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Z ZgdtE HE Celce-Murcia®t Olshtain(2000)9] 824U Ao Wi A28}
oith. @ @A (power), 7FX A Al(value system) R A A 9743 22 FHAstaL
A @3le] AXNA Fxo| HFA, @3] mAH F£ES T TAA] 5
Wolt} o]¢} o] AolE AL} AL &4 £ EAE B dALT BFEEY
weto A @3E Fdsta olsisle TS oulaty] Wi dojdks R A=WUR
0] 3

A gaehs Adel 2449 482 du e & & Yok

rl

d3ie oy Jkx] Whies BRE § gled, 94 4 2 $A4 g2ER FEHE
221/ 9] 2ko] JrHCelce-Murcia & Olshtain, 2000). 3+ o] F 712 HXAE&E
# 2 A (register: 2219] AE) £ FE(genre: YAAT 54, AT 2 #HH
Aol weby AEE 5 ok =3 F@ste 435 A-Ed webx 523 (monologic)
84 (dialogic) .2 A" 4 xd, ojd 8= F2 =wWH(monologic)2! Ul
& A T FATPE A9 AdsEgo] glo] HIE wtEv Jfold, oW dHit=
Z (dialogic)A Bl ©1RE F Alg o]ifo] A2 Fuzrgsts @3E I et 4
Soltk. T3 I F9| Xole Az AEEHE EAHY AAC] v uﬂroﬂ
Hymes(1967)7} &3+ 2Ao]% Z(channel) & Aqujl(mediumE FE2 F d+=H,
G712 g5d AR i AR grd SAANE IV Wzl olHF
TEE YA 2H 92 F29 A5AH UFE ¢ F UAHKHE 1> =)

1

by
NI =S U u¥

°

:“‘.:

<X 1> The Oral-literacy Continuum (Celce-Murcia & Olshtain, 2000, p. 5)

CHANNEL
SPOKEN WRITTEN
ORATE e.g., conversation €.g., informal letters,
drama, poetry
LITERACY .
LITERATE e.g., lectures, e.g., expository essays,
sermons, speeches articles

w3k A8 A (planned) =& ¥ A8 A (unplanned) 2.2 TEE & AE E3AE 9 A}
dolX g3le] FHE A4 £ AEd(Ochs, 1979), HIAIE A< 3l &9 i3}
<} HV“W"] TE 2 #x|9} g Ex d2EZ ¥IEe A FZH< HilE Fojd
Adolyt duet 22 A"t ¥ AHAY 99 4 d2EE xwITE A
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EEo dAA FEAEL a7lo] FAA ol SAdo ol A& At
oAutm ojn FAxtE AR A Be9F WA FH HoHoR oEF ] wid,
oy 3t £/ H3le EHoEZl(context-embedded) Ao g2 AZE = gon F=2
‘orate/spoken’ @3l ‘orate/written’ B3te} #FHo] Qlrh WA, diRE] ExIHsie}
o FAES = S5 E84 Ao A Hojy FAHolx EAHA FFEAA tF
oJx]7] W&o, o]e3t TF 3= EWZ AU (context-reduced) R AZLE &=
Aom ojmf @3} ALGAE Fulo] REAOF &t ¢gu FHHo2 HIE 5 ¢l
7] gito] dojr|s 2 FE2RYP &8 davt 9k uEhM, dtygoz AFHQ
Gl EREAF ol H A e THEHelgta ¥ + o

E3 93 Brown? Yule(1983)°] &% A#j#(transactional) &3+t A5 2§
A Ql(interactional) ©@3te] Aoz FEE & Sled, A S FE ARE
WEAY EAT AuAE wEste AS XM, LA G3e AR3FHQ
A 2 BAZE FAANIIY Ay 2o HEE F@se AoJAMES Ttk 84
2 FAEstY] RS G2 td tREY "@se gFg olEHA FERGOE &)
o] A4 A (continuum)e] AZA-E Adth dE 49, 3 a7t F2HA it 9o
Ae o= AR SHFA(monologic) BAE UM FdA BUle HR & 4s3e
Holm Al AHAHYA AHE AL F Jvhe Aojvh WA T3 AAAE A=
AHAlel oo webAd o F3GE 2 23S 24 F de AAH Vs BEA
4 & dde Aot

. g3tz Ad oz Qo] v 75
1. £J| ¢3iA

Anderson® Lynch(1988)¢] &7184A 2o o5t &7l 33 <U(top-down) &
A3 A3A A(bottom-up) FHE SAl AU Joh D3ic 7] G3HA S AAl
3 <a2d 1>d Yeh} gxo), 33 E7|3AL 279} 22 (schematic knowledge)
3 @&y =z (contextual knowledge)ell whet BAsE T Fst=d], 2719t A2
Carrell?} Eisterhold(1983)7F & ¥ FF<] AR (prior knowledge)dl Wi-&271w}
(content schema)®} &2}~ 7)vHformal schema)E 71g]7]= AL FAd g w3 A
BRE YWgadvlgla s A2 & ZF2, FA, 580 " g3z g AXS
FAAFutet 3o} SHHE, WEgy 222 7] Uit oE 2=, Fo{x
7} F7olr olw wFola FA BHo] FAJAE Hrlste A4 & 7HEzith
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ol A, A& E7|HAL AAAA(ZL, 4, ¥ F) AA dig AHAA A

S X, SSAA A AL AAR o7 Dol FAE LEES ¥
7—‘1 Azz FEE £ g AL FAASE B TE JdLFAA g A ol
g JAEE goe A Ty, oJFAAL AR o7 T QA DojE Q14
A e XA Lln By AAL "ol AL QA dxn E=Fd Id#EA
(cohesion)® A7A|4(coherence)o] & H2EQ REOZA 7|53 Je T A&
AAEA w= 2 AE 2t wald BE FH o] E7|7) o|FojA L ¢l
S 4 g3 FFAA o|FolF F U Hold 53], 757 B3 4¥¢H =g
2 B3 AAERLE §3H 02 HFsHA o]FolF Y HAR A7 HIE ol
g 4§ JEE wee 33 FA3 g4 ALY Fe gu] dE EVNAS
olg # Q7] Wi FFH VAR AFH £71H4AY FE5FEL E71FHA0A
Y422l Aolr},

Top-down Processing
L 2
; : Expectations based on pectati
fnx prior knowledge discourse and ﬁzsed on otl"::
« sociocultural knowledge £
content schemata) P 1 sci ) assessment O

context/speaker’s intention

Bottom-up Processing

<18 1> SJ| =38lA (Listening: Speech Reception Framework)
(Celce-Murcia & Olshtain, 2000, p. 104)
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Celce-Murcia®} Olshtain(2000)2 90193} 553 o] SgatdAe 434 739
o] Z}Eﬂoi O] FAAATF ZRAY FxdtA] X3 G sFAqAE AsHom
X3t =710 oM AAd FA9) dde]l 2 4 gdvkn A A} o9}

{2 o] FoR|A] G FFH E71AA S BAs] AsiHE 21 19 Ye
7 ‘—‘1]"—’4:3’11 39104 (metacognition) & &3 a7l Uk E718Fe] o2 A
T HollM T2 FAWE Fet], E9 8F dohdy], gl & Ul
: “ﬁo]xl QA StFAZE AHEStE st Aoz A E7]d of
Estu #este Ae e StEAtddA 7134 g
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by, E7] G33AGL <8 1>dA BRAFa %ol AF|np X213 Weka ]2
= @4sNT= St HAZT doAAAC gt XS AT = AEH Ao
AT Aggoen T3 7| FdR] ek RARES FA e E7)3

2

A g2EE olgjsts 7] @3tHBAA FAHreader)v= Al 7 BYE FAl
Pat=d), HA FA7IEE dAFoEN dEU 89 AojE A s=(decode)
< T, T G5y X YrlE FAFoEN AGULES 4=
(interpret) #PES FAq3sIH, vpx|Fo g Az & & o]&3l=(understand) IL&
T3ttt maka] o3 o7 E3lAAHL EAH oz AR (writer), BAE (text) X
=2Hreader) 79 4szE Ao = olsjd 4 Aot Barnett(1989)9] ¢171o dig
Aol A3 HZH(psycholinguistic—cognitive approach)< & FA4olm A}
A w73 A 2 27)vk(schema)?t T8 Jidol7] WEd], FAY AFTAQA G2E 2}
Ao B 2HE FE Ao ofyEt Sx¢ H2E o] AsAg Aol FEH

Gamoz gr1Fgel g AIWS 4FH 4133 #98 grRgon 7
2yol wdsol g=d, 2RH 97138 97 AANE B2Y(sensory input)

_1
O.u

(s
N FE AlZE|A o] 3l (comprehension)Z 7k dl QlojA A" TAE o]l FdtE
dHo dARHFoR B YFeols(Hudson, 1983), 3t&A o71=gL ¢l7] A 7A
S EooE AHAHY diF A& ®HEe 7HHY dESA(continnumE BE dFoltt
(Smith, 1988; Goodman, 1976). # o E0j4 ¢17]19 452873 BHE Wolso ¢
N1AAE 71ested 3 Q7RG AFH AR F MY SFARE A

<]
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Bata ook saH eriage &3 A4 E& g A d71AA 0l s FA
o] AAA HAHAA IRt & FAY rHAe= £ F 3loH
7 A9 grHAez HAEY ol AR gXde HAE T4

=

Top-down Processing
Y
. Discourse knowledge
P_“‘?" knowledge, of writing conventions,
reading experience ~ genres, registers Purpose for reading
{content schemata) (formal schemata) '
A
Y
Pragmatics

~_

A

Interpretation/
Understanding of
Written Text
(Discourse Level)

Metacognition

Language knowledge:
(vocabulary, grammar,
punctuation, cohesion
arthography)

/ Reading strategies

Bottom-up Processing

< 2> A &5l A (Reading: Written Text Reception Framework)
(Celce-Murcia & Olshtain, 2000, p. 120)

<Y 224 & F A%l 7] S A I HAA I A 7Aool
ZAlo doju}r] Wi Ex= s1ad FAE F3317] YA 29 A AT ¢l
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7] BES &83tv] F27] Fal(writing convention)d] & |4& H&A7|1 vpolr}
7] BXE& A4 Fart Jdon, £ FAld Sxe AEY rigAHE B Ex
BAEE d43t7] YA A AdojF AA T} oy 7HA] ¢ eke #88 Pav)
A Rolth oAl HajA, £ A2Ed] gt HAHG 42} olsiE 3 Y33
A71HAE o]F7] HAsiAE ol B2 F HAH aAHREFHA EFo] Hedrs

849
Aolch. miebd M2 e diEd BAE AZ BE #7134 FEe avee,
A% S %A B GAEE #F4 971 U WL Folof ke wo]

@A, SERtE Aol L WEY $EL Iua] NN AAAD By A
g Fohd & YEZ T /A FFY GriHgel BE A4 J1&S 4D Vst

3. AJ| E3itE

w33l g By 72§ 27 AAHL ¢r| AT 5] FEo] g2d, 27 I
Aol glolA o] AlgAE WA EA dAE g AMA AT A A ey
o|AE F Ui FIHA I QAN EF 2V BEE B oxg AFAZ
. 2% HIAE 9 A 2HAHE YA F8¥ AL Aol A H(language
knowledge)ol® & FAE o 27| FAHAA T2 AL YU A (metacognition) ]
o}, wabd 7] }AL Z7Hwriter), SAHreader) ¥ H2EV A2 A3 FALse 3
qdes & + sk .

27] BAZNA ZAHreader) E AT T 20| HY] Y= AP 529 27w
of E9Hog uE: £ AUE FA7F YA A(writer-responsible) & Hof 3} e}
A <2 3> e o], FAvte Exte] g L ¥4 2F|nte] U@ 2 F
Ao 227 FAE FPsok &7] dFol 27| 3L dHAHYA 277} oyl
B #8744 B3 HAoloA e 27| AE(product)S HES HE Aol
ofyzel, taAle &8HA, F T2 H2ES g4 F AFY AE o] A5G
& 53 #3531 9A 29 A& 4] A (process) S2A 8 2A7)EE ol F8
3t}
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Top-down Processing

y

Prior knowledge Discourse knowledge and
and writing knowledge of writing Assessment of
experience conventions writer’s intention and
{content schemata) (formal schemata) awareness of audience
A
/ Revision e ———

A

Y

Metacognition
Production of Written Text
(Discourse Level)

Language knowledge:

(grammar, spelling,
vocabulary,

punctuation, cohesion)

Y

Bottom-up Processing

< 3> M| &3ttA (Writing: Written Text Production Framework)
(Celce-Murcia & Olshtain, 2000, p. 144)

olsh & =4 24 M (process approach)& FAHCE FWEE, FRHA 2
7l Anug 27 $4E o FASe g2Pe2A Jof 2718 vudYelw Y4
A Hgoz wm, o FHE BN Ak Yae duo] FaHAA AaY A7
27D H2AVGE ol Bk 2718 Asy] Aol Wee FAHD ARE
3T FulaE 27 A BAE AX AP 218 2= 27 WA, & 2¢ goln
4% A He 27 F AR 99 27] BRo] o|FJWL F, F& A
N skl 32 A oA RS A Sl 28 SARE @A)
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Joloh. mebd 2o Uig, BAe) Alw B4

4. Zob)| EtE

Z3l7] A A 5L AL T &3l (discourse processing) 2.2 AWE 4
A, WA xH(speaker)E 7N oAtATE FHAE & o s Foxr £ A
A3 Foll gt HAA(presupposition)E L3kl tiste] gt= AAg ALEE3HA A
o thgk A& &3 Sgxd AZGHE RS Fol dFE A At " g
A= A9 AojA A Baty] Tle E AAT HWEFS LA JAAT =Tt A
2 F JEE g 4xFEs FEdtE FHolth

<39 4>oA BRo|, Fat7| AL e FR3r] A A3 dig g ~
71nke} AFE A @3tA A A7|ukE @8t EF Sl ol A|AF) walr] AdE
S B SA4EEY AES AYsty RdsE LA FAHYES & 5 o
o|9} o] B2 FHHo| ojA, H3lr|e} 27| AA L T3t REHIG BAHo| U] WE
o M& fAHEHE], Hatch(1992)= 27|t 2718 F2F 7 e Al 7 FHeE
A8 (planning), &% 8Hcontextualization) ¥ 2214 (formality)S AF38th &, 4
23Rl #a7le AAY AHHESHY 1 2 3Rbe ko] &L AT FAH S

2709 B3N ABP]l o B3 BE R uANYe] QoINE © ¥ EXE A
e ol oA Way] HHol LeIlA o]Foixn BaFow A57e 54
) H

S Ayr] dioln, &4 JAIATL 57132 YW (immediate context)®} 3}A}e}
7F F/3 e Ao ddiHoz oE3a QoA AWtH oz ExlEsHT ¢E o
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Top-down Processing

Y

Knowledge of Discourse knowledge and
presupposition and sociolinguistic Focus on speaker’s ™
context knowledge intention and -
(content schemata) (formal schemata) awareness of audience

Pragmatics

\’/

Y

Metacognition

Production of
Spoken Discourse

Language knowledge:
(phonology, syntax,
vocabulary, and the like)

/ Speaking strategies

Bottom-up Procéessing

<8 4> U561 @8t E (Speaking: Speech Production Framework)
(Celce-Murcia & Olshtain, 2000, p. 167)

IV. @3} $49] o775 A=

B3 AEAA E7138E ARl 984 Brown(19)+€ €71A =9 dgE Agtst

Qs
H, 94 Aol ¥ 759 F&HA AdAA =71A%=9 FoA4e d4E %_3_

S
e FRRn Qo E719 SAEE Sl FUEL WAL &
1% FEE AR AHeder B4R BAolhn A ok 4, o

N

—t

1%

=

o Z@lN FLE UAZ ASHE Aolsh YA Edcontex) e BEH E
ofcb ahW, Sl wWed FHE T WA AAT Wast A AT
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FARGE, Sl E713A dalN AT 4 AES AxaH S st
s AL Bert gEd, A Bolz TEWAZ ooz g
1 AFHQ AL RE(messag) SE B FPA S7)AFe AT B ol
AR oIt MAX QAN FE Ao} AL o Fat sy ErAYE BA
ek Ak Hef L £ 39 Jus GYA B4 2eHos 2
Aol AHdolA W, AN E/HHANE HE4Ee E71A%e BEAEE
JASE B % 96k AT Sol, sk @l et 2 AAR S8 oIk
2 Yoy 2ol HAA o] BEHY ) GHAZ stolF 4 Fuol
G AF 938 F§AES A=Y 5 Ytk

(o
glo

(1)  I'm lookin’ fer Joe 'n’ Barney. Have ya seen 'm?
(2)  A:I dunno what classes to take. Whaddaya think I should take?
B: It all depends. Whaddaya gonna do after you finish school?
(Celce-Murcia & Olshtain, 2000, p. 108)

(Dol A wx=e] A7 §le 229 'me 94 AdF9 F AME Joed) BarmneyE U}
Elli7] &l himo] oty themd S AEE T Aot o7]dA B2E (Dlls= H=7)
288 ¢ e "3 £ A FEt F23] UdSS ¢+ Aok 1, QA=
A9} B7} 233 9= whaddaya® Fd FEl2 @3 E9o) weld A ‘what do
you' & B ‘what are you'® <14 & =, olels @3 9 £F9 =71
2 E7]olaE FYAE & Utk

£ Q) 2L 7] AFAEE BIA 7] AHE HAA S-S A de G
& A= dlo 1 g thgd oloAE I HR H FHe] P33 HHE F43
A RIAE F ARE AR 4 Q)

ru°*‘
4
s

(3)  Maria (a. praised/b. appraised) the vase. She said it was gorgeous.
Jonathan (a. steamed/b. esteemed) it. He told me how valuable it was

yesterday. |
(Celce-Murcia & Olshtain, 2000, p. 108)

@)H B 2 gaie] IHRE AW A WA dE @F T 9A dE BE
gutzs] Q4% 5 drke Aolth @A olsh ge EVAF At 44 A
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Agsn YA 3 AAAMAYE @3 € £ FE 2He Fol A= + 3

=3 2849 ‘tone’oly ‘pitch’st TEHO E71FF (g T F UEd, U @)
Ay SAY3E 853 39 Aol HEE EE 855 & + Utk F, A9
HEY A4 5S¢ Uehlls 244, 9% 25 59 224 1A (suprasegmental features)
o 24L& 5t 939 F2A EV18F ARE & F v Aotk

(4)  (Strategy): Listening for tone/pitch to identify speaker’s attitude
(Examples): Did the speaker enjoy the wedding or not?
Is the speaker surprised or not?
(Nunan, 1999, p. 219)

E4, e Gl et Aol o] sate vl g olsishedl 2 9
2 1 U8 FEAZ HolF AN £ YES A=Y & Ak odrlelA vy
®, ool SloiA (9 F2 % el ol HAHolekz A oulsy] Yol
4% $YoR ()7t Hu, wde] ()9 F2 45 AL T JERolY]
2ol A4 gz ()7t 9S ¢ 4 ek

(5)  a Marsha is feeling BETter.\,  a’. I'm glad to hear that
b. Marsha is feeling BETter?,” b’. Yes, it's a surprisingly quick
recovery.
(Celce~-Murcia & Olshtain, 2000, p. 108)

ooz, EAAY Amel Yol 44 EVINES] A Uwrghid, dolt
24 479 Aol B2 A5t okd £ F4e W8 £29 5AA 719
2 3PN ENARAME LS Bast 98¢ BelF Aok

ooz, ©a 2 B9 79 RRst meHoz @8 Hi P E7A%
B84 AWEE, Nunan(1999)0] AFE <E 2>9% g& E714% 85¢ Fad &%
4 B9 ARE B 5 Aok orldA B, s 7148 AEE e4usy F
A, 84, 2 U4, 24, 297, 473 52 Aan FEHE 5HL FIAINE A
of 28¢ T3 7] Wi @3 2 Y $29 23 VAT Axgn B 4 9

o},

>
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<H 2> otaral Sl 25 (Nunan, 1999, p. 219)

Is the speaker describing a vacation or a day in the office?

Listening for Gist
Is the radio report about news or weather?

Are the speakers making a reservation or ordering food?

Listening for Purpose
Is the speaker agreeing or disagreeing with the suggestion?

Why 1is the speaker asking the main questions?

Listening for Main Idea
Did the speaker like or dislike the movie?

Listening for Inference | What are the speakers implying by what they said?

o]y & &4 EV|HFE ALE Z&FHOE 7] YAME ddA E71EEH
998 £ Q7 94, Celce-Murcia®t Olshtain(2000):= 3 & TV w29s%
SAESE 83 EV|AER tg (6)F Zo] At Utk AV BYEH, HS &
S = 239 FAY 838 T 23L FI E718%F S hEF AR, FH ¢
Al B = ARALE gielA 23S FEE A EdY, A "AlE S 2o A
AAQl B7HE R8T T UESE A=dte 3ot

(6)  a. extract topic/gist (first listening)
b. get details of news items (second listening)
(who, what, when, where)
c. evaluate emotional impact of news items (third listening)

(this can vary but the listener should give their reasons)

ol Zol, el L £Hl A B7] AF AS Avngd, 434 dPoz
A grelel 58 48R BAY & YRS $34 4N 8T & Y= AR
she 7] A ERR o, sy BgosM 24 UANE JsA AT 5
JES e 27luhe}l webdel WA, & AW FQ ekl BE b GAE A
SHo gt B7] A2 AxE Auugn
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Brown(1994)& 428 50l1 S749 /4L ardon ANy A de
1 =, WA ool vl 75 ERA A AQelN PAAE AAY E
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ggaol grAE AFHolge AL AHHn ded L9 AP E
(language experience approach)®] £ 3 7}X] o7} & 4 doha A¢rsta ok ®
g @3lel Fulo] AHoA AR AHE-E=(authentic) dol9 4
gaats aRHA VATt Holok dtkn F4sa v

weA StgAbl Al FE g Aol BFHAYN S7IHAAC daA A4 F JEF
19, B3] stgate] 71 HEFS HHAZd Hort e, dAEdA HAL dof
TEA gME wEn s dA s A A Gr1AFEE Axd
oflzl FAlo| AA dHx2ES FHste] AAHoR didste sEFd A71H S
Fgevh ok S EAFoz HAdE ¢Vl A EF, dl 2%, o7 F
Lroj A Ql7] el oleidt Al 7HA] #HAE aHHoE ALsjof & FLUt

C9l7] olalel el e St S Savlee) dRe Y Btk 9
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Celce-Murcia®} Olshtain(2000)2 @3 2 9 FAleo] ¢l7] Akl AojA] ¢j7| A
o g Sxte] QX HAAHQ HAE Axdn ATd, "HA g7 T ARE T o
AR st E213Q v]o EYTE & UEFE FEI A VI E FE Yol

A

Fa3ttha AFE Utk dE Bol, SAHT FFolA

= Zojth =3 #

¢ #EFe HEE =
$ ¢ 5 gE WAV} Yed, AAT B} FH WAL FEAR HelF B
sS4,

_L}.‘..
ofp
lo

Uglo] YiES A48T B4R FHL AT S Aok Aok, o
598 dapole A2 TR 97 BEE AN HiEd ISt el T
A 4 stk golth theo, BA7t g Heln AeHol w7 A oy 47
A2 )71 Ak QA4sjok ahi=ul, 49191 (metacognitive) A4 & FRZ selF 7]
A, 9t B 97 Fo ARAY 24T AES T F YRS =4FTE A 5
8, ol|® WA ARE GEA7t YT B H2ES AT W AojH ¥
%2 32Y 5 il EGFve FolA Fasth vReR, 9714 AsN Fa
& AL GHAA hFG 59 H2E 32, G L 29 26AL AT F



50 Afi K & # (68)

= AQdd], 288 g FFY 92EE S o
PR AR = DAY F °“:}“ Aot} |

Brown(1994)= Staate] EAAQ Sadgs BEA )7 YN 7] AFRAES
Agksta A=, FA ¢7] AFALZA FFAR FoqF 7] BHE oA 3
= ¢7IAE, AR Ssilent reading'® &34 e Q7IAE, ‘skimming’ %
‘scanning’ & A AsHA AFEE 3 9v] A E(semantic map)E FEF F YEE I} 9
7] AL, EAH oujet §FF 9ujE FRY F JEE ALdu ©3EA
(discourse marker)E& #1713 & + JEH A=3E WYPE Astn Yo} wt
ol F43 FxHe #A A 8 5 UEE 3T o3 BAE Fi4 REE
o] —’F%“ AEFE AEdte= A4 g7 A ex Aetstn
unan(199) = A T4 ¢7] 4g& TalA ERHA RS & 5+
= EH:TJJr o] Al¢kstal ok 1) Having a purpose, 2) Previewing, 3) Skimming,
4) Scanning, 5) Clustering, 6) Avoiding bad habit, 7) Predicting, 8) Reading actively,
9) Inferring, 10) Identifying genres, 11) Identifying paragraph structure, 12)

il

_[2‘_',

w2be A JGBE oz 9]

ro 1]

m[o ‘“

rSl

%H i

Identifying sentence structure, 13) Noticing cohesive devices, 14) Inferring unknown
vocabulary, 15) Identifying figurative language, 16) Using background knowledge,
17) Identifying style and its purpose, 18) Evaluating, 19) Integrating information, 20)
Reviewing, 21) Reading to present. ©]¢} 22 oA TFAZ o7 & H2E
o FAd HAHT 7 FL2 AYgE MY F ARE AZFoZH FH5zt 2 A
ojm Qe ¢V £=9 97 ol E FEAZA & ke Aol

ol o g, @3l 4 F9 FAHY ¢l ARE AHEYEH, ¢Vl 4A4E e 3
Z+§4 gAlAT BFoE HFeta, R}, do, dol 2 FiEF dAE w23 HEs)
Al JAA B A s e ol AT} A HAES AAJY AAMHoZE oiste
a3k ol AAE THd= 7] AT A=HES AHET 53], ¢7]d JojA €
2E°] $-F X (cohesion)¥} YA (coherence)d} BHo] Y 8 F4l(data-driven)
Akl 917] I g F4l(concept-driven) ] &13F24 9171 Ao 3 A eHhES
AE Bk

3. €8 a9 M) XIE
HEAGH|IL B FA 2737

A7 YHE A¢Hetn Y=, H*
T3l= Aow ZF9 A AL F1

4 2t 19 AZE A

HO 2
el 28 nHSH 227 AYL A3
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3 dA AL A4S 22 &7 UtFd oA B&HoE AeAste AdE A
A ste 271 AFe A=dce Aotk FARGE 7] A (process)T 227] AHE
(product) Zte] #¥o] o|FoIAEE 3, 53] 5 wiFd WE 29 7z &
o]HE SFAtolAl AAAFIT HEF EFAY 29 FRE AEFr= Holth &
3 9719} 2718 BRHoE AAANA A=d AA 227)(authetic writing)E 3=
71315 SEAA HEE Bol Andte o] FodYE Aotk §3I, 27| AxE
2:7] A 37 (prewriting), 27| #74(drafting) R +74 T4 (revising) .2 TE3e o
Aoz Axsdte o] Eelo 7] HAd TEAA AX Wio] g Agsta A
o E3, o]HF 7] ARE A5HLH AE, F §F 227, B8 g 4
o] F3ALH &FS THoF ok Z]x—‘l?f}-l— Qo sgate] Fof oisjA
TR PEE EHHoE Ao Fru dFHL ok 53, A HA
daixe F2 29 WEH? 74 T JAHY L7 (global errors)oll thafiA =
g, 11 ok 29 %9l daME ADHA 2F(ocal errors)dl] A 3
E Aol agHolBT AU Utk EF, stEAolA BE Aol F9| F4b
29 AFAH AL AxsE A= Fosiohn AdFEaL
22 #4 A AE(Silva, 1990)2 THAA 7] Ao 27] FAHL o F
A= o2 X 2718 AFE7] Ao &S T ARE FHs FH5
= 27 A dAE AM A 21E 2E 27 @A, & & Horu F3E M
27] F @A2 go| 27] AET} o]FAAY, oA7A| 9 A T4 A=WHFY

H, 2718 A4 AAHor BA ¢7] YEd 2§ HWIE oA A5
74 ol2AY HRE tA] sRsY 2& TS dAZE HEE 5 e
BAHo2 By ANEFc}h T Fo| 1A, Byol L& %% dx3te 2% F
A A= vs, 29 WE, g2 2 gAE 7] dAd 24 Fr, A= g
e} 227] HAQGo AY BASR = FAT WLRF B FAR 7H g 53 I
QA AEE s=dg AFsE L GFetn, dEAte ¥F gy, =9 ug@
Tol Zzxdrh

Fo2, 93 R FAE T4 27 AFAEE AEHA 2HTEE B
T Aoz AFsriEveE "Hile] BEOZ AIFSM, A&A4NdE Eil——.—%
Al AolA EHAY AAE ofgA AR A7t 2HE FH, 29 d

¢

4 & (0 B oo o
N o 42 rQ ok
fr L yi iy to £ K
lﬂ &y

2

ANZHE 2%} Nunan® Keobke(1997)& B3} $4l9 227] Z]E ‘?.EOEH (1) &7

gt doA 7)Eel FHE T FY, Q) 71FEHA BAHAA G Ao FH

FE= 3¢, Q) 3 FHE F= AY, @) Tﬂ]ﬂ(toplcahzatlon)ﬂ] FHE 7
(5) #3E A3 A8 BHEQ AL AHeEE F3Y 58 AT

ik
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53], B3 @ AT A9 7] Az BHIPA 29 A9 D 3Hmetadiscourse)
o] gFart FHol == JA=ul(Cheng & Steffensen, 1996; Intraprawat &
Steffensen, 1995), FE3sigt d2Eo WA HRE gslx] ¥a tut dlrEQ 2

e HGAE F1 BA} d2s9 Wgel gal /AL A BEe] BE ARE AT
o A2 SolF BAES 45 AET F YR VeE AL 7] o] 2]

B 2o gAolgk= Aot Hyland(1998)= A4 E3le] HFE A dAETA
T EsHtextual metadiscourse)2t 1A A9 3Hinterpersonal metadiscourse) 2
I b <E 3> Zo| 1079 7IsHFEE FEIEE, olgd Vs ¥FE g
FANA JAAAF|I 227 &5 Al A A AL TE = JEE AT 5 Qo

<H 3> MIE39 Jls (Hyland, 1998)

Textual Metadiscourse

Logical Connectives express semantic relation between main clauses
Frame Markers refer to discourse acts or text stages explicitly
Endophoric Markers refer to information in other parts of the text
Evidentials refer to source of information from other texts
Code Glosses help readers grasp meanings of ideational material
Interpersonal Metadiscourse
Hedges withhold wnter’s full commtment to statements
Emphatics ermphasize force or writer's certainty in message
Attitude Markers express writer's attitude to propositional content
Relational Markers refer to or build relationship with reader explicitly
Person Markers refer to author(s) explicitly

oo w, w3t 9 A FAHY 27| A=E HHEd=H, S WE, 74, G

T2, AE3te] AlE o 2¥E T, 53] Ao g J2A(audience awareness)
of 2HE T HAE3 F9 A (register) L F TFAE AE3E= 5134 -"-‘—7] Ak

4 B
A pgrom T3 rolo] HAE AE 23X (cohesive devices), TR TX, &

A
A, TR E AR SE 28E T ALSE 44 20 A% ALIYE 2
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Ae g gALE @aiggozAe TEy] RS aFHHoE Akshr] A
Brown(1994)& Zal7] Xz HHE Agetn e, 9A B3] A== FEAte
"ao metr g A= & JAM B = Aol FA e T3
Axg & 4+ o Azzasst o] o fAG = 2] -&-(message) &

& 4 glokn Aeksta 9l StaAte g4
il 19} Hid gt yAH s B7E ojof st ofw]

AojE AHEE & UAEF 9 A&7t Hofof
o g, Hdd A= o] gy
gt E71 AZ7t A2 AAFHoR dAV HEE ALY 87t

sta rh FREUE At Al 5 2JAAF(oral communication)& ©1E
g AFshe Feby] Axrt Bosid, Tehr| e TN
g OYgd Ags5g A=Y a7t dd= Aotk
S 7] M e deF 22 AdolH, AEEEHA

34 Ao daare] gled, EAHY Tl HF Ak 2ET £ U
(Celce-Murcia & Olshtain, 2000, p. 175).

mZi
mlo

By
g
rlr

oot
tlo
<
2

+
‘_ﬂ
S
d
3o oo
—1d
i
HT

Horlr

gL

30, ~ r\r
rtr )

b o

[e]

),i
=2
N
>
o
i)
, T
32,
1
fl
N

m\&
ali
x

e knowing the vocabulary relevant to the situation

e ability to use discourse connectors such as well; oh, I see; okay

e ability to use suitable "opening phrases” and “closing phrases” such as
Excuse me or Thank you for your help

e ability to comprehend and use reduced forms

e knowing the syntax for producing basic clauses in the language

e ability to use the basic intonation or tone patterns of the language

e ability to use proper rhythm and stress in the language and to make
proper pauses

e awareness of how to apply Grice’s maxims in the new language

e knowing how to use the interlocutor’s reactions and input

awareness of the various conversational rules that facilitate the flow of talk

AA, Fhol HHG A3 E AT F e THE FFAlA Axse Ao T8
, 53] £4 E3 AolA dFdE AA2gA dFe 23 AZFAHdiscourse connectors)
2 well, oh, I see, okay & FYFHOZ ALY £ YEE A% T3 UigE A%

4>
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StAl 8= Al o7 (opening phrases)tt tistE F2A71E @& o} (closing phrases)
g HdsA 28 F UALE A=t 53], 4H Fu9 SAAE olsst A}
48 F UEE A& VEHA FES TEY WE TEF A2 7RFHQ A
A AHEE 5 e 58 2 F48% G5 AAE g83lu HAA FA (pauses)
€ 2 7 e 5L F5AdA A= dart vk 7, Griced H3}e3FS &
A7 Bl disl StEAtel Al AAAI7I doide] wEn JdFE S AlgsE W)
HajA A=3tH tisle] 358 foldA =E oy U3 s 7S AR
Axste Aol Qs

) . —_
JA2EE A WM & 4 e ZHHA AR Pholth. 4TsolE B4

= A ghF

A= o3, &3, G3l8A] € FA T v A4S ALLEE 7|3E 98 5 Y,
gg2te do] ol mEbA gl Al 9u] Qe Fo] Holo Firh Tk o=
171 &&<d, AAZ 79

A SaAte] EEE BolstA st7] A ol Ju=9 FF B AE £
sjof fk. 53], AA2 Foste WA WM FF Ado| AMLLE AE3] {83 T3}
7] A=7F 2 4 e, dsAe 51 do7t AR EHIL ' 98 FaroAMRH A
2 UE A=A v e ARE sRste AAE FAHA HAA ds ds5d

ol(group discussion)= B A Z wWHME= & o
(o]

NI FEZ oA HAE TR W g9 WFy] dfol E 5 AoA 3y
&3t Talr] A Euio]l & 4 gl T3 dlE-(written transcripts)e] HE2 A A

AEstE F4ste 85U, SgFAE g JAAEA RAW 49 ste] 5Ho
A B4 4 JEF HfFH dA 55 HEHOE ¥ B 8% 1Y dFA
e 7)1z & AFH £ F YA L] A=l oA ofF FEF A E=HH
olt}, mix|gto 2 HFE 3] 9 (computer conferencing)E &-83tE= ©al7] A EHbEH)|
o] ML FFAR 397 ¥ B2 U3 olFo] WA st HF EAZAN JALE
S AT g S ALEsiy @3 43 FEsteE AYE JHH & 5 oA
Bl A zo & &8E F ok

ol o], &3t R £ T4 W37 AEE AR Y=, dojFH oz AL E 3
Mo w3t gslyog AAs FAAHRA L] AERRA, 53] @l dAAY ALE,
AA-g st AR 8T 25 EFY AR, A JU e 2 AAY AL, HEs
53 (Grice's maxims)®| &-§, dig 7 g x4 Fo 2HE Fi Axde

Tatr] A Ao dajM dHE T

o £ oo o



ey o 2Ae) Aol ol 75T 93} F4e) AojAE 55
vz £

E d7E du9 g94U JolugE A4 @3 FHAA Ao o 7T —E7I,
971, 271, @37|—2 A= v dig AAFHI A4S AR HA, @3 FA
9] 7] A=Y ES AHrged, 43 BAHoEA Thee EFS AH3L 4
g 5 JEE %Y FRE AR e AR WHERE ofyEl 33 HAFoEA
4 MARAE AgsHA AT & JEE oS 27|vkeh B G E HFEH L
2 AR de €7] A= WS Annggrh

o2 aRAU @3 T4 Ul Ax S A¥Esg=d, ¢/ AFE e
BEAEH GAAT BFOE UF, AL ©of, Aol R FEF dAE mEa J
g3tA QA A A e AEA Hrl AT MA d2EQ Byt HAAFH o
2 d33te 334 g7 s FR3e 47] ARSHE AR 53], 97 A
o oA H2AEQ AT BT B-Eo] & AR F4l(data-driven)] $17]
A%, & 4% 71 YFAE9G /g FAH(concept-driven)] 7] XX, & 3134
$17] AR ol disfA] ARyt

E @3t FA9 27 ARYHS AnRged, 27 Ax 2rlde g, 74, @
go] I Fo 2HE FEE 3= 429 s34 27] A= (top-down approach) 2.
2 AE3H, U= dole H-g de, 3 F R (cohesive devices), THT=E,
2l F5H T 23E FEE v 49 44 27 A= (bottom-up features) 2.
2 AEdte 27| Y A=HhES AA3

Ao 2 @3t FA9 @3] e WS ANRged, doHez ASEsH e
2 g g3l HAHF FHEA D3] Ax Wyo A, B3 93t ddAle) ALE,
A W3t AR E@Y B BEY AN, FAES JYF 2©lE L FA9 ALE, -G
HEETTY €4, Us 73 g A4 Fo 23 & FI1 A=dE 93] A=y
< AH R

o]Ze] o] vl 7lEo tE X FARTE g3 oA A AgHdq 43
gojol 3tm, g <o dl 7|59 FTFAU TAHANA 23} ZHo| ofFA Asze
SRS ASAHLE A TN AT o aFAH @3 FA9 o] A=
7} 8 Aojt},
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<Abstract>

Four Skills as Discourse Processing and

Discourse-based Language Teaching
Jin-Wan Kim*

This study investigates the four skills (listening, reading, writing, and speaking) in
terms of discourse processing in order to provide desirable directions for discourse-based
language teaching. For this twofold (both conceptual and practical) study, a theoretical
analysis of the four skills is made on the basis of Celce-Murcia and Olshtain's (2000)
discourse processing frameworks and then some effective instructional methods are
suggested for discourse-based four skills instruction in second language classrooms. For
more effective pedagogical applications, the important two concepts (the interaction

between bottom-up and top-down processing and skills integration) are emphasized.

* Department of English Language Education, Seoul National University





