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ABSTRACT 

 

Education is widely considered as a key factor to economic development for 

its strong inputs to economic, social and cultural activities. Notwithstanding education 

has long been considered as a non-tradable public good of individual countries within 

their borders, international trade regime has introduced the General Agreement on 

Trade in Services (“GATS”) under World Trade Organization (“WTO”) during the 

Uruguay Round of 1991 which included education service as one of the 12 service 

sectors eligible to trade. Accordingly, Korea, a member of the WTO, has opened up its 

territory to the global trade in education services on a small scale following Doha 

Development Agenda (“DDA”) and a series of Free Trade Agreement (“FTA”) during 

the last decades. The extent of liberalization of education services sector in Korea, 

however, has not shown much significant progress.  

Some foreign studies identified several challenges related to the 

implementation of the GATS commitments. As well, some other Korean studies 

attempted to analyze negotiation strategies for Korea’s Free Trade Agreements or 
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presented countermeasures against trade liberalization in this sector. On the other hand, 

few have investigated the current Korean education trade situation following several 

FTAs of Korea.  

Consequently, this paper attempts to investigate the actual outcome of the 

liberalization and also look into the realities of Korea’s progress in education 

liberalization after FTAs. It also aims to identify the trade barriers and policy issues 

surrounding the Korean education services trade by studying STC-Korea case. In the 

later part of the thesis, it delves into the cases and examples of Singapore, China, and 

Japan respectively in order to search for policy implications for Korean education 

services domain. Based on the implications, this paper concludes that Korea should 

provide integrated governance to foster institutional framework relevant to the 

education services liberalization and facilitate socio-economic and educational 

infrastructure to cope with the era of globalization and internationalization of the 

education services.  

 

Keywords: Education Services Trade, GATS/WTO, Korean Education Trade, 

Trade liberalization, STC-Korea 
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Chapter I. Introduction 
 

Developing human resources through education is an undeniable base of 

building national competitiveness. Development of high quality human resources 

played a vital role in accomplishing Korea’s outstanding economic development in 

labor-intensive and natural resource scarce environment. In fact, many other countries 

also have paid attention to nurturing human resources in pursuit of economic and social 

development. 

In these days, education itself is considered as an economic activity that links 

to labor market and constitutes the base of knowledge industries. Education is closely 

connected with political and social interests, as well. In other words, education is 

country’s basic social infrastructure with significant influence on all the activities 

conducted within their borders. In this sense, we need to approach the issue of 

education by simultaneously analyzing its interactions to other social systems. 

Under the international trade systems such as the WTO and GATS, education 

has been designated as a tradable service. Therefore, education, which has been 

protected by individual countries as public resource, is now facing to be under the 

control of market logic. In other words, the scope of trade has been expanded from 

goods to services trade, expanding the scope of education exchange to all over the 

world. Moreover, as education has become a service available to trade, demand for 

global human resources is on the rise and the activities of human resources related to 

education go beyond borders. In this flow of globalization and free trade, education is 

considered as an important sector of trade which makes it inevitable for countries to 
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open up their educational services market. 

Korea, a member of the WTO, has attempted to internationalize its education 

market on a small scale through the Uruguay Round, Doha Development Round, and a 

series of FTA. Accordingly, foreign educational corporations, foreign lecturers, and 

talents have entered the country in various forms. Moreover, number of Korean 

students studying abroad and foreign students studying in Korea keep increasing, 

which reflects the increasing and diversifying demands of the country. Moreover, 

foreign educational corporations have entered Korean Free Economic Zones (“FEZ”)1 

and Jeju Island, a special governing province designated by the Korean Government, 

which consequently brought foreign teachers and professors to schools and also private 

education market. In Korea, students, parents, and lecturers are already under the 

significant influence of imported educational services. For example, classes conducted 

by foreign professors or lecturers, education with E-learning materials given directly 

from abroad, and public or private education provided by schools or academies 

established by foreign corporations should be included as imported educational 

services. 

Some foreign studies identified several challenges related to the 

                                          
1 Korean Free Economic Zones(KFEZs) are specially designated areas created to improve the 

business and living environment for foreign-invested firms in Korea. Since the 2003 
inauguration of an FEZ in Incheon, the number of FEZs in operation has grown to eight: 
Incheon, Busan-Jinhae, Gwangyang Bay Area, Daegu-Gyeongbuk, Saemangeum-Gunsan, 
Yellow Sea, East Coast and Chungbuk. The KFEZs offer exemptions or reductions in corporate 
tax, income tax, tariffs, acquisition tax and property tax for foreign-invested resident firms and 
developers, based on Special Act on Designation and Management of FEZs and Restriction of 
Special Taxation Act. 
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implementation of the GATS commitments in education. Some other Korean studies 

attempted to analyze negotiation strategies for Korea’s FTAs or presented 

countermeasures against the trade liberalization in this sector. However, few have 

investigated the current Korean education market situation following those FTAs.  

Therefore, this paper attempts to highlight the actual outcome or effects of the 

liberalization and look into the current status and condition of the liberalization of 

educational services trade in Korea. Thus, it aims to identify the trade barriers in 

educational services trade of Korea. For this purpose, this paper analyzes the closing 

down case of the first foreign master’s program in Korea held by the branch school of 

foreign universities, STC Korea the Netherlands Maritime University. For the latter 

fragment of the paper, it compares the policies and examples of Japan, Singapore, and 

China in education services trade domain in order to benchmark them in drawing a 

roadmap for Korea while seeking policy implications from the relevant examples. 
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Chapter II. Trade in Education Services under GATS/WTO 
 

1. Education in Trade 
 

Concept of market has been brought into the domain of education services 

when the GATS/WTO included it in service industry through the Uruguay Round 

negotiation in 1991 (LeeHak-chun, 2000). In the process of educational services 

market liberalization, Korea, a member of WTO, committed limitedly to liberalize 

educational services and signed free trade agreements in educational services with 

various countries including the U.S.A. Even though some arguments have been raised 

about the eligibility and desirability of including education in the category of tradable 

services, Korea is already under the effect of internationalized education as mentioned 

earlier.  

Korea has opened the educational services market limitedly in order to 

reconsider its national competitiveness through education, to increase a quality of 

education, and to develop human resources. Education market liberalization is a 

compound of education market and liberalization. In that compound, education market 

is firstly considered to be a part of economic activities and then included in the services 

industry. Market liberalization under the WTO means “removal of market access 

restriction” and “national treatment”. Removal of market access restriction means to 

remove restriction barriers to provide services to service demanders in other countries 

by service provider. And national treatment means to remove all the actions that 

practically discriminates national provider and international provider while providing 
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services. 

 

2. Education Services under GATS/WTO 
 

GATS is the first ever set of multilateral, legally enforceable rules covering 

international trade in services. It is an important outcome of the Uruguay Round of 

multilateral trade negotiations along with other agreements such as the General 

Agreement on Tariffs and Trade (GATT). GATS is an integral part of the WTO which 

entered into force on 1 January 1995. One general obligation is Most-favoured-nation 

treatment obligation (Article II) which means treating one's trading partners equally. 

Under the GATS, if a country allows foreign competition in a sector, equal 

opportunities should be given to service providers from all other WTO members. 

Among the two negotiated commitments, the first is National Treatment (Article 

XVII)2. It indicates equal treatment for foreigners and one's own national. But in the 

GATS, it only applies where a country has made a specific commitment and 

                                          
2 Article XVII: National Treatment  
1.       In the sectors inscribed in its Schedule, and subject to any conditions and qualifications 
set out therein, each Member shall accord to services and service suppliers of any other Member, 
in respect of all measures affecting the supply of services, treatment no less favourable than that 
it accords to its own like services and service suppliers.  
2.       A Member may meet the requirement of paragraph 1 by according to services and service 
suppliers of any other Member, either formally identical treatment or formally different 
treatment to that it accords to its own like services and service suppliers. 
3.       Formally identical or formally different treatment shall be considered to be less 
favourable if it modifies the conditions of competition in favour of services or service suppliers 
of the Member compared to like services or service suppliers of any other Member. 
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exemptions are allowed. The second commitment is Market access (Article XVI)3. If a 

government commits itself to allow foreign service provider to operate in its domestic 

market, that is a market access commitment.  

The schedules of commitment of each member country contain the negotiated 

and guaranteed conditions for trade in services. Each country lists specific 

commitments on services sectors and on activities within those sectors. WTO member 

countries are supposed to guarantee access in the listed sectors. The commitment 

schedule lists market access and national treatment restrictions. 

The introduction of the GATS reflects the formalization of market processes and 

                                          
3 Article XVI: Market Access  
1.  With respect to market access through the modes of supply identified in Article I, 
each Member shall accord services and service suppliers of any other Member treatment no less 
favourable than that provided for under the terms, limitations and conditions agreed and 
specified in its Schedule. 
2.  In sectors where market-access commitments are undertaken, the measures which a 
Member shall not maintain or adopt either on the basis of a regional subdivision or on the basis 
of its entire territory, unless otherwise specified in its Schedule, are defined as: 
(a)  limitations on the number of service suppliers whether in the form of numerical 
quotas, monopolies, exclusive service suppliers or the requirements of an economic needs test; 
(b) limitations on the total value of service transactions or assets in the form of numerical 
quotas or the requirement of an economic needs test; 
(c) limitations on the total number of service operations or on the total quantity of service 
output expressed in terms of designated numerical units in the form of quotas or the 
requirement of an economic needs test; 
(d)  limitations on the total number of natural persons that may be employed in a 
particular service sector or that a service supplier may employ and who are necessary for, and 
directly related to, the supply of a specific service in the form of numerical quotas or the 
requirement of an economic needs test; 
(e)  measures which restrict or require specific types of legal entity or joint venture 
through which a service supplier may supply a service;  and 
(f)  limitations on the participation of foreign capital in terms of maximum percentage 
limit on foreign shareholding or the total value of individual or aggregate foreign investment. 
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procedures for international trade in services.4 GATS encompasses all internationally 

traded services, excluding the services purchased or provided by the government. 

Services are divided into 12 areas such as business, communication, construction, 

distribution, education, environment, banks, health, travel, entertainment, 

transportation, and others. Education services are included in the new services 

negotiations, which began in January 2000. Principles of trade in education services are 

contained, like for all services, in the GATS. Within the education sector, GATS covers 

five sub categories of education services: primary, secondary, higher, adult, and ‘others’ 

as shown in <Figure 1>.  

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

                                          
4 WTO/GATS 
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<Figure 1 > 12 Tradable Services and 5 types of Education Services under GATS/WTO 

 

 

Among the 5 areas of educational services, most WTO member countries 

define elementary and secondary education as public education provided by the 

government. It means that elementary and secondary education are excluded from the 

negotiation of educational services market opening as they are the services purchased 

or provided by the government.  

In general, education services trade in most WTO member countries covers 

only higher education, adult education, and other education. Consequently, elementary 

and secondary education in Korea is generally excluded in the WTO or FTA 

negotiation, leaving only higher education, which GATS identifies as tertiary education, 

and adult education to be the objects of educational services trade. 
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Services trade applicable to the GATS includes cross-border movement 

similar to import and export of goods and embraces trade by the movement of 

consumers and production elements. 4 types of service supply applicable to service 

trade are defined in Article 1, Section 2 of the GATS. Under the GATS, there are four 

ways in which a service can be traded. These are known as “modes of supply.” These 4 

modes apply to all 12 service sectors (made up or 160 sub-sectors) covered in the 

GATS, including education. Table 3 provides a generic definition for each mode, 

applies them to the education sector and comments on the relative size of the market. 

In other words, the GATS classifies educational services as 5 categories of educational 

services and 4 types of modes as presented in <Table 1>. 
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<Table 1> 4 Mode of Supply in Educational Services under GATS/WTO 

 

Mode of 
Supply  

Explanation Examples in 
Higher Education 

Size/Potential of 
Market 

1. Cross-
border 
Supply 

The provision of a 
services where the 
services crosses the 
border (excludes 
the physical 
movement of the 
consumer) 

- distance 
education 
- e-learning 
-virtual universities 

- currently a relatively 
small market 
- seen to have great 
potential through the use 
of new information and 
communication 
technologies (ICTs) and 
especially the Internet, 
but difficult to monitor 
quality  

2. 
Consumption 
Abroad 

The provision of a 
services where the 
consumer moves to 
the country of the 
supplier  

students who go to 
another country to 
study 

- currently represents the 
largest share of the 
global market for 
education services and is 
growing 

3. 
Commercial 
Presence 

The provision of a 
services where the 
provider 
establishes, or has 
presence in, 
commercial 
facilities in another 
country in order to 
render services  

- local branch or 
satellite campuses 
- twinning 
partnerships 
- franchising 
arrangements with 
local institutions  

- increasing interest and 
strong potential for 
future growth 
- most controversial 
because it appears to set 
international rules on 
foreign investment 

4. Presence of 
Natural 
Persons  

The provision of a 
services where 
people travel to 
another country on 
a temporary basis to 
provide the services 

- professors, 
teachers, 
researchers 
working abroad 

- potentially a strong 
market, given the 
emphasis on mobility of 
professionals 

Source: Knight. 2006 
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Chapter III. Trade Liberalization of Education Services in 
Korea 
 

1. Liberalization of Education Services Trade in Korea 
 

In the history of Korean education services market liberalization under the 

GATS/WTO, the area of educational services was not included in multilateral 

negotiation of the Uruguay Round under the WTO in 19915. Korea had no sector 

specific schedules of commitment in education services sector in the Uruguay Round. 

Upon the establishment of the new Round, Doha Development Agenda (DDA), Korea 

promised to lift limitations both on Market Access and on National Treatment only in 

higher and adult education6. 

<Figure 2> Map of Korean FTAs 

 

 

Source: Ministry of Trade, Industry and Energy 

                                          
5 GATS/SC/48 
6 TN/S/O/KOR/Rev.1, 14 June 2005 
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In an effort to foster competitiveness of education by opening its education 

market, Korea has made several FTAs in education services trade sector with major 

countries including the U.S.A. and China 

In the context of international free trade regime, FTA is the privileged trade agreement 

to facilitate trade liberalization between countries. Korea has FTAs with 52 countries in 

the world as of December, 2015, and the combined GDP with those countries amounts 

to 73.5 percent of world’s GDP7. In education sector, beginning with the Korea-Chile 

FTA in 2004, Korea has signed the agreements with Singapore, EFTA, ASEAN, India, 

EU, U.S.A, Peru, and China most recently. 

Through a series of FTAs, Korea guarantees the Market Access and the 

National Treatment Obligation in higher and adult education restrictedly. Compared to 

the DDA commitments schedule of Korea which is the most updated multilateral 

negotiation commitment, these FTAs in education services trade have expanded the 

scope and degree of education market liberalization in higher education and adult 

education by permitting foreign education providers to access Korean market under the 

National Treatment clause. 

The crucial role of education in fostering economic growth, personal and 

social development, as well as reducing inequality is well recognized. Countries seek 

to ensure that their populations are well equipped to contribute to and participate in the 

process of social and economic development. Education enables them to face the 

                                          
7 http://www.fez.go.kr, Planning Office of Korea Free Economic Zone, 
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challenges of technological change and global commercial integration8. In other words, 

education is widely regarded as a key factor to economic development of a nation and 

is often viewed as a public good as indicated earlier. As in most economies, primary 

and secondary level of education in Korea is predominantly provided by the 

government. However, recent trend shows that private education has taken a prominent 

role in both primary and secondary education as well as higher education which this 

paper identifies as tertiary education based on the GATS. Also, statistics shows that 

Korea has become a significant net importer of educational services in world trade as 

shown in Figures 3 and 4. This trend provided some of the impetus to open up Korean 

education market to international trade. 

<Figure 3> Trade Volume of Education related expenditure of Korea 

Source: WTO, Education related expenditure of Korea(Code#.242,UN Services Trade database) 

                                          
8 Raychaudhuri, Ajitava, and Prabir De. "Assessing Barriers to Trade in Education Services in 
Developing Asia - Pacific Countries: An Empirical Exercise." Asia-Pacific Research and 
Training Network on Trade Working Paper Series, No. 34,, May 2007. Web 
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<Figure 4> Trade Volume of Education Services of Korea 

Source: WTO, Education Services of Korea(Code#.895, UN Services Trade database)  

 

Other than the trade deficit issue in education services sector, growing 

demand for international education in Korea and increasing number of Korean students 

studying abroad strengthen the rationale behind the internationalization of the Korean 

education sector by liberalizing the education services trade. The number of Korean 

students studying abroad is steadily on the rise at every educational level, from primary 

schools to higher education such as colleges, universities, and post-graduate degree 

programs as presented in <Figure 5> and <Figure 6>. Destinations of Korean students 

studying abroad are predominantly skewed in English speaking countries as presented 

in <Figure 7> while some East Asian countries such as the Philippines and China 

follow as the second group. 

 



 

15 

<Figure 5> Yearly Data on the Number of Korean Students Studying Abroad 

 

Source: Korean Educational Development Institute (KEDI) 

<Figure 6 >Yearly Data on the Number of Korean Students Studying Abroad 
(Primary and Secondary Level) 

Source: Korean Educational Development Institute (KEDI)  
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<Figure 7 >Number of Outbound Korean students by Host Regions (2015) 
 

 
Source: Korean Educational Development Institute (KEDI) 

 

2. International Schools in Korea 
 

Korea allows three different types of international educational institution to be 

established. Each of them is managed by different special laws or enforcement 

ordinance respectively in Korea. International schools by foreign educational provider 

fall in the category of the supply mode 3(Commercial Presence) under the definition of 

GATS/WTO, as explained earlier in this paper. The followings elaborate the four mode 

of supply in the context of education services in Korea. 

The Mode 1 is mainly supplied in type of e-Learning and various international 

programs from kindergarten ones to university ones are flowed in. However, Korean 

laws to supervise and regulate those are not offering well-founded legal bases.  
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The Mode 2 stands for student studying abroad. This is the most common type among 

educational services trade, but Korea has no regulations to control on these students 

studying abroad in reality. Consequently, the number of Korean students studying 

abroad has increased gradually at every level of education from primary to higher 

education. Likewise, the destinations of Korean students studying abroad have been 

getting more diverse. While English speaking countries in the northern hemisphere 

such as U.S.A. and Canada overwhelm the list of the hosting countries of Korean 

students, some East Asian countries including China follow as second tier destinations 

of Korean students.  

Mode 3 (Commercial Presence) relates to the main issue regarding the 

presence of international schools in Korea, a primary subject of analysis in this paper. 

It is also a controversial one among 4 modes because it sets international rules on 

Foreign Direct Investment Law in most countries. Therefore, only 7 WTO members 

allow Foreign Direct Investment in education services sector9 and Korea doesn’t 

permit foreign educational providers to invest directly in education services domain. In 

Korea, setting up international schools in Jeju and in free economic zone is mandated 

by various special law and enforcement ordinance such as ‘Special Act on the 

Establishment and Management of International Educational Institutions in Free 

                                          

9 Knight, J. 2002 .‘The Impact of GATS and Trade Liberalization on Higher Education’. In 
Globalization and the Market in Higher Education: Quality, Accreditation and Qualifications, 
edited by S. Uvalic-Trumbic. Paris: UNESCO. 
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Economic Zone and Jeju’.  

Lastly, the Mode 4 is the movement of natural persons between countries such 

as the ones of foreign professors or foreign language native lecturers. The lectures and 

education programs created by such movement are related to the all aspects of public 

and private education in our practical lives. Nevertheless, it seems Visa regulation for 

foreign lecturers is the only legislation to restrict and control them in Korea.  

For better explanations, three different types of international schools in Korea are 

elaborated as below and compared in <Table 2>  

(1) Foreign schools: These are schools that are established to provide 

education for the children of foreigners staying in Korea by their own countries. In 

cases with domestic residents returning to Korea after residing in a foreign country for 

three years or longer may be admitted within certain ratios of the full capacity of 

students. 

(2) Foreign educational institutions: These are educational institutions 

established in Korea by national or local governments or non-profit organizations with 

the approval of the Minister of Education, and which operate kindergarten, elementary, 

middle, and higher educational institutions under foreign laws and regulations of a 

foreign country. 

(3) Jeju International School: This is a school established in Jeju English 

Education City with the approval of the Superintendent of Education in Jeju. Its 

purpose is to improve public foreign language fluency and develop globalized 

professionals human resources. Jeju International School may be established with 
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kindergarten, elementary school, middle school, and high school and respective school 

courses may be consolidated or integrated for operation. 

<Table 2> International Schools of Korea in Comparison 

 

Classificati
on  

Foreign Schools/ 
kindergartens  

Foreign Educational 
Institutions  

Jeju International 
Schools  

School 
Type 

-Elementary 
-Secondary  

-Elementary  
-Secondary 
-Higher  

-Elementary  
-Secondary 

Establishin
g Agent  

-Foreigners 
-Non-profit foreign 
corporation 
-Domestic 
educational 
corporation 

-Non-profit foreign 
educational 
corporation 

-National Government 
Jeju Special 
Autonomous Province 
-Domestic and foreign 
corporation  

Objectives  -Provide education 
for children of 
foreigners and 
Koreans who have 
lived abroad  

-Promote foreign 
direct investment by 
improving the 
educational 
environment for 
foreigners  

-Enhance Foreign 
Language skills and 
nurture globalized 
citizen  

Region  

-Whole nation  

-Free Economic Zones 
-Jeju Special Self-
governing Province 
-Peripheries of 
Granted Areas to the 
US military Bases 
-Multifunctional 
Administrative City 
proposed location 
International Science 
and Business Belt 
Central Districts  

-Jeju Free 
International City 
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Authority 
of 
Approval  

-Superintendent  

-Jeju Island  
*Elementary·Middle 
schools : 
Superintendent of Jeju 
Island 
*Higher : Governor of 
Jeju Island 
 
-Other Areas: Minister 
of Education 

-Superintendent of 
Jeju Island 
*the Minister of 
Education’s Approval  
needed for profit-
pursuing juridical 
person to establish 

Repatriati
on of 
Surplus  

Not allowed Not allowed To be permitted 

Source: https://www.isi.go.kr, Ministry of Education  

 

In case of Foreign Schools and Kindergartens, the first type of international 

educational institution, its establishment is only available for elementary and secondary 

school. Higher educational institution including university and graduate school cannot 

be established in Korea. Since a purpose of these schools are to educate children of 

foreigners staying in Korea and locals returned from living abroad, there is no 

restriction regarding its area to be established. Schools established for the children of 

foreigners staying in Korea to provide them the education of their own country. 

Children of foreigners and Koreans who lived in foreign country for more than 3 years 

can enter within a certain proportion of admission capacity. However, it is 

distinguished from general local elementary and secondary schools as it requires 

qualifications to enter. Nevertheless, Korean students exceeding 30% of admission 

capacity are now in most international schools since there are many students illegally 
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acquire foreign nationality to enter the schools. This type of school is not under the 

influence of trade liberalization in consideration since it is for children of foreigners 

basically. 

Secondly, Foreign Educational Institutions comprises primary, secondary, and 

higher education schools in free economic zones and Jeju Special Self-Governing 

Province. However, the main agent of establishing schools should be nonprofit 

cooperation. The purpose of this type of schools is to attract investment through 

improving living condition of foreigners while the Minister of Education holds an 

authority to approve its establishment.  

Meanwhile, the authorities who approve their establishments are different in case of 

elementary and secondary institutions, higher educational institutions in Jeju. 

It is exceptional that elementary and secondary institutions need approval of 

superintendent of Jeju Island, but higher educational institution need approval from the 

governor of Jeju Island to establish each institute in the island.  

Such international educational institutions available to be established in free economic 

zone and Jeju Island have no restrictions to enter, however, the repatriation of surplus 

are banned in the same context that an establishment agent should be nonprofit 

cooperation10.  

In comparison, there are some restrictions on area when hosting foreign 

universities or colleges in Seoul Metropolitan area including Gyeong-gi Province. 

                                          
10 https://www.isi.go.kr (Ministry of Education, Republic of Korea) 
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Establishing branch schools of foreign universities is available only in provincial cities 

except Seoul and capital area, and the purpose of these schools is to improve 

competitiveness of local universities and to vitalize local economy by competing with 

local universities. In capital area, Incheon Free Economic Zone in Incheon city is the 

only one feasible area to establish branch school of foreign universities and there are 5 

branch schools of foreign universities in Korea at present in 2016. Except FAU-Busan 

located in Busan-Jinhae free economic zone, other 4 ones are located in Incheon free 

economic zone. 

The Third type is Jeju international school which is only available to be 

established in Jeju Special Self-Governing Province and Jeju Global Education City. 

The purpose of establishment is to improve foreign language ability of the nation and 

to develop internationally professional human resources. In Jeju Global Education City 

in Jeju Special Self-Governing Province, establishment of elementary and secondary 

educational institutions is available. Moreover, as the main agent of establishment is 

regulated as corporations not only for nonprofit organizations, it is distinguished from 

foreign educational institutions and foreign schools which the agent should be 

nonprofit organizations as a rule. Moreover, Repatriation of surplus during settlement 

of accounts will be available to be transferred, and there is no restriction regarding 

admission qualification and proportion of locals. Permission of the superintendent of 

Jeju is required and elementary school, secondary school, and universities can be 

established in the form of such school, and the courses can be attached or integrated. 

Therefore, requirements for establishment of Jeju international school in Jeju 
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Global Education City are the most unconstrained among the above 3 types. Another 

special point of Jeju Special Self-Governing Province is that all the 3 educational 

services institutions including elementary, secondary, and higher education institute 

can be established in the area, however higher educational institution needs an 

approval from the Governor of Jeju as it is applicable to foreign educational institution. 

As Jeju international schools in Jeju Global Education City are separate from this, only 

elementary and secondary schools can be established in the specific area. 

<Table 3> Number of International Schools in Korea(2016) 

 

Foreign Schools  Foreign  Educational 
Institutions  

Jeju International Schools 

Total 44 Primary and 
Secondary Schools 
nationwide  

Total 7 schools  
 
*Two Primary & 
Secondary schools 
- Daegu International 
School(U.S.A)  
-Chadwick International 
School(U.S.A) 
*Five Universities 
- George Mason University 
Korea(U.S.A) 
- The University of Utah 
Asia Campus(U.S.A) 
- State Univ. of New York 
Korea (U.S.A) 
- Ghent University Global 
Campus (Belgium) 
- Friedrich-Alexander 
University Busan Campus 
(German)  

Total 4 primary and 
Secondary Schools  
 
- KIS Jeju(Korea) 
- North London Collegiate 
School (U.K) 
-Branksome Hall Asia 
(Canada) 
- St. Jones bury 
Academy(U.S.A) 

Source: https://www.isi.go.kr, Ministry of Education  
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Hence, the elementary and secondary international schools in Jeju Island are 

distinguished from Chadwick School in Incheon FEZ and Daegu International School 

in Daegu FEZ in terms of regulations. Those schools in Jeju Island are operated by 

separate pertinent laws and authorities of approval with different qualifications of 

establishment as shown in <Table4>.  

<Table 4> Pertinent Laws and Regulations for International Schools 

 

Foreign 
Education 
Institutions 

 Enforcement Decree of the Special Act on Establishment 
and Operation of Foreign Educational Institutions in the 
Free Economic Zone and Jeju International Free City 

 Special Act on Designation and Operation of the Free 
Economic Zone 

Foreign 
Schools  Article 60-2 of the Primary and Secondary Education Act 

 Regulations on Establishment and Operation of Foreign 
Schools and Foreign Kindergartens 

Jeju 
International 
Schools 

 The Special Act on Establishment of Jeju Special 
Autonomous Province and Creation of a Free 
International City and the Enforcement Decree of the 
Same Act 

Source: https://www.isi.go.kr, Ministry of Education 

In summary, three different types of international schools exist in Korea based 

on various demands and purposes and subject to each different legislations and special 

acts.  
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3. Case Study: STC-Korea11 
 

As the mode 3 of the education services trade, branch school of foreign 

universities can be established in Korea with some limitations. 5 foreign universities 

have established their branches in Korea as of 2016. Except FAU in Busan, other 4 

universities are in Incheon FEZ in Incheon City. The main campus of FAU is in 

Germany and Ghent University in Belgium. The other 3 universities- George Mason 

University, The University of Utah, and The State University of New York- are 

originated from the U.S.A. 

This sub-chapter aims to identify any limitations and policy issues in 

attracting foreign universities by studying a case of failure, one on STC-Korea, which 

was the first branch school established in Korea in 2008. The original campus of STC-

Korea is the Netherlands Maritime University (“NMU”) located in Rotterdam, the 

Netherlands. NMU is a specialized educational institute founded by the STC-Group in 

2007. The Netherlands Maritime University offers a Master of Science Shipping and 

Transport in both part-time and full-time programs and a business course Anatomy of 

Shipping and Transport. The first branch school of NMU, STC-Korea was established 

in Gwangyang Bay Area FEZ in 2008, but closed down in 2013.  

STC-Korea primarily offered a master’s degree program taught by Dutch 

faculty members dispatched from the main campus in the Netherlands. They taught 

average of 20 students in total including Korean national and international students. 

                                          
11 Based on the interview with Paul Chung (Former Dutch Liaison Officer, STC Korea, 2008-
2013). 
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Students conferring the degree could be awarded a “Master of Shipping and Transport” 

degree when they graduated. With approximately EURO €10,000 of annual tuition fee, 

full scholarships were offered to international students who occupied almost 50% of 

the total student body; however, Korean nationals were only subjected to partial 

scholarships. Besides, the land for school property was provided free of charge 

supported by several government bodies of Korea. Jeollanam-do Provincial Office, 

Gwangyang Free Economic Zone Authority, and Ministry of Oceans and Fisheries 

were engaged in supporting STC-Korea by giving subsidies and providing guidance 

when operating the school12.  

It is identified that annually KRW 1.2 billion, and totally KRW 4.8 billion of 

the government budget were consumed as subsidies to this school. As subsidies offered 

from Korean government were suspended unlike the initial plan, the school was shut 

down with financial reason and lack of students in 201313. 

Several reasons for the failure of STC-Korea in attracting students are to be listed.  

Firstly, the Korean government did not fully consider the social and cultural 

factors to attract foreign college. The Ministry of Education was partially involved in 

selection and operation of the college, but local universities in Gwangyang area were 

already having difficulties to attract students in 2008. For the college’s admission 

capacity, 50% was allocated to international students and the other to Korean students.  

                                          
12 문화일보. 2008.1.12 국내 첫 외국大분교 내달 석사과정 전형, 네덜란드 국제물

류대학 캠퍼스. 
13 한국대학신문. 2013.10.10. 졸속 추진 외국대 유치 “혈세만 낭비”, 3개 대학 
모두 정원 못 채워 경영난 심각, 네덜란드 국제물류대 교육부에 폐교 신청 
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This posed difficulties in attracting both foreign and Korean students. Even with full 

scholarship offerings, the idea of making international students to cross the border to 

study shipping and maritime transport in Gwangyang, the small-sized marine city, did 

not sell effectively. It is important to note that the area itself lacks social infrastructures 

for foreign students and their families to live in. 

Moreover, NMU did not have a significant reputation around the globe. 

Coupled with the fact that master’s degree in shipping and transport industry is neither 

popular nor highly recognized as a major in Korea, the school was losing students year 

by year and came to an end upon termination of subsidy from the Korean government 

after 5 years. 

Secondly, courses and curriculum offered were pilot programs attempted for 

the first time without full verifications. Furthermore, lecturers from the Netherlands, 

who were not fully aware of the Korean society, led the master’s degree program for 

shipping and transport. The faculty members and lecturers relied on the system of 

business trip to give lectures and classes without full-time stay in Korea even during 

term time. This unsustainable type of lectures and lack of professionalism in how the 

lectures were operated can be considered as the main causes of failure. Thirdly, the 

school lacked any integrated and consistent governance system in attracting, 

establishing foreign college, and providing financial support.  

Various benefits and subsidies were offered in different types and with 

different resources by the Ministry of Education, the Ministry of Oceans and Fisheries, 

Jeollanam-do Provincial Office, Gwangyang Free Economic Zone Authority and 
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Ministry of Knowledge Economy-affiliated organizations. Korean authorities also 

lacked professionalism in the operation and provision of subsidies. Furthermore, the 

dynamics of the government departments involved in the process were too complex to 

clearly determine the line of authority and responsibility. Although KRW 5 billion of 

the government budget was invested, the school was closed down in 2013 with 

suspension of subsidies without any contribution to economic development in 

Gwangyang area and advancement of local education. 
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Chapter IV. Policy Comparison on Internationalization of 
Higher Education 
 

 This chapter examines the records of attracting foreign universities in Asia. 

With specific focus on the cases of Japan, China, and Singapore, this paper will attempt 

to compare the records with those of Korea. According to the GATS, attracting foreign 

universities is a trade type applicable to Mode 3 (Commercial Presence). And the types 

of prosecution are different among countries as Foreign Direct Investment Law is 

related to the higher education policy in attracting foreign universities. 

 

1. Singapore 
 

Internalization policies of Singapore on higher education represent one of the 

most successful cases of trade liberalization in the domain of education services. It is 

noteworthy that Singapore has sought to shape education as a tool for economic 

development given the small population, and lack of natural resources. Singapore's 

attempts to become the "Boston of the East", a global knowledge-based hub associated 

with significant university-industry linkages, has triggered a response from over a 

dozen universities including Duke, Johns Hopkins, Chicago, Cornell, and Carnegie 

Mellon14. From 1998 to 2007, Singapore Economic Development Board (EDB) had 

launched the "World Class University" (WCU) program. The program was designed to 

                                          
14 Olds, Kris. "Global Assemblage: Singapore, Foreign Universities, and the Construction of 
Global Education Hub." World Development 35.6 (2007): 959-75. Web 
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attract "at least ten World Class Universities (WCU) to Singapore within ten years" by 

developing a variety of mechanisms from managing joint ventures to hosting 

autonomous campuses15. In line with the country’s economic development policies, the 

Global Schoolhouse Program followed the WCU program in 2002.  

With the Global Schoolhouse Program, Singapore has opened up its territory 

to the global trade in education services, including Mode 3(Commercial Presence). 

These aforementioned state-level strategies by Singapore Economic Development 

Board are designed not only to provide comprehensive and integrated institutional 

governance in attracting foreign universities but also to spur Singapore’s economic 

development. Under the EDB’s supervision, Singapore Tourism Board (STB), 

Singapore Ministry of Education(MOE), and International Enterprise Singapore (IE) 

joined forces to support the program in hopes to create a virtuous circle between 

attracting foreign universities and generating professional jobs16.  

From a legal perspective, Singapore keeps fewer restrictions on importing 

foreign education compared to any other Asian countries. It is especially distinctive 

that Singapore allows profit pursuing juridical persons to establish foreign universities 

in the country. In a similar context, foreign institutions are permitted to repatriate their 

profits. The Singaporean government not only offers administrative support, but also  

financial aid such as  tax exemption, scholarships for foreign students and provision 

of property for school site for 30 years free of charge. As a result, Singapore achieved 

                                          
15 ibid 
16 주휘정, 안선회, 강경완, 김민정, 전월평. 2009. 해외대학 유치 사례 국제 비교연

구, 교육정치학 연구 제16집, 제3호 pp.191-219 
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to host the most foreign school branches or joint programs among the four cases of 

Asian countries in comparison. The examples include INSEAD Asia Campus, Duke-

NUS Medical School, Yale-NUS College, ESSEC Business School Asia Pacific 

Campus, Rutgers Business School Asia Pacific, University of Nevada Las Vegas 

Singapore, and Queen Margaret University Edinburgh Asia Campus17. 

 

2. Japan 
 

In Japan, policies to attract foreign universities started to progress in 1980’s 

led by the Japanese government. Japan is very similar to Korea in that educational 

institutions shall not be established with purpose of making profits through business 

and that universities should be established in only provincial cities. Further, including 

its 6-3-3-4 school system18, Japan and Korea keep a few common regulations in higher 

education trade. Hosting branches of foreign universities was promoted with education 

market liberalization pressure from the U.S.A concerned about the trade deficit with 

Japan. Also, it was part of policies to vitalize provincial cities suffering from a decrease 

in population. (Umakoshi.T, 1997)  

These purposes seem similar to the ones of foreign educational institutions 

available to be established in FEZs and Jeju Special Self-Governing Province in Korea, 

which are to promote foreign direct investment by improving the educational 

                                          
17 ibid 
18 유현숙. 2004.  FTA 교육서비스 협상 정책 연구 싱가포르 일본을 중심으로, 한
국교육개발원. 
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environment for foreigners in Korea. 

Japan started to promote hosting branch schools of American universities in 

late 1980’s. Total number of established schools reached 36; however, most of them 

closed down around 199519. As a result, only 2 branch schools of foreign universities 

are left in Japan at present in 2016: Temple University Japan Campus and Lakeland 

University Japan Campus. The reasons for the failure of branch schools established in 

Japan are as follows. 

First of all, legal climate in Japan was not favorable to hosting branch schools 

of foreign universities. The government did not allow profit purpose of educational 

institutions, and only provincial cities were allowed to host the branch schools. In other 

words, establishment condition was restricted in that transfer of surplus during 

settlement of account was not allowed and that the geographical location of the branch 

schools distant from major cities posed barriers in attracting students. In comparison 

with the case of STC-Korea, which closed down in Gwangyang in 2013, the same 

reasons seem to have caused the failures in Japan. 

Secondly, the branch schools in Japan had low reputations for their tuition 

fees. They were mostly 2-year colleges such as community colleges that their main 

campuses are not highly recognized in the global education market. Moreover, students 

and their parents, the demanders of education, did not see the merits of getting degrees 

                                          

19  최석준. 2010. 글로벌 교육경쟁력 제고를 위한 교육서비스 역량강화 방안연구. 

서울시립대학교 산학협력단. 교육과학기술부  
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from the branch school of foreign institutions in future job prospects in Japan 

(Umakoshi.T, 1997). Consequently, those branch schools finally closed down for 

financial reasons. 

In conclusion, due to legal restrictions which can be recognized as trade 

barriers and social, economic reasons, branch schools of foreign institutions in Japan 

failed to attract students from both other Asian countries and Japan itself. Those 

schools finally closed down for financial reasons in the end. 

Japan’s failure to attract foreign institutions is very similar to the reality of 

Korea where attracting international schools is considered necessary to internationalize 

education market and to vitalize the local economy. Only nonprofit juridical persons 

could establish educational institution and the establishment was only allowed in 

provincial cities were recognized as major trade barriers in educational services market. 

As the legal restrictions posing trade barriers indicated in the case of Japan are almost 

identical to those of Korea, the implication should be considered. 

 

3. China 
 

As China joined the WTO in 2001, Chinese Government started to expand the 

higher education through privatization and marketization of schools 20 . Growing 

demand for higher education in China requires increased number of institutions and 

                                          
20 주휘정, 안선회, 강경완, 김민정, 전월평. 2009. 해외대학 유치 사례 국제 비교연

구, 교육정치학 연구 제16집, 제3호 pp.191-219 
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improved quality at the same time. Consequently, more emphasis has been put on 

importing education from abroad. 

Compared to other three countries, China was a late comer in opening the 

market. However,, the speed of attracting foreign universities, advancement of higher 

education, and opening of educational services market were fast and competitive. 

China offered enough policy support to attract foreign universities more aggressively 

compared to Korea. For example, health insurance system was introduced for foreign 

universities students from abroad, and Chinese government provided construction fee 

for school property and building for branch schools of foreign universities free of 

charge. 

In legal perspective, China allows for-profit corporations to enter educational 

services market and profit remittance occurred in China to be transferred to their own 

countries in Pudong Special Economic Zone only21. Furthermore, as there is no 

restriction in establishing international school of nonprofit corporations practically, 

trade barriers are relatively lower than the ones set in Korea. As China grows rapidly in 

economic sector on a global scale, universities from all over the world are paying 

attention to start exchange programs or joint operation programs with Chinese 

universities22.  

Not only top-ranked universities in major cities of China but also the ones in 

                                          
21 최석준. 2010. 글로벌 교육경쟁력 제고를 위한 교육서비스 역량강화 방안연구. 서

울시립대학교 산학협력단. 교육과학기술부 
22 ibid 
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provincial areas attempt to develop their regions through hosting branch schools of 

foreign universities or setting up joint program with them. The representative case is 

Higher Education Town in China-Singapore Suzhou Industrial Park in Jiangsu 

Province where more than 20 branch schools from abroad including The National 

University of Singapore are hosted (Suk-jun, Choi, 2010). Education Development 

Investment Corporation was founded to be in charge of establishment, support, and 

management of educational institutions located in Suzhou Education Town. In higher 

education district, not only schools and research facilities but also residential facilities 

and expressways have been built. It shows that social infrastructure has been arranged 

for lecturers, researchers, and students staying in the education town. As well,  one 

integrated government system controls and supervises the foreign universities and 

research centers in the town. 

Thus, compared to Korea, the trade barrier in China is relatively lower as 

commercial corporations can also establish schools in some areas and area to establish 

institutions are not restricted. Moreover, as one unified organization is in charge of 

hosting, managing, and supervising of foreign universities, professional and consistent 

practice of policy is attainable.  

Lastly, China made great efforts to build social infrastructure for lecturers, 

international students, and researchers of branch schools of foreign universities. China 

also expanded the government support to build linkage between foreign universities 

and industries. As a result, China accomplished to attract Chinese University of Hong 

Kong, Duke Kunshan University, NYU Shanghai, The University of Nottingham 
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Ningbo China, Wenzhou-Kean University, and Xi’an Jiaotong-Liverpool University to 

be established. In addition, other than branches of foreign universities, legally 

independent entities such as research centers were formed as joint ventures between 

Chinese universities and international partners through twinning partnerships or 

franchising arrangements with Chinese local institutions. 
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Chapter V. Issues in Education Services Domain 
 

Based on the case studies and implications, this paper argues that Korea lacks 

two frameworks in governing the education services trade. Benchmarking from the 

cases of Singapore and China, Korea is required to make efforts to release legal 

restrictions related to education services trade. Regarding legal restrictions, Singapore 

and China pose less trade barriers to make the education environment more favorable 

to attract foreign universities compared to Korea. Particularly, Korea approves only 

non-profit school juridical persons to set up international schools23. Furthermore, the 

restrictions on area of school site adversely affect as trade barriers. In Korea, 

international schools can only be founded either in designated areas such as FEZ and 

Jeju or only outside of “Seoul Metropolitan Area”24. As a result, foreign branch 

universities situated in Korea have been founded mostly in Incheon FEZ except one in 

Busan-Jinhae FEZ. It is notable that Incheon FEZ in Incheon city is an eligible area for 

foreign schools despite its location within Seoul Metropolitan area under Korean Law. 

That is because Incheon FEZ is designated as a special district as one of FEZs by the 

Korean government. Other than FEZs, Jeju hosts the most international schools with 

the least legal restrictions. It is important to indicate that allowing profit pursuing 

corporation’s establishment of universities and not imposing area restriction on school 

                                          
23 School juridical persons are non-profit juridical persons established solely for the purpose of 
establishing regular educational institutions in accordance with pertinent education related 
laws.(TN/S/O/KOR/Rev.1) 
24 “Seoul Metropolitan Area” means the Seoul Metropolitan City, the Incheon Metropolitan 

City, and the Gyeonggy Province. 
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site function serve as the greatest advantage to attract foreign universities.  

The second framework, which this paper aims to highlight, relates to 

institutional frameworks. As observed from the downfall case of STC-Korea, the 

complications did not come  from legal restrictions or trade barriers in Korea but from 

the absence of integrated state-level governance in establishing foreign institution and 

in operating budget and subsidy due to lack of expertise. 

To elaborate, STC-Korea failed due to the following reasons: failure to attract 

enough students, crisis of shipping industry in 2008, lack of consideration on social 

factor such as school location, low reputation of shipping and transport affairs as a 

major in Korea, unverified curriculum as part of the pilot program of STC, and unclear 

cut on authorities and responsibilities between Korean ministries. Several government 

bodies such as the Ministry of Education, Ministry of Oceans and Fisheries, 

Gwangyang FEZ, and Jeollanamdo provincial and local governments were involved in 

establishing and operating STC-Korea, but without one comprehensive and 

professional plan. Had it been one integrated governance or policy offered thorough 

and inclusive controls, STC-Korea would not have closed down upon termination of 

subsidy from several Korean authorities.  
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<Figure 8> Governing Authority Chart of International Schools in Korea 
 

 

As shown in the figure above, FEZs under the Ministry of Trade, Industry, 

and Energy are in charge of establishing foreign educational institutions while Jeju 

Free International City under the Ministry of Land Infrastructure is in charge of 

international schools in Jeju. Ministry of Education decides whether the school is 

eligible to be established. In the meantime, local governments and local superintendent 

are required to play some roles as well. In other words, international schools in FEZs 

and international schools in Jeju do not face any common laws or regulations to 

comply with. Although several government authorities are involved from launching to 

operating international schools, there is no clear-cut system among authorities and 

responsibilities of governance involved. Consequently, the policies result in being 
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deficient in uniformity and steadiness. In short, it is derived that Korean government's 

policies regarding international educational services are incoherent with lack of 

consistency and expertise. 

Referring to the case of Singapore, the Singaporean government launched a 

series of policies such as Global Schoolhouse Program and WCU in line with its 

economic policies. These were led by its government in order to create synergy effect 

connecting universities with private companies. Agglomeration of foreign universities, 

research centers, and other facilities in one district can save expenses regarding 

facilities and operation. Moreover, as social infrastructure was built for lecturers and 

students in universities and research centers, they receive not only social benefits such 

as health insurance but also cultural benefits. Creating linkages between industries and 

universities and between foreign and local universities in one area is important to 

emphasize. Attached to these linkages, industrial complex and research complex could 

be connected to the area.  

As a result, virtuous circle could be formed as universities are in charge of 

specialized education companies seek. At the same time, companies in near industrial 

complex can hire talents from those universities in the education special area. In China 

and Singapore, the national governments provided support not only for universities but 

also for their students. They provided students convenience through building 

dormitories, scholarships, student loans, and international students support center. 

These infrastructures act as a facilitator improving residential condition for students 

studying at foreign universities.  
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In conclusion, it is suggested that Korea needs comprehensive institutional 

framework, social infrastructure, and linkage between education and industries when 

designing educational complex in order to host international schools and to keep the 

schools for valuable social assets of the region. Sharing similar legal restrictions in 

education services trade policies with Japan that have spawned failures in the past, the 

Korean government can learn important lessons from the Japanese case to avoid 

making the same policy failures.  
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Chapter VI. Conclusion 
 

Korea has attempted to liberalize the education services trade to advance the 

overall education of the country and local economic growth by hosting international 

schools. However, through the comparative analysis of the governments’ policies and 

practices on educational services trade with three other Asian countries, it can be 

evaluated that Korean policy has been carried out rather passively than China and 

Singapore, lacking crucial aspects that are paramount to successful hosting of 

international schools. Moreover, regardless of many resolutions to internationalize 

education services including signing a series of FTAs with major economies, Korea has 

shown slow progress. Likewise, the impact of trade liberalization has not been 

noteworthy due to its defensive policies and lack of comprehensive governance in 

executing its policies. Therefore, it is important to emphasize that Korea needs overall 

management and supervision under an integrated government department such as 

Education Development Investment Corporation in China or Economic Development 

Board in Singapore.  

Furthermore, compared to Singapore and China where the physical property 

and construction of buildings for educational institutions were supported free of charge, 

Korea’s financial support and the resource of such support depended only on the 

budget of local government without an integrated budget supervision system which 

prevents consistent implementation of policies. It is important to indicate that allowing 

profit pursuing corporation to establish international schools and not imposing area 
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restriction on school sites can serve as the greatest advantage to attract foreign 

educational institutions.  

In order to advance competitiveness of Korean education and to confront to 

growing domestic demands for high quality education, Korea may amend relevant 

legislations in the direction of releasing regulations and mold comprehensive and 

integrated governance body to accomplish persistent policy implementation and expert 

execution in education services trade domain. 
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국문초록 
 

 

한국의 교육서비스 무역자유화 

 

교육을 통한 인재양성과 지식자원의 개발은 한 국가의 경제개발과 

나아가 국가경쟁력의 기반이 된다. 교육은 자체로서 경제활동이 되어 

노동시장과 연계되는가 하면, 또한 정치, 문화, 사회적 발전에도 영향

을 미치는 핵심요소이다. 교육에 시장개념이 본격적으로 거론된 것은 

WTO의 1991년 우루과이라운드 협상에서 교육이 12가지 서비스산

업에 포함되면서부터였다. 오랫동안 한 국가의 공공재로 간주되어 왔

던 교육이 과연 국가간 무역이 가능한 서비스재화가 되어야 하는지에 

대한 논란이 있지만, 세계화와 자유무역의 물결 속에서 교육시장 또

한 개방의 예외가 될 수는 없었다. 이러한 세계적인 교육서비스의 시

장개방화와의 흐름에 따라 한국은 WTO 회원국으로서 교육서비스 분

야의 제한적 개방을 약속했고, 한미 FTA를 포함하여 여러 국가와 

자유무역협정을 체결함으로써 교육서비스 시장의 무역자유화 영역을 

넓혀왔다. 
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 본 논문은 한국 교육서비스 무역자유화의 실태와 성과를 연구하고자, 

한국 내 국제학교의 현황을 살펴보고, 한국에 최초로 해외 대학의 분

교의 형태로 진출한 네덜란드 해양대학의 분교인 STC Korea의 폐교 

사례를 분석한다. 또한, 싱가포르, 일본, 중국의 해외대학 유치정책과 

사례를 한국과 비교한 결과 한국은 교육서비스 무역자유화와의 성과

가 싱가포르 중국에 비해 미비함을 확인할 수 있었다. 그 원인으로, 

외국교육기관의 설립에 지역적 제한을 두는 것과 영리기관의 학교설

립을 불허하는 규제가 무역장벽임을 지적한다. 아울러, 총체적이고 전

문적인 관리감독을 맡을 정부기관과 통합된 정책이 요구되며, 효율적

이고 일관적인 정책실행을 위한 제도적 뒷받침이 필요함을 주장한다. 

 

주제어: 교육서비스 무역, 서비스무역 자유화, 해외대학 유치, 제주 

국제학교, STC-KOREA  
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