 

denominator and the similarities. One of the Muslim male students 

#1 expressed that as: 

Here I feel that our teachers are really like friends, 
they really like us.  And the students get to know how 
to respect them and be friend with them. Because in 
my previous school there were a division between 
teachers and students, as a student I know that I should 
respect them but sometimes we want to feel free to 
joke with them. I think we get respect them more when 
we feel that they can be our friends too because you 
cannot get the respect if you ask for it frequently, you 
have to earn it and I think they earned it. But still there 
is still that line you should know the line where the fun 
and bullying starts. I really like my teachers. 

 

b. In-service Teacher Training 

 

Teachers in the Peace School have in-service training for 2 
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weeks before the school opening about teaching strategies. Also, 

there are weekly meetings to discuss about the teaching strategies 

and value integration. The school principal told that learning 

different teaching strategies is important because the teachers 

become trained to approach every student in a different way and 

learn how to address different abilities. They get to know that 

every child can learn if the teacher approaches her or him in the 

right way. A Christian male graduated student #8 explained what he 

learned from the in-service training as follow:  

If the teacher focuses in one ability in a class only 
lecture without focusing on the visual and activities 
other students will find a subject boring to the extent 
that they find the school tiring and go. So frustration 
inside them they try to transfer to bullying anything 
negative which is one way of releasing their anger 
because his ability was not exposed in that class. He 
might be very good at visuals but he could not focus in 
the listening. We talked about the issues before and 
concerns, disciplinary issues and everything that 
happened last year to try to eliminate these things, 
some students were escaped what should be done. We 
invited experts in some days we had pre teaching so 
we could critique the work of one teacher with this we 
had some good points and negative points. It prepares 
us for the school year. 

 

Experiential Learning is considered important in in-service 

training because the teachers think that the student learn better 

when they experience theoretically learned things. Accordingly, 

every teacher has the value integration in the classes so they have 

to discuss in the weekly meetings how to integrate values or life 

skills in the classes with the activities to not limit themselves with 

theories. One of the Muslim male teachers #10 explained that as 
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follow: 

I learned how to manage the classroom. I learned that I 
should make the students learn by doing. We let the 
students do first what they learn. And I learned how to 
conduct activities in the classroom. Our duty is to 
assist the student but still they are who learn.  

 

Teachers also practice some of the values in the school among 

each other. According to the principal, the school has monthly 

activities for the teachers such as picnics, barbeque parties, and 

trips. Those activities makes the teachers have the opportunity to 

get to know each other better and share things in an informal 

setting. Also, the teachers visit each other’s home and have a free 

time to talk regardless of their religious background. One of the 

Christian Female teachers #6 explained about her relationship with 

her colleagues: 

As a teacher I think it’s really important to get well 
with everyone in the school. I try my best to not have 
just one or two friends and hang out with them but for 
example I try to go to the lunch with different 
colleagues every day or I drink coffee with different 
teachers. Because if you hang out with just one group 
of teachers you would be just with them in the rest of 
the year and you will not have the opportunity to know 
others well. 

 

Teachers believe that they should be practicing what they teach 

to their students to be good role models for their students. One of 

the Muslim female teachers #8 explained that as: 

Students do not do what you say but they do what they 
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see and what you do. I should be an example to the 
students. As a teacher I think it’s really important to 
get well with everyone in the school. I try my best to 
not have just one or two friends and hang out with 
them but for example I try to go to the lunch with 
different colleagues every day or I drink coffee with 
different teachers. Because if you hang out with just 
one group of teachers you would be just with them in 
the rest of the year and you will not have the 
opportunity to know others well.  

 

The teachers in the Peace School are influenced by the ideas of 

Fethullah Gulen, they try to apply what they read from his books 

and try to practice them.  The teachers in the Peace School 

consider the school as a second home for the students. This makes 

them treat the students as their brothers or sisters which make 

them to be concerned about their students and spend more time 

with them. In addition to the success of the school, Love and 

concern is dominated in the school. The teachers all agree that 

before you engage the students you have to capture their hearts. 

One of the Christian female graduated students #9 expressed this 

as: 

They say that teachers are the second parents but I 
have never felt that thing in other schools. I used to get 
scared of them but here especially in high school my 
advisor was a really father figure to me. They say 
things from their hearts we felt that they care and you 
can feel the love, they don’t say things because they 
must as teachers. You can feel the sincerity from their 
eyes.  

A Muslim female student #4 mentioned about the relationship 

with his teachers as: 
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They have this bonding with us. We can be close and 
share things with them.  I want to be like them in the 
future. 

All of the students interviewed agreed that the teachers in the 

Peace School are not just teachers but they defined them as 

mentors and facilitators, here is one of the graduated student’s #7 

ideas: 

Mentor is someone who teaches you something not for 
the sake of teaching but teaching something about life. 
Mentors are people who would remember in a 
particular time in your life when you experience a 
situation and you remember what they taught you. 
They value individual people because of that reason 
they become mentors more than teachers so you can 
ask them how to upgrade your grade and find solutions 
to your problems. I was asking my mentor and my 
teachers so they will find a way not just letting you. I 
don’t think that it is because this is a private school. I 
have cuisines in another private school and my cuisine 
parents don’t even know about their teachers.  

 

Perseverance, patience and dedication are other characteristics 

of the teachers in the Peace School. The teachers dedicate their 

times to do extra-curricular activities such as clubs and sports with 

the students every day and in the Saturdays. They also spend time 

with their parents by going to their homes or inviting them to the 

school. The interview data shows that the students are aware of 

their teachers concern about them. Furthermore, the students know 

that their teachers are not just teaching but also they prepare the 

students for the life by teaching them life skills. One of the Muslim 

Female teachers #8 explained this as follow:  
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I always explain to my students why they should do 
something or ask them “why you have to do these 
things”. If they don’t know I tell them you didn’t ask 
why? I try to make everything clear for them and make 
them understand how they can study for that topic and 
when they can use it.  

 

5.2.5. Home visitations 

 

The Peace School arranges home visitations twice a year for 

every student. The advisor and the co-advisor of the student go 

together as a support team. They report to the parents the 

academic records and share some problems with them to exchange 

ideas about how to solve the problems if exist.  

Three parents were interviewed. All the parents agreed that the 

home visitations are very beneficial because they have the 

opportunity to get to know about their children better. Also, it is a 

good opportunity for the busy parents who cannot come to the 

school meetings. One of the parents who is from the Philippines 

shared her experience as: 

I feel very thankful for the teachers because they were 
the one who taught us to give more time to our child. 
Actually I was so busy and the teachers kept on telling 
me the importance of sharing more time with my child. 
Now, I go to the school every month to visit the 
teachers and get feedback about my child. 

Also, the teachers like the home visitations because they think 

that they get to know about their students better and try to solve any 

problem in cooperation with the parents. The teachers think that 

school is the second home for the students but still their first home is 

their house with their parents. One of the Muslim female teachers #8 
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shared her experience about one of the home visitations as: 

You understand them better when you visit their homes 
because the environment is very important. Once we 
made a home visitation and the father did not come and 
I ask them why? They told me that the child has a 
grudge for her dad because he wanted to give his 
daughter to her grandmother to take care of her. If I 
did not go to that student home I would never 
understand the behavior of that student.  

 

5.3. The major challenges in achieving this 

success 

 

The school director said that the school was purposely built far 

from the town in a safe place. However, he added that it is a 

disadvantage for them to not have an alternative place to do the 

activities. Therefore, they use the school and the dormitory to make 

the students busy with several activities as he says:  

Here at the school you are protected from the harm 
environment outside. Isolating the students here in the 
school is good but sometimes there is a need to other 
places to do the activities. For example, we choose the 
same place to go to picnic because we know it’s the 
only place we can go with our students.  

 

In addition, it is well known that the Philippines has the bullying 

problem in the country which effects the Peace School especially 

when there is newly enrolled students in the school. The principal 

and the teachers who were interviewed claimed that there are small 

verbal bullying problems sometimes in the school or in the social 



 

 

 

 

102 

 

media. They emphasized that they have to find different ways to 

deal with those students which requires patience. Teacher #1 said 

that: 

Sometimes we have problems with transferred 
students. Some students have problems in their home 
so no matter how much you do, it does not work until 
you know that problem but as a teacher you have to 
always try to find a way to deal with every student. 
Some people are so stubborn and redirect them to 
something else. Sometimes you cannot change but you 
channel that stubbornness. You give them an avenue to 
be stubborn which is to be stubborn to negative things. 
So it’ s the good way of being stubborn. I had a 
student who was bossy and do not want to listen to 
anyone he thinks that the teachers are just teachers. If 
he is over confident you have to go with that and be 
kind and try to explain things and give works that make 
him use his overconfidence. If you be hard on him he 
will be harder. You have to be consistent and there will 
be a change. 

  

Teachers (six out of 11 teachers) said that they want to spend 

more time with their students becuase it is the best way of trying to 

understand them and find solution to some of their problems. 

However, they added that they are so busy to spend more time with 

them when they have to prepare activities for their classes as 

teacher #6 explained that as follow:  

There are a lot of things to do; you don't know what to 
do first. You have to prepare activities, you have to 
learn, and you have to prepare for the class. Another 
duty you have is because you are an advisor. Activities 
like competitions and papers. I want to give more time 
for my students you cannot do it every time because 
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you have other things to do. 

 

Also, teacher #8 explained that they need more coeperation 

with the parents to spend more time with their children and contact 

the teachers but the parents claim that they are busy which makes 

the teachers do home visitations. She said that as follow:  

when we go to the home visitations the parents tell us 
they want our children to have the best future so they 
work hard but we share to them you work hard and 
earn but the must you earn, the must you work the 
time you spend in your job the thing that you prepare 
to your son future actually your son is gone already we 
like to show to parents to give some time at least in a 
dinner time. 
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Chapter 6. Conclusion 
 

The study was set out to explore the schools role in providing a 

cohesive environment in divided societies. The study sought to 

answer five questions. The literature review answered two of these 

questions; 1) what is a divided society? And 2) what is a cohesive 

environment for schools? Moreover, the field work sought to know 

three of these questions:  

How is a cohesive environment defined? What is considered 

success?  

What are the elements or processes of this successful 

environment?  

What are the major challenges in achieving this success? 

The Peace School was chosen to do the field work which is 

known for having conflicts for years between religions. Accordingly, 

three methodologies were used to find an answer to these questions. 

Documentation method was used to find information about the 

school in the newspaper, internet sites, social media, and the school 

documents. Also, observation for one classroom for 18 days was 

done to observe the students and the teachers in the classroom 

atmosphere and in additional activities. Finally, interviews were 

done with 24 people; students, graduate students, teachers, parents 

and the principals.  

 

The definition of a cohesive environment 

The research results show that the schools in Zamboanga city 

in the Philippines are influenced by the conflicts between Muslims 

and Christians in the community. Also, interview results show that 

the schools can provide a cohesive environment for the students 

between different backgrounds even though they have a conflict in 
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their community. In this regard, a cohesive environment in the 

school was defined as a place where the school community; 

students, teachers, parents who are from different backgrounds get 

together without judging each other and without having conflicts.  

Another success was identified by the graduate students who are 

teachers in the Peace school now as being able to adapt what they 

learned in the school in their life in the university and when they 

became teachers. Also, all the teachers who were interviewed 

agreed that the school is a second home for the students as it is a 

place not only to improve academically but also morally.  

 

Elements Providing a Cohesive Environment in the Peace School 

The research shows that there are 5 main factors to  provide a 

cohesive environment in the school; a) non-sectarian system in the 

school, b) Practicing values with activities, c) Values integrated 

curriculum, d) Pre-service and In-service teacher training e) 

Home-visitations. 

Non-sectarian School System 

Firstly, the research proves that there is a need for a non-

sectarian school system in severely armed-conflict areas as 

Zamboanga city in the Philippines which should be not dominated by 

any religious or cultural belief. However, the schools which have 

students from different backgrounds should make their students 

aware of each other by introducing the characteristic of every 

background in the school specifically and in the world in general to 

increase the mutual respect.  

Practicing values with activities 

Second, Activities are considered the best way of practicing 

some values in the school. Accordingly, the research results show 

that the school should have activities which every student can have 

a chance to involve in. For example, students who are good at 



 

 

 

 

106 

 

writing can write essay, students who are good at painting can make 

posters. Moreover, the study illustrates that there should be weekly 

and monthly regular activities to make the students practice the 

values continuously to adapt it as a skill. Also, the study 

demonstrates that the students should be kept busy with the 

activities in the school in a safe environment to keep them away 

from involving in harmful activities in the community. 

Themes related to universal values including peace, human rights, 

respect should be chosen to increase the students’  awareness 

about the issues in the world and make them find some solutions to 

these problems. Moreover, the research demonstrates that it is 

important to broaden the students perspectives by teaching them to 

see the differences as advantages rather than a disadvantage.   

Accordingly, the students can be affected positively if they 

participate in organizations that present the cultural diversities. In 

addition, the study indicates that the values month is considered 

important to practice some of the values. In addition, dedicating one 

month to make the students take the responsibility of saving money 

through selling foods is considered important to practice some 

values including helping needy people.  

The research refers that there is a need for not only activities 

within the classrooms but also for activities within different year 

levels of students to make the students practice to talk with others. 

Also, the regularly organized informal settings are beneficial to 

make the student-student and student-teacher relationships better.  

The study emphasizes the importance of involving the parents 

in the activities because no matter how the school is successful in 

building a good atmosphere, the students will be affected by the 

atmosphere in their homes. As a result, the schools which aim at 

building a cohesive environment in divided societies should have 

activities with parents to get the parents from different 
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backgrounds together and make them have cordial dialogues. Also, 

the research illustrated that the schools can be beneficial to the 

community in terms of trying to find ways to make the community 

feel that the conflict affected groups can get together. In addition, 

interview data shows that humanitarian aids can be a good way of 

getting people from different backgrounds together. Accordingly, 

the schools which aim at building a peaceful environment in conflict 

areas can cooperate with relief organizations to connect with the 

community around.  

Values integrated curriculum 

The research shows that value integration in the curriculum is 

important to make the students practice the values in every class in 

an indirect way. Accordingly, the research emphasize the necessity 

of focusing on these three domains in the classes; Cognitive domain 

(thinking), Affective domain (emotion and feeling), and 

Psychomotor domain (physical and kinesthetic).  In addition, value 

and life skill education class was considered beneficial to directly 

learn some values especially bullying issue which is one of the 

biggest problems in the schools in the Philippines. Also, Guidance 

and Counseling Class is considered beneficial to personal and social 

improvement. 

Pre-service and In-service teacher training  

Teachers are considered the most important element of building 

a cohesive environment in conflict affected areas.  Accordingly, the 

study indicates that both pre-service and in-service training is 

necessary for the teachers. Education related courses including 

educational psychology and educational sociology in the university 

are considered beneficial to understand the students. Furthermore, 

the study emphasize that the moral education is a long run 

education which should be started in a young age. As a result, the 

teachers who are a graduate of schools or educational institutions 
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which aim at building a cohesive environment should have a priority 

to work in the schools which has the similar aim because they can 

understand the students who live in conflict areas. Also, the 

research presents an idea of practicing teaching and building 

relationships with students for the university students who study in 

the college of education as working in the dormitory of the school 

as a part time job so they have the chance to become teachers in 

the school after four years. Those teachers are preferred as being 

experienced, young, and energetic. Also, they are preferred 

because they understand the students better.  

Secondly, in-service training is considered important to discuss 

the issues and how to deal with these issues every year. Weekly 

meetings are also important to talk about every student and try to 

find solutions with cooperation with other teachers and the school 

counselor. Experiential learning is considered fundamental in the 

trainings to make the teachers learn to teach by making the 

students experience what they learn. 

Home visitations 

The research result shows that the schools should show 

concern for every student in the school to the extent no student is 

left behind regarding the fact that one student can easily affect the 

other students. Moreover, some of the problems can be solved with 

the cooperation of the parents. Some parents can be busy so they 

cannot go to the school regularly. Teachers can organize home 

visitations to the homes to not only share things related to the 

student with the parents but also to see the home atmosphere which 

helps to understand the student better.  The study shows that 

home visitations also helps to encourage the parents to be more 

concerned and aware of their children so they visit the school more 

and involve in the activities organized by the school. Also, when the 

parents have close relationships with the school they get the chance 
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to meet other parents from different backgrounds. This gives a 

chance for them to involve in a dialogue with others and know them 

better. This demonstrates the research result which emphasize that 

the people have conflicts because they do not listen to each other 

and know others. 

 

The major challenges 

Three big challenges were identified in the research. Firstly, 

activities are considered the most important factor to provide a 

cohesive environment. However, the schools can have difficulty in 

finding places out of the school especially in armed conflict areas. 

Second, sometimes bullying problems especially verbal bullying 

occurs between newly enrolled students which require the teachers 

to be patient and find ways to deal with the students. Third, 

teachers make too much effort to keep the students in the school 

because the environment outside is harmful for them which make 

the teachers very busy with the students.  

Based on the findings, this research demonstrates that the 

schools can have a big role in building a peaceful environment in 

severely divided societies. This requires building good relationships 

among students, teachers, parents and community. Also, make the 

school community aware of the diversities as seeing these 

diversities as advantages rather than disadvantages. 
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초록 

 

이 연구의 목적은 분열된 사회에서 조화와 평화를 이루어 내는 한 

학교의 예를 통해, 성공적인 교육비결을 알아보고 어떻게 그러한 환경을 

만들어 가는지를 알아보는데 있습니다. 그러한 목적을 위하여 이 연구는 

필리핀의 잠보안가 시의 평화 학교에서 행해졌습니다. 이 학교는 물리적 

충돌까지 자행되는 그 도시의 환경에도 불구하고 다양한 문화를 평화롭

게 조율하여 상당히 고무적인 성공을 거두었으며, 여러 차례 국내외 평

화상을 수상한 바 있습니다. 이 연구는 다음의 방법을 통해 이루어졌습

니다. a) 학생들과 선생들, 학부모들과 교장 등 24명과의 인터뷰를 하였

습니다, b) 학교의 여러 활동에 직접 참여했으며, 한 학급에서 참여관찰

자로서 18일동안 활동하였습니다, c) 학교의 보유 자료 및 학교에 관한 

신문기사, 인터넷 사이트, 소셜 미디어. 

이 연구에서 다양한 문화가 혼재되어있는 사회에서 성공을 거둘 수 

있었던 비결은 비록 다른 배경의 사람들일지라도 화합을 통해 하나로 묶

어낼 수 있었던 것에 있었습니다. 즉, 학교는 학교 공동체인 학생들과 

선생들과 학부모가 좋은 관계를 가지고 있어야 합니다. 또 다른 성공비

결은 현재 평화학교의 선생이 되어있는 그 학교의 졸업생에 있습니다. 

그들은 학교와 대학, 그리고 인생에서 배웠던 가치들을 선생으로서 학생

들에게 매우 적절히 가르치고 있었습니다. 더욱이 학교는 단순히 교육적

인 목표를 위한 곳뿐만 아니라 도덕적인 인성을 기르는 측면에서도 학생

들에게는 제2의 가정과 같은 곳으로 여겨져야 합니다. 

부연하면 이 연구의 결과, 학교가 화합하는 환경을 이루기 위해서 

필요한 다섯 가지 중요한 요소가 있었습니다. a) 이 학교에는 종교적 차

별이 없습니다, b) 여러 활동을 통하여 가치를 실천합니다, c) 통합 교육

과정을 통해 가치를 배웁니다, d) 예비 교육 및 연수 교육을 통하여 지

속적으로 선생들도 교육을 받습니다, e) 가정방문이 이루어 집니다. 좀 

더 세밀하게 설명하자면, 이 학교에는 특정 우세 문화나 종교가 존재하
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지 않습니다. 오히려 학생들에게 다양성을 인정할 수 있도록 가르칩니다. 

둘째, 정규활동에서도 다양한 구성원을 통해 가치를 실천하고 관계를 강

화시키는 것을 매우 중요하게 여깁니다. 특히 다양한 학년의 학생들이 

혼재된 활동과, 선생이나 학부모를 위한 활동, 모든 구성원들의 활동 등

이 있어야 합니다. 셋째, 보편적인 가치는 학생들이 그 가치들을 실재로 

잘 적용할 수 있도록 모든 과목에서 통합하여 가르쳐야 합니다.  

넷째, 선생들은 학생들의 본보기로서 가장 중요한 역할을 맡고 있습

니다. 이런 측면에서 본다면 이 연구에서 선생들은 인권, 평화에 대한 

교육, 시민의식에 대한 교육, 지구공동체, 교육 과정 등의 주제들을 예비

교육을 통해 대학교에서 충분히 훈련되어야 합니다. 또한 대학생들은 예

비교육의 일환으로 평화에 대한 교육을 오랜 기간의 실천을 통해서 훈련

되어야 합니다. 예비교육은 대학생들의 학습적인 측면뿐 아니라 도덕적

인 측면 모두 수행되어야 합니다.   

선생들의 연수교육에서는 다양한 배경을 가지고 각각 다른 재능이 

있는 학생들을 어떻게 적절히 다를 것이지 배우게 됩니다. 마지막으로, 

학부모들의 협조 없이는 평화로운 학교 환경을 성공적으로 만들 수 없다

는 것을 연구결과가 입증합니다. 이러한 이유로 학생을 더 잘 이해하고 

문제가 생겼을 때 해결하기 위하여 직접 가정을 방문하는 것은   학부모

와 긴밀히 연락할 수 있는 매우 적절한 방법입니다. 

뿐만 아니라, 평화로운 학교의 환경을 연구하는 과정에서 몇 가지 

어려운 점이 눈에 띄었습니다. 첫째, 활동들은 교내에서만 이루어 졌습

니다. 왜냐하면 학교 밖의 환경은 실재로 무기가 존재하고 물리적인 충

돌이 일어나는 곳이므로 안전한 장소를 찾기 힘든 상황입니다. 둘째, 선

생들은 특히 새로 입학한 학생들에게 약자를 괴롭히는 문제(왕따 등)가 

발생했을 때 그 문제를 해결하는데 힘들 수 있습니다. 셋째, 선생들이 

학생들의 활동을 준비하고 다른 문제를 다루고 있거나 학부모 방문 등을 

준비하느라 너무 바쁩니다. 

키워드: 교육을 통한 평화, 조화롭고 평화로운 학교 환경, 물리적인 

충돌이 일어나는 지역, 보편적인 가치, 통합 가치 교육, 지구 공동체 교

육  

학번: 2014-22108 
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Appendix – 1: Semi- structured interview schedule for 

the teachers 

Date:  

Time:  

Location:  

Respondent:  

 

1. As a teacher how do you define and describe cohesive 

environment in schools?  

2. Do you think that this school provides that environment? 

What do you like about it? What is lack? 

3. What kind of knowledge or skills do you think is needed 

to build this environment? 

4. How do you deal with conflicts in the school (if exist)? 

Could you share any of your experiences?  

5. What kind of difficulties do you have when dealing with 

any kind of conflict? 

6. How does the school help you as a teacher to deal with 

these difficulties and give peace education classes?  

7. Did you take any classes related to the peace education 

or related courses in the university? 

8. Do you have any training program in the school to 

provide this environment? 

9. Do you teach or practice peace education in your class 

or when you deal with your students outside of the 

classroom? How?  

10. What is your overall comment on peace education?  
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Appendix – 2: Semi- structured interview schedule for 

students 

Date:  

Time:  

Location:  

Respondent:  

1. What do you like most about your school? Why? 

2. Did you ever have a problem with your schoolmates? 

3. (If yes) what kind of problems? How did you solve that 

problem?  

4. With whom do you share if you have a problem with 

your friends? Why? 

5. What is the difference between the friends in the school 

and outside of the school?  

6. What do you think about your school mates who are 

from different backgrounds? Why do you think so? 

7. Do you think that your school has a positive effect in 

your community?  

 

Questions for the graduated students 

1. What did you like most about your school? Why? 

2. How did you deal with the conflicts in your community 

or university after you graduated from this school? 

3. What were the things in the school that made you build 

conflict resolution skills? 

4. How many times did you visit your school after 

graduation? (If often) why? 

5. What do you thing about the conflict in your community? 

What made you think so? 
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Appendix – 3: Semi- structured interview schedule for 

the parents 

Date:  

Time:  

Location:  

Respondent:  

1. What do you like most about the school? Could you 

please explain more? 

2. What do you think about the conflict in your community? 

3. Do you think that the school has a positive effect on 

building conflict resolution skills?  

4. Which activities, classes do you like most and think that 

it the most beneficial to build this skill? 

5. What is the difference between the school environment 

and the community?  

6. Does the school have any activities for you? Do you 

think they were beneficial?  

7. Are you comfortable to meet people from other religious 

backgrounds? (If yes?) What made you succeed in this? 

8. What do you think is the cohesive environment in 

schools? Who has the biggest role in building this 

environment?  

9. What do you think is the school needs to do to build this 

environment?  

10. What is your overall comment on peace education?  
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Appendix – 4: Semi- structured interview schedule for 

the principal 

Date:  

Time:  

Location:  

Respondent:  

1. How do you define a cohesive environment in schools? 

Could you explain more? 

2. What is considered a successful construction of a 

cohesive environment? 

3. What is the curriculum role in building this environment? 

4. What is the teachers’ role in building this environment? 

5. What kind of knowledge or skills do you think is needed 

to build this environment? 

6. What are the elements or processes of this successful 

environment?  

7. What kind activities are needed to provide this 

environment? Why?  

8. What are the major challenges in achieving this success? 

9. What is your overall comment on peace education?  
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Appendix – 5: The Collaborative Institutional Training 

Initiative (CITI) Program Certificate 
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Appendix – 6: Consent Forms with institutional review board 

(IRB) permission 
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