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Abstract 

 

 

A Study on the Internationalization of  

Higher Education in China 

 

 

Bo Myung Kim 

Graduate School of International Studies  

Seoul National University 

 

Higher education in China has shown remarkable progress at the turn of the 

21st century and has grown in importance throughout the higher education 

landscape. This paper examines the rationale behind higher education 

reform led by the Chinese government and how internationalization became 

the new standard in the process. It also investigates on how the 

internationalization process is accelerated due to China’s joining of the 

WTO and provides evaluation on the impact. In addition, it reviews the 

internationalization models of the East Asian countries, which serve as a 

future reference for China.  

Given the comprehensive overview of the internationalization of higher 

education in China, this paper further examines how the internationalization 

process is perceived in the institutional level by interviewing staff working 
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in the offices of international affairs at fifteen universities in China. Despite 

the differences in the degree of internationalization of each university, the 

process has brought about new challenges and opportunities. The key 

findings of this empirical study include that internationalization is seen as a 

pathway towards advance education quality and will be continued in the 

future with strong consensus from both the national and institutional levels. 

There are three problems addressed and words of advice has offered for the 

university level: difficulty in getting internal cooperation from other offices 

or departments, shortage of qualified staff for managing international affairs, 

and concerns regarding maintaining identity as a Chinese university in the 

process of internationalization.  

This paper suggests the following practices for the Chinese government for 

future development: (1) to transfer managerial autonomy to universities by 

shifting from a rigid relationship to a partnership; (2) to develop policy 

framework on lowering the gap between the beneficiaries of government 

projects and unsupported universities and to share the advanced knowledge 

and system acquired through internationalization; (3) to develop a quality 

certification system in order to enhance accountability of universities and 

focus on preventing plagiarism and protecting intellectual property rights 

and; (4) to keep the values of education as a public good and secure equal 

access opportunities for its people. 

  

Key words: Internationalization, China, Higher Education Reform, Rationale of 

Internationalization, International Model, Case Study  

Student Number: 2003-23987 



 

iii 

 

 

Table of Contents 

 

 

 

Abstract ...................................................................................................................... i 

List of Tables ............................................................................................................. v 

 

1. Introduction ......................................................................................................... 1 

1.1 Research Questions ............................................................................................. 1 

1.2 Methodology ....................................................................................................... 6 

1.3 Organization of the Study ................................................................................. 10 

 

2. Key Concepts and Framework ......................................................................... 12 

2.1 Primary Values of Internationalization .............................................................. 12 

2.2 Internationalization of Higher Education .......................................................... 17 

 

3. China’s Higher Education Reform and Internationalization ........................ 27 

3.1 Higher Education Reform ................................................................................. 27 

3.2 Internationalization as a New Standard ............................................................. 30 

3.3 China’s Joining of the WTO: Challenges and Opportunities ............................ 34 

3.4 Internationalization Models and Case Studies .................................................. 38 

3.5 Impact of Internationalization on Higher Education ......................................... 46 

 



 

iv 

 

4. Perception of Internationalization at the International Office of Chinese 

Universities ............................................................................................................. 56 

4.1 Introduction of Interview Respondents ............................................................. 56 

4.2 Fundamental Aspects of Internationalization .................................................... 58 

4.3 Evaluation on Internationalization Performance ............................................... 63 

4.4 Maintaining Identity as a Chinese University ................................................... 67 

4.5 Should Internationalization Be Continued? ...................................................... 71 

4.6 A Summary of the Empirical Study ................................................................... 73 

 

5. Conclusion .......................................................................................................... 75 

5.1 Key Findings of Research ................................................................................. 75 

5.2 Recommendations for Future Practice of Internationalization .......................... 76 

5.3 Limitations of the Study and Suggestions for Future Research ........................ 81 

 

Bibliography ............................................................................................................ 83 

국 문 초 록 ........................................................................................................... 92 

 

 

 

 

 

 



 

v 

 

 

List of Tables 

 

 

Table 1: The Major International Conference and Exhibitions for International 

Educators ................................................................................................................... 7 

Table 2: Some Primary Values of Globalization and Internationalization .............. 13 

Table 3: Perspectives on Internationalization in the Context of Higher Education 

Institutions ............................................................................................................... 15 

Table 4: The implications of Five Elements of Globalization for the 

Internationalization of Higher Education ................................................................ 18 

Table 5: Examples of Actors Involved in the Internationalization of Higher 

Education................................................................................................................. 22 

Table 6: Change in Rationales Driving Internationalization ................................... 26 

Table 7: List of Project 985 Universities ................................................................. 32 

Table 8: Three Types of Internationalization of Higher Education ......................... 39 

Table 9: Comparison between Internationalization Models: Hong Kong / Singapore 

Model vs. Korea / Japan Model .............................................................................. 40 

Table 10: Analysis on China’s Rationale in Internationalization of Higher 

Education (National Level) ..................................................................................... 47 

Table 11: Number of Chinese Universities in Top 500 World Ranking .................. 50 

Table 12: List of Interview Respondents’ Universities ........................................... 57 

Table 13: General Roles of International Office ..................................................... 58 

Table 14: Regions in Active Cooperation ................................................................ 58 



 

vi 

 

Table 15: Key Player in Establishing a New Partnership ........................................ 59 

Table 16: Driving Force of Internationalization ...................................................... 60 

Table 17: Changes in the University Created by the Internationalization Process .. 60 

Table 18: Rationale behind the Internationalization of Higher Education at the 

Institutional Level ................................................................................................... 61 

Table 19: Negative Aspects of the Internationalization ........................................... 62 

Table 20: Difficulties in Pursuing Internationalization ........................................... 62 

Table 21: Offering of International Experiences to University Students ................ 63 

Table 22: Evaluation of University Students’ International Competitiveness ......... 64 

Table 23: Evaluation of University’s Performance in International Activities ........ 65 

Table 24: Evaluation of Chinese Universities’ Overall Level of Internationalization

 ................................................................................................................................. 67 

Table 25: Is Internationalization the Same as Westernization of Chinese 

Universities? ............................................................................................................ 68 

Table 26: Will Identity as a Chinese University Affected or Undermined Due to the 

Internationalization Process?................................................................................... 69 

Table 27: Definition of Internationalization in Your Own Words ........................... 70 

Table 28: The Ultimate Goal of Internationalization .............................................. 71 

Table 29: Should the Internationalization Process be Continued at Your Institution?

 ................................................................................................................................. 72 

 

 



 

1 

1. Introduction 

 

   1.1 Research Questions 

 

 China is no longer a world factory with cheap labor. In fact, China has 

succeeded in becoming one of the global powers at the turn of the 21st century and 

its influence on other nations is only growing stronger. The rise of China is 

primarily based on its remarkable economic development, as it can be pointed out 

that “China’s nine percent economic growth rate since 1990 has enabled it to 

expand its sphere of influence and gain ground not only in Asia but also in Africa 

and South America. This influence will probably continue to grow in the future” 

(International Policy Digest, 2014). 

 China is striving to continue its development and is trying to achieve 

another great leap forward. However, China is currently confronted with urgent 

domestic problems which hinder its further progress. As most scholars agree, 

“quantitatively, China has the raw capacity for becoming a superpower,” but 

“qualitatively, however, there is much to be done” (Dellios, 2005, pp. 1–2).  

 It has been predicted that the future development of China lies in 

resolving its major internal problems. Specifically, Cho points out these problems 

as follows: (1) shifting from quantity to quality in economic reform, (2) solving 

inequality problems among diverse social groups; between regions, rural-urban 

areas, ethnic groups and social stratum, and (3) minimizing pollution and 

conserving energy” (Cho, 2013). A recent survey conducted by the Pew Research 

Center in Washington, DC also shows similar results. Wike and Parker’s analysis 

finds that “pollution, corruption, and inequality are top concerns in China” (2015). 
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 Hsu (2017) also conveys her negative views through an article titled 

“Why China Won’t Replace The U.S. As The World’s Superpower” in Forbes, 

stating that “Further, China’s living standards are not close to those in the West, 

and its currency is not considered international yet, as preconditions for becoming 

a global superpower.” Therefore, it can be concluded that “China can become a 

superpower when it is no longer focused on its domestic issues” (International 

Policy Digest, 2014). 

 Then, the question remains: how can China resolve its problems and 

sustain its economic development? Heckman (2003) finds that the key lies in the 

use of its human resources. He clearly emphasizes the role of human resources in 

realizing the potential of the Chinese nation. He states “people with better 

educations and better skills are better adapted to change” (p. 797). He further 

explains, “For example, a better-educated workforce produces new ideas and 

knowledge” (p. 798).  

 Heckman criticizes the Chinese government, saying that “Access to 

education is not uniform across regions. This creates serious regional disparities 

and is a major source of inefficiency in current policy” (p. 798). He predicts that 

“In the long run, there will be less inequality as the population becomes more 

skilled” (p. 802). He concludes, “Economic performance will be enhanced by 

producing more human capital and by creating a more educated workforce” (p. 

803). Zidan agrees with Heckman’s view and points out, “there is general 

agreement that human capital formation is one of the critical causes of economic 

development” (2001, p. 437). 

 What China needs is not only a strong and elite leadership but thousands 
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of well-educated human resources to row in the right direction for a sustainable 

development. In “Quality Instead of Quantity,” Zhang’s (2012) article submitted to 

the China Daily, it is well stated that “with a quality-oriented demographic 

dividend, the profits of economic development can achieve sustainability by 

promoting and strengthening the formation of human capital.”  

 National leaders are aware that high quality education is a prerequisite for 

human capital development. President Jiang Zemin announced in 1998 that “China 

must have a number of first-rate universities of international advanced level.”1 US 

President Barack Obama also placed emphasis on the importance of education 

during his tenure, stating that “The future of a country depends on the quality of 

education. (...) Education propels the economic growth.”2  

 This is where the importance of higher education comes into the light. 

Whereas primary and secondary education is about the acquisition of basic 

scientific knowledge and basic skills of social learning, higher education goes 

beyond. The growing importance of higher education is salient in today’s world. As 

Altbach states, “Higher education is a central enterprise of the twenty-first century 

and a key part of the knowledge-based economy.”3 It comprises creating the 

building blocks of a nation, as “higher education trains highly skilled workers and 

contributes to the research base and capacity for innovation that determine 

competitiveness in the knowledge-based global economy” (OECD, 2009).  

                                                      
1 Quoted from his speech at the Centennial Ceremony of Peking University, China on May 

4, 1998. 
2 Quoted from his speech at Hankuk University of Foreign Studies, Seoul, Korea, on 

March 26, 2012. 
3 Quoted from Altbach’s foreword to the book titled “Internationalization of higher 

education in the United States of America and Europe: A historical, comparative, and 

conceptual analysis” (De Wit, 2002).  
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 Delgado-Márquez also points out, “In global and knowledge-based 

societies, greater emphasis has been placed on the internationalization of higher 

education” (2011, p. 267). This is because “In global knowledge economies, higher 

education institutions are more important than ever as mediums for a wide range of 

cross-border relationships and continuous global flows of people, information, 

knowledge, technologies, products and financial capital” (Marginson and Van der 

Wende, 2007, p. 5). Scott has long been aware of the role of universities, as he 

stated two decades ago that “Not all universities are (particularly) international, but 

all are subject to the same processes of globalisation — partly as objects, victims 

even, of these processes, but partly as subjects, or key agents, of globalisation” 

(1998, p. 122). 

 As the universities are both objects and subjects of globalization and 

cannot escape the processes of internationalization, it is fundamental to investigate 

how the processes are actually carried out at the university level. Generally, most 

universities establish a separate office, which oversees all international matters 

within the university. In the case of Chinese universities, the office which plays this 

role is called guojichu (国际处) and they serve as the hands and feet — if not the 

brain — of the endeavor to confer an international dimension upon all university 

activities.  

 Guojichu is essential in understanding the internationalization of higher 

education institutions in China because every job they do is relevant to the process 

of internationalization. Therefore, in order to grasp the essence of 

internationalization in institutional level, this research study will include the 

perspectives of the international office and see how the internationalization process 

is visualized in their own eyes. 
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 In line with the above, the researcher aims at the primary purpose of 

examining the internationalization of higher education in China, which has served 

as a key strategy during the higher education reform. It is important to find out why 

China has determined to invest on advancing higher education sector as a national 

priority and how internationalization has become the new standard.  

Also, in order to find out how internationalization is perceived in 

institutional level, this paper includes an empirical study. Through interviewing the 

staff working in the international sectors of different universities in China, who are 

at the front line of the invisible borders managing the ins and outs of domestic and 

international students and faculty through a wide range of programs, the researcher 

will investigate the true meaning of internationalization and what needs to be 

improved for future development of higher education in China.  

 

In this paper, the researcher will address the following key questions: 

 

   1. What are the rationales behind the internationalization of Higher 

Education in China?  

2. How has internationalization been implemented by the Chinese 

government? 

   3. How is the internationalization process perceived in the institutional 

level? 
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   1.2 Methodology  

 

 In order to examine the practical meaning of internationalization from the 

perspective of international offices, a qualitative approach was adopted in this 

research. Because “qualitative research involves the use of qualitative data, such as 

interviews, documents, and participant observation data, to understand and explain 

social phenomena” (Myers, 1997, p. 241), it is effective in describing the topic of 

internationalization and how it is visualized in the offices of Chinese universities.  

 The researcher has interviewed fifteen staff members working at the 

international offices of different Chinese universities at one of the three major 

annual international conferences for international educators: the NAFSA, the 

EAIE, and the APAIE. A brief description of these organizations is shown in Table 

1.  

 The NAFSA, the EAIE, and the APAIE, based in the North America, 

Europe, and Asia, respectively, are non-profit organizations committed to 

internationalization of education and exchange. They host annual conferences and 

exhibitions each year to gather international educators from all around the world. 

As De Wit (2012) notes in an article on University World News, “NAFSA, given 

its size and the international participation at its conference, could be expected to 

take the lead,” followed by the EAIE and the APAIE.  
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Table 1: The Major International Conference and Exhibitions for International 

Educators 

No Name 
Founded Year, Base Location 

Annual Conference 

Participants in 2016 

Brief Description of the Organization 

1 NAFSA 

1948, Washington, DC, USA 9,000+ 

NAFSA: Association of International Educators is the world’s 

largest non-profit association dedicated to international 

education and exchange, working to advance policies and 

practices that ensure a more interconnected, peaceful world 

today and for generations to come.  

Webpage: <http://www.nafsa.org/> 

2 EAIE 

1989, Amsterdam, the Netherlands 5,200+ 

European Association for International Education (EAIE) is 

the European centre for knowledge, expertise and networking 

in the internationalisation of higher education. As a member-

led association, EAIE mission is to help its members succeed 

professionally and to contribute to developments in 

international higher education from a European perspective. 

Webpage: <https://www.eaie.org> 

3 APAIE 

2004, Seoul, Korea 1,500+ 

The Asia-Pacific Association for International Education 

(APAIE) is an international non-profit organization whose 

goal is to activate and reinforce the internationalization of 

higher education in the Asia-Pacific region. 

Webpage: <https://www.apaie.org> 

Source: the official webpage of each organization 
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 The author, an international education administrator herself, has 

participated in the annual events as a representative of a private university in 

Korea, and is aware of the importance of international networking and knowledge 

sharing. Each of the annual conferences creates a sea of information, ideas and 

opportunities; information is shared, people derive inspiration from the ideas 

discussed, and participants are connected to find new opportunities. In the course 

of consecutive meetings, institutions are introduced, programs are discussed, and 

new partnerships are initiated. 

 The participants at the conferences representing their institutions usually 

belong to the international offices of their institutions. All of the fifteen Chinese 

staff members interviewed by the author are working at guojichu, although their 

roles in the offices are not identical. The interviews were conducted over the three 

year period from 2014 to 2017, at the times when the author participated in the 

annual conferences hosted by each organization.  

 There are three main reasons why the author chose to conduct her 

interviews with the participants in these major international conferences. First of 

all, the institutional level of interest in internationalization is expressed through 

their participation in overseas international conferences. This means that the 

universities find it worthwhile, in terms of both time and cost, to take part in the 

international conferences to gain international knowledge and network through 

their delegations. It is certain that by their delegations’ participation in the 

conferences, these universities have been or at least are willing to begin engaging 

in the internationalization process. 

 Secondly, the participants in the international conferences are generally 

open-minded and willing to discuss or share the status of the internationalization 
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processes at their universities. The atmosphere of the conference hall facilitates 

natural conversations about international programs, good practices or even 

problems they encounter in their offices.  

 The third reason is of a more practical nature, which is that travelling 

across China to visit universities located in different regions is difficult and time-

consuming. Also, there is a risk that attempting a more systematic interview 

schedule would encounter serious, unavoidable limitations due to unexpected 

circumstances and interruptions. At the conferences, the risk is minimized because 

the participants can easily be found at their university booths, even if the meeting 

schedule cannot be adhered to. In addition, one can meet with the delegations from 

all across each country in a single venue. Therefore, this is an effective way to meet 

with interviewees at a major annual conference. 

 Once the meetings were arranged, the interviewees were basically asked 

the same set of questions. As Yang points out, “Interviews are a particularly 

important source of data collection because internationalization in China is more 

emotional than that in the West for cultural reasons” (2004, p. 476). The 

interviewees were aware that the purpose of the interview was for the author’s 

dissertation and expressed interest in having an outsider or a non-Chinese person 

conduct research on a topic dealing with their everyday work life. 

 The study is the culmination of a collective research project, as it not only 

employs interviews conducted by qualitative research and the careful analysis 

thereof but also contains an in-depth literature review drawing on a variety of data 

gathered from different sources including books, periodicals, academic journals, 

and news articles. In addition, statistical data have been gathered from 

intergovernmental organizations such as World Bank, WTO, and OECD. In most 
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cases, these are organized into a chart or a figure to display the key points clearly.  

 It was useful to search the official website of the Ministry of Education 

(MOE) in China to gain knowledge on policy frameworks and development trends 

using statistical data. The author has investigated the websites of other East Asian 

countries or of the corresponding ministries of city-states in order to examine 

internationalization models of neighboring countries which China may use for 

future reference.  

 Lastly, this paper furthermore draws on the author’s ten years of first-hand 

experience as an international education administrator, which consist in 

observations, insights, and comments gained through formal and informal 

networking and learning-by-doing practices of internationalization. It was truly an 

encouraging and fulfilling occasion for the author to receive positive feedback and 

great interest from international colleagues regarding this paper. 

 

 

   1.3 Organization of the Study  

 

 This paper focuses on the timely issue of China’s efforts in improving its 

system of higher education as a whole. It begins by explaining the significance of 

the internationalization of higher education and raises key questions in the 

introductory chapter. In addition, the research approach and methodology are 

clearly stated. 

 In the following chapter, this paper examines core terms and concepts of 

internationalization and how this differs from globalization. It also reviews the 

actors in the process of internationalization and its impact on universities through 
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an in-depth analysis of literature. The second chapter also introduces the four 

categories of the rationales of internationalization along with the institutional and 

national levels of these rationales, which serve as the overarching conceptual 

framework throughout the paper.  

 The third chapter examines China’s Higher Education Reform and the 

ways in which internationalization became the new standard in carrying out the 

process of education reform. As Huang (2005) points out, “Since reforms on higher 

education are basically regulated and influenced by the central government through 

a series of regulations and documentation, it is important and meaningful to review 

the changes of national policy” (p.119). This chapter also investigates on how 

internationalization process is accelerated due to China’s joining of the WTO and 

explores internationalization models of East Asian countries which may serve as a 

reference for China. The chapter ends with evaluating the impact delivered on the 

higher education sector as a result of internationalization. 

 The fourth chapter looks into the internationalization process of higher 

education institutions of China by analyzing the interviews with current staff 

members in the International Offices of different universities. It attempts to 

visualize how the internationalization process has affected the institutions and how 

the process is reflected from the perspective of international offices. 

 Lastly, in the final chapter, key findings of the research will be stated and 

recommendations for individual institutions and the Chinese government will be 

made. This paper ends with a discussion of the limitations of the study and 

suggestions for future research.  
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2. Key Concepts and Framework 

 

   2.1 Primary Values of Internationalization  

 

 The term internationalization is widely used in our everyday lives, but 

surprisingly, there is no common definition that satisfies all. As Knight (2008) puts 

it, “it means different things to different people,” and is “interpreted and used in 

different ways, in different countries, and by different stakeholders” (p. 1). One can 

point out that the essential aspect of internationalization is that it is closely related 

to globalization. According to Yang, “internationalisation and globalisation are not 

only most interchangeably used in academic circles, but are also often confused in 

the practical world” (2002, pp. 81–82). Therefore, it is important to define each 

term precisely, distinguish the inter-relationships between them, and examine their 

impact on higher education. 

 The Financial Times describes globalization as “a process by which 

national and regional economies, societies, and cultures have become integrated 

through the global network of trade, communication, immigration and 

transportation.” Similarly, Knight defines globalization as “the flow of people, 

culture, ideas, values, knowledge, technology, and economy across borders 

resulting in a more interconnected and interdependent world,” and displays its key 

elements as follows (2008, pp. 4–5): 

 

(a) the knowledge society 

(b) information and communication technologies 

(c) the market economy 
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(d) trade liberalization 

(e) changes in governance structures 

 

 Knight clearly points out that “Globalization affects each country in 

different ways and can have positive and/or negative consequences, according to a 

nation’s specific history, traditions, culture, priorities, and resources” (Knight, 

2008, p. x). Then, she explains that “[globalization] is decidedly different from 

‘internationalization,’ which emphasizes relations between and among nations” 

(2008, p. 5). Yang suggests that “whereas globalisation is an extension of historical 

imbalances linked to Western colonialisation and dominance, internationalisation 

has the potential to create more equitable relations” (2002, p. 81). Table 2 displays 

a comparison of the two terms under different categories. 

 

Table 2: Some Primary Values of Globalization and Internationalization 

 Globalization Internationalization 

Origin 

Started in the 19th century or 

earlier with the rise of Western 

imperialism and modernisation, 

nowadays filled by modern 

technology 

Dating back at least to the 

Sophists and Confucius, 

respectively in Ancient 

Greece and China 

Impetus 
Profit and belief in a single, 

world-wide market 

Advancement of human 

knowledge based on 

realization of the bond of 

humanity 

First priority Economic Human interests 
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Primary form 

Competition, combat, 

confrontation, exploitation, and 

the survival of the fittest 

Cooperation, collaboration, 

caring, sharing and altruism 

Benefits One-sided economic benefits Mutual advantages 

Mobility of 

educational 

provision 

Global South ==> Global North 

(students) 

Global North ==> Global South 

(programs) 

Bidirectional, 

multidirectional 

Quality 

regulation 
Largely ungoverned Careful quality control 

Source: Yang (2002)  

 

 Scholars have different perspectives on the concept of internationalization 

even within the education sector. Generally, they are categorized into four different 

types of perspectives: 1) activity perspective; 2) competency perspective; 3) ethos 

perspective; and 4) process perspective. Scholars who favor the activity perspective 

define internationalization based on activities which promote interculturalism on 

campus whereas scholars who favor the competency perspective emphasize the 

building of competency and acquisition of skills and knowledge in the global 

marketplace. On the other hand, scholars who prefer the ethos perspective focus on 

creating a climate (i.e., ethos) of intercultural initiatives while proponents of the 

process perspective take internationalization to be a process of integrating the 

intercultural dimension into teaching, research, and service. Table 3 displays this 

categorical differentiation and the different perspectives on what the terms convey. 
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Table 3: Perspectives on Internationalization in the Context of Higher Education 

Institutions 

1. Activity perspective 

Focuses on higher education activities 

that promote an intercultural dimension, 

including the presence of international 

students, curricula, and student/faculty 

exchange. 

Harari (1992) 

Klasek (1992) 

Arum and Van de Water (1992) 

Mestenhauser (1998) 

Green and Olson (2003) 

Javalgi et al. (2003) 

Powell (2004) 

Green and Shoenberg (2006) 

2. Competency perspective 

Emphasizes the development of skills, 

knowledge, attitudes, and values that are 

important for one to compete in the global 

marketplace. 

Soderqvist (2002) 

Van der Wende (2007) 

Ayoubi and Masoud (2007) 

McGowan & Potter (2008) 

Elkin et al. (2008) 

Lipsett (2009) 

3. Ethos perspective 

Emphasizes creating a culture or climate 

that values and supports intercultural / 

international perspectives and initiatives. 

Pickert and Turlington (l992) 

Hanson and Meyerson (1995) 
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4. Process perspective 

Stresses the integration of an international 

and intercultural dimension into teaching, 

research, and service through a 

combination of activities, policies and 

procedures. 

Knight (1994) 

Schoorman (1999) 

De Wit (2002) 

Olson et al. (2001) 

Source: Delgado-Márquez (2011, p. 270) 

 

 Among the four perspectives, the most commonly accepted is the process 

perspective, following the definition proposed by Knight: “Internationalization at 

the national/sector/institutional levels is the process of integrating an international, 

intercultural or global dimension into the purpose, functions or delivery of higher 

education at the institutional and national levels” (2007, p. 21). Intergovernmental 

organizations such as UNESCO or UNESCO-based organizations such as the 

International Association of Universities (IAU) adopt Knight’s definitions in their 

publications. The OECD (1994) also follows this view as it describes 

internationalization as “the complex of processes whose combined effect, whether 

planned or not, is to enhance the international dimension of the experience of 

higher education in universities and similar educational institutions.” The European 

Association of International Education (EAIE) also explains it as “the whole range 

of processes by which education becomes less national, and more internationally 

oriented” (1992). In line with the above, this paper will adopt the definition 

proposed by Jane Knight and examine internationalization based on the process 

perspective. 
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   2.2 Internationalization of Higher Education  

 

 According to De Wit, “Internationalization has become an important issue 

in the development of higher education” (2002, p. xv) and is “one of the important 

features of contemporary universities” (Smith, Teichler, and van der Wende, 1994, 

p. 1). The significance of internationalization is clearly stated in the OECD paper: 

“in any consideration of the future of higher education, the international and global 

aspects must be taken into account” (2007, p. 6).  

 What accelerates — or even causes — the process of internationalization 

is globalization. It is correct to say that “education is one of the sectors impacted by 

globalization” (Knight, 2008, p. x), and more specifically, “higher education 

systems, policies and institutions are being transformed by globalisation, which is 

the widening, deepening and speeding up of world-wide interconnectedness” (Held 

et al. 1999, p. 2).4  

 In short, globalization is the most influential element shaping the 

internationalization of higher education. As noted by Knignt, “Internationalization 

is changing the world of higher education, and globalization is changing the world 

of internationalization” (2008, p. 1). Table 4 displays the impact of globalization on 

the internationalization of higher education. 

 

                                                      
4 Recited from Marginson, S. and Van der Wende, M. (2007). Globalisation and Higher 

Education. OECD Education Working Papers, No. 8, OECD Publishing. 

doi:10.1787/173831738240 
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Table 4: The implications of Five Elements of Globalization for the 

Internationalization of Higher Education 

Element of 

Globalization 

Impact on Higher 

Education 

Implications for the 

International Dimension of 

Higher Education 

Knowledge Society 

Increasing 

importance is 

attached to the 

production and 

use of knowledge 

as a wealth 

creator for 

nations. 

A growing emphasis 

on continuing 

education, life-long 

learning, and continual 

professional 

development; creates a 

greater unmet demand 

for post-secondary 

education. The need to 

develop new skills and 

knowledge results in 

new types of programs 

and qualifications. 

Universities’ role in 

research and 

knowledge production 

alters, becomes more 

commercialized. 

New types of private and public 

providers deliver education and 

training programs across 

borders—e.g., private media 

companies, networks of 

public/private institutions, 

corporate universities, 

multinational companies. 

Programs become more 

responsive to market demand. 

Specialized training programs 

are developed for niche markets 

and professional development 

and distributed worldwide. The 

international mobility of 

students, academics, 

education/training programs, 

research, providers, and 

projects increases. Mobility is 

both physical and virtual. 
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ICTS –Information and Communication Technologies 

New 

developments in 

information and 

communication 

technologies and 

systems. 

New delivery methods 

are used for domestic 

and cross-border 

education, especially 

online and satellite-

based forms. 

Innovative international 

delivery methods are used, 

including e-learning, 

franchises. Satellite campuses 

require more attention to 

accreditation of 

programs/providers, more 

recognition of qualifications. 

Market Economy 

Growth in the 

number and 

influence of 

market-based 

economies around 

the world. 

The commercialization 

and commodification 

of higher education 

and training at 

domestic and 

international levels 

increases. 

New concerns emerge about the 

appropriateness of curriculum 

and teaching materials in 

different cultures/ countries. 

New potential develops for 

homogenization and 

hybridization. 

Trade Liberalization 

New international 

and regional trade 

agreements 

develop to 

decrease barriers 

to trade 

Import and export of 

educational services 

and products increases 

as barriers are removed 

The emphasis increases on the 

commercially oriented export 

and import of education 

programs; international 

development projects continue 

to diminish in importance 
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Governance 

The creation of 

new international 

and regional 

governance 

structures and 

systems. 

The role of national-

level education actors 

both government and 

non- government is 

changing New 

regulatory and policy 

frameworks are being 

considered at all levels 

Consideration is given to new 

international/regional 

frameworks to complement 

national and regional policies 

and practices, especially in 

quality assurance, accreditation, 

credit transfer, recognition of 

qualifications, and student 

mobility. 

 Source: Knight (2008, p. 6) 

 

 What is the overall impact of internationalization on higher education? 

Yang suggests that “for a university, internationalization means the awareness and 

operation of interactions within and between cultures through its teaching, research 

and service functions, with the ultimate aim of achieving mutual understanding 

across cultural borders” (2002, p. 83). Knight finds the answer in the improvement 

of education quality. She points out that “while internationalization’s purposes and 

anticipated benefits differ from institution to institution and from country to 

country, the overall expectation is widely shared that internationalization will 

contribute to the quality and relevance of higher education in a more 

interconnected and interdependent world” (2008, p. ix). According to International 

Association of Universities (IAU, 2012), another significant impact of 

internationalization includes “deeper engagement with national, regional, and 

global issues and stakeholders,” which leads to “improved institutional policy-
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making, governance, student services, outreach, and quality assurance through 

sharing of experiences across national borders.” 

 The impact of internationalization is far-reaching and may bring about 

fundamental changes to higher education institutions. The international aspect is 

inherent in a university and its role of creating and disseminating knowledge has 

been facilitated due to advanced technology (IAU, 2012). As institutions become 

more connected to outside world and as they become a part of larger international 

networks, they gain access to a greater number of good practices and diverse 

expertise. This will bring about improvement in policy-making, which in turn will 

lead to progress in institutional performance. Therefore, it is correct to say that 

“from a move imposed by the outside world, internationalization is becoming an 

integral part of higher education policy” (Opara, 2011, p. 64). 

 There are different actors involved in the process of internationalization 

and collaboration such as providing fund, creating policy, organizing activities 

between or among the actors may create a synergistic effect. Table 5 exhibits 

examples of actors categorized under a range of different authorities or 

distinguished according to organization types. The higher the level of engagement 

with the outside world, the more difficult it becomes for an institution to avoid 

being influenced by these actors.  
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Table 5: Examples of Actors Involved in the Internationalization of Higher 

Education 

 National Bilateral 

Sub-regional, 

Regional, 

Interregional 

International 

Govt Depts 

or 

Agencies 

National 

Ministries 

International 

Development 

Agencies 

Inter 

-governmental 

Organizations 

Inter 

-governmental 

Organizations 

 

For example: 

Education 

Culture 

Science and 

technology 

Foreign affairs  

Immigration 

Trade Industry 

Economic 

Development 

For example: 

JAICA 

(Japan) 

USAID 

(USA) 

SIDA 

(Sweden)  

CIDA 

(Canada) 

For example: 

European 

Commission 

Asian 

Development 

Bank IOHE 

African Union 

 

For example: 

UNESCO 

World Bank, 

UNDP, OECD, 

WTO, 

UNICEF 

Non (or 

Semi-) 

Govern 

-mental 

Organiza 

-tions 

Professional 

or Service 

Organizations 

International 

Cooperation 

Organizations 

University 

Associations 

University 

Associations 
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For example: 

University 

associations 

Quality 

assurance and 

accreditation 

agencies   

Granting 

councils 

Scholarship 

organizations 

Science 

councils 

Export 

agencies   

Student 

groups 

For example: 

DAAD, 

British 

Council, 

NUFFIC 

For example: 

African 

Association of 

Universities 

European 

University 

Association 

(EUA) 

For example: 

International 

Association of 

Universities 

Association of 

Commonwealt

h  Universities 

(ACU) 

Association of 

Francophone 

Universities   

(AUF) 

Quality 

Assurance  and 

Accreditation 

Agencies 

For example: 

Asia Pacific 

Network for 

Quality 

Assurance 

Founda 

-tions 

Private and public foundations (e.g., Ford, Aga Khan, Japan, 

Carnegie) supporting activities such as student/professor mobility, 

scholarships, research/ publications, science, 

conferences/workshops 

Treaty/ 

Conven 

-tion 

 

 

 

Cultural, 

Academic, 

Political, 

Economic, 

Trade 

Agreements 

UNESCO 

regional 

conventions on 

recognition 

qualifications 

Regional and 

sub-regional 

trade 

agreements 

GATS 
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Education 

Providers 

— Public nonprofit HEIs, Public for-profit HEIs 

— Private nonprofit HEIs, Private for-profit HEIs 

— Corporate universities (e.g., Motorola) 

— Commercial companies (e.g., Aptech, Apollo, Sylvan, 

Informatics) 

— Networks (e.g., Universitas 21) 

— Media/publishing companies (Pearson, Thomson) 

— Private virtual universities (Jones International University) 

Source: Knight (2008, p. 11) 

 

 There are numerous actors involved in the internationalization process but 

what are the reasons or purposes of internationalization? What goals are they trying 

to achieve? What is the rationale behind such a costly investment? According to 

Barrows (2000, p. 10), “Rationales can be described as motivations for integrating 

an international dimension into higher education. They address the ‘why’ of 

internationalization.”  

 Aigner et al. (1992) suggests that there are three major reasons for the 

internationalization of higher education: 1) interest in international security; 2) 

maintenance of economic competitiveness; and 3) fostering of human 

understanding across nations (recited from Knight, 1994, p. 4).5 More specifically, 

the study undertaken by Knight and De Wit distinguishes four groups of rationales: 

academic, social/cultural, political, and economic (1997, pp. 9–14). 

                                                      
5 Aigner, J., Nelson, P. & Stimpfl, J. (1992). Internationalizing the University: making it 

work. Springfield: CBIS Federal. In Knight, J. (1994). Internationalization: Elements 

and Checkpoints. CBIE Research No. 7. Canadian Bureau for International Education 

(CBIE)/Bureau canadien de l’éducation internationale (BCEI). 220 Laurier Avenue 

West, Suite 1550, Ottawa, Ontario K1P 5Z9. 
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 These four groups are not mutually exclusive and as De Wit notes, “there 

is a strong overlap in rationales within and between different stakeholders’ groups” 

and “priorities in rationales may change over time and may change by country and 

region” (1997, p. 11). In fact, after the First and the Second World War, the political 

rationale was dominant at the national level in countries world-wide, but at the turn 

of the 21st century, there has been a shift towards other rationales. It is important to 

examine the shift of rationales because “different rationales also imply different 

means and ends to internationalization” (CEPES / UNESCO, 2000, p. 10).  

 In 2008, Knight has updated the two levels of rationales in addition to the 

four categories because “it is important to distinguish between rationales at 

different levels of actors, especially the institutional level and national level” 

(2010, p. 32). Table 6 shows the change in rationales driving internationalization. 

The national level of rationale has been reviewed and is applied to the 

internationalization of higher education in China in the next chapter. 
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Table 6: Change in Rationales Driving Internationalization  

Four Categories of Rationales (1999) Two Levels of Rationales (2008) 

 

Academic 

International dimension to research and 

teaching 

Extension of academic horizon 

Institution building 

Profile and status 

Enhancement of quality 

International academic standards 

 

Economic 

Revenue generation 

Ecompetitiveness 

Labor market 

Financial incentives 

 

Political 

Foreign policy 

National security 

Technical assistance 

Peace and mutual understanding 

National identity 

Regional identity 

 

Social 

National cultural identity 

Intercultural understanding 

Citizenship development 

Social and community development 

 

Institutional 

International branding and profile 

Income generation 

Student and staff development 

Strategic alliances 

Knowledge production 

 

National 

Human resources development 

Strategic alliances 

Commercial trade 

Nation building 

Social cultural development 

 

 

 

 

 

 

 

Source: Knight 2008 
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3. China’s Higher Education Reform and         

Internationalization 

 

   3.1 Higher Education Reform 

 

 After its establishment of the People’s Republic of China (PRC) in 1949, 

the Chinese Communist Party has been confronted with unprecedented internal and 

external challenges. The education sector, especially higher education, was no 

exception. The Chinese higher education system was formed by imitating that of 

the former U.S.S.R. in the 1950s and China’s higher education institutions were 

kept under strict governmental control, disseminating the values of Soviet ideology. 

During this period, “Few Chinese students or scholars gained an opportunity to 

study abroad, and those who had a chance were limited to the Soviet Union and the 

eastern European socialist countries” (Altbach, 2009, p.182).  

The circumstances worsened during the Cultural Revolution, from 1966 to 

1976, in which all colleges and universities were closed until 1970, and most 

universities did not reopen until 1972 (Andreas, 2009). Books were destroyed or 

burnt and the entire higher education system was shut down. During this lost 

decade, most intellectuals were sent to rural labor camps, or if they were lucky, 

they left the country. Consequently, the inevitable result was a steep drop-off in 

educational quality.  

 In 1977, Deng Xiaoping decided to resume the National Higher Education 

Entrance Examination (Gaokao or 高考), and since then, Chinese higher education 

has undergone some minor operations that have slowly brought about 

improvement. It was only in 1990s that the Chinese government realized that 
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fundamental changes are required in the higher education sector as “education 

came to serve the administrative and economic interests of nation-states and has 

since become an essential aspect of the development of national identity” (Kerr, 

1994, p. 9). According to Li(2004), “China’s higher education appeared so obsolete 

that some form of ‘major operation’ needed to be immediately performed” (p. 14).  

 Tan (2013) examines, “Since a highly qualified labor force is the key to 

the success of innovation and upgrading strategy, the Chinese government has 

launched a series of higher education reforms, aimed at expanding tertiary 

education” (p. 115). Tan further explains, “The large scale expansion and increased 

accessibility to higher education have transformed the tertiary education system in 

China from one that emphasizes elite education to one that promotes mass higher 

education. The goal of China’s higher education reform is to enhance the average 

educational level and qualification of the labor-force” (2013, p. 102). More 

specifically, Zhao and Guo (2002, p. 211) point out the goals of China’s higher 

education policy as follows:  

 

1. Higher education is viewed as a significant contributor to macro-economic 

reform and future economic prosperity. 

2. Higher education can help to achieve the restructuring of its economy by 

providing more highly educated and skilled workforce. 

3. The development of knowledge-based economy led by new high-

technologies requires education, particular higher education, to provide 

critical human resources and intellectual support. 

4. Higher education as an important part of the national innovation system 
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shall conform with national priorities. 

5. The strategic importance of higher education stresses the need for 

improved efficiency within higher education, particularly with regard to 

management structures and the use of resources. 

 

 As a result of massification of higher education, “the year 1999 saw an 

abrupt jump in new enrollments, with 1.59 million new students, up from 1.08 

million in the previous year, or an annual increase of 47.2%! This rapid expansion 

continued until 2004, when higher education enrollment at all levels reached 20 

million, double that of 1998!” (Zha, 2011, p. 751) Tan further observes that 

“Through the mass higher education movement, more students have access to 

various forms of higher education” (2013, p. 110). According to the 9th Five-Year 

Plan projected in 1996, gross enrollment in higher education will increase up to 

40% in each relevant age group by 2020 (MoE, 2011).  

 The reform had a significant influence on higher education institutions. As 

Zha points out, “The state used also its legislative power to create mechanisms that 

motivated the institutions to expand. The Higher Education Law that took effect on 

January 1, 1999, has granted legal person status to higher education institutions” 

(2011, p. 754). This law provided institutions with autonomy in the following 

activities: student admission, new program development, teaching affairs, research 

and service, international exchange and cooperation, arrangement of the internal 

structure and personnel management, and property management. Zha further notes 

that “These spheres of autonomy and the concomitant responsibilities have 

combined to create both motivation and pressure for higher education institutions 
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to plan strategically for themselves and to respond to market needs” (2011, pp. 

754–755). 

 According to Tan’s evaluation, “Current HEIs meet their primary goals of 

producing human capital and supplying qualified manpower, as well as undergoing 

applied research to meet the market demands” (2013, p. 110). 

 However, the massification of higher education has entailed serious 

problems in China such as increase in tuition fee, which has exacerbated inequality 

of opportunities between urban and rural areas and between different regions. 

According to Tan (2013), “Moreover, critics argue that expansion of HEIs leads to 

the decreased quality of higher education in some institutions, and the high 

unemployment rate among college graduates” (p. 102). Huang (2005) also points 

out that “the huge expansion of numbers of students has led to poor conditions, 

shortage of faculty members, and a lack of infrastructure and equipment across 

university campuses, and a decreasing quality of teaching activities in many local 

institutions, where numbers of students have increased in large quantity” (p. 129). 

The deterioration of quality in higher education was a pressing issue of the Chinese 

government and it required an immediate and effective action. 

 

 

   3.2 Internationalization as a New Standard  

 

 On May 4th, 1998, President Jiang Zemin delivered a speech at the 

Centennial Ceremony of Peking University asserting the Chinese government’s 

solid determination to upgrade higher education institutions and build world-class 
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universities. The goal of Project 211 and Project 985 were to internationalize its 

higher education institutions and improve the competitiveness of Chinese 

universities significantly. 

 Ying (2011) finds that “The 211 Project refers to a program to build up 

about 100 institutions of higher education and a number of key disciplines in the 

twenty-first century” (p. 20). According to the China Ministry of Education, this 

project was the largest in scale in higher education investment. From 1995 to 2005, 

the 211 Project had spent RMB 36.8 billion to build 107 schools and 1,379 key 

disciplines for future of China (The 211 Project Coordination Group 2007). These 

higher education institutions have ended up with better faculty, infrastructure and 

system, but there has remained a big gap between these institutions and 

internationally renowned universities. According to Ying (2011), “To more quickly 

narrow the gap, a natural line of thinking was to further focus resources on a small 

number of universities, increasing the level of investment to support the creation of 

world-class universities as soon as possible” (p. 20). 

 Soon after President Jiang Zemin’s speech, Project 985 was formally 

initiated in 1999, funding a lower number of higher education institutions. 

According to Li, “the synonym of “Project 985” is “The Project for Founding 

World-class Universities” (2004, p. 17), which precisely states the government’s 

ambitious goal. During its first phase, there were only two beneficiaries: Peking 

University and Tsinghua University. However, by the time the second phase ended 

in 2007, the number of subsidized universities had risen to 39 with the total 

investment of RMB 33.9 billion. Ying (2011) notes that “The 985 Project clearly 

delineated five tasks: innovating institutions, building up faculties, building up 
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platforms and bases, creating supportive conditions, and creating international 

exchanges and cooperation” (p. 23). Ying (2011) evaluates that, “After the 

implementation of the 985 Project, Chinese research universities receiving support 

rose up rapidly, significantly closing the gap between themselves and world-class 

universities” (p. 23). 

 

Table 7: List of Project 985 Universities  

Location University 

Beijing (8) • Peking University 

• Tsinghua University 

• Renmin University of China 

• Beijing Normal University 

• Beihang University 

• Beijing Institute of Technology 

• China Agricultural University 

• Minzu University of China 

Shanghai (4) • Fudan University 

• Shanghai Jiao Tong University 

• Tongji University 

• East China Normal University 

Zhejiang (1) • Zhejiang University 

Jiangsu (2) • Nanjing University 

• Southeast University 

Anhui (1) • University of Science and Technology of China 

Shaanxi (3) • Xi'an Jiaotong University 

• Northwestern Polytechnical University 

• Northwest A&F University 
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Heilongjiang (1) • Harbin Institute of Technology 

Jilin (1) • Jilin University 

Liaoning (2) • Dalian University of Technology 

• Northeastern University 

Tianjin (2) • Nankai University 

• Tianjin University 

Shandong (2) • Shandong University 

• Ocean University of China 

Gansu (1) • Lanzhou University 

Hubei (2) • Huazhong University of Science and Technology 

• Wuhan University 

Hunan (3) • Central South University 

• Hunan University 

• National University of Defense Technology 

Fujian (1) • Xiamen University 

Chongqing (1) • Chongqing University 

Sichuan (2) • Sichuan University 

• University of Electronic Science and Technology of China 

Guangdong (2) • Sun Yat-sen University 

• South China University of Technology 

Source: China Education Center Ltd. (2017) 

 

 More importantly, Projects 211 and 985 have not only improved the 

fundamental aspects of higher education but also triggered further development of 

internationalization process, with follow-up initiatives such as “Project 111: 

Program of Introducing Talents of Discipline to University” in 2006 and “The 

Thousand Talents Program; The Recruitment Program of Global Experts” in 2008. 
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The Chinese government believes that these programs will expedite progress on 

internationalization of higher education and will raise the standard of education 

quality in China, which will allow local students to benefit without having to 

venture beyond China’s borders. 

 In sum, all of the significant initiatives, including Projects 211, 985, 111, 

and the Thousand Talents Program, clearly indicate that China would take 

international, advanced level as its new standard in improving its higher education 

quality.  

 

 

   3.3 China’s Joining of the WTO: Challenges and     

Opportunities 

 

 China strove to make improvements through higher education reforms and 

allocated funds for projects 211 and 985. However, according to Huang (2003), 

“Joining the WTO was an important turning point in the development of cross-

border higher education in China, and the influence of the WTO has come to play 

an increasingly important role in the internationalization of higher education in 

China” (Quoted from Xu & Kan, 2013, p. 202).  

 Chan (2011, p. 5) states that “As a result of the Uruguay Round 

negotiations, the General Agreement on Trade in Services (GATS) became a treaty 

in January 1995, for which all member nations of the WTO were its signatories.” 

Li & Yuan also observes that “According to WTO rules, education pertains to the 

fifth category of the trade in services, and is subject to the constraints of the 
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General Agreement on Trade in Services (GATS)” (2003, p. 70). They predicted 

that the impact on the education sector will be significant and that “the government 

will be directly participating in the formulation of the new regulations concerning 

the internalization of higher education, strive for more rights for the development 

of higher education in China and the majority of developing countries, and thereby 

set up a relatively stable, transparent, and predictable system for the 

internationalization of higher education and provide the internationalization of 

China’s higher education with a favorable external environment. However, because 

of the existence of the transparency principle, China must revise laws, regulations, 

and policy measures that conflict with GATS rules” (2003, p. 70). Similarly, Xu 

and Kan (2013) also pointed out the government’s role in legislative adjustment 

and stated that “On joining the WTO, China made efforts to integrate itself into the 

international community though the development and improvement of legislation, 

policies, and regulations in higher education that have achieved positive 

outcomes”(p. 199). 

 “The entry to WTO brings a fresh dynamic and opportunity to Chinese 

higher education” (Xu & Kan, 2013, p. 199) because it enabled the Chinese 

institutions to be active participants in international cooperation and be engaged in 

the world network. “The 21st century, a century of educational mobility, is a new 

era for China's socioeconomic reform and opening-up and also an opportunity for 

the improvement of higher education” (Xu & Kan, 2013, p. 200). Li & Yuan also 

suggested that an influx of foreign experts to China will “not only change the 

structure of disciplines and the teaching staff and enhance the construction of 

China’s teaching contingent, but will be of benefit to the transnational study of 
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research projects, and will raise the standard of research in China’s higher 

education institutions more rapidly and from a higher starting point.” They further 

predicted that “This will not only strengthen international talent exchanges and 

cooperation, but will provide an important channel for spreading the best of 

China’s culture to other countries” (2003, p. 74). 

 However, scholars also pointed out the negative aspects of joining the 

WTO. As Li & Yuan examined, “China’s membership in the WTO brings both 

advantages and disadvantages to the internationalization of China’s higher 

education” (2003, p. 69). Xu & Kan also discussed the issue and argued that “The 

opportunity and the challenges brought by cross-border higher education coexist. 

The further development of cross-border higher education will confront some 

bottlenecks for China, as both the sending and the receiving country” (2013, p. 

211). For example, Li & Yuan is concerned that “they will seize part of China’s 

internal education market, which will to a certain extent adversely affect the source 

of good students for China’s second-echelon institutions of higher education” 

(2003, p. 73). In addition, “the effects of such factors as the “worship-things-

foreign” mentality among some Chinese who believe that education in other 

countries is better than that in China or that foreign diplomas carry more weight 

than Chinese diplomas, are bound to have a big negative impact on China’s long-

distance education market” (2003, pp. 73–74). 

 According to Xu & Kan (2013), “For a long-term and stable development 

for cross-border higher education in China, the country needs to continue its wide-

ranging opening to the outside world” (p. 213). In order to address the rising 

demands of higher education in China Xu & Kan find that, “Cross-border provision 
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could be an alternative and effective way to resolve this problem” (2013, pp. 204–

205). Therefore, Xu & Kan urged that “China should take full advantage of the 

opportunities brought by the WTO to attract more investment, thereby 

compensating for the insufficient public expenditure on higher education” (2013, p. 

203). Li & Yuan also recommends that “We should use this opportunity to promote 

the reform of China’s higher education, set up a number of first-rate universities 

that reach international standards, go for all-round participation in international 

cooperation and competition in higher education, and put great effort into raising 

the degree of internationalization of China’s higher education” (2003, p. 79). 

  In order to do so, the Chinese government has to empower the higher 

education institutions by granting them more authority and academic freedom. Xu 

& Kan (2013) find that “There has long existed conflict between external 

intervention and institutional autonomy in Chinese higher education” (p. 212) and 

that “The relationship between HEIs and the government in China, to some extent, 

is more like that of ‘parent and children’ rather than the partnership seen in most 

western countries” (p. 212). Instead of this rigid relationship, the scholars suggest 

“steering at a distance” policy for a sustainable development of internationalization 

of Chinese universities.  

 In addition, Xu & Kan emphasizes the role of individual institutions in the 

process. “The core competitiveness and attractiveness for HEIs in the global arena 

should be increased through constant capacity building in teaching, research and 

management. This will fundamentally change the imbalance in cross-border higher 

education” (2013, p. 215). Li & Yuan also point out that “Institutions of higher 

education should regard the training of high-level specialists capable of [handling] 

international cooperation as an important matter” (2003, p. 77). 
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 In sum, China’s joining of WTO has brought about new challenges and 

opportunities both to the Chinese government and to higher education institutions. 

It has certainly taken the internationalization process to another level and 

contributed to increasing the influx and outflux of students to and from China. The 

next core strategy for the Chinese government will be securing the autonomy of 

higher education institutions in order to maximize their adaptiveness and 

responsiveness to the ever-changing environment.   

 

 

   3.4 Internationalization Models and Case Studies 

 

 China's higher education demonstrated a remarkable progress in terms of 

quantity and quality for the past two decades, giving a strong impression to the rest 

of the world. However, China still has a long way for further development of its 

higher education sector through internationalization process. At this point, it is 

timely to take a closer examination on some other East Asian models of 

internationalization that have had a longer history and experience.  

East Asian countries generally share Confucian values and fervor for 

education as a common ground but have demonstrated different strategies and 

responses towards the internationalization of higher education depending on their 

circumstances. For China, learning from the empirical studies of its neighboring 

countries offers it an advantage as a late-comer, because these references will 

provide different perspectives and ideas for China’s further development. 
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 As Hammond (2016) explains, “The types of internationalization 

activities a nation or institution is able to pursue are determined largely by its 

position in the global higher education landscape” (p. 558). Furthermore, Huang 

(2007) has identified three distinguishing types of internationalization of higher 

education based on the characteristics. These are shown in Table 8 below. He 

pointed out that “differences in the internationalization are not only influenced by 

the economic level and the stage of development of higher education, but they are 

also affected by the usage of the English language, i.e. whether or not English is 

used as a national or major language” (p. 52).  

 

Table 8: Three Types of Internationalization of Higher Education 

 Import-oriented 
Import- and export-

oriented 
Export-oriented 

Coun 

-try 

 

 

 

Most developing 

countries, or 

countries with 

colonial 

experiences 

Most non-English 

-speaking developed 

countries and some 

developing countries 

with their unique cultures 

or traditions 

Especially English-

speaking developed 

countries 

Chara-

cteri 

-stics 

Seeking competent 

professional 

personnel but 

having a weak 

modern higher 

education system 

Importing English-

language products to 

enhance the quality of 

learning and research, and 

exporting educational 

programmes with 

distinctive characteristics 

Attracting foreign students 

from developing countries 

and non-English 

-speaking countries; and 

exporting transnational 

education services as trade 
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Issues 

and 

chal- 

lenges 

Brain drain and 

loss of national 

identity 

Conflicts between foreign 

imports and 

national characteristics 

Quality assurance and 

negative effects 

resulting from 

commercialism of higher 

education 

Source: Huang (2007, p. 52) 

 

 Hammond points out that “Today, many emergent East Asian HEIs fall 

into the import- and export-oriented category” (2016, p. 558), as Korea and Japan 

are good examples of the case. As for Hong Kong and Singapore, the two city-

states fall into the export-oriented category with the use of English as a historical 

legacy of British Colonialism.  

Table 9 provides an analysis of the difference in internationalization 

models between the Hong Kong / Singapore model and Korea / Japan model. 

These models can be used as reliable benchmarks in the process of 

internationalization of higher education in China.  

 

Table 9: Comparison between Internationalization Models: Hong Kong / Singapore 

Model vs. Korea / Japan Model 

Categories Hong Kong / Singapore Korea / Japan 

Historical 

Background 

City-states, both have 

a history of British 

colonialism 

Korea has a history of 

Japanese colonialism 
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Official Languages 

Hong Kong: Chinese, 

English 

Singapore: English, Malay, 

Mandarin, Tamil 

Korea: Korean 

Japan: Japanese 

GDP per capita in 

2016 (current US$)6 
43,681.1 52,960.7 27,538.8 38,894.5 

The Global 

Competitiveness 

Index 2016-2017 

Rankings7 

2nd (5.72) 9th (5.48) 26th (5.03) 8th (5.48) 

Higher Education 

Models 

Western Model 

(British / American) 

Western Model 

(American / German) 

Relationship between 

State and University 

Contractual relationship or 

“Govern at a distance”8 

Strongly regulated by 

state’s policy framework 

University’s  

medium of instruction 

English           

(Chinese used in limited 

cases) 

Korean / Japanese 

(English used in limited 

cases) 

                                                      
6 World Bank (2017) World Bank national accounts data, and OECD National Accounts 

data files. Retrieved October 6, 2017, from 

https://data.worldbank.org/indicator/NY.GDP.PCAP.CD?year_high_desc=true 
7 World Economic Forum. (2017) The Global Competitiveness Report 2016-2017. 

Retrieved October 6, 2017, from http://www3.weforum.org/docs/GCR2016-

2017/05FullReport/TheGlobalCompetitivenessReport2016-2017_FINAL.pdf 
8 Chan D.K. (2011) Internationalization of Higher Education as a Major Strategy for 

Developing Regional Education Hubs: A Comparison of Hong Kong and Singapore. In: 

Palmer J.D., Roberts A., Cho Y.H., Ching G.S. (eds) The Internationalization of East 

Asian Higher Education. International and Development Education. Palgrave 

Macmillan, New York  
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Beginning month of 

Academic Year 
August / September March / April 

Number of National 

or Public Funded 

Universities as of 

2016 

Hong Kong: 8 public 

funded universities 

Singapore: 6 public  

funded universities 

Korea: 35 national and  

1 public universities 

Japan: 86 national and  

90 local public 

universities9 

Strategies in 

Developing 

Internationalization of 

Higher Education 

1. Establishment of off-

shore campuses of top-notch 

foreign universities for 

global competitiveness10 

 

2. Corporatization of 

universities for cost 

effectiveness and increased 

flexibility 

1. Increase in state funded 

scholarship programs 

targeting students from 

strategic regions or 

developing countries 

 

2. Increase in English 

track programs and 

courses especially in 

science and technology 

 

3. Improvement in 

international student and 

faculty services including 

residence 

                                                      
9
 Hammond, C. D. (2016). Internationalization, nationalism, and global competitiveness: a 

comparison of approaches to higher education in China and Japan. Asia Pacific 

Education Review, 17(4), 555–566. 
10 Singapore Management University (SMU), Singapore’s third university, was      

established in 2000 in collaboration with the Wharton School of Business at the 

University of Pennsylvania. 
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Quality of Education 

Internal and external quality 

assurance mechanisms 

highly developed to ensure 

competitiveness of 

universities in the global 

education industry 

The Ministry of Education 

assesses universities’ 

quality of education based 

on the established 

standards 

2017 Rankings of Top 

Universities (ARWU) 

101–150 

The 

University 

of Hong 

Kong 

91 

National 

University of 

Singapore 

101–150 

Seoul 

National 

University 

24 

The 

University 

of Tokyo 

Living Environment 

for international 

students 

Multi-cultural and 

International-friendly, 

No language barrier for 

English speakers 

Unique cultures or 

traditions coexist with 

modernity,      

Language barriers exist 

for English speakers 

Employment 

opportunities for 

foreign graduates 

Liberalized immigration 

policy (Ex. Immigration 

Arrangement for Non-local 

Graduates (IANG) to stay in 

Hong Kong for 12 months 

after graduation) 

Limited opportunities 

especially for those who 

do not speak the language 

of the respective country 
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Momentum for 

internationalization 

Vision of becoming 

“regional hubs of higher 

education” 

Globalization and 

demographic declines 

(Korea plans to attract 

200,000 foreign students 

by 2023, and Japan, 

300,000 by 2025)11 

Source: The Ministry of Education of each city-states or countries, World Bank, 

World Economic Forum, Academic Ranking of World Universities (ARWU), Chan 

D. (2011), Hammond, C. (2016), and Krechetnikov, K. & Pestereva, N. (2017).  

 

 For the Hong Kong and Singapore model, Chan’s (2011) research on 

strategies for developing regional education hubs is insightful. He shows that due 

to globalization and constraints of the GATS, higher education has become an 

industry and this has led universities into global competition. This phenomenon has 

entailed marketization of higher education. In order to maximize higher education 

institution’s autonomy for efficiency and flexibility, both the HKSAR and 

Singaporean governments have strategically corporatized universities, despite 

differences in approaches and mind-set between the two city-states. In both cases, 

quality assurance mechanism has been used, first to ensure the accountability of 

higher education institutions, and second, as a medium of the government’s control 

over the institutions. Chan clearly states that the state can hand over managerial 

                                                      
11Krechetnikov, K. G., & Pestereva, N. M. (2017). A Comparative Analysis of the 

Education Systems in Korea and Japan from the Perspective of Internationalization. 

European Journal of Contemporary Education, 6(1), 77–88. 

doi:10.13187/ejced.2017.1.77 
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power to institutions but still have influence over them by “governing at a 

distance” (2011, p. 18). It is a valuable lesson for Chinese government, which is 

beginning to understand the importance of securing university autonomy in the 

process of internationalization. 

 As for the Korea and Japan model, both Hammond (2016) and 

Krechetnikov and Pestereva’s (2017) research have been used for in-depth analysis. 

For both countries, recruiting international students has been a top priority due to 

demographic declines, but the shortage in English-taught programs and strict 

immigration rules are found to be obstacles in attracting greater number of 

international students. Both governments are also putting effort into lowering the 

language barrier and improving residence issues for international students, but a 

more comprehensive system needs to be offered rather than establishing 

fragmentary, piecemeal solutions.  

 Furthermore, in case of Japan, it is argued that Japan’s attempts in 

upholding internationalization have the intention of actually protecting and 

promoting Japanese national identity and values. Therefore, Hammond points out 

that “The paramount form of internationalization that has evolved in Japan is thus 

one focused not on cosmopolitanism and regional cooperation, but on economic 

competitiveness and the strengthening of an ethnically Japanese national identity” 

(2016, p. 562). It is extremely important to include mutual understanding of other 

cultures and respecting them for a balanced and sustainable internationalization 

process.  

 Overall, the internationalization models of East Asian countries serve as a 

useful reference to China. Some noteworthy points can be drawn from the East 

Asian models as follows: First, establishment of off-shore campuses of top-notch 
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foreign universities or building joint programs offered in English with those 

universities is an effective way of increasing global competitiveness of local 

universities and increasing number of qualified international students. Second, 

establishment of quality assurance mechanisms, which involve peer reviews or a 

third party, will ensure accountability of universities in the global education 

industry. Third, improvement in international student and faculty support system 

including finding residence options and providing language assistance will 

contribute in their settling into a new environment. Fourth, improvement in 

immigration services and easier access to job opportunities after graduation will 

contribute in brain gain of China. 

 Hammond evaluates that “China has now repositioned itself in the global 

higher education landscape and has assumed the position of the importer-exporter” 

(2016, p. 562). As the number of foreign students coming to China exceeded the 

number of Chinese student going abroad for the first time in 2008 and as China 

promoted its soft power through the establishment of Confucius Institutes world-

wide, China seems to be moving on the right direction both as a learner and a 

contributor. With the lessons learned from the neighboring countries, China will 

have better ideas on further developing its internationalization strategies.  

 

 

3.5 Impact of Internationalization on Higher Education 

 

 As discussed in the beginning of this chapter, it was only in late 1990s 

that the Chinese government came to realize the seriousness of problems remaining 
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in its higher education sector and initiated various reforms: the enrolment rate was 

low, quality was inadequate, administrative system and physical environment were 

out-dated for fostering competitive human resources to pursue its economic 

development and national interest. Naturally, the Chinese government has come to 

conclude that in order to achieve the development of their nation, advancement in 

all areas of its higher education sector is mandatory and the key lies in the 

internationalization of higher education. Based on the national level of rationales 

proposed by Knight, the rationales behind the internationalization of higher 

education in China can be summarized as in Table 10. 

 

Table 10: Analysis on China’s Rationale in Internationalization of Higher 

Education (National Level) 

National Level of Rationale 

(Proposed by Knight, 2008) 

Analysis on China’s Rationale 

(Proposed by the author) 

Human resources development 

To sustain its economic development, it is 

essential for China to have well-educated 

human resources. 

Strategic alliances 

As a regional power, China must maintain its 

strategic alliances with certain regions of the 

world for political or diplomatic reasons. For 

example, China needs to keep close 

partnership with ASEAN, Africa, or Latin 

America for its national interest. 

Commercial trade 

With the joining of WTO in 2001, education 

is no longer considered as a public good but 

as a commodity for trade. China needs to be 

responsive to change and secure HEIs’ 
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competitiveness while taking advantage of 

new opportunities in attracting international 

students into China. 

Nation building 

To advance its science and technology, China 

needs to build world-class universities and 

gain leadership in these strategic fields. 

Social cultural development 

With the rise of a new middle class and due to 

the massification of the higher education, it is 

important to meet the growing demand for 

quality higher education within the country or 

through study abroad opportunities. 

 

 Among the above five aspects of the national level of rationale, human 

resources development is the most significant rationale for China. It is a national 

priority to foster competitive human resources to sustain its economic growth and 

to become a world superpower. As Huang (2005) points out, “Clearly, since the 

later 1990s, higher education has been put in a strategic position for the future of 

the nation” (p.120). Yang (2014) also agrees with this view as he states, “In a 

context of growing Chinese power, internationalization of higher education plays a 

significant role in the preparation for China’s global roles” (p. 160). 

Altbach (2009) evaluates, “China has for almost two decades been 

engaged in a significant upgrade in the quality of its top universities as well as in a 

major expansion of enrolments in all higher education sectors” (p.180) and that 

“Government policy regarding funding higher education and supporting research 

universities and the elite sector of the system is a key factor shaping higher 

education prospects” (pp.181-182). The overall impact of internationalization on 
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higher education in China is fundamental as it has brought about significant 

improvement, especially in the following areas. 

 

Establishment of World-class Universities and Enhancing Education Quality 

 

According to Huang (2005), “Various measures have been adopted to 

enhance the quality of education and research activities in China’s higher education 

since the 1990s, especially the issue of Project 211 and Project 985 has 

significantly affected qualitative enhancement of China’s higher education” 

(p.121). He also notes, “It is considered that the Project 211 is the first national key 

project that has been funded intensively in higher education by the government 

since the establishment of the People’s Republic of China in 1949” (p.121). Zhou 

(2011) examines “At the same time, thanks to the internationalization, new 

concepts of modern educational theories, management, and universal criteria in 

quality control and evaluation have been introduced to China together with 

advanced science and technology” (p. 108).  

Altbach (2009) also conveys his positive views on the reform and 

evaluates that “These reforms have had a profound impact on the top level of 

Chinese higher education” (p.190) and that “The universities developed with 

assistance from the 985 and 211 projects are making major progress” (p.200). Zha 

(2011) agrees with the view and examines, “China’s extraordinary move to mass 

higher education in a short timeline, together with its ambition of creating a 

number of world-class universities, has attracted wide attention in this globalizing 

world, where the notions of a knowledge-based economy and global 
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competitiveness tend to dominate the discourse” (p. 766).  

Using internationalization as a key strategy, the reforms have brought 

about an upgrade in both higher education quality and in the international 

reputation of Chinese universities. Table 11 shows the dramatic increase in the 

number of Chinese universities in Top 500 world university ranking.  

  

Table 11: Number of Chinese Universities in Top 500 World Ranking 

Year Top20 Top100 Top200 Top300 Top400 Top500 

2004 — — 1 6 13 16 

2005 — — 2 6 15 18 

2006 — — 3 9 15 19 

2007 — — 2 11 16 25 

2008 — — 1 10 16 30 

2009 — — 1 12 17 30 

2010 — — 4 13 19 34 

2011 — — 3 13 21 35 

2012 — — 7 15 24 42 

2013 — — 7 13 26 42 

2014 — — 9 19 34 44 

2015 — — 10 19 37 44 

2016 — 2 12 24 40 54 

2017 — 2 13 25 44 57 

Source: Academic Ranking of World Universities (ARWU) 12 

                                                      
12 Academic Ranking of World Universities (2017). ARWU World University Rakings. 

Retrieved October 5, 2017, from http://www.shanghairanking.com/ARWU2017.html 
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Altbach (2009) finds “China has already moved to create and sustain an 

elite academic sector” (p.182) and predicts that “Its top universities are likely to be 

among the key research institutions in the world in the coming two decades if 

current trends continue” (p.200). 

 

Improvement in Legislation and Policy towards a Transparent System 

 

 According to Huang (2005), “After 1992, as China further initiated deeper 

economic reforms and facilitated the pace of transition to a market economy with 

Chinese characteristics, market mechanisms were rapidly introduced into the 

development of China’s higher education” (p.119). He further notes “The 

importance of the Education Act of 1995 and the Action Plan of Education 

Promotion for the 21st Century of 1998 as well as the Higher Education Act of 

1998can not be overstated. They indicate that the traditional model of higher 

education institutions almost totally controlled by government in a planned 

economic system, has to be changed and become one more oriented towards 

society” (p.120). 

In addition, China’s joining of the WTO has resulted in formulating new 

regulations a less rigorous relationship between government and higher education 

institutions than in the past. As noted by many scholars, “China’s state planning 

apparatus has developed higher education impressively, especially at the top of the 

system, but may lack flexibility” (Altbach, 2009, p.181).  

As Zhou (2011) points out “China has opened its educational market to the 

world and has consequently enriched its educational resources” (p. 107), including 

improvement in its education system. As Huang (2005) concludes “It is stressed that 
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the government is only responsible for the development of higher education at a 

macro level, and will not interfere excessively in operational affairs in individual 

institutions as it used to” (p.120). 

 

Expansion of Mobility Programs and Spreading Chinese Soft Power 

 

The internationalization of higher education in China has facilitated 

mobility of students, faculty, and administrative staff. Zhou (2011) notes that “the 

number of students going abroad to study and the number of international students 

coming to China to study are both increasing rapidly” (pp. 107-108). This is due to 

the increasing number of mobility programs between Chinese institutions and their 

overseas counterparts. Zhou (2011) states that “According to China Ministry of 

Education, since China’s reform, 178 nations and regions have established 

educational co-operation and communication relations with China, and more than 

100 bilateral and multilateral agreements and plans have been signed” (p. 107). He 

finds positive aspects in sending out Chinese students as he states, “By studying 

abroad, we have the access to the high quality higher education in some developed 

countries where our students can have opportunities to learn about advanced 

science and technology” (p. 108). 

On the other hand, Altbach (2009) examines on inbound student group as 

he states, “Chinese universities see hosting international students partly as a way of 

earning income as well as adding a valuable international dimension to the 

institution” (p.188). He evaluates that “China is already initiating plans and 

achieving considerable success” (p.199). Yang (2014) also agrees to this view and 

examines, “Starting from the early 2000s, China’s higher education 
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internationalization has begun to pay more attention to exporting Chinese 

knowledge to the world” (p. 158). He further states that “Its strategy for 

internationalization in such a new era has multiple dimensions: from growing 

educational aid and fast-increasing overseas student numbers to an emphasis on the 

leading roles of Chinese scholars in international collaboration, a focus on the 

reputation of international partners in joint programs, and on deploying the Chinese 

knowledge diaspora” (p. 158). 

Both scholars emphasize on the importance of the Confucius Institute. 

Yang (2014) finds that “Realizing the critical role of higher education in the 

projection of soft power, China promotes international exchange and collaboration 

to expand its global influence, and seeks to formalize the benefits of its rich 

heritage by establishing Confucius Institutes, which are centers for language study 

linked with universities around the world, named after the Chinese philosopher 

who lived from 551 to 479 BCE” (p. 158).  Altbach (2009) also notes that 

“Government-sponsored Confucius Institutes, now numbering more than 292 with 

plans for 1 000 by 2025, provide Chinese-language instruction and cultural 

programs, mainly on university campuses worldwide” (p.188). 

In sum, Zhou (2011) concludes that “all forms of academic mobility, 

research collaboration, international development projects in universities, 

curricular aspects in terms of the scope of programs and courses (area studies) 

offered or changes in curriculum of specific disciplines have been brought about 

and enhanced by the internationalization of Chinese higher education and have led 

Chinese higher education to modernization” (pp. 108-109). 
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Challenges Remain 

 

 Despite the remarkable progress made possible by the internationalization 

of higher education, some problems and challenges remain. As Zhou (2011) states 

“In China, higher education as a whole has achieved tremendously in the past 

decades in its process of internalization,” (p. 107) yet, “the overall excellence and 

effectiveness of the systems themselves need improvement” (Altbach, 2009, 

p.200). For example, “The inequality in degree recognition of colleges and 

universities from developed countries, the commercialization of the once sacred 

Chinese education, esp. higher education, the ever-severe higher education market 

competition, and worst of all, the political, cultural and value influences from 

developed countries to China, which are dissolving Chinese traditional heritage and 

beliefs, are all by-products of the internationalization” (Zhou, 2011, p. 109). 

In addition, Yang (2014) points out that “While China’s best institutions 

have integrated internationalization into their daily work and life, 

internationalization is hardly visible in regional institutions” (p. 157). Altbach also 

notes the inequality problem as he states, “The reforms have also diversified the 

academic system in general and created much greater inequalities between 

institutions and sectors. The variations in quality, funding, mission, and other 

factors between the top and the middle and bottom of the academic system are 

much greater than prior to the reforms” (2009, p.190). 

Yang (2014) further notes that “China has a considerable distance to go 

before its aspirations to create truly world-class universities are fulfilled” (p. 160) 

because “Simply buying state-of-the-art laboratory equipment or pushing for more 

English journal articles will not guarantee the kind of intellectual atmosphere that 
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has developed over centuries on European and American campuses” (p. 160). 

Altbach (2009) also points out the same issue as he finds “establishing an 

“academic culture” that promotes meritocracy, honesty, and academic freedom is 

mandatory for a successful academic system” (p.192), but conveys his optimistic 

prospect for the future as he evaluates “China is well on the way to creating world-

class research universities and has devoted major resources and considerable 

planning to them. Significant challenges remain – including building an effective 

academic culture, academic freedom and other issues – but a very promising start 

has been made” (p.191). 
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4. Perception of Internationalization at the        

International Office of Chinese Universities 

 

   4.1 Introduction of Interview Respondents 

 

 This chapter will examine the down-top perspective of 

internationalization of higher education in China through the eyes of international 

office staff. The list of fifteen respondents who have been interviewed by the 

author at one of the major annual conferences for international educators is shown 

in Table 12. Each interviewee is from a different university in China. The author 

has indicated only the name of the university in order to protect the confidentiality 

of the respondents.  

 Among the 15 universities, 13 universities are participants in both Project 

211 and 985, while one university is a beneficiary of only Project 211, and one 

university is not a beneficiary of either Project. However, it is meaningful to 

include the latter two universities in this research because both universities are 

highly internationalized. At Jinan University, founded in Guangdong Province in 

1906, international students make up 21.5% of the student body, among a total 

population of 47,607 students. Beijing Language and Culture University, one of the 

Chinese Key Universities directly under the National Ministry of Education, has 

7,172 international students and is often called the “Little United Nations” in 

China. Therefore, all of the 15 universities are qualified universities which 

demonstrate a keen interest in internationalization process. 
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Table 12: List of Interview Respondents’ Universities 

No. University Name Location Project Remarks 

1 Beijing Normal University Beijing 211; 985  

2 Renmin University of China Beijing 211; 985  

3 Beijing Institute of Technology Beijing 211; 985  

4 Beihang University Beijing 211; 985  

5 Minzu University of China Beijing 211; 985  

6 Sun Yat-Sen University Guangdong 211; 985  

7 Wuhan University Hubei 211; 985  

8 Dalian University of Technology Liaoning 211; 985  

9 
Northwestern Polytechnical 

University 

Shaanxi 

Sheng 
211; 985  

10 Ocean University of China Shandong 211; 985  

11 Shandong University Shandong 211; 985  

12 Nankai University Tianjin 211; 985  

13 Tianjin University Tianjin 211; 985  

14 Jinan University Guangdong 211  

15 
Beijing Language and Culture 

University 
Beijing n/a  
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   4.2 Fundamental Aspects of Internationalization 

 

 All of the 15 universities have a separate office which takes care of 

international affairs of the university. The activities managed by these offices are 

shown by Table 13. 

 

Table 13: General Roles of International Office   

 

The regions of the world with which the respondents’ universities are 

most actively cooperating are shown in Table 14. Interestingly enough, the regions 

into which they wish to further expand their scope of cooperation in the future are 

also the “most active” and “relatively active” regions specified below. 

 

Table 14: Regions in Active Cooperation  

Degree of Cooperation Regions 

Most active Asia, North America, and Europe 

Relatively active Latin America, Russia and CIS 

Least active Middle East, Africa 

— Establishing partnership or MOU 

— Managing outbound exchange or study abroad programs 

— Providing inbound international student services 

— Managing Faculty exchange and services 

— Organizing international conferences   
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 For the decision making process in establishing a new partnership, the 

respondents’ answers are shown in Table 15, in order of importance. Since the 

signing of an MOU involves the university president’s or high ranking official’s 

signature, it is essential for them to make a strategic decision for the whole 

university. 

 

Table 15: Key Player in Establishing a New Partnership 

Level of Importance Key player in the process 

1 University president or high ranking officials 

2 International Office 

3 Faculty or Department Chair 

4 Ministry of Education 

5 University Committee 

 

 As for the driving force of internationalization, the respondents’ answers 

are given as Table 16, in order of importance. It is clear that the international office 

staff consider themselves as the most important driving force in the 

internationalization process, followed by the Ministry of Education and the 

university president or high ranking officials.  
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Table 16: Driving Force of Internationalization 

Level of Importance Key player in the process 

1 International Office 

2 Ministry of Education 

3 University president or high ranking officials 

4 Faculty or Department Chair 

5 Students 

 

 For the most important change in universities delivered by the 

internationalization, the respondents’ answers are displayed in Table 17. It shows 

that the increase in both inward and outward mobility of students is the most salient 

change from the perspective of international office staff.  

 

Table 17: Changes in the University Created by the Internationalization Process 

Level of Importance Changes created by internationalization 

1 Increase of outbound exchange / study abroad 

2 Increase of Inbound international students 

3 Increase of curricula taught in English 

4 Increase of faculty exchange 

5 Increase of international conferences / research 

projects 
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 For the rationale behind the internationalization of higher education at the 

institutional level, the answers received are shown in Table 18, in order of 

importance. The staff members have a firm belief that internationalization will lead 

to upgrade in quality of education.   

 

Table 18: Rationale behind the Internationalization of Higher Education at the 

Institutional Level 

Level of Importance Rationale 

1 To upgrade education quality 

2 To follow global trends / standards 

3 To increase international rankings 

4 To enhance administration efficiency 

5 To conform to government policy 

 

 As for negative aspects of the internationalization of higher education, 

many of the international office staff said “none” or did not make any comments. 

However, some noteworthy statements were left by a few interviewees, as shown 

in Table 19. 
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Table 19: Negative Aspects of the Internationalization  

— More competition for local students 

— Resource competing between local and international students  

  (For example, not enough dorms for incoming students) 

— Stagnant partnerships  

  (Many agreements and site visits but only a few are fruitful) 

— Uniqueness and distinctive features of each university might be  

reduced and they will look all similar 

 

 As to difficulties in pursuing internationalization at institutional level, the 

answers are shown as Table 20, in order of importance. The result shows that 

international office staff encounter the greatest difficulties in dealing with other 

offices or departments within the university to get internal cooperation, followed 

by the shortage of qualified staff for handling international affairs.  

 

Table 20: Difficulties in Pursuing Internationalization 

Level of Importance Difficulties 

1 Lack of cooperation from other offices or departments 

2 Lack of qualified personnel or staff 

3 Lack of guidelines or strategies 

4 Lack of shared vision with the university president 

5 Lack of funds 
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   4.3 Evaluation on Internationalization Performance 

 

 This section will focus on the international office staff’s evaluation of 

university performance regarding internationalization. The interviewees have 

evaluated specific elements of the internationalization process. 

 

 On the offering of international experiences to university students, the 

results are shown in Table 21. It can be concluded that in general, the respondents’ 

universities offer most of these valuable experiences to their local students. 

 

Table 21: Offering of International Experiences to University Students 

International experiences Yes No Total 

Course with an international / global focus 14 1 15 

Major / minor with an international theme 

(e.g., Latin American Studies) 
11 4 15 

Lectures, workshops, or conferences  

on international topics 
15 0 15 

Performances with an international focus 14 1 15 

Interaction with students from different countries 15 0 15 

  

For the evaluation of university students’ international competitiveness, 

the grade range has been given from A to E, with A being the highest. The result in 

Table 22 shows that for each category, the most popular grade is B, which supports 

the view that the international office staff members think their university students 
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are generally equipped with a relatively high degree of international 

competitiveness.  

 

Table 22: Evaluation of University Students’ International Competitiveness 

International competitiveness 

Scale 

(A being the highest) 
n/a* Total 

A B C D E 

Understanding international perspectives 

(economic political, social, cultural) 
1 8 5 0 0 1 15 

Ability to apply disciplinary knowledge 

in a global context 
0 11 3 0 0 1 15 

Linguistic and cultural competency 

in a foreign language 
2 8 4 0 0 1 15 

Ability to appreciate 

cultural diversity 
3 7 4 0 0 1 15 

Ability to work with people 

from other cultures 
5 6 3 0 0 1 15 

* N/A means the interviewee did not provide an answer because he/she feels difficult in 

evaluating of the criteria. 

 

 For the evaluation of each university’s performance in international 

activities, the grade range has been given from A to E, with A being the highest. 

The grades have been given for performance both in the past, which is the time 

when the interviewee first started working in the office, and in the present, in order 

to compare the degree of development for each activity. The average duration of 

employment among the fifteen interviewees is 8.86 years. The results are shown in 

Table 23. It is evident that for every activity, the average grade only gets higher in 
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the present time, which means the international office staff members think that 

their universities have made a significant improvement in carrying out these 

activities over the years being evaluated. 

 

Table 23: Evaluation of University’s Performance in International Activities  

International 

competitiveness 
time 

Scale 

(A being the highest) n/a* Total 

A B C D E 

Outbound exchange 

and study abroad 

past** 0 3 7 3 1 1 15 

present 0 8 6 0 0 1 15 

Inbound international 

students services 

past** 0 3 7 3 1 1 15 

present 0 6 7 1 0 1 15 

Faculty exchange 
past** 0 3 7 3 1 1 15 

present 0 10 4 0 0 1 15 

Establishing international 

curriculum 

past** 0 2 5 3 3 2 15 

present 1 4 9 0 0 1 15 

Allocation of funds for 

internationalization 

past** 1 4 5 2 1 2 15 

present 2 6 6 0 0 1 15 

Level of staff at  

international office 

past** 1 7 5 1 0 1 15 

present 2 8 4 0 0 1 15 

Internationalization vision of 

the university president 

past** 2 9 2 0 0 2 15 

present 4 10 0 0 0 1 15 

Cooperation from other 

offices or departments 

past** 0 3 9 2 0 1 15 

present 1 5 8 0 0 1 15 
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Internationalization strategy 
past** 1 4 9 0 0 1 15 

present 1 9 4 0 0 1 15 

Overall Internationalization 

Level 

past** 0 4 9 1 0 1 15 

present 1 7 6 0 0 1 15 

* N/A means the interviewee did not provide an answer because he/she feels difficult in 

evaluating of the criteria. 

** Past means when the interviewee first started working in the international office. The 

average duration of employment of the 15 interviewees is 8.86 years.  

 

 For the evaluation of Chinese universities’ overall level of 

internationalization, the scale has been given from “Poor” to “Excellent.” This 

evaluation has been given for the overall level both in the past, which is the time 

when the interviewee first started working in the office, and in the present, in order 

to compare the level of internationalization diachronically. The average duration of 

employment of the 15 interviewees is 8.86 years. The results are shown in Table 

24. It is clearly shown that the international office staff think the level of 

internationalization of Chinese universities have shifted from Poor to Average in 

the past to Above Average in the present. 
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Table 24: Evaluation of Chinese Universities’ Overall Level of Internationalization 

Level Past** Present 

Excellent 0 0 

Very Good 0 6 

Average 5 6 

Not Bad 4 0 

Poor 3 0 

N/A* 3 3 

Total 15 15 

* N/A means the interviewee did not provide an answer because he/she feels difficulty in 

evaluating of the criteria.  

** Past means when the interviewee first started working in the international office. The 

average duration of employment of the 15 interviewees is 8.86 years.  

 

 

   4.4 Maintaining Identity as a Chinese University 

 

 This section of the interview touches relatively sensitive aspect of 

internationalization, which is keeping identity and value as a Chinese university.  

 For the question asking whether internationalization amounts to 

westernization of Chinese universities, nine of the interviewees answered “in some 

ways,” while five answered “No,” and one answered “I don’t know.” The reasons 

are explained as shown in Table 25.  
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Table 25: Is Internationalization the Same as Westernization of Chinese 

Universities? 

Answer Number of interviewees 

Yes 0 

No 5 

In some ways 9 

I don’t know 1 

Total 15 

 How is internationalization different from Westernization? 

— Internationalization will not eradicate good practices among Chinese 

universities. It is instead a catalyst or prerequisite for them to catch up with 

international standards. 

— Internationalization also includes efforts through which Chinese things are 

introduced to the western world. 

— Internationalization can broaden people’s views and influence them to see 

things from different angles and respect them 

— Westernization sometimes may give rise to the problem that one’s own culture 

may be left out. 

— Internationalization is a manner or a pathway to fulfill the ultimate goal of 

enhancing education quality to cope with other global universal standards. Hence it 

will not result in a Western university but will accommodate the retention of each 

culture’s own features. 

— Hard to explain. The two are different. 
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— Internationalization includes Westernization, but not limited to Westernization.  

— Internationalization and westernization have different goals. 

 

 For the question asking whether identity as a Chinese university will be 

affected or undermined due to the internationalization process, nine of the 

interviewees answered “No,” while three interviewees answered “I don’t know,” 

two persons answered “In some ways,” and one interviewee answered “Yes.” Some 

noteworthy comments are given below, as shown on Table 26.  

 

Table 26: Will Identity as a Chinese University Affected or Undermined Due to the 

Internationalization Process? 

Answer Number of interviewees 

Yes 1 

No 9 

In some ways 2 

I don’t know 3 

Total 15 
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 Why or why not? 

— Internationalization is not to “copy” but to “recreate” and “innovate” 

— Internationalization is also a tool to let the world know about China, to 

let people experience China. Chinese identity may even stand out more 

after people get to know the world more. 

— In some ways, Chinese universities will be influenced by 

internationalization but it will bring more positive effects. 

— Chinese universities traditionally emphasize the importance of 

maintaining Chinese characteristics, partly influenced by full funding from 

the central government. 

 

 For the definition of internationalization in the interviewees’ own words, 

only a few have provided answers. Their statements are shown in Table 27. 

 

Table 27: Definition of Internationalization in Your Own Words 

— Knowledge sharing without any boundaries 

— Increasing the quality of teaching and research 

— A gradual process in which an international outlook starts to be adopted 

by staff and faculty, student body, organization, and into curriculum.  

— Learning from developed high standard organizations  

— Improving ourselves   

— Establishing our own standards  

— Setting up our positions in the world and influencing others 
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   4.5 Should Internationalization Be Continued? 

 

 In previous sections of the interview, some fundamental aspects of 

internationalization, evaluation of universities’ performance in internationalization, 

and maintaining identity as Chinese universities have been covered. This section is 

about the future of internationalization and whether it should be continued.  

 

 For the ultimate goal of the internationalization of higher education, the 

answers received are shown as Table 28, in order of importance. The staff have 

again emphasized that enhancing quality of education is the most significant goal 

of the process.   

 

 

Table 28: The Ultimate Goal of Internationalization 

Level of Importance Ultimate goal 

1 To advance education quality 

2 
To make our voice heard  

in the international community 

3 
To make new international standards with the 

contributions of Chinese universities 

4 To foster Chinese students as international leaders 

5 
To enhance mutual understanding  

by sharing world knowledge 
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 For the final question which is asking whether the interviewee’s university 

should continue implementing internationalization, all of the fifteen interviewees 

answered “Yes.” The reasons are explained as shown in Table 29.   

 

Table 29: Should the Internationalization Process be Continued at Your Institution? 

Answer Number of interviewees 

Yes 15 

No 0 

I don’t know 0 

Total 15 

 Reasons for continuing the internationalization process 

— To enhance educational quality 

— To increase students’ competitiveness 

— To improve university reputations on the world level  

— To follow government policies or university leaders’ goals 

— To respond to globalization 

— To learn the strengths and weaknesses of my university through 

international benchmarking  

— To provide greater opportunities for students to study abroad, 

— To improve the educational system at quantity and quality level 

— To improve in the areas of academics and research 
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   4.6 A Summary of the Empirical Study 

 

 This chapter has shown interview results and an analysis of 

internationalization of higher education on the institutional level. By interviewing 

fifteen staff members working at the international offices of different universities in 

China, the author has tried to capture the essence of internationalization reflected in 

their perspective. 

 

There are some significant findings of the empirical study as follows: 

 

 1. The staff working at the international office of universities in China are 

fully aware of the importance of internationalization and changes brought about to 

universities through the process. 

 

 2. The staff working at the international offices consider themselves as the 

key driving force of internationalization. 

 

 3. The staff working at the international office find that the most 

significant reason for pursuing internationalization is to enhance education quality. 

 

 4. The staff working at the international offices feel the most difficult part 

in pursuing international activities is lack of cooperation from other offices or 

departments within their universities, followed by the shortage of qualified staff for 

handling international affairs. 
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 5. The evaluation given by the staff working at the international offices as 

to Chinese universities’ overall level of internationalization shows that they find 

Chinese universities have been performing average or below average at the 

beginning of their period of employment, but at present, Chinese universities are 

performing at least at an average or higher level.  

 

 6. The majority of staff working at the international offices find that in 

some ways, internationalization can be seen as Westernization. However, a 

majority of the staff also find that their identity as a Chinese university is not 

affected or undermined through the process of internationalization, while some 

expressed their concern or uncertainness.   

 

 7. In general, the staff working at the international offices define 

internationalization as a pathway to advance education quality and standards, and 

as a link between Chinese universities and the rest of the world. 

 

 8. The staff working at the international offices find that the 

internationalization of their universities should be continued in the future to 

advance education quality and to make their voices heard at the international 

community. 
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5. Conclusion  

 

   5.1 Key Findings of Research 

 

 This paper has examined the internationalization of higher education in 

China and key findings of the present study are as follows: 

 First, in order to secure sustainable development of the nation, the 

Chinese government had to achieve advancement in higher education and 

internationalization has been used as a main tool or a key strategy to serve the 

purpose. 

 Second, China has been successful in building key disciplines of the 

nation and enhanced academic quality and reputation through a series of higher 

education reform, including Project 211 and 985. Investment of funds and policy 

support from the government played a fundamental role in the process. The two 

Projects have triggered further initiatives, such as “Project 111” and “The 

Thousand Talents Program,” affirming the government’s strong will towards 

internationalization of higher education.  

Third, China’s joining of the WTO has accelerated the internationalization 

process of higher education. Due to the GATS regulations, education is treated as a 

commodity and Chinese education has been open to world market. It has brought 

about significant changes to the higher education in China: mobility of students and 

faculty has increased, universities have grown international competitiveness, and 

the government policy and regulations have improved toward a transparent system. 

  Fourth, internationalization is a two-way street and striking a balance 

between inward and outward internationalization is important. China is both 
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import- and export- oriented, since it has sent a number of students to study abroad, 

but at the same time hosted more number of international students at home. In 

addition, it has promoted its soft power through various means, such as by 

establishing 512 overseas Confucius Institutes and classrooms in 130 countries.13 

 Fifth, internationalization of higher education is an ongoing process and it 

will be continued in the future with a strong consensus from both national and 

institutional level although some challenges remain for further improvement. 

 

 

   5.2 Recommendations for Future Practice of          

Internationalization 

 

Suggestions for the Future Practice of the Chinese Universities 

 

 The Chinese government has shown strong leadership in the 

internationalization process but it is important to find out how it has been 

implemented at the university level. The empirical study in this paper demonstrates 

that the international office staff members’ evaluation of Chinese universities’ 

overall performances in the internationalization process is at least average or 

higher. However, there are difficulties and concerns expressed by the international 

offices and these issues must be tacked in order to move towards further 

development.  

 

                                                      
13 Confucius Institute Headquarters (Hanban) (2016, December 31). Retrieved October 6, 

2017, from http://english.hanban.org/node_10971.htm  

http://english.hanban.org/node_10971.htm
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Therefore, the researcher would like to address three important problems 

observed in the process of internationalization from the empirical study and offer 

some words of advice for the Chinese universities as follows: 

 First, the international office finds it difficult to get internal cooperation 

from other offices or departments within the university. This is a serious problem 

as many of the interviewees have pointed out from their first-hand experience. For 

example, the general role of the international office includes mobility of students 

and faculty, both inbound and outbound. In order to facilitate invitation of 

international students and faculty, the international office has to work with other 

offices and departments to make arrangements for both academic and living affairs. 

They would have to communicate with each academic department, registrar’s 

office, residence office, student services center and others to ensure support for the 

newly incoming international students or faculty, who would possibly have no or 

limited knowledge in Chinese language. The problem is that in many cases, 

departments or offices consider these arrangements as trifle matters which consume 

additional time and energy from their usual job tasks. Therefore, these 

arrangements are unwelcomed and sometimes even neglected, making international 

office stand in a difficult position.    

In order to prevent such cases, it is important that all of the university 

community recognize the importance of internationalization and share the specific 

guideline in their own job tasks. Internationalization is a time-consuming process 

and it is about adding a new dimension into all offices and departments’ tasks. It is 

not the role of international office to make the whole university internationalized; 

all offices and departments have to respond to new changes and they have their 

own roles to play in the process. Therefore, the university president or key officials 
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should serve as a control tower of internationalization and establish an 

internationalization strategy or goal to share it with the whole university 

community as well as providing instructions on what to be contributed from each 

departments and offices. 

Second, there is a need for fostering qualified personnel or staff for 

handling international affairs in Chinese universities. The competitiveness of 

international office staff is directly connected with the quality of programs which 

they offer to the students and faculty. Therefore, it is significant that the office staff 

are equipped with not only the language proficiency to communicate with the 

international partners but also have professional knowledge and insight to create 

and coordinate new programs as well as be responsive to world trend and new 

opportunities.  

For universities, it is important to foster key experts in international office 

and motivate them with learning opportunities in professional knowledge, skills 

and networking. One good way of encouraging these activities would be 

participating in the conferences and regional seminars hosted by the China 

Association for International Education (CAFSA), a non-profit organization 

founded in 1989, for promoting international student mobility. In these events, the 

participants can share good practices or insights in managing international 

exchange programs. The universities should also continue to invest in its 

international office staff to strengthen institutional networks with its overseas 

partners. This is a prerequisite for developing quality international programs and 

for a sustainable development of the university’s internationalization process.   

 Third, there is a concern regarding maintaining identity as a Chinese 

university in the process of internationalization. According to the empirical study, a 
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majority of the international office staff agreed that in some ways, 

internationalization is the same as Westernization of Chinese universities. Some 

even expressed that their identity as a Chinese university will be affected or 

undermined.  

The university should be aware that one does not lose its intrinsic 

characteristics by interacting with others. Internationalization is about interacting 

with other universities from other countries and by doing so, one can gain a 

broader perspective by learning from another. Also, based on mutual understanding 

and collaboration of good practices, a new system or synergy can be created to 

benefit both parties. The universities should focus on what should be learned from 

and what should be taught to the other. Internationalization may bring in changes 

but it will not change one’s core values. 

 

Suggestions for the Future Practice of the Chinese Government 

 

For the Chinese government, the goal of building world class universities 

and adopting advance education system is realized based on the internationalization 

strategy. The process should be continued in the government level as it will lead to 

increase in competitiveness of higher education as a whole. 

The researcher would like to offer some suggestions for the future practice 

of the Chinese government as follows: 

First, it is important to understand that managerial autonomy should be 

conferred upon each institution in order to secure flexibility and efficiency in 

responding to the rapidly changing world environment and for creating university-

specific strategies for further development. There needs a shift from a “parent-child 
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like relationship” to more of a “partnership” between the Chinese government and 

higher education institutions (Xu & Kan, 2013). 

Second, the Chinese government should focus more on long-term 

achievements of internationalization of higher education. The achievements of the 

universities should not be dependent on going one step or two steps higher in 

rankings or on the number of international faculty it has hosted. Rankings and 

numbers are important and these can serve as a rule of thumb, but they do not 

represent the quality of education as a whole. Instead, the government should 

develop a subjective and internationally-adopted quality certification system which 

involves a third party as an evaluator. The certification system should also include 

qualitative aspects, such as, for example, interviews with all stake holders of an 

institution, including faculty, staff, students, and alumni. The certification will 

ensure accountability of institutions home and abroad, and furthermore, give strong 

motivation to stakeholders for further developing its quality of education. In 

addition, more efforts should be made in preventing plagiarism and protecting 

intellectual property rights through the certification process. 

 Third, the internationalization of higher education in China has shown a 

remarkable achievement in building world-class universities and enhancing quality 

of education in a short period of time. However, this achievement has been 

established based on the selection and concentration strategy of the government, 

and the gap between the beneficiaries of the government projects and those 

unsupported universities has widened. As Huang (2005) points out, “Like most 

world-famous universities in other countries, the few selected huge universities are 

equipped with better infrastructure and better-regarded staff members than other 

Chinese universities” (p. 127). Now, the government should work on policy 
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framework, lowering the gap between the two groups by finding a way to share and 

transfer the advanced knowledge and systems acquired through 

internationalization.  

 Fourth, the Chinese government should put its utmost effort into 

maintaining the values of education as a public good and securing equal 

opportunity of access for its people. In today’s knowledge economy, the user-pay 

approach is spreading as marketization of higher education deepens. It may be 

impossible to sail against the wind of marketization in the sea of higher education 

but it will be wise to slow down the speed of the boat until China can increase its 

gross higher education enrollment rate. Education should be accessible to both 

privileged and unprivileged and to both rural and urban dwellers.   

 

 

  5.3 Limitations of the Study and Suggestions for Future 

Research 

 

The researcher has examined the internationalization process of China 

both from the national level and institutional level. It is clear that despite the 

growing importance of China’s position in the higher education landscape, studies 

on this vast, densely populated country’s higher education development and 

internationalization process are still under-represented. As Huang(2005) points out, 

“few reports provide an overall picture of what is currently going on and what 

changes will take place in China’s higher education” (p. 117). The researcher hopes 

that this paper can be used as a reference in academic research on Chinese 

universities and be served as a practical guideline for those working at the higher 
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education institutions when collaborating with Chinese universities in general.  

 This investigation contains an empirical study on the perception of 

internationalization by fifteen international office staff at Chinese universities, and 

the significance of the study lies in examining the down-top perspective of 

internationalization. However, this research also has a limitation in that the 

interview did not include other stake-holders’ perspectives within the university 

and could not present a comprehensive picture in the university level. Also, the 

interviewee’s universities are located in seven different regions or cities in China 

with an uneven number of distribution to capture the essence of each region.  

 For future research, it is recommended that the voices of other 

stakeholders in the university should be represented in the study and analysis on 

their perspective on internationalization be included. Also, it would be meaningful 

to investigate on universities located in a selected region of China to better 

understand the degree of internationalization in those specific areas.  

 

 

 

 

 

 

 

 

 

 

 



 

83 

 

Bibliography  

 

Books and Periodicals 

 

Aigner, J., Nelson, P. & Stimpfl, J. (1992). Internationalizing the University: 

making it work. Springfield: CBIS Federal. In Qiang, Z. (2003). 

Internationalization of Higher Education: Towards a Conceptual Framework. 

Policy Futures in Education, 1, (2). 

 

Altbach, P. G. (2009). The Giants Awake: The Present and Future of Higher 

Education Systems in China and India. Higher Education to 2030, 179. 

 

Andreas, J. (2009). Rise of the red engineers: the Cultural Revolution and the 

origins of China's new class. Stanford University Press. 

 

Barrows, L. C. (Ed.) (2000). Internationalization of Higher Education: An 

Institutional Perspective. Papers on Higher Education. Bucharest, Romania: 

Administrative Officer (CEPES/UNESCO) 

 

Chan, D. K. (2011). Internationalization of Higher Education as a Major Strategy 

for Developing Regional Education Hubs: A Comparison of Hong Kong and 

Singapore. In: Palmer J.D., Roberts A., Cho Y.H., Ching G.S. (eds) The 

Internationalization of East Asian Higher Education. International and 

Development Education. Palgrave Macmillan, New York  

 

Cho, Y. N. (2013). Chinese Dream: Xi Jinping Leadership and China's Future (in 

Korean). Minumsa: Seoul.  

 

 



 

84 

De Wit, H. (2002). Internationalization of higher education in the United States of 

America and Europe: A historical, comparative, and conceptual analysis. 

Greenwood Publishing Group. 

 

De Wit, H., & Deardorff, D. K. (2012). The SAGE Handbook of International 

Higher Education. Thousand Oaks, Calif: SAGE Publications, Inc.  

 

Delgado-Márquez, B. L. (2011). Internationalization of higher education: 

Theoretical and empirical investigation of its influence on university institution 

rankings. RUSC, 8(2), 265-284. 

 

EAIE (1992). International Education in Europe: A Professional View on the 

Memorandum on Higher Education in the European Community. EAIE Occasional 

Paper 2, Amsterdam. 

 

Hammond, C. D. (2016). Internationalization, nationalism, and global 

competitiveness: a comparison of approaches to higher education in China and 

Japan. Asia Pacific Education Review, 17(4), 555-566. 

 

Heckman, J. (2003). China’s investment in human capital. Economic Development 

and Cultural Change, 51(4), 795-804.  

 

Huang, F. (2005). Qualitative enhancement and quantitative growth: changes and 

trends of China’s higher education. Higher Education Policy, 18, 117–130. 

 

Huang, F. (2007). Internationalisation of higher education in the era of 

globalisation: What have been its implications in China and Japan? Higher 

Education Management and Policy, 19(1), 47–60. 

 

 



 

85 

Kerr, C. (1994). Higher Education Cannot Escape History: Issues for the Twenty-

first Century. Albany, NY: State University of New York Press. 

 

Knight, J. (1994). Internationalization: Elements and Checkpoints. CBIE Research 

No. 7. Canadian Bureau for International Education (CBIE)/Bureau canadien de 

l’éducation internationale (BCEI). 220 Laurier Avenue West, Suite 1550, Ottawa, 

Ontario K1P 5Z9. 

 

Knight, J. and De Wit, H. (Eds) (1997). Internationalization of higher education in 

Asia Pacific countries. Amsterdam: European Association for Education (EAIE) 

 

Knight, J. (2007). Internationalization: Concepts, Complexities and Challenges. In: 

Forest J.J.F., Altbach P.G. (eds) International Handbook of Higher Education. 

Springer International Handbooks of Education, vol 18. Springer, Dordrecht 

 

Knight, J. (2008). Higher Education in Turmoil: The Changing World of 

Internationalization. Rotterdam, Netherlands: Sense Publishers. 

 

Krechetnikov, K. G., & Pestereva, N. M. (2017). A Comparative Analysis of the 

Education Systems in Korea and Japan from the Perspective of 

Internationalization. European Journal of Contemporary Education, 6(1), 77–88. 

doi:10.13187/ejced.2017.1.77 

 

Li, B. & Yuan, J. (2003). The Effects of China's Membership in the WTO on the 

Internationalization of China's Higher Education and the Countermeasures. 

Chinese Education & Society, 36(5), 69-79. 

 

Li, L. (2004). China's Higher Education Reform 1998-2003: A Summary. Asia 

Pacific Education Review, 5(1), 14–22. 

 



 

86 

Marginson, S. and Van der Wende, M. (2007). Globalisation and Higher Education. 

OECD Education Working Papers, No. 8, OECD Publishing. 

doi:10.1787/173831738240 

 

Mok, K. H. (1997). Privatization or marketization: Educational development in 

post-Mao China. International Review of Education, 43(5), 547-567. 

 

Myers, M. D. (1997). Qualitative research in information systems. Management 

Information Systems Quarterly, 21(2), 241-242. 

 

OECD (1994). Institutional strategies for internationalisation: An outline for the 

OECD/IMHE review and state of the art reports. OECD Background and 

document. Paris: OECD. 

 

OECD (2009). Higher Education to 2030: Globalisation. Centre for Educational 

Research and Innovation. Paris: OECD. 

 

Scott, P. (1998). “Massification, Internationalization and Globalization”, in P. Scott 

(ed.), The Globalization of Higher Education, The Society for Research into Higher 

Education. Open University Press, Buckingham, pp. 108-129. 

 

Smith, A., Teichler, U. & Van der Wende, M. (1994). The lnternational Dimension 

of Higher Education: (eds.) Setting the Research Agenda. Vienna, Austria. (Held et 

al. 1999, p. 2). recited from OECD Directorate for Education 2007 

 

Tan, G.Y. (2013). Higher education reforms in China: For better or for worse? 

International Education 43(1): 101–118 

 

The 211 Project Coordination Group (2007). The 211 Project Development Report 

(in Chinese). Beijing: Higher Education Press  



 

87 

Wang, X., & Liu, J. (2011). China’s Higher Education Expansion and the Task of 

Economic Revitalization. Higher Education, 62(2), 213-229. 

 

Xu, X., & Kan, Y. (2013). Cross-border higher education in China in the globalized 

world: The perspective of the World Trade Organization's general agreement on 

trade in services. KEDI Journal of Educational Policy, 10(2). 

 

Yang, R. (2002). Third Delight: The Internationalisation of Higher Education in 

China. New York and London: Routledge. 

 

Yang, R. (2004). Openness and reform as dynamics for development: A case study 

of internationalisation at South China University of Technology. Higher Education, 

47(4), 473-500. 

 

Yang, R., Vidovich, L., & Currie, J. (2007). “Dancing in a cage”: Changing 

autonomy in Chinese higher education. Higher Education (00181560), 54(4), 575-

592. doi:10.1007/s10734-006-9009-5 

 

Yang, R. (2012). “University internationalisation: its meanings, rationales and 

implications” International Education, Vol.13, No. 1 

 

Yang, R. (2014). China’s strategy for the internationalization of higher education: 

An overview. Frontiers of Education in China, 9(2), 151-162. 

 

Yang, W. H. (1967). "Human resource as the key factor of economic development". 

ETD Collection for AUC Robert W. Woodruff Library. Paper 786. 

 

Ying, C. (2011). A Reflection on the Effects of the 985 Project. Chinese Education 

& Society, 44(5), 19-30. 

 



 

88 

Zha, Q. (2011). China’s move to mass higher education in a comparative 

perspective, Compare: A Journal of Comparative and International Education, 

41:6, 751-768, DOI: 10.1080/03057925.2011.590316 

 

Zhao, J. and Guo, J. (2002). The Restructuring of China's Higher Education: an 

experience for market economy and knowledge economy. Educational Philosophy 

and Theory, 34: 207–221. doi:10.1111/j.1469-5812.2002.tb00298.x 

 

Zidan, S. (2001). The role of HRD in economic development. Human Resource 

Development Quarterly, 12: 437–443. doi:10.1002/hrdq.1007 

 

Zhou, Z. (2011). Education for International Understanding in the 

Internationalization of Chinese Higher Education, Journal of Education for 

International Understanding 6(1): 105-117 

 

 

Article in a Newspaper and Web Resources 

 

Academic Ranking of World Universities (2017). ARWU World University 

Rakings. Retrieved October 5, 2017, from 

http://www.shanghairanking.com/ARWU2017.html 

 

Can China Become the Next Superpower? (2014, September 13). International 

Policy Digest. Retrieved July 8, 2017, from 

https://intpolicydigest.org/2014/09/13/can-china-become-next-superpower/ 

 

China Education Center Ltd. (2017). Project 211 and 985. Retrieved July 10, 2017, 

from https://www.chinaeducenter.com/en/cedu/ceduproject211.php 

 

 

http://www.shanghairanking.com/ARWU2017.html
https://intpolicydigest.org/2014/09/13/can-china-become-next-superpower/
https://www.chinaeducenter.com/en/cedu/ceduproject211.php


 

89 

Confucius Institute Headquarters (Hanban) (2016). About Confucius 

Institute/Classroom. Retrieved October 6, 2017, from  

http://english.hanban.org/node_10971.htm 

 

Corruption, Pollution, Inequality Are Top Concerns in China. (2015, September 

24). Pew Research Center Publication. Retrieved July 08, 2017, from 

http://www.pewglobal.org/2015/09/24/corruption-pollution-inequality-are-top-

concerns-in-china/ 

 

International Association of Universities. (2012). Affirming Academic Values in 

Internationalization of Higher Education: A Call for Action. Retrieved October 30, 

2017, from https://iau-

aiu.net/IMG/pdf/affirming_academic_values_in_internationalization_of_higher_ed

ucation.pdf 

 

International Association of Universities. (2015, April 24). Definitions. Retrieved 

July 30, 2016, from http://www.iau-aiu.net/content/definitions 

 

Lexicon. (n.d.). Financial Times. Retrieved July 30, 2016, from 

http://lexicon.ft.com/Term?term=globalisation 

 

Ministry of Education of the People's Republic of China (2016). Educational 

Statistics in 2015. Retrieved October 10, 2017, from 

http://en.moe.gov.cn/Resources/Statistics/edu_stat_2015/2015_en01/ 

 

Ministry of Education, Culture, Sports, Science and Technology: MEXT, Japan 

(2016). National University Reform Plan. Retrieved December 12, 2016, from 

http://www.mext.go.jp/en/news/topics/detail/1372655.htm 

 

 

http://english.hanban.org/node_10971.htm
http://www.pewglobal.org/2015/09/24/corruption-pollution-inequality-are-top-concerns-in-china/
http://www.pewglobal.org/2015/09/24/corruption-pollution-inequality-are-top-concerns-in-china/
https://iau-aiu.net/IMG/pdf/affirming_academic_values_in_internationalization_of_higher_education.pdf
https://iau-aiu.net/IMG/pdf/affirming_academic_values_in_internationalization_of_higher_education.pdf
https://iau-aiu.net/IMG/pdf/affirming_academic_values_in_internationalization_of_higher_education.pdf
http://www.iau-aiu.net/content/definitions
http://lexicon.ft.com/Term?term=globalisation
http://en.moe.gov.cn/Resources/Statistics/edu_stat_2015/2015_en01/
http://www.mext.go.jp/en/news/topics/detail/1372655.htm


 

90 

Ministry of Education, Korea (2016). Policies& Programs. Retrieved October 10, 

2017, from http://english.moe.go.kr/sub/info.do?m=040101&s=english 

 

Ministry of Education, Singapore (2017). Education, Post-Secondary. Retrieved 

October 10, 2017, from 

https://www.moe.gov.sg/education/post-secondary#universities 

 

Quality Instead of Quantity (2012, July 6). China Daily. Retrieved November 08, 

2017, from http://usa.chinadaily.com.cn/business/2012-

07/06/content_15554761.htm 

 

Study in Hong Kong (2017). Hong Kong Education, Universities and Higher 

Education. Retrieved October 10, 2017, from 

http://www.studyinhongkong.edu.hk/en/ 

 

The Real Action will be at the G2: China and the US. (2009, March 29). Sunday 

Times (London). Retrieved July 08, 2017, from 

http://business.timesonline.co.uk/tol/business/columnists/article5993143.ece?open

Comment=true; 

 

Thoughts on the International Education Conference Circus. (2012, April 22). 

University World News (London). Retrieved August 8, 2017, from  

http://www.universityworldnews.com/article.php?story=20120418114736646 

 

UNESCO Institute for Statistics (2016). Education and Literacy 

Retrieved October 6, 2017, from http://uis.unesco.org/country/CN 

 

 

 

 

http://english.moe.go.kr/sub/info.do?m=040101&s=english
https://www.moe.gov.sg/education/post-secondary#universities
http://usa.chinadaily.com.cn/business/2012-07/06/content_15554761.htm
http://usa.chinadaily.com.cn/business/2012-07/06/content_15554761.htm
http://www.studyinhongkong.edu.hk/en/
http://business.timesonline.co.uk/tol/business/columnists/article5993143.ece?openComment=true
http://business.timesonline.co.uk/tol/business/columnists/article5993143.ece?openComment=true
http://www.universityworldnews.com/article.php?story=20120418114736646
http://uis.unesco.org/country/CN


 

91 

Why China Won't Replace the U.S. as the World's Superpower (2017, February 

02). Forbes. Retrieved August 1, 2017, from 

https://www.forbes.com/sites/sarahsu/2017/02/02/why-china-wont-replace-the-u-s-

as-the-worlds-superpower/#49e888234d94 

 

World Bank (2017). World Bank national accounts data, and OECD National 

Accounts data files. Retrieved October 6, 2017, from  

https://data.worldbank.org/indicator/NY.GDP.PCAP.CD?year_high_desc=true 

 

World Economic Forum (2017). The Global Competitiveness Report 2016-2017.  

Retrieved October 6, 2017, from http://www3.weforum.org/docs/GCR2016-

2017/05FullReport/TheGlobalCompetitivenessReport2016-2017_FINAL.pdf 

 

World No Longer Sees China as a Cheap Outsourcing Destination: Survey. (2017, 

January 31). CNBC International. Retrieved November 08, 2017, from  

https://www.cnbc.com/2017/01/31/china-no-longer-considered-a-low-cost-

sourcing-destination-survey.html 

 

 

Lecture 

 

Dellios, R. (2015). “China: The 21st Century Superpower?” Lecture presented in 

Casa Asia, Barcelona on September 13, 2015. Retrieved from 

www.casaasia.es/pdf/9200595422AM1127202862621.pdf. 

 

 

 

 

 

https://www.forbes.com/sites/sarahsu/2017/02/02/why-china-wont-replace-the-u-s-as-the-worlds-superpower/#49e888234d94
https://www.forbes.com/sites/sarahsu/2017/02/02/why-china-wont-replace-the-u-s-as-the-worlds-superpower/#49e888234d94
https://data.worldbank.org/indicator/NY.GDP.PCAP.CD?year_high_desc=true
http://www3.weforum.org/docs/GCR2016-2017/05FullReport/TheGlobalCompetitivenessReport2016-2017_FINAL.pdf
http://www3.weforum.org/docs/GCR2016-2017/05FullReport/TheGlobalCompetitivenessReport2016-2017_FINAL.pdf
https://www.cnbc.com/2017/01/31/china-no-longer-considered-a-low-cost-sourcing-destination-survey.html
https://www.cnbc.com/2017/01/31/china-no-longer-considered-a-low-cost-sourcing-destination-survey.html
http://www.casaasia.es/pdf/9200595422AM1127202862621.pdf


 

92 

국 문 초 록 

 

중국 고등교육의 국제화에 관한 연구 

 

 

중국의 고등교육은 21세기 전후로 괄목할만한 성장을 이루었으며, 

고등교육 시장의 세계적 흐름을 바꾸어 놓았다. 본 논문은 중국의 

국가적 발전에 있어 고등교육의 중요성에 주목하고, 고등교육의 발전 

전략으로서의 국제화를 고찰하는데 그 목적이 있다. 먼저, 중국 정부의 

강력한 고등교육 개혁 방향과 동기를 분석하고, 그 발전 과정에서 

국제화의 역할과 의의를 살펴보았다. 아울러 중국의 WTO 가입으로 

인해 국제화가 어떻게 가속화 되었는지 살펴보고, 고등교육에 미친 

영향을 평가하는 반면, 동아시아 국가들의 국제화 모델을 검토하여 향후 

중국 고등교육이 나아갈 방향을 제시하는데 도움을 주고자 하였다. 

또한, 국가적 차원의 정책적 리더십을 토대로, 중국 고등교육의 국제화 

과정이 대학 차원에서는 어떻게 인식되고 있는지 살펴보기 위하여 중국 

15개 대학 국제교류 부서 직원들에 대한 인터뷰를 통하여 실증적 

연구를 진행하였다. 인터뷰 대상 대학들의 국제화 진행 정도는 

상이하나, 이들 모두 국제화를 통해 새로운 도전과 기회에 직면하였음을 

발견할 수 있다. 동 연구를 통하여 중국의 대학들은 국제화를 교육의 

질적 발전을 이루어내는 효과적인 수단으로 인식하고 있으며, 향후 국가 

및 대학 차원의 강력한 지지 속에 중국 고등교육의 국제화는 가속화될 
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전망임을 알 수 있다. 국제화 추진에 있어서 걸림돌이 되는 세 가지 

문제점도 발견되었다. 먼저, 학내 다른 부서나 학과로부터 원활한 

업무협조가 이루어지지 않는 점, 국제화 전문인력 부족, 중국 

대학으로서의 정체성 유지에 대한 우려가 있었고, 이를 해소하기 위한 

대학 차원의 방안을 제시하였다.  

마지막으로, 향후 중국 고등교육의 국제화 발전 방안을 위하여 중국 

정부에 제의하는 바는 다음과 같다. (1) 정부와 대학 간 보다 유연한 

관계 정립을 통하여 대학 운영의 자율성을 확대하고; (2) 정부 국고사업 

수혜 대학과 비수혜 대학 간의 격차를 줄이고, 국제화를 통해 습득한 

지식과 선진 시스템 공유를 위한 정책적 방안을 수립하여야 하며; (3) 

대학 교육의 질을 보증하는 인증 시스템 도입 및 표절 예방과 

지적재산권 보호를 위한 대책을 수립하고; (4) 교육의 공익적 가치를 

보호하고, 교육 접근성에 대한 균등한 기회 제공을 보장하는 것이 

필요하다.  

 

…………………………………… 

주요어: (6단어 이내) 국제화, 중국, 고등교육 개혁, 국제화 요인, 

국제화 모델, 사례연구  
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