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I. Introduction 

English This Way is a series of textbooks written by the Materials Development Staff 

of English Language Services, Inc., Washington, D.C., and published by The Ma cmillan 

Company, New York, in 1963. I have evaluated only Book 1 in this series in terms of its 

adequacy as an elementary textbook for Korean students learning English. 

As the number of the textbook suggests, Book 1 of English This Way is the first book 

in the series. For a clear presentation of the general organization of the series, let me quote 

the description of the series from Teacher's Manual and Key, which accompanies it: 

English This Way consists of twelve textbooks designed as classroom study materials for 

six full years of formal training in English, and two Teacher's Manuals and Keys, which 

give both genelal and detai ed help in describing teaching methods that have been proved 

in use. 

The series is arranged as follows: 

First Year: Book 1, 28 lessons; Book 2, 28 lessons. 

Second Year: Book 3, 36 lessons; Book 4, 36 lessons. 

Third Year: Book 5, 36 lessons; Book 6, 36 lessons. 

Teacher's Manual & Key to Books 1-6. 

Fourth Year: Book 7, 36 lessons; Book 8, 36 lessons. 

Fifth Year: Book 9, 32 lessons; Book 10, 32 lessons. 

Sixth Year: Book 11, 32 lessons; Book 12, 24 lessons. 

Teacher's Manual & Key to Books 7-12. 

Books 1-8 each contain 10 study units. Books 9-12 contain 8 study units each. This 

makes a total of 112 units .... (1) 

Now let us look at Book 1 more closely. According to the Teacher's Manual and Key, 
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Book 1 is designed as a beginning level textbook for students who have had no previous 

study of English. This book contains eight study units of new materials and two units of 

review materials. Each study unit contains three lessons, and thus there is a total of twenty· 

four lessons of new materials in this book. The ten units of Book 1 are arranged as 

follows: 

Units 1-4, 6-9 

Units 5 and 10 

New lesson materials 

Review materials 

And each unit presenting new lesson materials is- composE;d of: 

1. Conversation 

2. Sentences 

3. Exercises 

Review Units: 

Dialogue 

Pronunciation 

Practice Pattern Sentences 

Pattern Sentences 

Substitution Drills 

Picture Exercise 

Exercise (for oral or written work) 

Review Exercises I Exercises ( including changing exercises) 

Review Exercises II Picture Exercises 

Exercises ( for oral or written work) 

The objective of the series, according to the textbook writers, is " to lead students care· 

full y from beginning notions about the language toward maste ry of speaking, understand· 

ing, reading and writing skills." And thus the study materials in the series are said to be 

"based on modern linguistic principles which give maximum emphasis to the ea rly devel

opment of spoken language skills through extensive oral -aural training."12) The read ings in 

sthis series are delayed until the beginning of the second year of study. 

This series is not written for students of any specific nati ve language backgrounds. In

tead, it is intended for use in various teaching si tuations and for students of various native 

language backgrounds. The writers of the textbook assume that " in many school systems 

students begin their study of Book 1 in their seventh year of school"-- which is the case 

( l) English Language Services, Inc., English This Way: Teacher's Manual and K ey to Books 1-6 

( New York : The Macmillan Company, 1964), p. 2. 

(2) Teacher's Manual and K ey, p. 2. 
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In Korea. They further assume that "although many students will begin at the age of 11 

to 14, some may be as young as nine."(3 ) With the students of these ages, the textbook 

writers claim, the lesson materials contained in the book, if presented properly, will cer

tainly stimulate the students into learning the new language. 

The textbook writers emphasize, in the Teacher's Manual and Key, what seems to be 

the principles of proceeding "from the known to the unknown" and of "logical sequence: 

Any effective language text must offer a systematic gradation of the materials being pres

ented. This series presents the grammatical structure and the sound system of English in 

a way that will enable the student to move from the simplest and most basic utterances of 

the language to the most complex. The student is to be able, as a result of the course, 

to use the language; he must be led through the learning process step by step. He must 

understand and master each step before he moves on to the next. Language is a complex 

system of levels, one resting upon another. The student must be given only a few building 

blocks at a time, and he must learn to lay a foundation before he attempts to build larger 

and more complex structures. (4) 

The textbook writers also emphasize the principle of "inductive approach," and claim 

that an inductive approach has been adopted for English This Way series: 

An inductive approach is used throughout the series in the presentation of the materials. 

Instead of lengthy explanations, there are carefully selected examples arranged in a sequ

ence which suggests or points up the generalizations to be made about the teachieng 

point. (5) 

Then again, after touching briefly on the effects of exercises, they emphasize the need 

of helping the students make the generalizations: 

We must make sure that they (the students) have a clear understanding of both meaning 

and function, rather than some vague impressions or noti~ns. The later exercises in any 

given lesson will give practice and reinforce, or "fix," the learning, but, between the initial 

presentation of the Pattern Sentences and those later exercises, the teacher must help the 

students arrive at the desired generalizations about the new grammatical item. (6) 

The textbook writers approve of a limited use of the students' native language. However, 

they do not approve of line-by-line translations or lengthy explanations in the students' na

tive language. 

(3) Teacher's Manual and Key, p 3 
(4) Teacher'S Manual and Key, p. 2. 
(5) Teacher's Manual and Key, pp. 2-3. 

(6) Teacher's Manual and Key, pp . 13-14. 
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Now let us look at the basic idea behind the arrangement of Pattern Sentences, Substitu· 

tion Drills, and some of the Exercises for the mastery of a pattern. Under the title "Four 

Steps to the Mastery of a Pattern" in Teacher's Manual and Key, the textbook writers 

claim: 

In ·our presention of any grammatical structure, we attempt to lead the student through 

comparatively distinct stages or steps toward mastery of the pattern. 

First, we want him to be consciously aware of the order of the elements of the pattern, 

the meaning of the pattern, and the function of the pattern. This we arrive at through 

the process of generalization treated above. 

Second, we help the student, through imitation, to produce the pattern in its accepted 

order and with its appropriate pronunciation, intonation, and abbreviations or informal 

features. 

The third step is our effort to draw the student's attention away from the particular 

usage or structure being taught, so that his production of the pattern becomes a matter of 

unconscious habit. To this end, the use of substitution drills, changing exercises, etc., is 

most effective. 

Finally, we have to get the student to make a choice between the given pattern and 

any conflicting patterns. (7) 

So far we have seen the organization of the textbook and some of the important points 

the textbook writers claim to the credit of this textbook. According to what they say, the 

textbook seems to be very well written. Now let us go on to the next chapter which deals 

with the actual evaluation of the book, and see how true their promises _are and how 

closely the textbook writers have kept to the principles they have advocated in the 

Teacher's Manual and Key in the actual writing of the textbook. 

11. Evaluation 

In Lesson 1 (Unit One), "Conversation," under the title "Good Morning," the following 

dialogue is presented: 

Mr. Williams: 

John: 

Mr. Williams: 

Good morning, John. 

Hello, Mr. Williams. 

How are you? 

Fine, thanks. 

How are you? 

(7) Teacher's Manual and Key. pp. 9-10. 
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John: 

Mr. Williams: 

John: 

Fine, thanks. 

What's that? 

It's a book. 

It's an English book. 

Mr. Williams: 

John: 

1'm going now. 

Good·bye, John. 

Good.bye, sir. (8) 

I believe the introduction of what's that? without going through the step, Is ita book?, is 

a serious mistake on the part of the textbook writers. Furthermore, the introduction of 

BE + Ving, NOUN + NOUN modification structure in English book, and the contracted 

forms, IT'S, I'M, and WHAT'S without introducing their full forms in the first lesson, 

would be too difficult for the beginners even only for recognition. In fact, since the Dia

logues are "intended to be practiced and memorized by the students during the classroom 

study periods, "(9) they are not intended to be taught only for recognition. I strongly feel 

that this Dialogue should not be presented here. For the purpose of reinforcement and 

practical application as well, I think the Dialogue should be presented at the end of each 

unit-that is, after the grammar points and exercises are covered. The presentation of a 

difficult dialogue right at the beginning seriously violates the principle of "logical sequence." 

Apart from the structural problems, there is another important problem for the beginners 

-that is, the pronunciation problem. How could we expect real beginners to say this dialogue 

without giving any prior training in pronunciation? It is true that no ideal materials for 

pronunciation drills based on a comparative study of the sound systems of the target lang

uage and the students' native language can be expected in this textbook, since this textbook 

is not written for students of any particular language backgrounds. Yet there could and 

should be some materials for the pronunciation drill prior to the beginning of any lessons. 

In TeacMr's Manual and Key some general references are made to pronunciation points 

under the chapter title, "How to Teach Pronunciation." But no definite guides or methods 

are presented for the teaching of pronunciation at the very initial stage to the beginners 

who would use this textbook. I believe pronunciation drills-drills in sound segments-through 

individual words could have been included before the first lesson with a better result. 

(8) English This Way Book 1, pp. 1-2. 

(9) Teacher's Manual and Key , p. 5. 
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Then the teacher could choose and emphasize certain sounds based on a result of the com

parative analysis of the sound systems of English and the students' native language. 

In the same lesson-Lesson 1 CConversation) -under the key pattern "Open Your Book" 

- this section of the lesson is intended for Pat tern Sentences-request sentences are intro

duced. It seems to me that request sentences should be taught in contrast with statement 

sentences some where else, using a minimal pair of sentences like: "I drink milk every 

day," and "Drink milk every day." 

Also in this section the possessive your is introduced for the first time without making a 

contrast with my. In my thinking, it would have been better if your and my had been 

presented in contrast simultaneously. There is still another point that must be criticized in 

this section. They introduce a sentence too long and complicated for the beginners: "Please 

open your book to page one." The introduction of the construction Prep + NP, I believe, 

would be too difficult for the beginners. Please turn to page two would also be too difficult 

for the beginners. 

There is, however, a good point too, in this section of the lesson: The introduction of 

Please open your book in contrast with Open your book side by side, and also of Close you/

book in contrast with Open your book, is done very well. 

At the end of the section there are three sentences: Stand up, Sit down, and Come her"e. 

I think these sentences should be brought to the beginning of the section for the principle 

of "proceeding from the easier item to the more difficult one." 

As a whole, all the sentences in troduced in this section seem to have been selected on 

the basis of immediate usefulness rather than from the structural view point. Here, the 

connection of the material with students' environment or experience seems to have been 

overstressed. That is why, I believe, some of the difficult items are jammed up in one 

section of the same lesson. 

In Lesson 2, titled "Sentences" - the second lesson in each unit is intended for Pattern 

Sentences and Substitution Drills-question- word quest ion sentences, What's this? and 

What's that? are introduced. These patterns are formally taken up here for grammatical 

structure as such, for under the title "Pattern Sentences and Substitution Drills" in Teac

her's Manual and K ey it reads: 

The Pattern Sentences introduce new grammatical structures and vocabulary. These 

sentences are patterns or models of the grammatical structure of English. Often, the meaning 
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of a new form or structure may not be easily seen from a single sentence. Then a group 

of interrelated sentences is needed to convey the meaning. ClO) 

As has been mentioned earlier, I believe these question- word question sentences should 

not be presented here. This presentation is too early. Yet these patterns seem to have 

been intended for a rather intensive drill. But a strange thing is that these patterns are 

not tabulated in a generalization table. The generalization tables in this lesson show only 

IT'S ... pattern: 

It's 

And again: 

It's 

a pen 

a pencil 

a chair 

a light 

a window 

an eraser 

a piece of chalk 

a piece of paper 

an exercise 

a ruler 

a piece of paper 

a piece of chalk 

a key 

a telephone 

a book 

an apple 

a pencil 

an office 1111 
1 ______ -'--_ _ ___ ____________ __ _______ _ 

WHAT'S THIS? and WHAT'S THAT? patterns are not found in any generalization 

tables in the book nor in those of Book 2 of the series. Nor does the generalization table 

show the contrast between a statement and a request. The generalization tables do not 

contain all the important patterns that should be included. The important patterns not 

included in the generalization tables should not have been introduced in the Dialogue or 

Pattern Sentences. I believe the introduction part is not properly tied to the generalization 

part. In view of this fact we can say that the generalization tables are not adequate. 

Apart from the purpose of generalization, the generalization tables seem to have also 

been intended as the basic frames for substitution drills. This may be accounted for by 

lists of words that can be seen in the generalization tables quoted above. 

Let us now return to the pattern sentences, WHAT'S THIS? and WHAT'S THAT? 

I believe the full form What is should be taughtbefore the contracted form What's is 

(10) Teacher's Manual and Key, p. 5. 

(11) English This Way Book I, p. 4. 
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taught. All the answers to these questions also begin with the contracted form It's. Here, 

new words such as book, pen, pencil, notebook, blackboard, and desk are also presented 

through these answers, (12) which I think is very good. 

After these patterns the contrast tetween a and all is pre~ented. In fact, a and an have 

already been introduced in the Dialogue. Now they have been taken up formally. There 

is one serious mistake the textbook writers have made here. They have introduced the 

contrast between a count noun and a mass noun at an improper stage in an extremely 

improper way. As we have seen in the second generalization table quoted above, the 

textbook writers have simply inserted a piece of paper and a piece of chalk into a group 

of count nouns to operate the pattern, It's.... I think the count·mass contrast should be 

introduced somewhere later in a clear contrast like: This is a book and This is water. 

Then we come to Lesson 3, "Exercise." The first exercise is the Picture Exercise given 

under the title, "What's in the Picture?" The question, "What's this?" or "What's that?" 

is given beside the accompanying pictures. The students are supposed to answer the ques· 

tions from the pictures. The second exercise is concerned with a and an meant for written 

work. Apparently the teacher is supposed to teach letters of the alphabet as he proceeds 

along, for the alphabet chart is given at the back of the book. As far as the point of rein· 

forcing what the students have learned is concerned, the exercises seem to be good. 

The Dialogue in Lesson 4, "Conversation," in Unit Two reinforces, with a slight van

ation, the greeting and leave-taking presented in Unit One, which I think is very good. 

But here again some of the sentences would be too difficult for beginners. The question 

in the Dialogue, What does he do? should not be included in the Dialogue. The question 

with BE, Is he a boy?, has not been introduced yet, nor has the pattern, Do you like an 

apple? What does he do? comes in quite suddenly. Moreover, the sentence in which an 

"auxiliary" do and the full verb do appear at the same time should be introduced after the 

patterns, What do you need? is introduced. Furthermore, the third person singular does form 

should be introduced after the do form is introduced. This preposterous presentation violates 

the principle of "logical sequence." 

The sentence in the Dialogue, I 'm going to talk to him, like the one in the Dialogue of 

Unit One, I'm going now, should be presented at a much later stage, not here. Nothing 

(12) There is, of course, a pictu re showing all of these objects in the textbook. 
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has been done about the sentence, I'm going now, in terms of grammatical structure in 

Unit One, nor has anything been done about the sentence, I'm going to talk to him, here. 

In fact, nothing could be done about these sentenes at the stages. Then these sentences 

should not have been introduced at these early stages. 

The same thing can also be said of the pattern, Who's that? Who's that? is used in the 

Dialogue but nothing has been done about it in terms of generalization-that is, in the 

grammar section. I think should be introduced in contrast with What's that? after the 

pattern, Is that a pen?, etc. is introduced. 

Then comes a pronunciation drill under the title, "Say the Words," in which the con

trast between /i/ and /iy / is shown: lip-leap, bit-beat, hit-heat, ship-sheep. Each of these 

words are presented with a picture, which is good. Pronunciation drills similar to the one 

presented here should have been also presented before the first lesson-perhaps on a much 

larger scale. 

Then under the title, "Listen and Repeat"-this is the section for Pattern Sentences-such 

useful expressions as Listen, Repeat, Listen and repeat, Read, and Write, are given, which 

I think is very good. These expressions are very useful because they are directly connected 

with the students' everyday experience in the classroom. 

In Lesson 5, "Sentences," under the question, "What does he do?" words for various 

occupations such as clerk, merchant, teacher, farmer, aud so forth, are introduced. Then the 

same process is repeated with she, you, and I as the subject word. Apparently these ques

tions are given to bring out the forms, she's, I'm, and you're; for the forms-Pronoun + BE 

- are tabulated in the generalization table. Here the title question, "What do they do?" 

might be said to be misleading, for under that question, answers like "Mr. King is a 

policeman," and "Miss Price is an artist" are given instead of "They are students," "They 

are cooks," and so forth. Moreover, the singular-plunil contrast has not been introduced yet. 

As has been mentioned earlier, I would not approve of the use of the questions like What 

does he do? for the introduction of the forms, he's, I'm, and so forth. Furthermore, as 

has also been pointed out earlier, the use of contracted forms without introducing the 

full forms is not considered satisfactory. Also in this lesson a total of sixteen new words 

are introduced through the patterns, she's I'm, you·re .... etc., which I think is a little too 

many for beginners. 

The first half of Lesson 6, "Exercises," is the Picture Exercise. Various pictures showing 
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a male or female person engaged in some kind of activity are given with a question, 

What does Mr. or Miss so·and·so do? These pictures are intended to provide the 

students with the stimulus to use the patterns and vocabulary they have just learned. This 

exercise also gives a drill in the choice between the pronouns, he and she. The subject 

words for the last two questions in this Picture Exercise are changed from the third person 

singular form to you and I to give a slight variatin. Although the pattern of the question 

itself is not satisfactory, the type of exercise is good. In the latter half of the Exercises 

the tsudents are asked to fill in the blanks with I'm, you're, he's, she's, or it's. T he pro· 

nouns to be used are given. 

The Dialogue in Unit Three also contains a greeting and a leave-taking a greeting used 

in the evening this time, thus reinforcing the previous two dialogues with a variation, 

which I think is very well done. But this dialogue is also too long for the beginners to 

memorize. It is in this dialogue that the question with BE without a question word and the 

short answer, Yes, I am, are introduced for the first time; but nothing is done about these 

patterns in the grammar section, which is also true of the pattern, I'm a teacher, too, used 

in the dialogue. Here again I feel that the Dialogue should be presented at the end of the 

unit for reinforcement, and practical application of, what the students have learned. 

After the Dialogue, numerals from one to ten are introduced for the purpose of using them 

in the singular-plural contrast, which I think is good. In addition to the contrast between 

one chair and three chairs, the contrasts between this chair and these chairs, and between 

that chair and those chairs are also presented in the same place. I think this is very good. 

In Lesson 8, "Sentences," the contrasts between this and these, and between that and 

those- as pronouns this time-are presented, which I think is very well done: 

1. What's this? 2. What are these? 

It's a pen. They're pens. 

7. What's that? 8. What are those? 

It's a window. They're windows. !l31 

And thus the students are led to generalize that they're is used with a plural count noun: 

In the second section of the same lesson some of the irregular plural noun forms are int-

(13) English This Way Book 1 p. 20. 
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keys oranges 

books pages 

They 're lights exercises 

pens classes 

schools words l l . ) 

roduced under the question title, "Who Are They?" They're men, They're women, They're 

children, They're firemen, and They're policemen are given in contrast with their singular 

counterparts, which seems good. 

The Exercises in Unit Three are very good. These exercises, varied in type, reinforce 

all the important points taught in the previous part of the unit. Finally at the end of the 

unit there appear two tables one summarizing the forms of BE and the other summarizing 

the plural forms of nouns. In the table for the verb BE, the full forms are given side by 

side with the contracted forms. The table for the plural forms are divided into four blocks. 

The first block is for the words ending in a liquid or a semivowel such as tailor-tailors, 

girl-girls, key-keys, the second block for words ending in a stop such as cook-cooks stud

ent-students, the third block for words ending in / s/ ,/z/ , or /U, such as nurse-nurses, exercise

exercises, orange- oranges, and finally the fourth block is for irregular nouns such as man

men, child-children. These summary tables are particularly good. As the textbook writers 

claim, these tables also suggest or point up the generalizations to be made about some of 

the points covered in the previous lessons. 

The Dialogue of Unit Four is also too long. In this dialogue the patterns, He's young, 

He's a good student, He's a very good student, and Is he old or young~, are introduced. 

However, nothing has been done about the last two patterns in the section of Pattern Sen

tences. I think the question with or should not have been included in the Dialogue. 

Under the title, "Repeat the Words"-meant for pronunciation practice-the drill in the 

contrast between / e/ and / re/ is well presented. After introducing individual example words 

with pictures, the writers have used them in sentences: 

1- This is a pen. This is a pan. 

2. Three men are here. A man is here. 

3. Ten is a number. Tan is a color. (15) 

(14) English This Way Book p. 21. 
(15) English This Way Book 1, p. 31. 
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However, the use of the sentences Three men are here and A man is here is unsatisfactory. 

The pattern of these sentences is quite new and therefore should not be introduced in 

such a haphazard way. This pattern should be introduced somewhere else in a clear 

contrast like: 

He is a student. 

He is here. 

Then at last we come to the lesson where questions with BE without a question word 

such as Is he a lawyer?, and short answers with BE such as Yes, I am, and No, she isn't, 

are formally presented. This is Lesson 11, "Sentences." In fact, the pattern, What's that?, 

has already been introduced in Lesson 1, "Conversation;" and the pattern, Who's that?, 

already in Lesson 4, "Conversation"-without a formal presentation in Pattern Sentences in 

either case. This delay, I believe, is one of the serious mistakes made in this textbook. 

Moreover, the introduction of the construction BE + Adj is also made in a haphazard 

way. This construction should be presented in contrast with the construction BE + Art + 
Adj+Noun: 

He is a young student. 

He is young.C He is 1> young 1» 

But in this book the construction BE + Adj is brought 111 suddenly in an unnecessary 

contrast: 

I'm absent. 

Am I absent? 

This is an extremely poor way of handling very important contrastive constructions. This 

arranegement is definitely not "based on modern linguistic principles" which the textbook 

writers claim this book to have been based upon. 

Unit Five is devoted to review exercises which cover practically all the important points 

formally covered so far. A great variety of exercises are given here and all of them are 

well prepared. 

In Lesson 15, "Conversation," there again appear difficult patterns which are not for · 

mally picked up in the section of Pattern Sentences: "Are you one of my students?" and 

"Are you in the afternoon class?" 

Most of the words appearing under "Repeat the Words"-Pronunciation Practice-are 
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also too difficult: den-then. doe-though. ladder-lather. side-scythe. Most of these words are 

not frequently used. nor are they directly related to the students' experience. These are 

introduced for the contrast between /d/ and /6/ in all the three positions-initial. medial. 

and final. It is doubtful whether at this stage the contrast should be shown in all of these 

three positions. and. moreover. through minimal pairs of words that are difficult to find. Of 

course minimal pairs of words are ideal words to use whenever they can be easily found 

and as long as they are not too difficult. Here as a result of the forced use of minimal 

pairs. however. there appears a sentence that would suund like a nonsence to the students 

at this level: "It's 'though· ... !I 6) 

In Pattern Sentences-a section of "Conversation" lesson-the names of the days of the 

week are introduced. and the prepositions. after and before. are introduced in such sentences 

as, "The day after Sunday is Monday" and "The day before Saturday is Friday." The intro

duction of the days of the week is quite appropriate at this stage because they are closely 

related to the students' experience. The way of introducing after and before is also very 

good. 

In Lesson 16, "Sentences," questions and answers with BE are presented again for the 

purpose of reinforcement. Two answers are given to each question: first a negative short 

answer in a contracted form and then an affirmative long answer. The negative contraction 

is in the form of No. he's not, not No, he isn't, which has been introduced in Lesson 11. 

The presentatation of the both forms, he's not and he isn't. at this stage would impose an 

unnecessary load on the students. In terms of production, the presentation of the form, 

he's not, is simply unnecessary. 

The presentation in this lesson of pairs of opposite adjectives through the context de

serves special commendation: 

Is that girl sad? 

No. she's not. 

She's happy. 

Is this lesson hard? 

No, it's not. 

It's easy.(J7) 

This is done with late-early, old-young. absent-present. sick-well, (I 8) and old-new. The 

(16) English This Way Book 1 p. 53. 

(17) English This Way Book 1 p. 55. 

(18) Of course. well is not an ordinary adjective. It cannot occur in the modification structure, 

Adj + Noun; whereas sick can. However. this chraracteristic would not need to be taught at 
this stage. 
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introduction of the two contrasts, old-young, and old-new , would be very good for Korean 

students, sincd in Korean we use separate words for old man and for old book. 

The contracted form isn't, which has already been introduced in Lesson 11, appears in 

the generalization table as late as now in Lesson 16. As has been mentioned earlier, the 

generalization part is not closely related with other parts within the unit. In other words, 

not all of the important points introduced in the Dialogue or Pattern Sentences are sum· 

marized in the generalization tables. On the other hand, some items which have not been 

introduced either in the Dialogue or in Pattern Sentences appear in the generalization 

table all of a sudden. For example, in the same place where He or She isn't absent is 

presented, It isn't here, which is very different from the former in the structural term, is 

given of course in a separate frame. Two sentences of the same structure, though in affirm

ative, have been used haphazard in Unit Four. 

At the end of Unit Six there is another dialogue. So there are two dialogues in a single 

unit. In my thinking, two dialogues in a single unit-which the students are required to 

memorize-are excessive. 

In Lesson 18, "Conversation," the construction BE + Present Participle, and the way of 

telling time are introduced; both of these items are formally taken up in the next lesson, 

"Pattern Sentences," which I think is the normal way. 

The pronunciation drill in this lesson, which brings out the contrast between / s/ and / 8/ , 

would be particularly good, since there is no / 8/ in Korean. 

Lesson 19, "Sentences," formally introduces the construction, BE+Pres Part. The con-

struction is introduced in the following way: 

1. What's he doing now? Is he eating now? 

He's eating. Yes, he is. 

Is he sleeping? 

No, he isn't. 

He isn't sleeping. ( 19) 

It would have been better, I think, if the construction had been introduced with the con

trast between He works every day and He is working now somewhat later. In fact, the 

present tense form expressing the idea of repetition has not been introduced yet. 

The exercises have been always good so far. But there appears a serious mistake in the 

(9) English This Way Book I , p. 66 . 
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for the expression of the idea of futurity She is arriving tomorrow is also possible along 

with She is going to arrive tom(!rrow, the verb arrive should not be included in this exer

cise. Otherwise this may cause some confusion to the students when they are taught later 

that the BE + V;Og construction of arrive, leave, etc. also expresses the idea of futurity. 

In Lesson 24, "Conversation," too many points are introduced all at once. All · of a sudden 

there appears the construction, Is there a clock in her office?; then appears a count noun 

converted from a mass noun in the plural torm, which I think should never be introduced 

here: "Where are her papers and magazines?" The contrast between a count noun and a 

mass noun has not been formally presented in this book yet. In Lesson 2, It's a piece of 

paper and It's a piece of chalk were once introdu~ed at random in isolation. Still in the 

same dialogue are the two sentences: "There are a lot of pencils in the desk, too," and 

"There is some chal!:." 

In the pronunciatio'1 drill section, the contrast between / e/ and / i/ is presented. To 

Korean students, however, the contrast between / p/ and I f! woulde much more imJ?Ortant, 

for there is no I f/ in Korean, while there is in Korean a contrast similar to English /e/ 

and /iI. 

In Lesson 25, "Sentences," the pattern There's a key 011 the desk is formally taken up: 

1. There's a key on the deks. 

Is there a key on the deks? 

Yes, there is. 

Is there a key on the table? 

No, there isn't. (21) 

The way of introducing a question and short answers, both affirmative and negative, seems 

good. 

As has been mentioned before, no contrast has been formally brought out between the 

count noun and the mass noun. Yet in this lesson the two constructions appear: "There's 

a lot of water in the glass," and "There are a lot of boys on the playground." Moreover, 

the sentence There's some paper in the store appears without a counterpart sentence like 

There are some books on the table side by side. Furthermore, the word paper has been 

used in its plural from in the sentence, "Where are her papers and m'lgazlnes?" in the 

Dialogue of the same unit. It has been used as a count noun there and here it is used as 

(21) English This Way Book 1, p. 88. 
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written exercise of Lesson 20. The third sentence in Exercise A under the title, "Write 

What They're Doing," contains an infinitive complement, which is an entirely new struc

ture to the students. It reads: "They're learning to tell time." Here students are merely 

asked to change the sentence into a question. Yet the construction involving an infinitive 

would be quite new to the students. I do not know why this kind of sentence is included 

in this exercise. 

The Pronunciation Practice in Lesson 21 brings out the contrast between IDI and IDk/ , 

which seems to be unnecessary for Korean students. In Korean we have IDI; and though 

we do not have the cluster lokl in the final position, it is not difficult to pronounce, for 

we have both 101 and Ik/. Instead of the contrast between 101 and lokl, the contrast 

betcween 11/ and Irl would be much more worthwhile to present to Korean students. 

In Lesson 22, "Sentences," the construction BE + GOING + TO+ Verb, which has al

ready been introduced in the dialogue at the end of Unit Seven and again in the dialogue 

at the beginning of Unit Eight, is formally taken up: 

1. What's he going to do tomorrow? 

He's going to come over tomorrow. 

Is he going to come over tomorrow? 

Yes, he is. 

Is he going to stay home in the evening? 

No, he isn't. 

He isn't going to stay home in the evening. (20 ) 

Here, no contrast is shown between the construction BE + Vio, and the construction BE 

+ GOING + TO + Verb, which are very different from each other. It would have been 

better, if the presentation had begun with this contrast and thus had shown the difference 

between the two constructions more clearly somewhat like this: 

He is doing his homework now . 

He is going to do his homework tomorrow. 

One item in Exercise C in Lesson 23 does not seem appropriate to me. In this exercise 

students are asked to supply a proper tense form, either BE + Vlo, or BE + GOING+TO 

+ Verb, according to the time expression given in each sentence. Here, a question may be 

raised with the verb arrive given with the sentence "She tomorrow." Since 

(20) English This Way Book 1, p. 77 . 
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a mass noun. This would confuse the learners considerably. 

In one of the generalization tables, however, the pattern, There are some books on the 

table, does appear, but in an unsatisfactory arrangement. The pattern should be arranged 

close together with There is some paper on the table. But it is not arranged that way: 

A. 

There's some 

B, 

There are a lot of 

C. 

There are some 

paper 

water 

books 

men 

books 

chairs 

boys 

on the desk 

inthe classroom 

in the store 

here 

on the table 

here 

in the classroom (22) 

Moreover, There are a lot of books on the desk should be presented together with There 

is a lot of paper on the desk side by side. But as we can see above, no table is provided 

for the latter construction. I believe the whole thing here should be revised. 

After these three tables, there are two more tables, which are primarily intended to 

provide the students with a drill in the choice between there is and there are, with long 

lists of noun phrases such as a man, five desks, some paper, some flowers, a lot of chalk, a 

lot of girls, and so forth. I think these tables serve as an excellent basis for a substitution 

drill. 

The Picture Exercise of Lesson 26 intended to elicit There is or There are construction 

is very good. The Written Exercise in the same lesson, in which the students are asked 

to fill in the blanks with the corre ct form (singular or plural) of the word in the list, is 

also very good. 

Unit Ten is again devoted to review exercises. All the exercises, rich in variety, are 

well prepared in terms of grammatical structure and motivation. 

Then finally at the back of the textbook the English alphabet is presented. Conventional 

(22) English This Way Book 1, p. 90. 
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elementary textbooks usually give the alphabet at the beginning, and students begin by 

memorizing these letters. In this book, however, the students seem to be required to pick 

up these letters as they proceed, which I believe is a better approach. The alphabet at 

the back of the book is followed by "Word List," which provides certain convenience. 

The textbook writers say, "Boooks 1 and 2 ... have been designed for a study course of 

approximately twenty-eight weeks," without specifying the number of periods per week. 

Book 1 then can be said to have been designed for the first term where a school year is 

divided into two terms, which is the case in Korea. We have approximately 18 weeks avail

able for instruction in the lirst term. Assuming that there are five English classes a week 

in the first year of the junior high school, there will be 90 periods available for English in 

th : first term. There are 28 lessons in this textbco'!. Then we could spend 3.2 periods 

per lesson. The classes would be very dull and lagging if we proceeded at this rate. So 

this textbook is too small in terms of its contents to use as a textbook for the junior high 

school boys in Korea. 

Ill. Conclusion 

The goal of this textbook series, thet extbook writers claim, has been set at the mastery 

of speaking, understanding, reading, and writing skills." However, it is almost impossible 

to judge the attainability of that goal which has been set for the whole series, merely 

from one book. Moreover, the achievement of that goal depends not only upon the 

textbooks but also upon other important factors such as the efficiency of the teachers, the 

size of the class, etc. 

For the most part, the materials In the textbook, it seems, have been selected with due 

consideration of the motivation of the students. The materials except the dialogues, fresh 

and rich in variety, would be interesting to the children of ages around thirteen. These 

materials are also closely related to the students ' everyday experience. Situations and topics 

are not difficult for the students to understand. But all the diualogues are too long, and 

contain too difficult expressions which are not properly covered in other sections of the unit. 

And yet, according to the Teacher's Manual and Key, the students are required to memorize 

these dialogues. Sheer memorization without understanding · the meaning and structure 

would not help the students learn English. I even fear that these long, difficult dialogues 

might cause boredom to the students when they are forced to memorize them. I believe 
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all the dialogues should be rewr itten and then should be placed at the end of each unit 

for the purpose of reinforcement and practical application. 

T he way of introducing new constructions is poor. The points the students have learned 

must be utilized as a base from which they advance fur ther forwa rd. No contrasts have 

been made between the pattern the studen ts have a lready learned and the new pattern 

they are about to learn. Not a single grammar lesson in this textbook is wr itten in terms 

of this kind of contrast. Sometimes a difficult construction is abruptly thrown into a lesson 

regardless of its difficulty. As an example we can take the presenta tion of a piece of 

paper and a piece of chalk in Lesson 2 without a prior introduction of the contrast between 

a count noun and a mass noun. These violate the principle of proceeding "from the known 

to the unknown." 

In fact, at this very first stage it is too early to presen t the count·mass contrast. The 

step of advance is sometimes not gradual, and is rash; on the other hand , the presentation 

of a relatively easy construction is unreasonably delayed. Sometimes the arrangement of 

patterns is illogical. All of these shortcomings seriously violate the principle of "logical 

sequence." Some of these shortcomings- in lingu istic terms- result from too much pedagogical 

consideration- the consideration of the usefulness of certain expressions in the classroom-the 

presentation of such a sentence as, "Please open your book to p3ge one," in Lesson 1, for 

example. 

As for the inductive method of presentation, there is definit e ev idence indicating that the 

tex tbook writers have worked to this end. Pattern sentences are presented , and then gen

eralization tables are given. These tables also serve as base frames for substitution drills. 

But here is one criticism to make-that is, not all the im portant points brought out in the 

Pattern Sentences or Dialogue are framed into the generalization tables. 

There are sufficient exercise materials in this textbook. All of these exercise materials 

seem to be effective. Through these exerc ises, what the students have learned will be re

inforced and the habit formation wi ll be expedi ted. Fur thermore, what has been taught 

inductively may be fin ally grasped deducti vely. These frequent exerc ises will also enable 

the teachers to eva luate the students' mastery of the lessons. 

This textbook has not been written for students of an y specific language backgrounds. 

So some of the ways of approach and emphasis are not adequa te from the view point of 

Koreans. Nevertheless in general the ideas and pr inciples behi nd this t ex tboo~{ are excel· 
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lent. But these excellent ideas and principles are not thoroughly reflected or applied in this 

textbook. I would not strongly recommend this book for Korean students. There are too 

many things that must be revised. The overall rating for this textbook, I would say, is 

"fairl y good." 
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