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ABSTRACT 

 

Effects of Perceived Paternal Parenting Styles and 

Communication Patterns on Children’s School Adjustment:  

Comparison between  

Multicultural and Non-multicultural Families 

 

 

Ah Reum Lee 

Department of Social Welfare 

Seoul National University 

 

 

The purpose of present study is to examine the difference in children’s school 

adjustment between multicultural and non-multicultural families and the effects of perceived 

paternal parenting styles and communication patterns on school adjustment of children from 

both family groups.  

Research questions are based on the ‘Marginal Man theory’ and ‘Family System 

theory’. They are as the following: 1) Is there a difference in school adjustment between 

children from multicultural and non-multicultural families?; 2) How are perceived paternal 

parenting styles and communication patterns associated with children’s school adjustment?; 

3) Is there a difference in the effect of perceived paternal parenting styles on children’s 

school adjustment between multicultural and non-multicultural families?; and 4) Is there a 

difference in the effect of perceived paternal communication patterns on children’s school 

adjustment between multicultural and non-multicultural families? 



ii 

 

The subjects of the present study are third to sixth grade children from multicultural 

families and non-multicultural families living in Jollanam-do. Data was collected using a self-

administered survey methodology. Thirty-four elementary schools in 3 rural areas and 4 urban 

areas in Jollanam-do cooperated with data collection for about two months from October to 

December 2011 and total of 353 children participated in the survey. Except for 74 

incomplete questionnaires, a total of 279 cases were analyzed by reliability analysis, frequency 

analysis, correlation, and multiple regression analysis by using SPSS 18.0 statistical package. 

The major findings of this study summarized as the following: First of all, family type 

(multicultural or non-multicultural family) was not found to be associated with children’s 

school adjustment. That is, there was no difference in children’s school adjustment between 

multicultural and non-multicultural families. 

Additionally, affectionate parenting style and paternal parenting style emphasizing 

self-control was found to have a statistically significant positive association with children’s 

school adjustment. Moreover, open communication pattern was found to have statistically 

significant positive relation to children’s school adjustment. Also, paternal problematic 

communication pattern was found to have a statistically significant negative association with 

children’s school adjustment. 

Lastly, some differences in the effect of paternal parenting styles and communication 

patterns on children’s school adjustment between multicultural and non-multicultural 

families were found by using explanatory analysis. Paternal parenting style emphasizing 

children’s self-control was found to be a predictor of children’s school adjustment in both 

groups. Achievement oriented parenting styles was found to have significant relation to 

school adjustment of children from multicultural families, while that was not found in 

another group. Furthermore, open communication pattern was found to be significant 

predictor of children’s school adjustment just in non-multicultural family group while 
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problematic communication pattern was found to be significantly related to children’s school 

adjustment just in multicultural family group. 

Based on the results, the present study suggests that government should spread the 

public education support that provides specific knowledge and childrearing skills to fathers 

and develop various approaches to encourage father’s participation in such program. 

Moreover, the service provider should reflect different needs of multicultural and non-

multicultural families in developing programs. Particularly that parenting education for 

fathers from non-multicultural families should focus on enhancing open communication 

skills while fathers from multicultural families are firstly required to manage and regulate 

problematic communication. Lastly, the other suggestion is to develop the relationship-

building program that father and child participate together. 

This study is meaningful as it is the first study which examined the association 

between paternal parenting styles and school adjustment among children from multicultural 

and non-multicultural families based on Family System Theory and Marginal Man Theory.  

However, this study still carries limitations. First, there are still dangers in 

generalizing findings because this study used a non-probability sampling method. Second, 

this study was unable to control mother’s parenting styles. Third, there is the possibility of 

occurring errors at each step in the survey process such as children’s socially desirable 

responding. Forth, the family-questionnaire was just in Korean. Hence these limitations 

should be overcome by future studies.  

 

Keywords: children’s school adjustment, paternal parenting styles, paternal 

communication patterns, multicultural family. 

Student Number: 2010-20136 
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1. INTRODUCTION 

 

1.1. Problem Statement and Research Objectives 

With the dramatic r ise in the number  of international marr iages
1
,  

the number  of mult icu ltural families
2
 with childr en has also been 

steadily r is ing in South Korea.  According to the Ministry of  

Education,  Science,  and Technology(2010),  the number  of students  

from mult icu ltural families in 2010 was 30,040,  a  21.4% r ise from 

2009 (n=24,745).  Moreover ,  as 78% of these students were r eported 

to be in elementary school,  researchers on mult icultural families  

have given much a ttention to childr en’s adjustment in elementary 

school.  

Since the first day of school,  children face numerous challenges in 

adjusting to a  new environment ,  including making new fr iends,  

abiding by the school rules, and master ing the academic practices.  

                                            
1 In the year 2011, the number of international marriages was 34,245. In 

particular , the marriages between Korean men and women foreigners 

accounted for  over 75% of the total international marriages (National 

Statistics Office report,  2011). 

2 In the presen t  study,  a  mul ticul tura l family is defined  as a famil y 

composed of a  Korean  fa ther ,  a  foreigner  mother,  and their  ch i ldren , 

fol l owing the defin i tion  in the previous r esearches  (An ,  2007;  Hwang & 

Park, 2010; Kim & Park,  2009).  
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They are also given cognitive,  emotional,  social,  and physical  

developmental tasks(Stevenson & Backer, 1987). Therefore,  successful 

adjustment in school can be understood as being able to successfully  

complete all these developmental tasks of school-age children.  

Furthermore,  proper adjustment in elementary school is significant  

because it  may contr ibute to the concerned children’s la ter school l ife 

and even to their  adulthood(Kim & Jang,  2007; Ladd et  a l ., 1996). 

Severa l recent studies  on childr en fr om mult icu ltural families  

have argued that  some childr en appeared to be ma ladjusted in school 

due to a  cer tain character ist ic  der ived from their  mother ,  such as 

dif fer ence in appearance or  lack of prof iciency in the Korean 

language(An & Lee, 2009; Jeong, 2011; Jun, 2008; Kim, 2006; Kim, 

2009; Kim & Park, 2010; Oh, 2005)..  Thus,  the government ’s r ecent  

concern with regard to mult icu ltural families has been extended t o 

the childr en’s school l ife.  

An important question ar ises at this juncture. Is there a  difference 

between children from multicu ltural and non-multicultural families  

with regard to school adjustment?
3
 According to some studies on 

multicultural families,  such differ ence may be associated with (1)  

                                            
3 This question is significant. If the level of a child’s school adjustment depends on the 

family type (multicultural family or not), the government should expand its related 

services, such as multicultural education, to children from non-multicultural families. 

Alternatively, children from multicultural families who have the problem of school 

maladjustment may be included in the existing service to improve their ability to adapt. 
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family type (multicultural or non-multicultural family) or  (2) other  

factors that have been explored in previous studies.  

The main idea of the margina l-man theory supports the first  

poss ib il ity.  That is,  childr en from mult icu ltural families may b e 

discr iminated against  by childr en from non-mult icu ltural families  

simply because they are from multicu ltural families,  which then 

results in such childr en’s school maladjustment problems.  

Empir ically,  ther e is very l it t le agreement that  a  group differ ence 

exists between the two groups in South Kor ea in terms of childr en’s  

school adjustment.  These f indings from prior  researches ,  however ,  

fai led to control the effects of the other  factors when explor ing the 

relationship between family type and children ’s school adjustment.  

Therefore,  it  is  necessary to determine if ther e is indeed a  differ ence 

in school adjustment  between childr en from multicu ltural families  

and those from non-mult icu ltural families.  

Second,  what are some other  factors beyond family type that  can 

explain the differ ence in school adjustment  between childr en from 

mult icu ltural families and those from non-mult icu ltural families? 

Numerous studies on Korean childr en have identif ied var ious factor s  

that  affect  childr en ’s school adjustment.  The factors ident if ied in 

previous studies can be class if ied into thr ee groups :                           

(1) socio-demographic factors such as childr en ’s gender ,  grade,  

region of res idence,  parents ’  ages,  household income,  and 
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poverty(Brooks-Gunn,  1997; Choi & Kim, 2008; Jang & Yoon,  2010; 

Jung & Moon,  2007; Kim, 2011; Kim & Kim, 2006; Yang & Moon,  

2009); (2) psychologica l factors such as self -esteem, self-efficacy,  

mot ivation to learn,  aggress ion,  and depression(Chu & Park, 2006; 

Lee,  2004; Lee & Lee,  2004; Park &Kang,  2005) ;  and             

(3) relationa l factors such as relationships  with teachers ,  fr iends ,  

and parents (Baek & Kwon, 2004; Do, 2008; Ha & Lee, 2009; Jung & 

Chang, 2009; Kang & Oh; 2008; Kingery, et,  al., 2011; Ladd et, al.,  

1996; Moon & Sim, 2011; NICHD, 1987; Park,  2011; Park, et, a l, 2007; 

Sturge-Apple & Cummings, 2010; Yu, et, al,. 2008) .  

In par ticular ,  numerous studies have r eported that  parents ’  

parenting styles  and parent -child communicat ion patterns wer e 

largely associated with childr en’s school adjustment .  Only a  handful 

of studies ,  however ,  have invest igated parents ’  child-r ear ing in 

mult icu ltural families (Kwak,  2008; Lee,  2007).  Such studies  

reported that  a  number  of for eigner  mother s showed diff icu lt ies  in 

guiding their  childr en’s studies and ass ignments due to their  lack of  

fluency in the Korean language(Ha,  2009; Lee,  2007; Oh,  2005).  

Furthermore,  Kwak(2008) r eported that  a  signif icant dif fer ence in 

parenting was found between mothers from mult icu ltural families  

and those from non-mult icu ltural families.  The foreigner  mothers  

appeared to be more inactive,  indiffer ent ,  and less r espect ive of  

their  childr en’s autonomy during their  interaction with their  childr en 
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compared with the Korean mothers.  Moreover ,  the for eigner  mothers  

seemed to hardly provide appropriate guidance to their  childr en for  

the la t t er’s tasks.  In the study conducted by Hor & Kwak (2011),  the 

foreigner  mothers were found to have had diff icu lty in 

communicating with their  toddler  childr en,  and the childr en from 

mult icu ltural families were found to have had diff icu lt y 

communicating with their  kindergar ten teachers ,  due to their  l imited 

Korea n prof iciency.  Based on such f indings,  Hor  & Kwak (2011)  

suggested that  (1) appropriate parent ing and parenta l coaching b e 

provided to childr en from mult icu ltural  families for  better  

adjustment in school ;  and (2) Korean fathers should par tic ipate in 

child-r ear ing as assistants to the mothers.  

Therefore,  this study paid attent ion to the Korean fathers in 

mult icu ltural families as the pr imary caregivers taking fu ll  

respons ib il ity for  br inging up their  childr en.  According to the family 

system theory,  which highlights mutua l interdependence among 

family members,  childr en’s behaviors cannot be understood apar t 

from their  parents ’  behaviors.  In par ticu lar,  the father’s parent ing 

contr ibutes to the childr en’s development and espec ia l ly inf luences  

the childr en’s ab il ity to cope with cer tain s ituations and 

relationships outs ide the family,  whereas the mother ’s parent ing 

funct ions as a  haven of safety and serves to t ie the childr en to the 

family(NICHD, 1987).  Thus,  examining the relat ionship between the 
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father  and the child will foster  unders tanding of childr en’s  

behaviors in school.  Empir ically,  severa l  studies conducted over  the 

last  few decades have reported a  pos it ive effect  of the father ’s  

involvement in parent ing on the child’s  development .  

In relation to the school adjustment of childr en from non -

mult icu ltural families,  the paternal parent ing and communication 

styles have a  bear ing on the childr en’s school adjustment.  Among 

the studies that  have thus far  been conducted on mult icu ltural  

families,  however ,  ther e have been only thr ee on this subject .  In the 

previous r esearches,  the affectionate parent ing style of the Korean 

fathers in mult icu ltural families was found to be associated wit h 

better  school adjustment  on the par t  of the childr en.  Moreover ,  

fathers from multicu ltural families were found to use r efusa l and 

host i le parent ing styles more compared to fathers from non-

mult icu ltural families (Lee,  2010).  

Such studies are s ignif icant as they were the f irst  a t tempts to 

explore the association among paternal pa rent ing styles,  paterna l 

communication patterns ,  and childr en’s school adjustment.  They 

have two limitations ,  however,  in t erms of satisfying the 

requir ements of validity and reliabil ity.  

The f irst  l imitation of the pr evious r elated l i terature is that  none 

of the studies that  examined the association between paterna l 

parenting styles and school adjustment of childr en from 
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mult icu ltural families employed an established theory.  Moreover ,  

a lthough a signif icant effect  of the fathers ’ communication patterns  

on the childr en’s school adjustment was found in non -mult icu ltural  

families,  ther e has been no study that  tr ied to explore such 

relationship in mult icu ltural families.  

This study will provide foundat ion knowledge on the 

ma ladjustment problem of childr en and on the father ’s role in their  

childr en’s school adjustment in both mult icu ltural and non -

mult icu ltural families.  Towards this  end,  the present study aimed t o 

investigate (1) the differ ence in school adjus tment between childr en 

from mult icu ltural and those from non-multicultural families ;  (2) the 

association between perceived paternal parent ing styles and 

communication patterns and childr en’s school adjustment
4
;  and (3)  

the differ ence in the effect  of perceived paterna l parent ing styles  

and communicat ion patterns on childr en's school adjustment  between 

mult icu ltural and non-multicu ltural families via  exploratory analys is .  

The data ,  obtained from 279 cases collected in Jeollanam-do via  

survey r esearch,  were used for  mult ivar iate regression analys is.  

 

 

                                            
4  To achieve the first and second aims, children from both multicultural and non-

multicultural families were analyzed. 
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1.2. Research Questions
5
 

Based on the object ives  of the research presented ear l ier ,  the 

present study will address the following four  research quest ions.  

 

Research Question 1: Is there a  differ ence in school adjustment  

between childr en from mult icu ltural and 

non-mult icu ltural families?  

 

Research Question 2: How are perceived paternal parenting styles and 

communication patterns associated with 

children’s school adjustment?  

 

Research Question 3: Is there a difference in the effect of perceived 

paternal parenting styles on children ’s school 

adjustment between multicultural and non-

multicultural families?   

 

Research Question 4: Is there a difference in the effect of perceived 

paternal communication patterns on children’s 

school adjustment between multicultural and 

non-multicultural families?   

 

 

                                            
5 This study will address research question 3 and 4 by using an exploratory analysis. 
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2. LITERATURE REVIEW AND 

THEORETICAL BACKGROUND 

 

2.1. Family Type and Children’s School Adjustment 

After  star t ing elementary school,  childr en’s life is center ed 

around the school whereas before they l ived around the family.  At  

that  t ime they face numerous cha llenges in adjusting to a  new 

environment including making new fr iends ,  conformity to school 

rules,  master ing academic practices.  Also,  school provides cognit ive,  

emot iona l,  social,  and phys ical developmental tasks to childr en 

through var ious activiteis(Stevenson & Backer,  1987).  That is,  

adjustment in school can be understood that  they successfu lly  

complete such developmental tasks of school age  childr en.  In 

par ticular,  adjustment in elementary school is signif icant matter  for  

childr en because it  may contr ibute to childr en’s la ter  school l ife and 

even their  adulthood(Kim & Jang,  2007; Ladd,  et  a l,  1996).  This  

sect ion will def ine childr en’s school  adjus tment and explain the 

effect  of family type (mult icu ltural or  non-mult icu ltural family) on 

childr en’s school adjustment based on ‘Marginal Man theory ’ .   
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 2.1.1. Defining Children ’s School Adjustment  

Biologica l meaning of adjustment is the progress i vely 

modif ication process of individuals to environmental force.  

Borrowed from biology,  psychological def init ion of adjustment is  

the behavioral process of ba lancing between the individual’s needs  

and environmental obstacles(Sarbin,  1940).  According to Pia get,  the 

adjustment is reached by two processes: 1) adjustment as  

‘assimilat ion’ mean ing the pass ive conformity of individua ls to 

phys ical,  socia l,  and cultural environments;  2) adjustment as 

‘accommodat ion’ mean ing that  individuals manipulate the 

environment  to be sat isfying to him.  Moreover ,  those two 

perspect ives of adjustment are not mutually exclus ive,  but inter -

related(Hinshaw, 1962 ,  Kwon & Kim, 2005,).  When individua ls  

successfu lly dea l with a  stressfu l enviro nment through the two 

processes of assimilation and accommodat ion,  they will reach a  

‘healthy adjustment status(Kim, 1993).’ As Ko(2002) suggested,  

since it  is  imposs ible to r each a  perfect  adjus tment or  ma ladjustment ,  

the adjustment of individuals should be examined on a  spectrum.  

Based on the def init ion of adjustment previous ly ment ioned,  

childr en who are successfu lly adjusted to school appear  to maintain 

amicable r elationship with teachers and school fr iends,  conform wit h 

the school rules,  and act ively par tic ipate in all classes(Jung,  1999 ;  

Kim, 1993).   
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Previous l it eratur e has def ined the concept of school 

adjustment using factors.  For  example,  in Min(1991)’s studies,  

school adjustment was composed of 5 factors such as relat ions wit h 

fr iends,  t eacher ,  academic activity,  conformity to rules,  and school 

events while Kim(1998) included par tic ipat ion in class,  satisfact ion 

of school l ife,  academic achievement,  and problem behaviors for  

school adjustment.  In Kim(2000)’s study,  school adjustment  was  

defined by using f ive factors such as school environment,  school 

teacher ,   school class,  school fr iends,  and school l ife were included 

(Kim, 2000).  Thus,  this study will adopt Kim(2000)’s def init ion of  

school adjustment us ing school environmental r elated adjustment,  

school t eacher  related adjustment,  school instruct ion r elated 

adjustment,  school fr iends related adjustment,  and school l if e 

related adjustment.  These f ive sub -scales are def ined as follows .  

1) School environmental  related adjustment : the degree of  

managing children’s needs and stress related school environment by 

conforming and modifying the school environment.  

2) School teacher related adjustment : the degree of managing 

children’s needs and stress related to school teachers by 

understanding their  relationship with teachers.   

3) School instruction related adjustment : the degree of  

managing children’s needs to instruction and stress related to all  

classes by correctly performing all tasks during classes.  
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4) School friends related adjustment : the degree of managing 

children’s needs and stress to relationships with school fr iends by 

understanding how to maintain amicable relationships with fr iends.   

5) School li fe related adjustment : the degree of conforming to 

the rules of school,  par t icipating in events of school,  prepar ing for  

school classes, and checking notice board of school.  
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2.1.2.  Marginal Man Theory
6
 

Some studies on childr en from multicu ltural families have 

reported a  group differ ence in childr en from mult icu ltural and non-

mult icu ltural families.  However,  it  is  necessary to invest igate 

whether  this differ ence in school adjustment between the two groups  

is simply because of family types (mult icu ltural or  non -mult icultura l  

families) or  because of the other  factors.   

Marginal man theory,  as conceived by Park(1928) and 

elaborated by Stonequist(1931),  provides a  theoret ica l framework 

for  the pr esent study that  a imed to examine the group differ ence of  

school adjustment  between childr en from mult icu ltural families and 

non-mult icu ltural families.   

Though the theory of ‘marginal man’ has never  been 

introduced to studies on mult icu ltural families
7
 in Korea so far,  a  

number  of for eign studies have adopted this theory to account for  

the psychological and social ma ladjustment of i ndividua ls who 

belong to two cultur es,  especia lly mixed race person(Campbell & 

Egger ling-Boeck,  2006; Choi,  et  a l,  2006; Cheng & Klugman,  2010 ;  

Cooney & Radina ,2000; Herman,  2009; LaFeromboise et ,  a l. ,  1993, 

Milan & Keliley,  2000; Wha ley & Francis,  2006).   

                                            
6 Basically, major ideas of the marginal man theory are adopted from Park(1928)’s article.  

7 In the present study, the multicultural family is defined as the family that formed via 

international marriage, including a Korean father, a foreign mother, and their children.  
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Park(1928) introduced the concept of ‘marginal man’ to 

explain the change process of b i -racia l individua ls,  meaning those 

who belong to two cultural groups without  feeling identif ied with 

either  group.  Margina l man from bir th begins to contact  two 

differ ent cu ltur es such as histor ica l tradit ions,  languages,  mora l  

codes,  or  religions.  Then,  he tends to f ind h imself on the margin of  

each culture,  rather  than being a  member  of  each single race group 

due to racial pr ejudice (Goldberg,  194 1).  After  that ,  his margina l 

status and exper iences of reject ion by each group lead to socia l and 

psychologica l ma ladjustment(Ca mpbell & Egger ling-Boeck,  2006).  

In fact ,  Kim(2006) r eported that  childr en from multicu ltural families  

in Korea were suffer ed from discr imination by others due to the 

racial prejudice.  

However,  Goldberg(1941) disagreed with Park(1928).  

According to his argument,  individuals who l ived within two 

cultur es do not inevitab ly suffer  from negat ive psychological effects  

of being a  margina l man.   

Empir ically,  ther e are conflict ing f indings on whether  b i -racia l  

ident ity leads to diff icu lt ies in mental and socia l adjustment.  Some 

studies found no s ignif icant diff icult ies for  bi -racia l  

respondents(Ca mpbell & Egger ling-Boeck,  2006; Herman,  2004),  

while others found negat ive mental health and adjustment outcomes  

for  bi-racial adolescent(Cheng & Klugman,  2010; Choi,  et  a l,  2006; 
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Cooney & Radina ,2000; Milan & Keliley,  2000; Wha ley & Francis,  

2006).   

Despite the lack of cons istent f indings,  the theory of margina l 

man highlight ing the discr iminat ion by s ingle race group is useful to 

explain the differ ence in school adjustment  between childr en from 

mult icu ltural and non-mult icu ltural families  in Korea .  In fact ,  

according to Jun(2008) ’s r esearch,  many students from mult icu ltural  

families have exper ienced the discr iminat ion by students from non -

mult icu ltural families in school s imply because their  mother  or  

father  is for eigner,  resu lted in ma ladjustment  problems in school.  

 Therefore,  the pr esent study hypothes izes  that  there is t he 

differ ence in school adjustment between mult icu ltural and non -

mult icu ltural families .  
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2.1.3.  Literature Review of the Effect of Family Type in  

Children’s School Adjustment  

As elementary students from mult icu ltural families to increase,  

cons iderable attent ion has been devoted to studies on their  school 

adjustment.  Previous r esearchers have r eported that  childr en from 

mult icu ltural families are l ikely to have more diff icu lt ies  at  school 

compared to childr en of non-mult icu ltural families due to the mult i -  

cultural character ist ics of their  families(Kim,  2006; Oh,  2005).  

 Empir ically,  factors related to 'mixed race or  mixed cultur e'  

such as a  pos it ive att itude towards b i -culture,  mother ’s country of  

or igin,  childr en's level of Korean,  a  mother 's fluency in Korean,  

differ ent appearance from others are found to affect  childr en's  

school adjustment(An,  2007; Jun & Shin,  2008; Jung,  2006 ; Kim & 

Park,  2009; Oh,  2005).  

The quest ion now ar ises : Is there a dif ference in school  

adjustment between children from multicultural families and non -

multicultural families?  Unfor tunately,  previous studies hardly 

provide the answer,  since they have ma inly explored the factors that  

affect  school adjustment within a  group of childr en from 

mult icu ltural families,  rather  than between  the two groups.   

In order  to invest igate the effect  of family type in childr en’s  

school adjustment,  lit erature r eview on compar ative studies of  

childr en’s school adjustment was conducted.  
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There is very l it t le agreement that  childr en’s school 

adjustment differs by family type.  For  studies with childr en,  Some 

studies found no signif icant differ ence in overall school adjustment  

between childr en from mult icu ltural families and non -multicu ltural  

families(Lee,  2008; Lee,  2009; Lee,  2010) while others found 

negat ive adjustment  in school instruct ion,  peer  relat ionship,  

conformity to school rule,  inter est  in school,  school l ife elastic ity,  

and academic achievement for  childr en from mult icu ltural  

families(Choi,  et  a l,  2011 ; Jeoung,  2011; Kim, 2009; Park,  2011)  

In r elat ion to statist ical analys is,  pr evious  studies mostly used 

t-t est  is  comparing the two groups.  However,  informat ion obtained 

by t-t est  is  unable to control the factors that  affect  childr en ’s school 

adjustment .  Therefore,  the present study will  include the family type 

as a dummy var iable in the mult ip le regress ion analys is in order  to 

test  the effect  of the family type on childr en’s school adjustment ,  

while holding other  factors constant .  
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2.2. Perceived Paternal Parenting Styles,  

Communication Patterns and Children’s  

School Adjustment 

 

 2.2.1. Father’s Parenting and Children ’s Development 

In Korea, fathers have taken a secondary role in parenting ,  

while mothers have typically been children’s pr imary caregivers .  As 

mothers have gained more opportunity to participate in the labor 

market,  the social concern with father’s responsib ility for  parenting 

has been growing(Cabrera et a l, 2000). Despite mother’s desire for  

fathers’ parenting,  the rate of fathers’ part icipation in childrear ing is 

st ill lower  than mother’s needs(Jang & Kim, 2002).   

Before 1970’s, following the social recognition toward 

parenting,  very few attempts have been made to examine the effect  of  

paternal parenting on children’s development compared to the 

inf luence of mothers on children(Flouri,  200 8). However , over  the 

past few decades, a  considerable number  of studies have reported the 

posit ive effect  of father’s involvement in parenting on child 

development(Bronte-Tinkew et  a l. 2008; Lamb, 1981). In particular,  

father’s involvement in parenting was found to have an association 

with children’s gender  role development (Parke,  1979),  cognitive 

development(Parke,  1995, Ziegler ,  1979; Lamb, 1981),  moral 



１９ 

 

development(Jung & Choi,  1992), and sociality development(Bigner , 

1979; Choi & Jung,  1995). Based on these findings,  several studies  

have highlighted the particular effect  of father in child 

development(Flouri,  2008, Hyun, 2004).  

Though severa l studies have been published  on the inf luence 

of father ’s parenting on childr en’s development in Korea,  very few 

researches provides established theory to explain the r elationship  

between father  and child.  To overcome the l imitat ion of pr evio us  

Korean studies,  the pr esent study adopt Family System T heory to 

explain the effect  of father ’s parent ing styles and communication 

patterns on childr en’s school adjustment.      
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2.2.2.  Family System Theory  

Since the “Family system theory”,  applying specifics of systems 

theories to family,  was introduced in 1940’s, parent education experts 

have employed it  to account for the effect of parents’ parenting 

qualit ies in children’s development (Bigner,  1979 ;  Lee,  2010).  

Basically, the theory suggests a perspective of the family as a  

system. With several pr inciples such as interdependence,  patterns, 

multi-finality,  and interdependency with other  systems outside the 

family,  the family system theory provides a framework to explore how 

fathers’ parenting styles and communication patterns may influence 

children’s school adjustment.   

Family system theory was mainly explained by several key 

principles and rules as following(Cho, et a l, 2006; Cox & Paley, 1997): 

First, the pr inciple of wholeness and order refers that family 

system as a whole is greater  than the sum of  its par ts and has ideas 

that family is unable to be understood simply from the combin ing 

each part such as individual family members.  Thus, in order  to 

understand the relationship between father  and child,  much attention 

should be given in interactions or communication patterns between 

father  and child instead of individual’s character ist ics.   

Second,  according to the pr inciple of hierarchical structure ,  

family as a system is composed of relationships as subsystems such as 

parents-child relationship,  sibling relationship, which includes their  
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own subsystems such as a father, a mother, and a child.   

Third pr inciple of circular causali ty or  interdependence means 

that a change of a family member is caused by and causes other family 

members’ change. That is, children’s behaviors might have been 

affected by their parents’ parenting styles or communication patterns 

since they were born. According to this principle, children’s behavior  

such as adjustment behavior cannot be understood in isolation from one 

another.  

Fourth, the pr inciple of multi-f inali ty or equifinali ty refers that 

the same cause can lead to differ ent outcomes  or that different c auses 

can lead to same outcome.  According to multi -finality,  maladjusted 

children at school can overcome or  worsen this suffer ing by parents’ 

parenting style.     

Fifth pr inciple is pattern within the family system, which may 

be understood as a way to inter act  with each other.  Unique pattern of  

the family have a function to control and predict  reciprocal behaviors 

among family member.  The difference of paternal parenting styles and 

communication patterns leads to var ious quality of interaction 

between father  and child.  Moreover,  family rules of each family can 

also regulate or  organize the interactions within the family system.   

Next, the pr inciple of self-stabilization  or  self-organization  

allows the family system to maintain homoeostasis. Self -stabilization 

refers to the ability to compensate for  changing conditions in the 
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environment by making coordinated challenges to the internal 

workings of the system. Conversely,  self -organization means the 

ability of open and living systems to adapt to challenge to the 

exist ing system.   

Lastly, Cox & Paley(1997) referred interdependency with other 

systems outside the family. This means that the effect  of family 

relationships reaches not only across generations but also to systems 

outside the family,  which explains  how the relationship between 

father and child within a family system may affect  children’s school 

life.        

In short, paternal parenting styles and communication patterns  

of each family,  which are formed differently,  can be explained by the 

pr inciple of pattern. Also,  with the pr inciple of interdependency , how 

father ’s parenting styles and communication patterns affect  children’s  

behavior  can be answered.  Moreover,  the pr inciple of interdependency 

with systems outside the family  is  helpful for  understanding the 

association between the fathers’ parenting,  communication and 

children’s school life.      
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2.2.3.  The Effect of Perceived Paternal Parenting Styles 

on Children’s School Adjustment  

2.2.3.1. Defining Perceived Paternal Parenting Styles  

Parents’ behaviors have great  meaning for  childr en’s  

development since childr en have learned how to behave and 

communicate with someone else through parents’ behaviors or  

att itudes as they grow up.  Res earchers  who invest igated the 

relationship of parent ing and childr en’s development have grouped 

parenting behaviors or  at t itude into related clusters,  which is called  

parenting styles(Baumr ind,  1991; Becker,  1964; Shaefer,  1965).  I n 

general,  parenting styl es was known as cons istent patterns to which 

parents interact  with their  childr en(Baumr ind,  1991).    

According to previous studies,  effect ive paterna l parenting 

styles ar e s ignif icant ly associated with childr en’s var ious  

developments such as persona lity,  b ehaviors,  problemat ic behaviors,  

socia lity,  gender  role,  self -esteem, self-concept,  academic 

achievement,  fr iendship,  and school adjustment (Dornbusch et  

a l. ,1987; Furnham & Cheng,  2000; Kim & Yoo,  2002; Kim, et  a l,  

1995; Ko & Kim, 2002; Lee & Kim,  2009; N ICHD, 2004; 

Roopnarine,  et  a l,  2006; Sharabany,  et  a l,  2008; Turner,  et  a l,  2009 ).   

Regarding the assessment of parent ing styles,  s ince people 

behave in a  manner  which is cons istent with the way they perceive 

themselves (Comb & Syngg,  1949) ,  ther e might be a  differ ence 



２４ 

 

between parenting att itude ‘perceived by childr en’ and ‘perceived by 

parents’(Kwon,  2009).  For  example,  even if parents use effect ive 

parenting skil ls to their  childr en,  childr en could negat ively perceive 

such parent ing styles and vice versa.  Also,  childr en ar e l ikely t o 

behave in a  way they view themselves.  In Kwon(2009)’s study on 

comparing parent ing att itudes perceived by parents and childr en,  

parents were found to perceive their  parenting att itude mor e 

pos it ively than their  childr en.  Moreover,  a  number  of r esearchers  

used childr en’s self -r eport  to measure parenting styles when 

explor ing childr en’s behavior(Hwang & Park,  2010; Jo & Lee,  2008;  

Kim & Jang,  2007; Kim & Kim, 2011; Lee,  2010).  Therefore the 

present study will measure paternal par ent ing styles based on 

childr en’s self-r eport .     

Parent ing styles are class if ied into several styles,  which 

provide more meaningful informat ion such as differ ent effect  of  

parenting styles on childr en’s development.  The major ity of  

published studies on pa rent ing styles have used parent ing styles  

delineated by Baumr ind(1991) in for eign l it erature,  while most  

Korean studies have adopted parent ing styles grouped by 

Schaefer(1956).   Baumrind(1991) classif ied thr ee parent ing styles  

as authoritar ian style,  authoritat ive style,  and permiss ive style,  

based on the degree of ‘parental r esponsiveness to child’s needs’ and 

‘parental demandingness on the child’s behaviors’ in parent ing.  On 
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the other  hand,  Schaefer(1956) suggested four  parent ing styles  

der ived from two d imens ions which were labeled 1) Love  versus  

Hostil i ty  and 2) Autonomy  versus Control .  In Korea,  while a  few 

studies classif ied their  own parenting styles (Do,  2005),  most studies  

tended to uti l ized a  Korean version of the scale for  measuring the 

parenting s tyles based on Shaefer (1956)’s  parent ing styles (Han,  

1980; Oh & Lee,  1982; Park & Kim, 2009).      

Following the tendency of Korean studies,  the pr esent study 

will adopt Schafer(1956)’ parent ing styles that  ha ve been tested for  

validity by Becker (1964)  and will use Oh & Lee(1982)’s scale for  

parenting styles  based on Shaefer (1956) ’s parenting styles  in order  

to measure the perceived paterna l parent ing styles .  According to Oh 

& Lee(1982),  this scale is able to eva luate four  parent ing styles  

based on four  dimens ions : 1) Love versus  Hosti l i ty,  2)  Self-contro l  

versus  Restriction,  3)  Achievement versus  Non-achievement,  and  4)  

Rationali ty versus  Non-rationali ty  
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2.2.3.2. Literature Review of the Effect of Perceived Paternal  

Parenting Styles on Children’s School Adjustment  

Since the last  few decades,  severa l Korean studies have 

reported the inf luence of paternal parent ing styles on childr en’s  

school performance,  indicating  effect ive paterna l parent ing styles  

such as affectionate,  support ive,  and appropria te control parent ing 

style have r epeatedly shown to be associated with childr en’s better  

school related performance.   

In the pr esent study,  l it erature r eview on the association 

between paterna l parent ing styles and school performance of  

childr en and adolescents was conducted.  [Table 2 -1] pr esents the 

effect  of paterna l parenting styles on school performance of childr en 

and adolescents.  

The school adjustment var iable has been widely measured t o 

examine  childr en’s school r elated per formance more in Korea,  

whereas specif ic and var ious var iables such as grade,  academic 

achievement,  peer  relationship has been analyzed to invest igate 

students’ school l ife in for eign l it eratur e.  

Previous studies have ma inly used following parent ing styles  

in the ana lyses : affect ionate style,  supportive style (or  accept  

related style),  achievement or iented style (or  encourage related 

style),  author itat ive style (or  self -control/autonomy style),  

ra t ionality r elated style,  author itar ian style (or  reject ion/control  
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related style),  permiss ive style.   

According to pr evious r esearches,  as father s use affect ionat e 

parenting style,  childr en are more l ikely to adjust  to school l ife(Do,  

2008; Ha & Lee,  2009).  The r eason is because childr en who have 

continuous ly experienced warmth from fathers may use affect ionat e 

behaviors and pos it ive att itudes in school.  Moreover,  father ’s  

sensit ive,  support ive behaviors and father ’s  at t itude to ma inta in an 

emot iona lly int imated r elationship with their  childr en was found t o 

pos it ively inf luence childr en’s sch ool adjustment (NICHD, 1987).   

Author itat ive parents are highly r espons ive to childr en’s  

desir e and also very demanding for  childr en’s behaviors(Baumr ind,  

1991).  Such parent ing style is known as the most effect ive parent ing 

style in childr ear ing,  because a uthor itat ive fathers tend to be 

asser t ive,  support ive,  and r espectfu l rather  than r estr ict ive and to 

provide explanation in order  to encourage their  childr en become 

respons ib le and self -regulated(Sharabany,  et  a l,  2008).  This  

authoritat ive parent ing style was found to pos it ively affect  var ious  

school performances such as adolescents ’ self -r eported grade,  

academic per formance of immigrant childr en and college students,  

boys’ fr iendships in same sex - int imacy(Dornbusch,  et  a l,  1987;  

Roopnarine,  et  a l. ,  2006; R oopnarine,  et  a l . ,  2008; Turner,  et  a l. ,  

2009).  

Similar  to authoritat ive fathers,  fathers who use self -contro l  
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parenting style t end to allow their  childr en to make their  own 

decis ion by themselves based on trust .  According to Chang(2011),  

father ’s autonomy  granting r elated parenting style has a  posit ive 

relation with childr en’s school adjustment.   

Regarding father ’s achievement or iented pa rent ing styles,  as  

fathers show the achievement or iented behaviors or  at t itude to their  

childr en,  childr en are more like ly to ma intain amicable r elationships  

with fr iends and teacher  at  school(Do,  2008; Ha & Lee,  2009).  In 

addition,  Ha & Lee(2009) reported that  father ’s parent ing style 

based on rationa lity was found to have a  signif icant effect  in 

childr en’s education adjus tment and school rule adjustment.   

Conversely,  childr en who felt  their  fathers used restr ict ive or  

authoritar ian parent ing style ar e less l ikely to adjust  to school,  or  to 

get  higher  grade (Chang,  2011; Dombusch,  et  a l,  1987).  Moreover,  

as fathers put the pressure on childr en to conform to the parent ’s  

expectation,  childr en appear  to have higher  level of performance -

avoidance goals,  which r efers to the desire not to appear  less  

competent than others when childr en take unfamiliar  tasks(Duchesne 

& Ratelle,  2010).   

So far,  the pr esent studies have seen the effect  of fathers ’ 

parenting styles on childr en’s school related adjustment.  In short ,  

fa thers’ pos it ive parent ing styles such as support ive,  affect ionate,  

authoritat ive,  and respectfu l parenting styles  tend to be related wit h 
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childr en’s better  performance at  school,  while negat ive att itude or  

behaviors on their  childr en keep them from better  school adjustment.      

However,  previous studies have ma inly focused on Korean,  

non-mult icu ltural families whereas l it t le a t tent ion has been given t o 

the inf luence of Korean father ’s parent ing styles on school 

adjustment of childr en from mult icultural families.  Therefore,  main 

contr ibut ion of this study will be to extend the range of research 

subjects to childr en from mult icu ltural families .
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[Table 2-1] The Effect of Perceived Paternal Parenting Styles on Children’s School Performance 

Researcher data for analysis Independent variable Dependent variable Finding 

Bednar & Fisher 

(2003) 

262 adolescents 

(age from 15 to 22) 

Parenting Styles(PS) 

 

- authoritative PS 

- authoritarian PS 

- permissive PS 

- neglecting-rejecting PS 

Decision-Making assistance 

In moral, informational, 

and social decision making. 

- peer assistance 

- parents assistance 

- other adults assistance 

[ In moral decision ] 

1) Authoritative PS → peer assistance (+) 

 

[ In informational decision ] 

2) Permissive PS → peer, parents, other adults 

 assistance (+) 

3) Authoritative PS → peer assistance (-) 

Chang (2011) 
318 children from 

fifth, sixth grade 

Parenting Styles (PS) 

 

- autonomy granting related PS 

- psychology control related PS 

School Adjustment 

1) Autonomy granting parenting  

→ school adjustment (+) 

2) Psychology control parenting  

                → school adjustment (-) 

Choi (2009) 
478 children from 

fifth, sixth grade 

Parenting Styles (PS) 

 

- acceptance – rejection related PS 

- autonomy – control related PS 

- expectation for achievement  

  related parenting style 

 School Adjustment 

 

- environmental adjustment 

- teacher adjustment 

- instruction adjustment 

 - friend adjustment 

 - school life adjustment 

 1) parenting styles → school adjustment (+) 
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[Table 2-1] The Effect of Perceived Paternal Parenting Styles on Children’s School Performance 

Researcher data for analysis Independent variable Dependent variable Finding 

Do (2008) 
236 children from 

fifth, sixth grade 

Parenting Styles 

 

- autonomy related parenting 

- affection related parenting  

- encourage related parenting  

- interest related parenting  

School Adjustment 

 

- teacher adjustment 

- peer adjustment 

- education adjustment 

- school rule adjustment 

1) Affection parenting → school adjustment (+) 

2) Encourage parenting → peer adjustment (+) 

Dornbusch, et al 

(1987) 

7836 adolescents 

from high school 

Parenting Styles 

 

- authoritative parenting style 

- authoritarian parenting style 

- permissive parenting style 

 

[Group : Black, Hispanic, Asian] 

Self-reported grade 

[ In all group ] 

1) Authoritarian PS → Self-reported grade (-) 

 

[ In Black group ] 

2) All parenting styles → Self-reported grade (-) 

 
 

Duchesne & Ratelle  

(2010) 

498 children  

from sixth grade 

Parenting Styles(PS)  

 

- involvement related PS 

- control related PS 

 Mastery goals 

 

- performance-approach 

 goals 

- performance-avoidance 

 goals 

1) Involvement related parenting style 

→ mastery goals (+)   

performance-avoidance goals(-) 

2) Control related Parenting style 

→ performance-avoidance goals (+) 
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[Table 2-1] The Effect of Perceived Paternal Parenting Styles on Children’s School Performance 

Researcher data for analysis Independent variable Dependent variable Finding 

Ha & Lee (2009) 
300 children from 

fourth to sixth grade 

Parenting Styles (PS) 

 

- love – hostility PS 

- self-control – rejection PS  

- achievement-nonachievement PS 

 - rationality-nonrationality PS 

School Life Adjustment 

 

- teacher adjustment 

- peer adjustment 

- education adjustment 

- school rule adjustment 

1) Affectionate PS → school life adjustment (+) 

2) achievement oriented PS 

→ peer adjustment (+), 

 teacher adjustment (+) 

3) rationality PS 

→ education adjustment (+),  
 

school rule adjustment (+) 

NICHD 

(1987) 
648 children  

Parenting Styles 

 

- father’s parenting behavior 

- father’s parenting belief  

School Adjustment 

1) Sensitive, supportive behavior of their  

children’s autonomy → school adjustment (+) 

2) Maintaining an emotionally intimated 

 relationships → school adjustment (+) 

Roopnarine, et al. 

(2006) 

70 parents, toddler 

from immigrants 

Parenting Styles (PS) 

 

- authoritative PS 

- authoritarian PS 

- permissive PS 

Academic performance 
1) authoritative parenting style  

→ academic performance (+) 
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[Table 2-1] The Effect of Perceived Paternal Parenting Styles on Children’s School Performance 

Researcher data for analysis Independent variable 
 

Dependent variable 
Finding 

Sharabany, et al. 

(2008) 

723 students 

(age from 11 to 18) 

Parenting Styles (PS) 

 

- authoritative PS 

- authoritarian PS 

- permissive PS  

 

[Group : male, female] 

 Intimate Friendships 

 

- same-sex intimacy 

- other-sex intimacy 

[ In male group ] 

1) authoritative PS → same-sex intimacy (+) 

Turner, et al. 

(2009) 

264 students 

from college 

Parenting Styles (PS) 

 

- authoritative PS 

- authoritarian PS 

- permissive PS  

 

Academic performance 1) authoritative PS → academic performance (+) 
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2.2.4.  The Effect of Perceived Paternal Communication  

Patterns on Children ’s School Adjustment 

2.2.4.1. Defining Perceived Paternal Communication Patterns   

The word of communication der ives from Lat in wor d 

“Commubis”,  meaning to share.  The communicat ion is genera lly 

known as the process of reaching mutual understanding by 

transmitt ing information from one person to another,  which includes  

verbal and non-verbal communications(Pearce & Brommel,  1971).  In 

the aspect of shar ing information and transmitt ing feeling,  emot ions  

and att itudes to each other,  communication plays a  signif icant role 

within family members(Baek & Kwon,  2004) .  In par ticu lar,  parents’ 

communication patterns have a  great  meaning s ince childr en tend to 

create their  own communication patterns by learning the way to 

communicate with someone else from parents(Lee & Kim, 2000).  

According to previous studies,  parents’ open communication 

pos it ively affects adolescents’ cognit ive,  socia l,  and psychologica l  

development(Kim, et  a l,  2005; Lee & Kim, 2000; Steinberg,  1981).   

According to Combs  & Syngg(1949),  since people behave in a  

manner  which is cons istent  with the way they perceive themselves,  

ther e might be a  differ ence between parent’s communication 

‘perceived  by childr en’ and ‘perceived by  parents’.  The present  

study will assess father ’s communication patterns based on 

childr en’s self-rating,  since several r esearchers argue that  
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communication perceived by childr en is more l ikely to associate 

with childr en’s behaviors compared to the communicat ion perceived  

by fathers(Barnes & Olson; 1982 ; Kim, et  a l,  2005).   

Researchers have class if ied communication patterns  

differ ent ly.  Bernstein(1971),  Gordon(1975),  Barnes & Olson(1982),  

and Satir (1983) are known as representative scholars who ident if ied 

communication patterns.  [Table 2 -2]  summarizes their  

communication patterns  and their  proper ties.  They commonly 

suggested two dist inct  communicat ion patterns,  including pos it ive 

and negat ive communication.  Pos it ive type of communicat ion is  

represented as clear,  honest ,  reciprocal and open communication 

patterns while negative communication shows confused,  contradict ,  

unilateral and closed patterns.    

The present study adopt Barnes & Olson(1982)’s  

communication patterns  s ince cons iderable studies on father -child 

communication have used Barnes & Olson(1982)’s communication 

patterns that  were class if ied based on the family funct ioning.  

Proper ties of open and problemat ic communication pattern are as the 

following.   
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[Table 2-2] Classification of Communication Styles  
 

researcher criterion 

communication patterns 

positive 

communication 

negative 

communication 

Bernstein(1971) 
distribution 

of decision making 

person-oriented 

: open 

position-oriented 

: closed 

Gordon (1975) main agent I-message You-message 

Barnes & Olson 

(1982) 
family functioning open problematic 

Satir (1983) maturity functional dysfunctional 

properties 
clearness, honesty, 

reciprocity, openness 

confusion, contradiction 

unilateralness, closing 

 

Open family communication means that  parents and child ar e 

will ing to share messages clear ly and to honest ly transmit their  

exper iences,  emot ions to each other.  Conversely,  problematic  

communication is r eferr ed as that  parents  and child hes itate to 

interact  and transmit contradicted messages to each other.  Also 

parents who used problemat ic communicat ion tend to ta lk negat ively 

and to cr it ic ize childr en’s behaviors.   
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2.2.4.2. Literature Review of the Effect of Perceived Paternal  

Communication Patterns on Children’s School Adjustment  

Relatively substantia l a t t empts have been made at  the 

communication patterns between a  mother  and a  child so far,  

compared to father ’s communication with their  child.  However,  

Steinberg(1981) proposed that  maternal and pate rna l communication 

patterns with their  child should be separately observed s ince the 

child’s interact ion differs between materna l and paterna l 

relationships.  Rather,  according to Lee & Lee(2004),  the inf luence 

of father ’s communicat ion on childr en’s school  adjustment was  

found to be greater  than that  of mother ’s communicat ion.   

Based on these f indings,  several studies highlight the 

par ticular  effect  of father  in the development of cer tain aspect of  

child behavior  due to the fathers’ dis t inct  phys ica l,  socia l  

experience from mothers’ exper ience (Flour i,  2008).  

In the pr esent study,  l it erature r eview on the association 

between paterna l communication patterns and school adjustment  was  

conducted in studies on adolescents  as well  as childr en,  due to the 

lack of s tudies focus ing on childr en.  [Table 2 -3] shows the linkage 

between paternal communication patterns  and childr en’s school 

adjustment.  

Mostly using Barnes & Olson(1982)’s communication patterns,  

previous researchers have produced similar results on the effec t  of  
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father ’s communication in children’s school adjustment.  Paternal 

open communication was found to have posit ive associations with 

school teacher,  school fr iends,  school rules, school environment,  

school events, and school life related adjustments in bo th children 

and adolescents(Baek & Kwon,  2004; Cho & Lee,  2008 ; Do, 2008; 

Jang & Park, 2008; Lee & Kim, 2006). On the contrary, problematic  

communication between father  and child affected negatively on 

students’ school teacher,  school fr iends,  school envir onment,  school 

events, and school life related adjustments in both children and 

adolescents(Baek & Kwon,  2004; Cho & Lee,  2008 ; Do, 2008; Jang & 

Park, 2008) 

Han(2005) and Kim & Kim(2011) examined the inf luence of  

paterna l communicat ion on childr en’s school adjustment based on 

Satir (1983)’s communication patterns,  focusing on dysfunct iona l 

communication.  According to them, children who have p lacatory 

fathers are more l ikely to have better  school environment,  t eacher,  

peer,  and l ife r elated adjustments,  while those who have the b lamer  

or  the computer  are less l ikely to adjust  to school.  That is,  as father  

is apologet ic,  t entative,  and self -effacing on the r elationship wit h 

his child (p lacatory communication),  the child appears better  

adjustment in school.  Conversely,  as father  intellectualizes but  

shows l it t le affection to child (computer  communication),  or  father  

finds fault  of and is r ipe with cr it ic ism to his child’s  
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behaviors(b lamer communication),  his child is l ikely to have 

diff icu lt ies in school adjustment.  Regarding  the distractor,  meaning 

those who br ing up ir r elevancies to what his child is saying or  doing,  

incons istency took p lace in two previous studies.  Han(2009)  

reported that  the distractor  was pos it ively related to school t eacher  

and l ife related adjustment for  high school s tudents,  whereas Kim & 

Kim(2011) found the negat ive effect  of the distractor  on childr en’s  

school adjustment.  These oppos ite f indings may be caused by 

differ ent ages of subjects between two studies.   

So far,  the pr esent study has seen the associat ion between 

perceived paternal communication patterns  and childr en’s school 

adjustment.  In Korea,  the importance of  open communication 

between fathers and childr en wi thin non-mult icu ltural Korean 

families  has been r eported ,  but the effect  of Korean father ’s  

communication on school adjustment of childr en from mult icu ltural  

families is unknown. Therefore,  the inf luence of fathers ’ 

communication in school adjustment of ch ildr en of multicu ltural  

families is  explored in the present study,  which is one of the ma in 

contr ibut ions of this research.      
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[Table 2-3] The Effect of Perceived Paternal Communication Patterns on Children’s School Adjustment 

Researcher data for analysis Independent variable Dependent variable Finding 

Baek & Kwon 

(2004) 

236 children from 

fifth, sixth grade  

Communication patterns 

 

- open communication 

- problems in communication  

School Adjustment 

 

- teacher adjustment 

- peer adjustment 

- education adjustment 

- school rule adjustment 

1) Open communication pattern  

→ teacher, peer, education related adjustment (+) 

2) Problematic communication pattern  

→ teacher, peer, education related adjustment (-) 

Cho & Lee (2008) 
285 adolescents 

from middle school 

Communication patterns 

 

- open communication 

- problems in communication 

School Adjustment 

 

- teacher adjustment 

- peer adjustment 

- education adjustment 

- school rule adjustment  

1) Open communication pattern  

→ teacher, peer, school rule related adjustment (+) 

2) Problematic communication pattern  

→ peer adjustment (-) 

Do (2008) 

475 adolescents from 

first, second grade 

in high school 

Communication patterns 

 

- open CP 

- problematic CP 

School Adjustment 

 

- teacher adjustment 

- peer adjustment 

- education adjustment 

- school rule adjustment 

1) Open communication pattern  

→ teacher, peer, school rule related adjustment (+) 

2) Problematic communication pattern  

→ education adjustment (-) 
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[Table 2-3] The Effect of Perceived Paternal Communication Patterns on Children’s School Adjustment 

Researcher data for analysis Independent variable Dependent variable Finding 

Han (2009) 
374 adolescents 

from high school 

Communication patterns (CP) 

 

- functional CP 

- dysfunctional CP : blamer 

- dysfunctional CP : computer 

- dysfunctional CP : distractor 

- dysfunctional CP : placatory 

School Adjustment 

 

- environmental adjustment 

- teacher adjustment 

- instruction adjustment 

 - friend adjustment 

- school life adjustment 

1) Distractor communication pattern  

→ school teacher, life related adjustment (+) 

2) Placatory communication pattern  

→ school environment, teacher, peer, life adjustment (+) 

Jang & Park (2006) 
202 children from 

elementary school 

Communication patterns 

 

- open communication 

- problems in communication 

School Adjustment 

 

- school life adjustment 

- education adjustment 

- teacher adjustment 

 - friend adjustment 

- environment adjustment 

- school events adjustment 

1) Open communication pattern  

→ school life, school education, teacher, friend, 

school environment, events related adjustment (+)  

2) Problematic communication pattern  

→ school life, school education, teacher, friend, 

 school environment, events related adjustment (-)  

Lee & Kim (2010) 

162 children from 

multicultural 

family  

Communication patterns 

 

- open communication 

School Adjustment 1) Open communication pattern → school adjustment (+) 
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2.3. Literature Review of Factors Affecting Children ’s  

School Adjustment  

Great amount of studies on Korean childr en have found factor s  

that  affect  childr en’s school adjustment.  Factors examined in 

previous studies can be class if ied thr ee groups : 1) socio -

demographic factors;  2) psychologica l factor s;  and 3) relationa l 

factors.  This section invest igated previous l it erature r egarding the 

effect  of socio-demographic,  psychological,  and relat ional factors on 

childr en’s school adjustment.  

 

2.3.1.  Socio-demographic Factors  

In previous studies,  childr en’s gender ,  grade,  region of  

residence,  parents’ ages,  household income,  and poverty were found 

to affect  children’s school adjustment as socio -demographic factors.   

According to Kim & Kim(2006), gir ls were found to have a  

better  adjustment  in school compared to boys. This gender  difference 

was also examined in all subscales of school adjustment such as 

teacher  relationship, peer  relationship, conformity to rules, class 

activity,  and par ticipation in school events. Conversely,  Jung & 

Moon(2007) and Yang & Moon(2009) reported no significant gender  

difference was found in children’s school adjustment.   
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Regarding children’s grade at school,  in Jung & Moon(2005) 

and Yang & Moon(2009)’s studies,  fourth grade childr en was found to 

have better adjus tment in teacher  related adjustment than fifth and 

sixth grade elementary students. These findings indicate that as 

children are low in grade,  they are more likely to adjust  to school.  In 

terms of parent’s ages, Jung & Moon(2007)’s study indicates that as 

parents’ ages are older , children are more likely to have better  

adjustment while Choi & Kim(2008) reports no significant effect  of  

parent’ ages.  

Choi & Kim(2008) found the effect of residence on children’s 

school adjustment. According to them, children who live in rural area 

appear to have worse adjustment in elementary school compared to 

children who reside in urban area. The possible reason is that children 

from rural area are hardly served enough educational activit ies due to 

the lack of resources such as public service center for  learning, private 

education outside school compared to children from urban area(Jang & 

Yoon, 2010).  

Regarding economic status, household income was found to 

have posit ive effect  in children’s school adjustment.  That is, as 

parents have higher  income,  their  children are more l ikely to have 

better  adjustment in school(Choi & Kim, 2008 ; Jung & Moon,  2007; 

Kim, 2011). Similar ly, children who reside in extreme poverty or who 

live below the poverty line for years are likely to suffer  the worse 
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outcomes such as children’s academic achievement than those whose 

families are not poor, holding other  factors constant(Brooks -Gunn,  

1997). The possible reason is that  poor families are unable to meet  

children’s educational needs as well as basic needs. 

In the present studies,  gender ,  region of children’s residence,  

and household income will be controlled as socio -demographic 

factors that  might affect  outcome var iable in the multivar iate 

regression analyses.  

 

2.3.2.  Psychological Factors  

Psychological factors such as self -esteem, self-eff icacy,  

motivation to learn, aggression,  and depression are strong and 

consistent correlates of children’s school adjustment in previous  

studies.   

According to Lee & Lee(2004)’s study,  children who had high  

self-esteem was found to have better  adjustment to elementary school 

while those who had low self -esteem are more likely to be 

maladjusted students at school.  Moreover ,  Park(2011) stressed that 

children’s school adjustment are mostly explained by children ’s self-

esteem, when the effect  of relevant factors are equal.  

Chu & Park(2006) reported that  children’s self -efficacy was  

posit ively related to children’s school adjustment. In particular,  as 

children showed higher  confidence and efficacy in self -control,  which 
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are subscales of self -eff icacy,  they were more likely to have better  

adjustment to elementary school.  Furthermore,  in their  study,  

children’s motivation to learn is another  significant factor of 

children’s school adjustment.  That is, childr en who we re motivated in 

learning appeared to have better  adjustment to their  school.   

Park & Kang(2005) found the negative effect  of aggression on 

children’s school adjustment. In his study,  boys who hurt and 

threatened others were more l ikely to have difficult ies  in adjustment  

in school.  In addit ion,  they also argued children who have the ability 

to regulate emotions are more likely to adjust  to school compared to 

those who are hard to control their  emotions.  Such emotional 

regulation tended to moderate the effect  of aggression on children’s  

school adjustment.  

In relation to depression,  before childr en’s depression was  

included in DSM-III,  there was lit t le agreement that  symptom of  

depression existed in children,  which led poor  attentions to children’s  

depression among the child researchers. Lee(2004) suggested that 

children’s depression can negatively affect  childr en’s school 

adjustment.    

In the analysis of the present study,  children’s self -esteem will  

be controlled as a psychological factor that affect s childr en’s school 

adjustment.  
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2.3.3.  Relational Factors  

Relational factors are divided into three sub -factors of teacher -

relations,  peer -relations,  and family-r elations.   

First ly,  studies on children have continuously emphasized the 

importance of teacher’s role in children’s school adjustment.  

Especially,  teacher’s encouragement was found to have a  posit ive 

relation to childr en’s school adjustment(Kang & Oh,  2008). Moreover , 

children who posit ively rated their  teachers, they appeared better  

adjustment in school(Pa rk,  et a l, 2007).  

Secondly,  in relation to peer -relations, the number  of fr iend 

was reported as a posit ive factor  in children’s school 

adjustment(Moon & Sim, 2011). Also children’s fr iendship quality 

can posit ively affect  children’s school adjustment(Kinge ry et ,  a l.,  

2011; Ladd et ,  a l.,  1996 ;  Moon & Sim, 2011).  That is,  childr en can 

have a posit ive att itude to external environment including school 

through supportive peer  relationships.  In addit ion,  Park(2011) found 

that as children are more attached to peers, they are more likely to 

exhibit  better  adjustment in school.  

Lastly, considerable studies on childr en’s school adjustment  

have highlighted the importance of family related factors such as 

attachment to parents, parent’s communication pattern, parenting  

styles,  family function,  and family abuse in children’s school 

adjustment.    
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 According to Park(2011), childr en who are attached to their  

parents appear  to have better  adjustment in school.  In particular,  Yu ,  

et  a l(2008) reported that a ttachment to mother  and father  can 

individually affect  children’s school adjustment with mediating effect  

of aggression.    

In Jeung & Chang(2009)’s study, parent’s open communication 

are posit ively associated with children’s school adjustment, while 

problematic communication are negatively related to school adjustment.  

This means that parents who talk easily and openly with children ar e 

more likely to share about children’s school life, result ing in childr en’s  

better  adjustment in school.   

National Institute of Child Health a nd Human Development  

Ear ly Child Care Research Network report(NICHD, 2004) examined 

the effect  of father’s and mother’s parenting on children’s school 

adjustment.  In their  view, father’s parenting contr ibutes to their  

children’s development,  especially inf luences  the children’s ability to 

cope in situations and relationships outside the family whereas  

mother’s parenting functions as a haven of safety and serve to t ie the 

children to the family.   

Based on previous findings,  children’s attachment to mothers 

will be controlled as relational factor s that  affect  children’s school 

adjustment.  Teacher  and fr iends relational factors are excluded in 

multivar iate regression analyses due to the probability of  



48 

 

multicoll inear ity problem with school -teacher  related adjustment and 

school fr iend related adjustment,  which are subscales of school 

adjustment.   

Though a number  of previous researchers examined the effect  

of parents in children’s school adjustment, the role of parents  

frequently did not dist inguish between father’ s role and mother’s role.  

According to Steinberg(1981)’s suggestion,  it  is required to 

investigate dist inct  effects of a father  and a mother  in child 

development.  

However, only a few Korean studies are published on the effect  

of paternal parenting and communication on school adjustment  of 

children from multicultural families, although  Korean fathers are 

required to participate in parenting due to the lack of parenting skills 

of foreign mothers(Hor & Kwak, 2011; Kwak, 2008).  

 Hence,  one of contr ibut ions of this study will be its emphas is  

on the importance of father ’s parent ing and communication as a  

necessity for  school adjustment of childr en from both mult icultura l  

families and non-mult icu ltural families.  
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3. CONCEPTUAL FRAMEWORK AND 

RESEARCH HYPOTHESES 

 

3.1. Conceptual Framework 

The purposes of the pr esent r esearch are as  the following: 1)  

to examine the differ ence of childr en ’s school adjustment between 

mult icu ltural families and non-mult icu ltural  families 2) to examine 

the association between perceived paternal parent ing styles,  

communication patterns and childr en's school adjustment;  and 3) to 

examine the differ ence in the ef fect  of perceived paternal parent ing 

styles and communication patterns on children's school adjustment  

between mult icu ltural families and non-multicu ltural families.  The 

[Figure 3-1]  shows the conceptua l framework of this study,  which is  

based on the Marginal man theory,  Family system theory and 

previous studies.   

In relation to r esearch question 1 ,  the differ ence of childr en ’s  

school adjustment between multicu ltural families and non-

mult icu ltural families is presented based on 'Margina l Man Theory'  

and previous studies (An & Lee,  2009; Jeong,  2011 ; Jun,  2008;  Kim,  

2009; Kim & Park,  2010).  Such studies suggest  that  the family typ e 

can be associated with childr en's school adjustment.   
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[Figure 3-1] Conceptual Framework of the Present Study 

 

Regarding r esearch question 2,  the r elat ionships between 

perceived paternal parent ing styles,  communication patterns,  and 

childr en's school adjustment are pr esented based on 'Family Systems 

Theory' and previous studies(Choi,  2009; Do,  2008; Dombusch,  et  

a l. ,  1987; Roopnarine,  et  a l. ,  2006; Turner,  et ,  a l. ,  2009).  The  theory 

and previous studies suggest  that  perceived paterna l parent ing styles  

Paternal Communication Patterns 

 

Open  in  communicat ion  

Probl ems in  Communicat ion  

School Adjustment  
 

School  Environment 

School  Teacher   

School  Instruct ion  

School  Fr iends 

School  Li fe  

Paternal Patenting Styles 
 

 

Love -  Host i l i t y 

Sel f-con trol  –  Restr ict ion  

Achievement – Non-achievement 

Rat ional i ty –  Non-rat ional ity 

 

Control variables 
 

Children’s gender, Region of children’s residence, Family 

income, Level of self-esteem, Attachment to the mother 

Family type 
 

Mult icul tura l  family 

Non-mult icul tura l family  
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and communicat ion patterns can be associated with childr en's school 

adjustment.   

In relation to r esearch quest ion 3 ,  pr evious studies found out  

the differ ence in the r elationship between the qua lity of paterna l 

parenting and childr en's school adjustment (Lee,  2010).  Such  studies  

suggest  that  there can be differ ence in the effect  of perceived  

paterna l parent ing styles,  communication patterns on childr en's  

school adjustment  between multicu ltural families and non -

mult icu ltural families.   
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3.2. Research Hypotheses 

In accordance with the thr ee ma in research questions,  following 

hypotheses were formulated .  

 

[Research Quest ion 1]  Is there a difference in children ’s school 

adjustment between mult icultural and 

non-mult icultural families?  

 

[Hypothes is 1-1]  Childr en from non-mult icu ltural families are 

more l ikely to have better  school adjustment 

than childr en from mult icu ltural families.
 
 

 

[Research Quest ion 2]  How are perceived paternal parenting 

styles and communication patterns  

associated with children’s school 

adjustment?  

 

[Hypothes is 2-1]  Childr en who felt  that  their  fathers used 

affect ionate parent ing style are more likely 

to have better  school adjustment.
 
 

[Hypothes is 2-2]  Childr en who felt  that  their  fathers used 

parenting style emphas izing self -control
8
 are 

more l ikely to have better  school adjustment.
 
 

                                            
8 Parenting style emphasizing self-control means that fathers allowed them to make their 
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[Hypothes is 2-3]  Childr en who felt  that  their  fathers used 

achievement -or iented parenting style are 

more l ikely to have better  school adjustment.  

[Hypothes is 2-4]  Childr en who felt  that  the ir  fathers used 

parenting style based on rationa lity are more 

l ikely to have better  school adjustment.  

[Hypothes is 2-5]  Childr en who felt  that  their  fathers used open 

communication are more l ikely to have better 

school adjustment.  

[Hypothes is2-6]  Childr en who felt  that  their  fathers used 

problemat ic communicat ion are less l ikely to 

have better  school adjustment.  

 

 

 

 

 

 

 

                                                                                                                
own decision by themselves or to do themselves based on trust. 
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4. RESEARCH METHOD 

 

4.1. Research Procedures and Sampling 

A survey r esearch was performed in order  to examine the 

study hypotheses.  

The population universe of the pr esent study was ident if ied a s  

elementary school childr en from mult icultural families and non -

mult icu ltural families.  In the pr esent study,  the mult icu ltural family 

was def ined as the family composed of a  Korean father,  a  for eign 

mother,  and their  childr en,  following the def init ion from previous  

researches(An,  2007; Hwang & Park,  2010 ; Kim, & Park,  2009;).  

The subjects of the present study are third to sixth grade children 

from multicultural families and non-multicultural families,  excluding 

first and second-grade children who might  have diff icult ies  

understanding the questionnaire.  In addit ion,  the followin g cases were 

excluded in the analysis: 1) children whose fathers were foreigner  or 

were naturalized in Korea; 2) childr en whose father  were dead or  did 

not l ive with them anymore.  However,  childr en  who l ived with their  

stepfathers were included in the study and were asked to answer  the  

questionna ir e based on the r elationship with their  stepfathers.  

Moreover,  the pr esent study covered both childr en from rural  

and urban area of Jeollanam-do in order  to overcome the l imitations  
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that  the most previous studies on the mult icu ltural family do not  

involve childr en from both rural and urban area in one study,  despit e 

the study showing that  region of childr en’s residence was associated 

with childr en’s school adjustment(Choi & Kim, 2008).  

For  childr en from the multicu l tural families ,  information tha t  

was requir ed for  probability sampling such as the number  of  

students per  school,  childr en’s name or  addresses was l imited.  For  

this reason,  the pr esent study ut il ized purpos ive sampling method.  

Matched sampling method was a lso used for  the childr en from non-

mult icu ltural Korean families,  which a llowed them to minimize 

other  environmental factors,  part icu lar ly the school environment  

that  might  inf luence childr en’s school adjustment such as age,  c lass  

environments,  a  teacher,  r egion of childr en residences.   

The sampling procedures were as the following.  First ly,  in 

accordance to a report that most children from multicultural families  

live in Seoul,  Gyeonggi-do and Jeollanam-do(Ministry of Education,  

Science and Technology,  2009), the researcher  requested approval of 

this  research to such three offices of Education Support. Jeollanam-do 

office permitted this research and provided the number  of students 

from multicultural families.  Based on the information,  226 children 

from multicultural families of thir ty-four  schools in 3 rural areas and 

4 urban areas selected as the samples,  after  that, 226 matched samples  

were also done.    
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Prior  to administer ing the survey,  a  pretest  was conducted at  a  

service center  for  the multicu ltural families  in Ansan -s i from July 

16th to 22th,  2011,  in order  to check the r eliabil ity and validity of  

scales,  and to correct  the vague terms and questions that  might b e 

diff icu lt  for  childr en to understand.   

Data collect ion was implemented for  about  2 months,  from 

October  to December,  2011.  Cooperating with thir ty -four  schools,  

the researcher  clear ly explained the a im of this survey,  contents of  

two questionna ir es for  childr en and their  families,  sens it ivity to 

st igma towards mult icu ltural families dur ing the survey,  and secur ity 

instruct ions to t eachers  who were r espons ib le for  administer ing and 

collect ing the survey.  In order  to minimize a  st igma to childr en from 

mult icu ltural families,  which might be caused by this survey,  

sensit ive quest ions such as family type,  mother ’s nat ionality and 

proficiency of Korean,  household income,  were included in 

questionna ir e for  the family.  Also,  the r esearcher  asked to distr ibut e 

the surveys to childr en individually rather  than gather ing childr en 

from mult icultural families in one class.  

452 quest ionnair es were sent out for  the present study,  and 

353 of them were r eturned.  Except f or  17 questionna ir es which 

cons ist ed of many miss ing values and 57 questionnair es for  childr en 

without their  families’ quest ionna ir e,  a  total of 2 79 cases wer e 

analyzed in the present study.   



57 

 

4.2. Measurement of the Variables 

4.2.1.  Dependent Variable  

 

Children's School Adjustment  

For childr en's School Adjustment,  Revised School -r elated 

Adjustment Scale was employed,  which was  devised by Kim(1993)  

and modified by Lee(2006) for  childr en's better  understanding.  This  

scale cons ist ed of f ive subscales with 30 it ems –  school environment,  

school t eacher ,  school instruct ion,  school f r iends,  and school l if e 

related adjustment.  As with this scale,  response opt ions ranged from  

strongly disagree to strongly agree,  with scores ranging from a low 

of 1 to a  high of 5 .  Then all scores of each index were added.  Score 

ranges from 6 to 36,  with a  higher  score indicating a  higher  level of  

an adjustment.  In the pr esent research,  school adjustment var iable,  

which is a  cont inuous var iable,  was used as the integrated scale wit h 

total scores.   

[Table 4-1] shows this scale's rel iabil ity,  which was assessed 

using Cronbach’s alpha. The alpha  coeff icients of the pr esent study 

were .88 for environment -related sub-scale,  .90 for  teacher -r elated 

sub-scale,  .87 for  instruction-r elated sub-scale,  .81 for fr iends -

related sub-scale,  .80 for school life-related sub-scale.  
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[Table 4-1]  Revised School-related Adjustment Scale’s Reliability 

Index related number in scale Cronbach’s  

school environment-related adjustment 5, 7, 9, 10, 11, 12 .88 

 

 

.96 

school teacher-related adjustment 4, 19, 20, 21, 22, 23 .90 

school instruction-related adjustment 24, 25, 26, 28, 29, 30 .87 

school friends-related adjustment 13, 14, 15, 16, 17, 18 .81 

school life-related adjustment 1, 2, 3, 6, 8, 27 .80 

 

 

4.2.2.  Independent Variables  

 

Perceived Paternal Parenting Styles  

For perceived paternal parent ing styles,  You & Yi(2010)'s  

Revised Perceived Parent ing Style Scale is employed.  This scale was  

devised by Oh & Lee(1982) and r evised by Lim(1987) and then You 

& Yi(2010) r emoved some quest ions,  which lower ed the scale' s  

rel iabil ity.  In this r esearch,  perceived pa ternal parent ing styles  

included four  sub-sca le which were 1) love - host i l ity,  2) self -

control - r estr ict ion,  3) achievement - non-achievement,  and 4)  

rationality - non-rationality.  The scale is a  thir ty it em Liker t  sca le 

with it ems answered on a  four  score sca le from strongly disagrees to 

strongly agree.  All  scores of each index were added up.  A higher  

score indicates that  father ’s parent ing style p erceived by the child is  
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closer  to 1) affect ionate parent ing style,  2) parent ing style 

emphas izing self-control,  3) achievement -or iented style or  4)  

parenting style based on rationa lity.  These four  indices of perceived  

paterna l parent ing style were used as  cont inuous var iables.  

Furthermore,  each sub -sca le was cons idered as an independent  

var iable,  rather  than being tr eated as a  subscale for  a  single var iable.   

[Table 4-2] shows this scale's r el iabil ity,  which was assessed 

using Cronbach ’s alpha.  The alpha  coeff icients of the pr esent study 

were .76 for  love-host i l ity subsca le,  .72 for  self -control-restr ict ion 

subscale,  .82 for  achievement -non-achievement subsca le,  .70 for  

rationality-non-rationa lity subscale.   

 

[Table 4-2] Revised Perceived Parenting Styles Scale’s Reliability 

Index related number in scale Cronbach’s  

Love-Hostility  1, 4*, 6, 11*, 18, 21, 23*, 27* .76 

Self-control-Restriction 7, 12*, 15, 19*, 24, 28 .72 

Achievement-Non-achievement 2, 8, 10, 13, 16, 25, 29 .82 

Rationality-Non-rationality 3*, 5, 9*, 14*, 17*, 20, 22, 26*, 30* .70 

* Items with an asterisk are reverse scored. 

 

Perceived Paternal Communication patterns  

For perceived paternal communication patterns,  Korean -

vers ion of PACI(Parent -Adolescent Communication Inventory) is  

used,  which was devised by Barnes & Olson(1985) and was  
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translated by Kim(1989).  This sca le cons ist s  of 20 it ems based on 

two sub-sca les : 1) open in communica tion; 2) problems in 

communication.  As with this sca le,  it ems are answered on four  point  

scale - strongly disagree to strongly agree.  All scores of each index  

were added up,  ranging from 10 to 40.  For  open communication 

index,  a  higher  score indicates more open communication between 

father  and childr en,  and for  problems in communicat ion index ,  a 

higher  score means more problemat ic communication between them.  

These two indices of perceived paterna l communication patterns  

were used as cont inuous var iables.  Furthermore,  each sub-sca le was  

cons idered as an independent var iable,  rather  than being tr eated as a  

subscale for  a  single var iable.  

[Table 4-3] shows this scale's r el iabil ity,  which was assessed 

by us ing Cronbach’s alpha.  The a lpha coeff icients of the pr esent  

study were .92 for  open communicat ion sub-scale and .91 for  

problemat ic communication sub-sca le.   

 

[Table 4-3] Korean version of Parent-Adolescent Communication Inventory’s  

Reliability 

Index  related number  in sca le  Cronbach’s  

Open in Communication 1, 3, 5, 7, 9, 11, 13, 15, 17, 19 .92 

Problems in Communication 2, 4, 6, 8, 10, 12, 14, 16, 18, 20 .91 
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Family type (multicultural or non-multicultural family)  

Family type was included as a dummy var iable.  A 

mult icultural family with a foreigner  mother and a Korean 

father was coded as ‘0 ’ and a non-mult icultural family with 

Korean parents was coded as ’1 ’.   

 

4.2.3.  Control Variable s
9
 

Control var iables of the pr esent study are childr en's gender ,  a  

region of childr en ’s r es idence,  household income for  demographic 

var iables ,  and a  level of self -esteem of childr en for  Psychologica l  

var iable,  and childr en's a t tachment to the mother  for  relationship  

var iable.  These var iables were included,  since they were found to 

affect  childr en's school adjustment  from the previous  

studies (Brooks -Gunn & Dunca,  1997; Choi & Kim, 2008;  Lee & Lee,  

2004; Kim & Kim, 2006; Yu,  et  a l.  2008).  

 

Children's Gender  

For childr en's gender ,  boys were coded as '1 '  and gir ls wer e 

coded as '0 ' .  

 

                                            
9
 As for children from multicultural family, variables related to 'mixed race or mixed 

culture' such as a positive attitude towards bi-culture, the nation a mother came from, 

children's level of Korean, a mother's fluency in Korean, different appearance from others 

are found to influence to children's school adjustment from previous studies(An, 2007; Jun 

& Shin, 2008; Jung, 2006; Kim & Park, 2009; Oh, 2005). However, such factors did not be 

controlled in the present study, because the school adjustment children from non-

multicultural families are not affected by them.  
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Region of Children ’s residence  

A region of child ’s res idence is categorized into two groups ;  

rural areas for  Gun where is under  the population of f ifty thousand 

people’  and urban areas for  Si where is over  the population of f ifty 

thousand people’ .  Rural areas were coded a s ‘0’ ,  while urban areas 

coded as ‘1’  

 

Household Income  

Household income of this pr esent research is def ined as the 

average income of family during the last  3 months.  Household  

income was included as a  continuous var iable.  

 

Children’s level of Self-Esteem  

Children’s level of self-esteem was measured with Korean 

vers ion of Rosenberg’s Self-Esteem Scale,  which was devised b y 

Rosenberg and was translated by Jun(1974).  This scale is a  ten it em 

scale with it ems answered on a  four  point  Liker t  scale ranging from 

strongly disagrees  to strongly agree.  As a  cont inuous var iable,  the 

higher  the summed score,  the higher  the self -esteem. The alpha  

coeff icients of the pr esent study for  this scale ’s reliab il ity were .86.    

 

Attachment to the Mother 

To measure the attachment to mother ,  a  scale of self -r eporting 

attachment to parents scale from ‘2009 Comprehens ive Survey of  

Youth and Childr en ’  was used.  This scale is a  six it em scale 

answered on a  f ive point  scale as a  Liker t  scale.  The tota l score is  
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the sum of six it ems.  A higher  total score represents a  closer  t he 

relationship between childr en and the mother .  The reliabil ity of the 

present study was assessed by using Cronbach ’s alpha.  The alpha  

coeff icients of the pr esent study were .87.  Such var iable was  

included as a  continuous var iable.  
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4.3. Analytic Technique 

After  the process of collect ing data ,  coding,  data  cleaning and 

error  checking,  data  were analyzed by us ing SPSS 18.0 statist ica l  

package.   

In this ana lysis,  the dependent var iable is childr en ’s school 

adjustment.  The key independent var iables are family type,  

perceived paternal parent ing styles,  and communicat ion patterns.  

First ly,  a test  of reliab il ity on each scale used in the present  

study was performed.   

In addit ion,  for  al l var iables,  incl uding demographic var iables ,  

descr ipt ive statist ics such as fr equencies,  percentages,  mean,  and 

standard deviation were conducted.  Moreover ,  a  correlation analys is  

was conducted to examine the b ivar iate r elationships between the 

key var iables.  

Thirdly,  mult ivar iate regress ion analyses were run to examine 

1) the association between family type and childr en ’s school  

adjustment,  2) the associat ion between perceived paternal parent ing 

styles,  communication patterns and childr en ’s school adjustment.  

Furthermore,  est imated standardized coeff icients of the independent  

var iable,  which were est imated in the different r egress ion models  

separated by family type,  were compared in order  to invest igate the 

differ ence in effect  of perceived paternal parent ing styles,  

communication patterns on childr en’s school adjustment between 

mult icu ltural and non-mult icu ltural families.  

Pr ior  to ana lyzing mult ivar iate r egress ion,  the data  met the 

basic assumptions for  multivar iate regression were carefu lly 
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examined.  First ,  homoscedast ic ity and norma lity of the r es iduals  

were established by checking the scatter ed p lot  and histogram.  

Second,  the stat ist ics conducted by Durbin -Watson test  indicated 

approximate to 2,  which confirmed the independence of the r es idua ls.  

Furthermore,  mult icoll inear ity t est  among independent var iables  

were conducted and VIF was less than 10,  which seems to be l it t le  

poss ib il ity of multicoll inear ity among independent var iables.  The 

analyt ic r esults suggest  that  the data  met the bas ic assumpt ions for  

hierarchical r egress ion analysis.  
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5. ANALYTICAL FINDINGS 

 

This chapter  descr ibes the findings of the data  analys is.  The 

findings include socio-demographic character ist ics  of survey 

respondents (both childr en and parents), descr ipt ive statist ics and 

correlations of ma jor  var iables.  Also,  results of mult ivar iate 

regress ion ana lyses that  tested proposed hypothesis ar e reported.  

 

5.1. Socio-demographic Characteristics 

This chapter  descr ibes the socio -demographic character ist ics  

of survey r espondents from two family groups.  Such information,  

which are presented by fr equencies,  percentages,  mean,  standard 

deviat ion in [Table 5-1],  include childr en ’s grade,  gender ,  region of  

res idence,  number  of family members,  household income,  mother ’s  

nationa lity before marr iage,  parents ’  educationa l at ta inment and 

occupat ion.   

Total numbers of each sample are 144 for  non -mult icu ltural  

family and 135 for  mult icu ltural family.  In terms of grade,  5th
 
grade 

group (n=50,  34.7%) composed the largest  group in non -

mult icu ltural families,  while 4th grade (n=58,  43.0%) is the largest  

group in mult icu ltural families.  For  non -mult icu ltural families,  4th 

grade group (n=47,  32.6%),  6th grade group (n=29,  20.1%),  and 3rd 

grade group (n=18,  12.5%) are followed.  For  mult icu ltural families,  

5th grade group (n=42 31.1%),  6th grade group (n=31,  23.0%),  and 

3rd grade group (n=4,  3.0%) are followed.   
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In terms of gender ,  while 87 r espondents (60 .4%) are gir ls,  57  

(39.6) are boys in non-mult icu ltural families,  75 (55.6%) are gir ls,  

60 (44.4%) are boys in multicu ltural families.  In both groups,  the 

portion of gir ls is larger  than that  of boys.   

Regarding r egion of childr en’s r es idence,  72 respondents of  

non-mult icu ltural families (50.0%) l ive in rural area,  and 72 (50.0%) 

inhabit  in urban area.  55.6% of respondents from multicu ltural  

families (n = 75) inhabit  in rural area,  and 44.4% live in urban area  

(n = 60).  

 

[Table 5-1] The General Socio-demographic Characteristics  
 

Variables 

Non-multicultural  

family 

Multicultural   

family 

frequency 

(n=144) 

percentage 

(%) 

frequency 

(n=135) 

percentage 

(%) 

Children’s 

grade 

3 

4 

5 

6 

18 

47 

50 

29 

12.5 

32.6 

34.7 

20.1 

4 

58 

42 

31 

3.0 

43.0 

31.1 

23.0 

Children’s 

gender 

Boy 

Girl 

57 

87 

39.6 

60.4 

60 

75 

44.4 

55.6 

Region of 

children’s 

residence 

Rural area 

Urban area 

72 

72 

50.0 

50.0 

75 

60 

55.6 

44.4 

Number 

of 

family 

members 

3 

4 

5 

6 

7 

8+ 

7 

53 

52 

19 

8 

5 

4.9 

36.8 

36.1 

13.2 

5.6 

3.5 

8 

29 

39 

33 

12 

14 

5.9 

21.5 

28.9 

24.4 

8.9 

10.4 

 
Mean = 4.90     

SD = 1.19 

Mean = 5.44     

SD = 1.46 
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Household 

income10 

None 

Less than 100 

101-200 

201-300 

301-400 

401-500 

501-600 

601+ 

Missing 

0 

6 

19 

30 

27 

35 

8 

8 

11 

0.0 

4.2 

13.2 

20.8 

18.8 

24.3 

5.6 

5.6 

7.6 

3 

28 

53 

30 

12 

7 

0 

1 

1 

2.2 

20.7 

39.3 

22.2 

8.9 

5.2 

0.0 

0.7 

0.7 

 
Mean = 369.34 

SD = 153.55 

Mean = 201.32   

SD = 114.88 

Mother’s 

nationality 

before 

marriage 

Korea 

China 

Japan 

Philippines 

Vietnam 

Others 

Missing 

144 

0 

0 

0 

0 

0 

0 

100.0 

0.0 

0.0 

0.0 

0.0 

0.0 

0.0 

0 

34 

52 

36 

4 

3 

6 

0.0 

25.2 

38.5 

26.7 

3.0 

2.2 

4.4 

Mother’s 

education 

 

Elementary school 

Middle school 

High school 

Two-year college 

Four-year college+ 

Missing 

2 

5 

69 

16 

44 

8 

1.4 

3.5 

47.9 

11.1 

30.6 

5.6 

6 

10 

66 

19 

33 

1 

4.4 

7.4 

48.9 

14.1 

24.4 

0.7 

Father ’s 

education 

 

Elementary school 

Middle school 

High school 

Two-year college 

Four-year college+ 

Missing 

2 

4 

55 

21 

61 

1 

1.4 

2.8 

38.2 

14.6 

42.4 

0.7 

19 

31 

69 

6 

10 

0 

14.1 

23.0 

51.1 

4.4 

7.4 

0.0 

                                            
10 = ₩10K 
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Mother’s 

occupation 

 

 

Unemployed 

Office worker 

Production worker 

Self-employed 

Service 

Laborer 

Farmer/Fisherman 

Specialized job* 

Specialized job(m)** 

Others 

Missing 

52 

20 

0 

23 

5 

0 

7 

23 

0 

0 

14 

36.1 

13.9 

0.0 

16.0 

3.5 

0.0 

4.9 

16.0 

0.0 

0.0 

9.7 

50 

10 

9 

1 

18 

1 

16 

13 

13 

1 

3 

37.9 

7.4 

6.7 

0.7 

13.3 

0.7 

11.9 

9.6 

9.6 

0.7 

2.2 

Father’s 

occupation 

 

Unemployed 

Office worker 

Production worker 

Self-employed 

Service 

Laborer 

Farmer/Fisherman 

Specialized job 

Others 

Missing 

1 

59 

2 

37 

5 

12 

18 

5 

2 

3 

0.7 

41.0 

1.4 

25.7 

3.5 

8.3 

12.5 

3.5 

1.4 

2.1 

6 

27 

6 

6 

9 

31 

48 

0 

1 

1 

4.4 

20.0 

4.4 

4.4 

6.7 

23.0 

35.6 

0.0 

0.7 

0.7 

 

* Jobs including health worker,  social worker, and child/aged care helper s.  

** Jobs using foreign languages or cultural knowledge of foreign mothers 

 

In relation to family composit ion,  the mean number  of family 

members for  non-multicu ltural families (M  = 4.90,  SD  = 1.19) is  

sl ight ly sma ller  compared to that  of multicu ltural families ( M  =5.44,  

SD  =1.46).  The average monthly household income for  last  three 

months of respondents from non -multicu ltural famil ies (M = ₩ 

3,693,400,  SD = ₩ 1,535,500) is about twice higher  than that  of  

mult icu ltural families (M = ₩ 2,013,200 (SD  = 1,148,800).  For  

monthly household income of mult icu ltural families,  22.9 % of  

respondents answered ‘ less than ₩1,000,000’ ,  and 39.3 % checked 

range from ₩1,010,000 to 2,000,000,  which is s imilar  to the 
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National Survey on Mult icu ltural Families 2009 reported by Korea  

Institute for  Health and Socia l Affa irs (21.5 % for  ‘less than 

₩1,000,000’ ,  38.6 % for  ‘₩1,010,000 to 2,000,000 ’).  

In t erms of mother ’s nationa lity before marr iage,  Japan (n =  

52,  38.5%) is the largest  group,  followed by Phil ippines (n = 36,  

26.7%),  China (n = 34, 25.2 %),  Vietnam (n = 4, 3.0 %),  and others  

(n = 3, 2.2%).  The nationa lity distr ibut ion of this study is differ ent  

from the population,  which is reported that  over  57.4 % came from 

China,  21.3% from Vietnam, 7.2% from Philippines,  and 4.15 % 

from Japan(KIHASA,  2009).  

In relat ion to mother ’s educationa l at ta inment,  data  shows 

about 48% of mothers in both groups graduated from high school 

and 30.6% of non-mult icu ltural families and 24.4% of multicu ltural  

families attended a four -year  college.  However ,  since 6 -4-2(4)  

education system
11

 in Phil ippines does not involve middle school,  

comparison between mothers from Korea and Phil ippines based on 

these categories is not appropriate.  For  father ’s education level,  82  

fathers from non-mult icu ltural families (57 .0%) gradua ted college 

compared to 16 fathers from mult icu ltural families (11.8 %).  For  

mult icu ltural families ,  the fathers graduated high school (n = 69,  

51.1%) make up the largest  proport ion of r espondents from 

mult icu ltural families and middle school (n = 31, 23.0 %) is followed.  

In terms of mother ’s occupations,  unemployed r espondents  

take the largest  group in both (n = 52,  36.1% for  non -mult i-families,  

n =50,  37.0% for  mult icu ltural families).  9.6 % of respondents from 

                                            
11 Education system of Philippines is modified into 7-5-2(4) in 2012 : Elementary school 

for 7 years and high school for 5 years. 
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mult icu ltural families work for  specialized job such as translator ,  

teacher  by us ing their  f irst  language or  cultural knowledge.  

Regarding father ’s occupation,  off ice worker s group (n = 59,  41.0%) 

is the largest  group in non-mult icu ltural families,  followed by self -

employed (n = 37 25.7%),  and farmer/f isherman (n = 18,  12.5%),  

whereas famer/ f isherman (n = 48,  35.6%) is the largest ,  followed b y 

laborer  (n = 31, 23.0%),  and office worker  (n =27,  20%) for  

mult icu ltural families.  What is inter esting is that  relatively fewer  

fathers from mult icultural families work fu ll  t ime compared to non-

mult icu ltural families,  which is l ikely to associate with relatively 

lower  household income.       
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5.2. Descriptive Findings of Major Variables  

The major variables of the present study include 1) family type 2) 

paternal parenting styles, 3) paternal communication patterns and 4) 

children’s school adjustment.  

[Table 5-2] describes the mean,  standard deviation,  frequency,  

and percentage of all major variables and their subscales measured in 

the present study by family type (multicultural family or non-

multicultural family).  

In the pr esent study,  a  mean score of childr en ’s school 

adjustment of non-mult icultural families (M = 114.89,  SD = 19.49) 

was significantly higher  than that  of mult icultural families (M = 

99.36,  SD = 19.36,  t  = -6.442,  p<.001).    

In regard to perceived paternal parent ing styles
12

,  the avera ge 

score of ‘ love –  host i l ity parent ing style ’  was 20.15 (SD = 2.97) 

among par tic ipants from non-mult icu ltural families,  while the mean 

score of mult icu ltural families is 17.16 (SD =3.65).  In other  words,  

childr en from non-mult icu ltural families felt  more affect ion for  their  

father ’s parenting style compared to children from mult icu ltural  

                                            
12 As score of ‘love – hostility parenting style’ increase, the more children felt that their 

fathers used parenting style based on affection 

As score of ‘self-control – restriction parenting style’ increase, the more children felt that 

their fathers allowed them to make their own decision or to do by themselves based on trust. 

As score of ‘achievement – non-achievement parenting style’ increase, the more children 

perceived that their fathers behaved toward achievement 

As score of ‘rationality – non-rationality parenting style’ increase, the more children 

perceived that their fathers reared them based on rationality. 
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families.  A mean score of ‘self -control –  res tr ict ion parent ing style ’  

of non-mult icu ltural families (M = 18.42,  SD = 2.58) was 

signif icant ly higher  than that  of multicu ltural families (M = 16.88,  

SD = 2.96).  This mea ns that  childr en from non-mult icu ltura l  

families felt  that  their  father  used parent ing style based on self -

control more than childr en from mult icu ltural families.  

 

[Table 5-2] Descriptive Statistics of Major Variables 
 

Variables 

Family type 

Non-multicultural 

family 

(n = 144, 51.6%) 

Multicultural  

family 

(n = 135, 48.4%) 

Mean S.D. Mean S.D. 

Children’s School Adjustment 

Environmental related SD 

Teacher related SD 

Instruction related SD 

Friends related SD 

Life related SD 

114.89 

23.27 

23.19 

22.90 

22.00 

23.50 

19.49 

4.73 

5.34 

5.11 

4.10 

3.77 

99.90 

20.47 

20.33 

18.91 

19.53 

20.64 

19.36 

4.56 

4.86 

4.49 

4.28 

3.80 

Perceived Paternal Parenting Styles 

Love – hostility PS  

Self-control – restriction PS  

Achievement - non-achievement PS  

Rationality – non-rationality PS 

 

 

20.15 

18.42 

21.27 

27.18 

 

 

2.97 

2.58 

3.79 

3.32 

 

 

17.16 

16.88 

18.81 

24.87 

 

 

3.65 

2.96 

3.83 

3.67 

Perceived Paternal Communication Patterns 

 Open in communication Patterns 

 Problems in communication Patterns 

 

 

29.68 

16.83 

 

 

5.82 

4.97 

 

 

24.76 

20.52 

 

 

6.59 

7.23 

 

Note. SA: School Adjustment, PS : Parenting Style 
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In terms of ‘achievement –  non-achievement  parent ing style ’ ,  

average score of non-mult icu ltural families (M = 21.27, SD = 3.79) 

was significantly higher  than that  of mult icultural families (M = 

18.81,  SD = 3.83),  which means that  childr en from non -mult icu ltural  

families felt  that  their  father  used achievement -or iented parent ing 

style compared to childr en from mult icu ltural families.  Regarding 

‘rationa lity –  non-rationality parenting style ’ ,  the data  shows that  

the mean score of non-mult icu ltural families (M = 27.18, SD = 3.32) 

was significantly higher  than that  of mult icultural families (M = 

24.87,  SD = 3.67). In other  words,  childr en from non -multicu ltural  

families felt  more rationa lity for  their  father ’s parent ing style 

compared to childr en from mult icu ltural families.  Lastly,  [Table 5-2]  

disp lays the differ ent mean score of paternal communication pattern 

between two family types.  The average score of ‘open in 

communication ’  was 29.68(SD = 5.82) for  non-mult icu ltural families ,  

while the mean score of that  was 24.76 (SD = 6.59).  A mean score of  

‘problems in communication’  of non-mult icultural families (M = 

16.83,  SD = 4.97) was signif icant ly smaller  than that  of  

mult icu ltural families (M = 20.52, SD = 7.23),  which means that  the 

childr en from mult icu ltural families perceived their  father ’s  

communication pattern as more negat ive than the r espondents from 

the other  group did.   
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5.3. Correlation Matrix of Major Variables  

Pearson coefficients were used to analyze the correlation between 

ma jor  var iables of the pr esent study,  which is shown in [Table 5 -3].  

According to Gujarati(2010),  if the correlation between 

explanatory var iables is in excess of  0.8, there might be    

multicoll inear ity between var iables.  However , such degree of  

coefficients between major  var iables was not found out in the 

correlation matr ix of this pr esent study. Moreover , the result of 

Tolerance test , which was generally used to detect  multicoll inear ity, 

indicated that the possibility of presence of multicoll iniear ity was 

very lit t le,  since var iance inflation factors (VIF) of major var iables,  

which must not exceed 10, ranged from 1.427 to 3.650.   

Four subscales of perceived parenting styles had a posit ive 

relation to childr en’s school adjustment (p<.001). Regarding to 

perceived paternal communication patterns, ‘open in communication’ 

is  posit ively rela ted to children’s school adjustment (r = .69, p<.001), 

whereas ‘problems in communication’ was negatively related to 

childr en’s school adjustment (r  = -.65 ,  p<.001).  Also,  family typ e 

was associated with childr en ’s school adjustment (r  = .36 ,  p<.001) 

Among the control var iables,  ‘attachment to the mother ’ and 

‘level of self-esteem’ had a  pos it ive associat ion with childr en ’s  

school adjustment.  
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[Table 5-3] Correlation Coefficients 
 

 GDR RCR HIC ATM LSE LHP SRP ANP RNP OIC PIC FTY CSA 

GDR 1.00             

RCR .053 1.00            

HIC -.07 .04 1.00           

ATM -.073 .02 .16** 1.00          

LSE -.11 -.05 .11 .46*** 1.00         

LHP -.10 .06 .26*** .48*** .47*** 1.00        

SRP -.17** -.01 .20** .41*** .46*** .67*** 1.00       

ANP .02 .03 .29*** .45*** .39*** .65*** .55*** 1.00      

RNP -.24*** .02 .19** .43*** .45*** .71*** .63*** .57*** 1.00     

OIC -.16* .03 .25*** .54*** .49*** .73*** .59*** .65*** .65*** 1.00    

PIC .20** -.04 -.14* -.41*** -.48*** -.63*** -.59*** -.43*** -.61*** -.74*** 1.   

FTY -.05 .06 .47*** .23*** .22*** .39*** .26** .31*** .31*** .36*** -.27*** 1.00  

CSA -.15* -.05 .19** .52*** .62*** .68*** .64*** .55*** .63*** .69*** -.65*** .36*** 1.00 

*p<.05 **p<.01 ***p<.001 (two-tailed)  
 

Note. GDR : Gender RCR : Region of children’s residence  HIC : Household income  ATM : Attachment to the mother  LSE : Children’s level of self-esteem  LHP : 

Love - hostility parenting style  SRP : Self-control – restriction parenting style  ANP : Achievement – non-achievement parenting style  RNP : Rationality – Non-

rationality parenting style  OIC : Open in communication  PIC : Problems in communication  FTY : Family type  CSA : Children’s school adjustment 
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5.4. Test of Hypotheses 

5.4.1.  The Effect of Family Type, Perceived Paternal Parenting Styles, 

Communication Patterns on Children’s School Adjustment 

 

In order  to t est  hypotheses,  hierarchica l regress ion ana lys is  

was performed on childr en ’s school adjustment,  enter ing the 

var iables of paterna l parent ing styles and communicat ion patterns.   

The regress ion equation of [Model 1] and [Model 2] are followed:  

 
 

 [Figure 5-1] Model 1,  2  

 

Mode 1 :   Y = α + b 1 D 1  + b 2 D 2  + b 3X 3  + b 4X 4  + b 5 X 5  + b 6 D 6   

 

Mode 2 :   Y = α + b 1 D 1  + b 2 D 2  + b 3X 3  + b 4X 4  + b 5 X 5  + b 6 D 6  + b 7X 7  

+ b 8 X 8  + b 9X 9  + b 1 0 X 1 0  + b 11 X 11  + b 1 2 X 1 2  +ε  

 

 

Y  :  Ch i ldren’s School  Adjustmen t  

D1  :  Gender  (0 :  Gir l,  1 :  Boy)  

D2  :  Region  of ch i ldren ’s r esidence (0 :  Rural area ,  1 :  Urban area)  

X 3  :  Household income  

X 4  : At tachment to the mother  

X 5  :  Ch i ldren ’s level  of Sel f-Esteem 

D6  :  Family t ype (0 :Multicultural family, 1 : Non-multicultural family) 

X 7 :  Love -  Host i l i ty Paren t ing Style  

X 8  : Self- con trol  –  Restr ict ion  Paren t ing Styl e  

X 9  :  Ach ievement  –  Non-achievement  Paren ting St yle  

X 1 0  :  Rat ional i ty –  Non-rational ity Paren t ing Style  

X 11  :  Open in  communicat ion  

X 1 2  :  Probl ems in communicat ion  
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[Model 1] was des igned to examine the difference in childr en ’s  

school adjustment between multicu ltural families and non-

mult icu ltural families,  while the other  var iables such as childr en ’s  

gender ,  region of childr en ’s res idence,  house income,  childr en ’s  

attachment to the mother ,  and childr en ’s level of self -esteem wer e 

held constant.  

Six predictors were addit iona lly included in the [Model 2] t o 

investigate the associat ion between paternal parent ing styles,  

communication patterns,  and childr en ’s school adjustment,  while the 

other  var iables were held constant.  Furthermore,  this hierarchica l  

regress ion analys is al lows us to understand how the r elationship  

between family type (or  multicu ltural family effect ) and childr en ’s  

school adjustment change from [Model 1] to [Model 2] by comparing  

standardized coeff icients of family type var iable in each model.  

The results are disp layed in [Table 5 -4].  

As presented from the [Model 1] in the [Table 5 -4],  48.9% of  

the var iance of childr en ’s school adjustment was expla ined by model  

1(p<.001).  In this model,  the var iable of family type (mult icu ltura l  

family or  non-mult icu ltural family) was found to be posit ively 

associated with childr en ’s school adjustment (β  = .171p<.01).  That is ,  

the mean score of school adjustment of childr en from non-

mult icu ltural families is 7.196 point higher  than that  of school 
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adjustment  of childr en from mult icu ltural families,  holding the other  

var iables constant.   

 

[Table 5-4] Hierarchical Regression on Children’s School Adjustment 
 

 Model 1 Model 2 

B SE β B SE β 

Gender  

(0 : girl, 1: boy) 

 

-3.463 1.888 -.081 -.744 1.613 -.017 

Region of residence 

(0 : rural area, 1: urban area) 

 

2.472 1.873 .042 1.737 1.498 .027 

Household income .008 .007 .057 -.001 .006 -.009 

Attachment to the mother 1.060 .230 .234*** .276 .201 .061 

Level of self-esteem 1.798 .195 .464*** .983 .173 .254*** 

Family type 

(0 : multicultural family 

 1 : non –multicultural family) 

7.196 2.217 .171** 3.296 1.838 .078 

Love - hostility parenting style    .670 .346 .125a 

Self-control – restriction PS    1.356 .387 .189** 

Achievement – non-achievement PS    .130 .291 .024 

Rationality – non-rationality PS    .233 .316 .042 

Open in communication pattern    .568 .210 .187** 

Problems in communication pattern    -.356 .180 -.117* 

constant 21.175 6.296  14.985 10.618  

F 43.030*** 44.064*** 

   501 .681 

Adjust    .489 .666 

Δ    .180*** 

*p<.05 **p<.01 ***p<.001 (two-tailed)  

Note. PS : Parenting Style 
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In relat ion to control var iables,  childr en ’s attachment to their  

mothers was found to have a  statist ica lly signif icant pos it ive 

association with childr en ’s school adjustment (β  = .234,  p<.001).  

This means that  when the mean score of  the attachment to the 

mother  increase by one unit ,  the average score of childr en ’s school 

adjustment is pr edicted to go up by 1.06,  while the other  var iables  

were held constant.  Level of self -esteem was found to b e 

signif icant ly r elated to childr en ’s school adjustment  in pos it ive 

way(β  = .464,  p<.001).  It  means that  the average score of childr en’s  

school adjustment is pr edicted to increase by .1.798 when the level  

of self-esteem goes up by one unit ,  holding the other  var iables  

constant.   

In the [Model 2],  66.6% of the var iance of  childr en ’s  school 

adjustment was explained by this model (p<.001).  In terms of  

paterna l parent ing styles perceived by childr en,  ‘ love-host il it y 

parenting style was found to be pos it ively associated with childr en ’s  

school adjustment in posit ive dir ection ( β  = .132, p<.06). That is,  

the average score of childr en ’s school adjustment is pr edicted to 

increase by .670 point when the mean score of paternal affect ionate 

parenting style goes up by one unit ,  while the other  var iables wer e 

held constant.   

Addit iona lly,  paterna l ‘self-control –  rest r ict ion’ parent ing 

style was found to have a  statist ically signif icant pos it ive 
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association with childr en ’s school adjustment  (β  = .189,  p<.01).  This  

finding means that  the mean score of childr en ’s school adjustment is  

predicted to increase by 1.356 point when the average score of  

paterna l parent ing style emphasizing childr en ’s self -control,  holding 

the other  var iables constant.  

In relat ion to paterna l communication patterns perceived b y 

childr en,  father ’s open communication pattern was found to have a  

statist ically s ignif icant pos it ive association with childr en ’s school 

adjustment(β  = .187,  p<.01). That is,  the average score of childr en ’s  

school adjustment is predicted to increase by .568 point,  when the 

mean score of open communicat ion pattern goes up by one unit ,  

while the other  var iables were held constant.    

Also,  problemat ic communication pattern perceived b y 

childr en was found to ha ve a  statist ically signif icant negat ive 

association with childr en ’s school adjustment  (β  = -.117,  p<.05).  
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5.4.2.  Comparison of the Effects of the Paternal Parenting 

Styles and Communication Patterns in Multicultura l 

and Non-multicultural Families  

In order  to compare the effect  s ize of paternal parent ing styles  

and communication patterns on childr en ’s school adjustment  

between mult icultural families and non-mult icu ltural families ,  

mult ivar iate r egress ion was conducted with each group.  The 

regress ion equat ion of [Model 3] is followed:  

 
 

 [Figure 5-2] Model 3  

 

The results are disp layed in [Table 5 -5].  

 

 

Mode3 :   Y = α + b 1 D 1  + b2 D 2  + b 3 X 3  + b4 X 4  + b5 X 5  + b 6X 6  + b 7 X 7  

+ b 8 X 8  + b 9X 9  + b 1 0 X 1 0  + b 11 X 11  +ε  

 

 

Y  :  Ch i ldren’s School  Adjustmen t  

D1  :  Gender  (0 :  Gir l,  1 :  Boy)  

D2  :  Region  of ch i ldren ’s r esidence (0 :  Rural area ,  1 :  Urban area) 

X 3  :  Household income  

X 4  : At tachment to the mother  

X 5  :  Ch i ldren ’s level  of Sel f-Esteem 

X 6 :  Love -  Host i l i ty Paren t ing Style  

X 7  : Self- con trol  –  Restr ict ion  Paren t ing Styl e  

X 8  :  Ach ievement  –  Non-achievement  Paren ting St yle  

X 9  : Rat ionali ty –  Non -rat ional i ty Paren ting Styl e  

X 1 0  :  Open in  communicat ion  

X 11  :  Probl ems in  communicat ion  
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[Table 5-5] Multivariate Regression on Children’s School Adjustment 
 

 Model 3 

Model 3 with NF Model 3 with MF
13

 

B SE β B SE β 

Gender  

(0 : girl, 1: boy) 

 

.316 2.698 .008 -1.618 1.872 -.041 

Region of residence 

(0 : rural area, 1: urban area) 

 

1.221 2.440 .031 1.609 1.920 .041 

Household income -.002 .008 -.015 -.007 .008 -.043 

Attachment to the mother .740 .378 .144* .020 .216 .005 

Level of self-esteem 1.164 .282 .290*** .790 .206 .230*** 

Love - hostility parenting style .813 .520 .147 .245 .452 .046 

Self-control – restriction PS 1.486 .631 .202* 1.570 .467 .239** 

Achievement – non-achievement PS -.525 .470 -.095 .775 .346 .152* 

Rationality – non-rationality PS .218 .479 .039 .225 .407 .043 

Open in communication pattern .874 .338 .278* .272 .255 .093 

Problems in communication pattern .061 .319 .018 -.727 .201 -.271*** 

constant -6.500 18.287  34.762 12.391  

F 13.620*** 32.783*** 

   .557 .751 

Adjust    .516 .729 

*p<.05 **p<.01 ***p<.001 (two-tailed)  

Note. NF: Non-multicultural family  MF: Multicultural family  PS : Parenting Style 

 

As presented from the [Model 3] with non-mult icu ltural  

families,  51.6 % of the var iance of childr en ’s school adjustment was  

                                            
13 In the case of children from multicultural families, before the analysis with [Model 3], the 

variables of the mother’s nationality before marriage and the mother’s fluency in Korean 

were additionally included as control variables in the model 3. However, the    change of 

this hierarchical regression was not statistically significant. Thus, [Model 3] was applied in both 
groups.  
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explained by [Model 3](p<.001),  while 72 .9% of that  of school 

adjustment of childr en from mult icu ltural families was explained b y 

this model.  Based on the analyt ic f indings,  [Model 3] seems to 

better  explain the var iations in school adjus tment of childr en from 

mult icu ltural families,  compared to that  of childr en from non-

mult icu ltural families.   

In t erms of paterna l parent ing styles emphasizing childr en ’s  

self-control,  this var iable was found to have a  pos it ive associat ion 

with childr en ’s school adjustment in both groups.  In the [M odel 3  

with NF],  the average score of childr en ’s school adjustment is  

predicted to increase by 1.486 when the mean score of ‘self-contro l  

–  restr ict ion parent ing style ’  goes up by one unit ,  holding the other  

var iables(β  = .202,  p<.05). In the [Model 3  with MF],  the average 

score of childr en ’s school adjustment is predicted to increase by 

1.570 point when the mean score of ‘self -control –  r estr ict ion 

parenting style’  goes up by one unit ,  hold ing the other  var iables  

constant(β  = .239,  p<.01).   

Also,  in the [M odel 3 with MF],  fa ther ’s achievement or iented  

parenting style was found to have a  signif icant pos it ive r elat ion to 

school adjustment of childr en from mult icu ltural families.  That is,  

the average score of childr en ’s school adjustment is pr edicted to 

increase by .775 when the mean score of ‘achievement –  non-

achievement parent ing style ’ goes up by one unit ,  while the other  
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variables were held constant (β  = .152,  p<.05),  but not for  childr en 

from non-mult icu ltural families.   

In relation to paterna l communication pattern,  open 

communication pattern(p<.01) and problemat ic communication 

pattern(p<.05) were found to be s ignif icant ly r elated to childr en ’s  

school adjustment in the [Model 1].  However,  when separately 

analyzed by fami ly type,  open communication pattern was found to 

have a  statist ica lly signif icant pos it ive associat ion with school 

adjustment of childr en from non -mult icu ltural families(β  = .278,  

p<.01).  In the case of mult icultural families,  problemat ic  

communication pat tern was found to have a  statist ically signif icant  

negat ive associat ion with childr en ’s school adjustment(β  = -.271,  

p<.001).    

Among the control var iables,  as similar  to the r esult  of Model 

1,  2,  level of self -esteem was found to have s ignificant pos it ive  

relation to childr en ’s school adjustment  in both groups(NF : β  

= .290,  p<.001,  MF : β  = -.271,  p<.001).  In the case of childr en 

from non-mult icu ltural families,  a t tachment to their  mother  was  

found to have statist ica lly signif icant pos it ive r elation to ch ildr en’s  

school adjustment(β  = .144,  p<.06).  

 

According to Kelly(2007),  the standardized regress ion 

coeff icient was used to facil ita te the interpretation  of effect  size 
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across the studies s ince this descr ibes the magnitude of the effect ,  

which does not dep end on par ticular  scale as a  pure number.   

In comparison to standardized regress ion coeff icients,  which 

are the effect  size,  of [Model 3],  in the case of childr en from non -

mult icu ltural families,  childr en ’s level of self-esteem(.290) have the 

largest  effect  size,  followed by father ’s  open communication 

pattern(.278),  paternal parent ing styles emphasizing childr en’s self-

control(.202),  and childr en ’s attachment to their  mothers (.144).  In 

the other  hands,  the largest  effect  size of predictors of [Model 3  

with MF] is paternal problemat ic communicat ion pattern( -.271),  

followed by paternal parent ing style emphasizing childr en ’s self-

control(.239),  childr en ’s self -esteem(.230),  and paterna l 

achievement or iented parenting style(.152).  

Comparing effect  s ize of var iables between two groups,  the 

effect  of childr en ’s level self-esteem on school adjustment of  

childr en from non-mult icu ltural families(.290) was larger  than that  

of childr en from mult icu ltural families(.230).  In terms of paterna l 

parenting style emphasi zing childr en ’s self-control,  mult icu ltura l  

family group(.239) shows larger  effect  size than the other  

group(.202).    
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6. CONCLUSION 

 

6.1. Summary of Finding  

The Korean government ’s recent concern on multicu ltura l  

families formed via  internat ional marr iage has extended t o 

childr en’s l ife,  especially school related l ife.  Cons ider ing the 

diff icu lt ies of for eign mothers to help their  childr en learn,  the role 

of native Korean father  in parent ing becomes more important.  

Nevertheless,  since the father  is st i l l regarded as secondary in child 

rear ing in Korea,  service subject  t ends to be l imited to mothers,  or  

fathers are often r eluctant to par tic ipate in such programs.  Thus,  it  

is  necessary to examine the association between fathers ’ 

involvement  in childr ear ing and childr en’s school r elated l ife.   

The present study aimed to examine 1) the differ ence in 

childr en’s school adjustment between multicu ltural families and 

non-mult icu ltural families 2) the association between perceived  

paterna l parenting styles,  communication patterns and childr en's  

school adjustment;  and 3) the differ ence in the effect s of perceived  

paterna l parent ing styles and communication patterns on childr en's  

school adjustment  between multicu ltural families and non-

mult icu ltural families.  The subjects of the study were def ined as  
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third to s ix grade childr en from non-mult icu ltural and mult icu ltura l  

families l iving in Jeollanam-do.  A total of 279 cases were used in 

mult ip le r egress ion analys is.   

The statist ica l findings of the pr esent research based on given  

hypotheses are as the following.   

First ,  [Research Quest ion 1] is about the differ ence in 

childr en’s school adjustment between non-mult icu ltural families and 

mult icu ltural families.  Family type (mult icultural family or  non -

mult icu ltural family) was not found to be associated with childr en ’s  

school adjustment.  That is,  ther e was no differ ence in chi ldr en’s  

school adjustment between multicu ltural  and non -mult icu ltural  

families .  Thus,  hypothes is 1 -1 was rejected.  

Second,  [Research Quest ion 2] is about the associat ion 

between perceived paternal parent ing styles,  communication patterns  

and school adjustment of childr en from both  mult icu ltural and non-

mult icu ltural families.  Affect ionate parent ing style was found t o 

have a  statist ica lly signif icant pos it ive r elat ion to childr en’s school 

adjustment.  Also,  paternal parent ing style emphasizing self -control  

was found to have a  statist ica lly signif icant pos it ive associat ion 

with childr en’s school adjustment.   

Moreover,  open communication pattern was found to have 

statist ically signif icant pos it ive r elation to childr en’s school 

adjustment.  Also,  paternal problema t ic communicat ion pattern was  
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found to have a  statist ically s ignif icant negative associat ion with 

childr en’s school adjustment.  Therefore,  Hypotheses 2-1,  2-2,  2-5,  

2-6 were supported.   

Third,  [Research quest ion 3] is about the differ ence in t he 

effect  of paternal parenting styles on children ’s school adjustment  

between non-multicu ltural and mult icu ltural families.  Paterna l 

parenting style emphas izing childr en ’s self -control was found to be 

a  predictor  of childr en ’s school adjustment  in both groups but the 

standardized effect  size of this style of mult icu ltural family group 

was greater  than that  of non -mult icultural family group.  

Achievement or iented parent ing styles  was found to have 

statist ically signif icant relation to school adjustment of childr en 

from mult icu ltural families,  while that  was not found in another  

group.  

Finally,  [Research quest ion 4] is about the differ ence in the 

effect  of paterna l communication patterns  on childr en ’s school 

adjustment between non-mult icu ltural and mult icu ltural families.  

The r esult  of the [Model 2] showed that  both open and problemat ic  

communication patterns have the signif icant association with 

childr en’s school adjustment.  However,  in the [Model 3],  open 

communication pattern was found to be signif icant pr edictor  of  

childr en’s school adjustment just  in non -mult icu ltural family group 

while problemat ic communication pattern was found to be 
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signif icant ly r elated to childr en ’s school adjustment just  in 

mult icu ltural family group.   

Summary of the r esults based on given hypothe ses is disp layed 

in [Table 6-1].   

 

 

[Table 6-1] Summary of Testing the Hypotheses 
 

Q 1. Is there a difference in children ’s school adjustment 

between mult icultural and non-mult icultural families?  

H 1-1 
Ch ildren  from non -multicul tura l  families are more 

l ikel y to have bet ter  school  adjustmen t .  
rejected 

Q 2. How do perceived paternal parenting sty les and 

communication patterns are associated with children ’s  

school adjustment?  

H 2-1 

Ch ildren  who fel t  that  their  fa ther s used  

affect i onate paren t ing styl e are more l ikely to have 

bet ter  school  adjustmen t .  

supported 

H 2-2 

Ch ildren who fel t  that  their  fa ther s used paren ting 

st yl e emphasizing sel f-con trol  are more likel y to 

have bet ter  school  adjustmen t .  

supported 

H 2-3 

Ch ildren  who fel t  that  their  fa ther s used  

ach ievem ent -or ien ted parent ing st yle are more 

l ikel y to have bet ter  school  adjustmen t .  

rejected 

H 2-4 

Ch ildren who fel t  that  their  fa ther s used paren ting 

st yl e based on  ra tionali ty are more l ikel y to have 

bet ter  school  adjustmen t .  

rejected 

H 2-5 

Ch ildren who fel t  that their  fa ther s used open  

communication  are more l ikel y t o have bet ter  

school  adjustmen t .  

supported 

H 2-6 

Children  who fel t  that  their  fa ther s used  

problemat ic communicat ion  are less l ikel y t o have 

bet ter  school  adjustmen t .  

supported 
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6.2. Discussion  

6.2.1.  What Spel ls the Di f ference bet ween Chi ldren in  

terms of School Adjustment? 

This sect ion discusses the associat ion between independent  

var iables  (e.g. ,  family type,  paternal parent ing styles,  

communication patterns ) and childr en’s school adjustment based on 

the findings obta ined from the analyses conducted in this study.  

In this study,  the effects of the family type (mult icu ltural or  non-

mult icu ltural family) on childr en ’s school adjustment were compared 

via  hierarchical regress ion analysis.  The f indings showed that  the 

family type is pos it ively associated with childr en ’s school 

adjustment in [Model 1].  This means that  childr en from non -

mult icu ltural families were found to have better  adjustment in 

school than childr en from mult icu ltural families.  This relation was  

not found,  however,  in [Model 2],  which included paterna l parent ing 

styles and communication patterns.  Moreover ,  according to the 

findings,  such as a  signif icant R square change and the statist ical  

signif icance of each va r iable in [Model 2] ,  childr en’s school 

adjustment was largely explained by the paterna l parent ing styles  

and communication patterns rather  than by the family type.  

In relation to the differ ence in school adjustment between 

childr en from mult icu ltural families and those from non-
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mult icu ltural families,  this  f inding is quite similar  to those of the 

studies conducted by Lee(2008),  Lee(2009) ,  and Lee(2010),  which 

indicated no differ ence in school adjustment  between childr en from 

mult icu ltural families and those from non-mult icu ltural families.  

Although the f inding in [Model 1] can be interpreted as an 

empir ica l evidence of the margina l-man theory by Park(1928) and 

seems to support  some of the pr evious researches ,  this study does  

not support  the differ ence in school adjustment between childr en 

from these two family groups  for  two r easons .  First ,  [Model 1] is  

not the best  fit  to account for  the level of childr en ’s school 

adjustment in this study.  Second,  the pr evious studies ment ioned 

above did not control the effects of the other  var iables in their  

analyses.  Therefore,  the differ ence in school adjustment between the 

childr en from the two aforement ioned family groups that  was found 

in previous studies was probably due to the other  var iables that  wer e 

not controlled.  

What then spells the differ ence in childr en ’s  school adjustment? 

The f indings of [Model 2] indicated that  an affect ionate paterna l 

parenting style,  a  paternal parent ing style that  emphas izes childr en’s  

self-control,  and an open and problemat ic  communication pattern 

have a  statist ica l associat ion with childr en ’s school adjustment.  

First ,  the affectionate paternal parent ing style pos it ively affected  

childr en’s school adjustment .  This f inding is  similar  to those of the 
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previous studies,  indicat ing that  as the childr en from non -

mult icu ltural Korean families felt  that  their  fathers’ parent ing style 

was based on affect ion,  they exhibited better  school adjustment.  

This may be because r eceiving affect ion helps one develop the 

abil ity to make fr iends and ma intain r elationships,  and having an 

affectionate r elationship with one’s father  may help childr en ga in 

fr iends in school.  

Second,  the paterna l parent ing style that  emphasizes childr en’s  

self-control pos it ively affected the childr en’s  school adjustment.  

This result  coincided with those of the previous studies,  indicating 

that  the paterna l parent ing style that  emphasizes self -control was a  

predictor  of better  school adjustment and academic success on the 

par t  of the childr en.  

Third,  the fathers’ open communication with their  childr en 

pos it ively affected the childr en’s school adjustmen t .  Such result  

supported those of the pr evious r esearches ,  which suggested that  

open communication between a father  and a child has a  posit ive 

association with successfu l school adjustment.  

The result  of the pr esent study,  indicating that  the father ’s  

problemat ic communicat ion with his child adversely affects the 

child’s school adjustment  is a lso supported by the previous studies.  

Even though increasing evidences of t he importance of  

communication between a father  and a  child ar e being found,  few 
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studies have invest igated the father -child communication pattern 

within the mult icu ltural families in South Korea.  By including 

childr en from mult icu ltural families,  the pr ese nt study was able to 

demonstrate that  when a father  is will ing to ta lk and share his  

thoughts with his childr en,  his childr en will be more l ikely to 

communicate openly with someone else in school.  Such f indings  

support  the family system theory,  which a rgues that  the paterna l 

parenting styles and communication patterns  of families,  which are 

formed differ ent ly,  may affect  the childr en’s behaviors in school.  

Hence,  there is a  strong poss ib il ity that  the r elat ively lower  level of  

school adjustment of childr en from mult icultural families is not  

at tr ibutable to the fact  such childr en come from mult icu ltural  

families  but to the fact  that  the Korean fathers of multicu ltural  

families use relatively negat ive parent ing styles and communication 

patterns compared to the fathers from non-mult icu ltural families.  
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6.2.2.  Comparison of the Effects of the Perceived Paternal  

Parenting Styles and Communication Patterns in  

Multicultural and Non-multicultural Families  

In the pr esent study,  the effects of the paternal parenting styles  

and communication patterns on the school adjustment of childr en 

from mult icu ltural families and those from non-multicu ltural  

families  were compared.  The f indings showed that  the school 

adjustment of childr en from non-mult icu ltural families can b e 

explained by the following var iables : the level of self-esteem of the 

childr en,  the open paternal communication pattern,  a  parent ing style 

emphas izing childr en ’s self-control,  and the childr en’s attachment to 

their  mothers.  On the contrary,  in the case of mult icu ltural families,  

the paterna l communicat ion pattern,  a  parent ing style emphas izing 

childr en’s self-control,  the level of self-esteem of the childr en,  and 

an achievement-or iented paternal parent ing style were found to b e 

associated with childr en ’s school adjustment.  In par ticu lar,  the 

magnitude of the effect  of the paterna l parent ing style emphasizing 

childr en’s self-control was greater  in the mult icu ltural- family group 

than in the non-mult icu ltural-family group.  

Students’ learning autonomy, which r equir es  childr en to develop  

self-control and to strengthen it ,  has been highlighted in educat ion 

of la te.  According to Kwak (2008),  however,  mothers from 
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mult icu ltural families t end to force  their  ideas more on their  

childr en compared to Kor ean mothers,  which inhibited the childr en’s  

development of self-control.  This inappropriate parent ing style of  

foreign mothers would be negat ively l inked with the childr en’s la ter  

school l ife.  For  this reason,  especially in the case of mult icu ltura l  

families,  the Korean fathers’ parenting style  emphasizing childr en ’s  

self-control may help childr en adjust  better  in school.  

According to Lee & Kim(2000),  the parents’ communication 

patterns  are very important because childr en  tend to cr eate their  own 

patterns of communicating with others  through their  interact ions  

with their  parents.  In the pr esent study,  problemat ic paterna l 

communication was perceived more by childr en from mult icu ltura l  

families than by childr en in the other  group.  That is,  childr en from 

mult icu ltural families are more l ikely to experience and learn their  

father ’s problemat ic communication pattern than childr en from the 

other  group,  result ing in worse adjustment  in school compared to 

childr en from non-mult icu ltural families.  To be precise,  the  school 

adjustment of childr en from mult icu ltural families was more l ikely 

to be affected by the problemat ic communicat ion pattern of their  

fathers than that  of childr en from non-mult icultural families.  On the 

other  hand,  childr en from non-mult icu ltural families have a  

relatively higher  perception of open  communication when 

interact ing with their  fathers.  Thus,  they are more l ikely to be 
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inf luenced by their  fathers’ open communication patterns compared 

to childr en from mult icu ltural families.  

There has been no study comparing the effects of the paternal 

communication pattern on the school adjus tment of childr en from 

mult icu ltural and non-mult icu ltural families.  The f indings from the 

study conducted by Han(2011),  however,  which compared the 

parenting str ess of the fathers from these two groups,  may par tia lly 

support  the f indings of the pr esent study.  In Han’s  r esearch,  the 

fathers from multicu ltural families appeared to have a  relatively  

higher  stress level while interact ing and communicating with their  

childr en compared to the fathers from the other  group,  and the 

childr en from mult icu ltural families were found to have mor e 

problems that  their  fathers hardly dea lt  with than the childr en from 

the other  group.  

Hence,  this finding highlights the importance of fat her-child 

communication in mult icu ltural families because the childr en from 

mult icu ltural families are more vulnerable to fathers’ problemat ic  

communication patterns.  
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6.3. Research Implications  

6.3.1.  Theoretical implications  

The present study introduced the margina l -man theory (Park,  

1928) in South Korea to account for  the school maladjustment of  

childr en from mult icu ltural families.  Over  the past  few years,  even 

though several studies have been conducted on the school 

ma ladjustment of childr en from mult icu ltural families,  no study has  

explained the matter  of “biracia l childr en” based on an established 

theory.  Even though the f indings of the pr esent study do not support  

the ma in knowledge of this theory,  it  was signif icant that  it  first  

employed Park’s (1928) marginal -man theory to account for  the 

aforement ioned phenomenon associated with this par t icu lar  

populat ion.  

The f indings of the hierarchical r egress ion model ,  however,  

support  the main idea of the family system theory rather  than of the 

marginal-man theory.  This means that  the differ ence in childr en ’s  

school adjustment was largely explained by the presence or  absence 

of an affectionate paternal parent ing style and of a  parenting style  

emphas izing childr en ’s self-control,  and by the paternal 

communication patterns,  rather  than by whether  the childr en are 

from mult icu ltural or  non-multicu ltural families.  This result  is  

inter est ing because this finding supports the effect  of Korean fathers ’ 
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parenting styles and communication patt erns on their  childr en’s  

school adjustment,  which was treated as second only to the effect  of  

the childr en’s family type.  

In relation to the analys is t echnique,  pr ior  researches ma inly 

used the t -t est  to compare the school adjus tment of childr en from 

mult icu ltural and non-mult icu ltural families .  Although the t -t est  is  

usefu l in comparing the mean score in school adjustment of the 

childr en from the two aforement ioned groups,  it  cannot control the 

other  factors that  affect  the outcome.  In other  words,  the differ ences  

in school adjustment ident if ied through the t -t est  may be due to 

other  factors.  Therefor e,  in this study,  the va r iable of  family type (0 :  

mult icu ltural family;  1 : non-mult icu ltural family) was included as a  

dummy var iable in the regress ion ana lys is  that  was conducted to 

examine the differ ence in school adjustment  between childr en from 

mult icu ltural and non-mult icu ltural families,  holding the other  

factors constant.  
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6.3.2.  Practice and policy implications  

First  of al l,  the r esults obta ined from the present study will  

provide va luable ins ights for  service providers who intend to 

develop programs to help fathers strengthen their  child -r ear ing skil ls.  

Despite the empir ical evidences of the importance of the father ’s  

involvement in child-r ear ing,  the father  is s t i l l regarded as p laying 

only a  secondary role in child development in South Korea.  This  

socia l r ecognit ion has l imited not only the fathers’ parent ing but  

also the development of informa l resources to acquir e parent ing 

knowledge and skil ls in the community.  Furthermore,  public  

programs fr equent ly target mothers as caregivers,  and fa il to include 

the fathers.  For  this r eason,  fathers have lit t le opportunity to access  

classes that  will help pr epare them for  parent ing.  

Even though severa l soc ial welfare centers or  hea lth family 

support  centers in South Korea offer  a  few programs that  help  

fathers strengthen their  parent ing and communication skil ls,  most of  

them seem to have been des igned to be a  one - or  short -term program.  

There are a  few inst itut ions for  fathers,  such as Doo-ran-no School,  

established by a  religious organizat ion,  providing fathers with 

regular  education to hone their  parent ing skil ls.  For  mult icu ltural  

families,  a lthough close to 200 “mult icultural family support  centers” 

in South Korea provide var ious services for  mult icu ltural families ,  
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relatively fewer  services target  fathers as service users.  Therefore,  

the government should spread public -educa tion support  providing 

specif ic knowledge and child -r ear ing skil ls  to fathers,  and should 

develop var ious approaches to encourage fathers’ par t icipat ion in 

such program. Consider ing the diff iculty in par ticipat ing in the said 

service during work hours,  parent ing classes for  fathers should b e 

scheduled at  var ious t imes on weekdays,  or  o n weekends.  

Self -help groups of fathers from multicu ltural families ,  

organized by social welfare centers or  hea lth family support  centers,  

are currently increas ing.  These groups aim to address their  concer n 

regarding the need for  them to get  involved in ch ild-r ear ing,  to 

establish social networks cons ist ing of fathers,  and to provide one 

another  with sympathet ic understanding as well as relevant  

informat ion r egarding child -r ear ing based on their  personal 

exper iences.  Thus,  the organizat ion or  establishment of self -help  

groups of fathers may also be a  way for  fathers from non -

mult icu ltural families to enhance their  parenting and communication 

skil ls.  Such groups are often formed voluntar i ly by the fathers  

themselves,  or  are formed and sponsored by non -prof it  organizations  

due to lack of funds on the par t  of the father s.  Thus,  the government  

should provide f inancial support  to such endeavors.  

In addit ion to the growth of the services for  fathers,  the service 

providers should r ef lect  the differ ent needs of mult i cu ltural and non-
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mult icu ltural families in their  program development.  The present  

study revealed a  group differ ence in the effect  of fathers’ parenting 

styles and communication patterns on childr en’s school adjustment.  

That is,  the effect ive paternal parent ing skil ls for  the promot ion of  

better  school adjustment by childr en differ  by family type.  T his  

finding suggests that  the parent ing education for  fathers from non -

mult icu ltural families should focus on enhancing open 

communication skil ls while fathers fr om mult icu ltural families are 

pr imarily r equir ed to manage and address their  problemat ic  

communication patterns.  Another  suggest ion is to develop a  

relationship -building program where fathers  and their  childr en can 

par ticipate together.  Fathers can effecti vely acquir e effect ive 

parenting skil ls by practicing with thei r  childr en under  the 

supervis ion of parent ing experts.  

The findings of the pr esent study also highlight the need to 

develop teacher-parent par tnerships through regular  school meet ings  

and parent -t eacher  conferences.  The concern with childr en’s school 

adjustment diff icu lt ies,  such as school violence exper iences,  peer  

neglect ,  and extr eme studying-r elated str ess,  has been growing in 

South Korea of la te.  The problem, however,  is  that  most parents a re 

not aware of what transpir es in their  childr en’s school l ife.  If fathers  

are given information l ike those r egarding their  childr en’s behaviors,  

att itudes,  communication styles,  and r elationships with their  
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classmates and teachers,  they will be easily mo t ivated to par ticipat e 

in support  programs and in child-r ear ing within their  families.  

Moreover,  such information provided by the school will help social  

workers or  other  service providers develop effect ive individual 

services for  fathers.  
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6.4. Limitations of the Study, and Suggestions for  

Future Study  

First ,  a lthough the present study included childr en from bot h 

rural and urban areas as par tic ipants,  there is st i l l a  danger  in 

generalizing the f indings of the pr esent study,  or  in applying these 

to the ent ire population.  Such danger  stems from the follow ing: (1)  

the purpos ive sampling method for  children from mult icu ltural  

families was used in this study because the data  requir ed for  

probabil ity sampling,  such as the number  of  childr en per  school and 

the childr en’s names and addresses,  were l imited; (2) a s the survey 

was carr ied out only in seven ar eas of Jollanam -do,  the par tic ipants  

did not represent the nationa l populat ion;  and (3) the sample size 

was not large enough to mer it  genera lization of the study f indings.  

The present study suggests that  nationa l data  for  childr en and 

fathers from both mult icu ltural and non -mult icultural families  

should be collected by public research institut ions based on the 

probabil ity sampling method,  which improve s data generalization.  In 

South Korea,  for  multicu ltural famil ies,  the 2009 National Survey on 

Mult icu ltural Families
14

 is  a representative nationa l data  source.  

                                            
14 It is a joint project being carried out by the Ministry of Health and Welfare(Ministry of 

Health, Welfare, and Families, as of 2010), Ministry of Justice, and Ministry of Gender 

Equality, and is being conducted by Korea Institute of Health and Social Affairs. 
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This,  however,  does not include ma jor  var iables l ike childr en and 

Korean spouses (e.g. ,  parent ing and communication).  

Second,  the pr esent study was not able to control the mothers’ 

parenting styles,  which is known to be a signif icant var iable 

affecting the school adjustment of childr en from both mult icu ltura l  

and non-mult icu ltural families(Nam & Back,  2011).  In two previo us  

studies,  Chang (2011) and Lee & Lee (2004) revea led  that  paterna l 

parenting styles and communication patterns are s ignif icant ly 

related to childr en’s school adjustment,  holding mothers’ parent ing 

styles and communicat ion patterns constant .  This study,  h owever,  

controlled the level of at tachment to the mother  perceived b y 

childr en instead of mothers’ parent ing styles and communication 

patterns.  Given that  mothers play a  more important parental r ole,  the 

effect  of the paternal parent ing styles and communic ation patterns  

on childr en’s school adjustment may have been overest imated in the 

present study.  Therefore,  the future studies should include the 

mother-r elated factors as control var iables  to obtain the fathers’ 

effects on their  childr en’s school adjustment ,  which will help make 

the exploration of such r elationship  more precise.  

Third,  in the present study,  it  was highly probable that  errors  

would occur  at  each step in the survey process.  As ment ioned ear l ier,  

sampling errors may have happened due to the u se of the purpos ive 

sampling method.  Another  possibil ity is that  as the structured 
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questionna ir es used for  measuring the ma jor  var iables had been 

designed based on closed quest ions,  the questions might have been  

interpreted differ ent ly by the respondents .  Also,  the childr en’s  

socia lly des irable responding may distor t  the accuracy of the self -

report  measures.  Such errors will be compensated for  by the use of  

multiple informant reports.  Therefore,  the future studies on children’s  

school adjustment should use multiple informants,  such as children 

and their  peers, parents, and teachers, for more precise measurement.  

Lastly,  some accomplished child quest ionna ire forms wer e 

excluded from the analys is due to the absence of an accomplished 

family quest ionna ire form.  The r eason for  this may be that  as the 

family quest ionna ire was in Korean,  some mothers from 

mult icu ltural families were not able to answer  the questions as they 

did not understand these.  As such,  the future studies should provide 

var ious language vers ions of the quest ionnair e to be used to increase 

the r esponse rate.  

In sum, the following are suggested for  the future r elated studies :  

(1) us ing nationa l data  based on the probabil ity sampling method; (2)  

sett ing an adequate sample s ize for  generalizat ion; ( 3) controll ing 

the effects of the mother -r elated var iables ;  (4) using data  from 

mult ip le informants for  more precise measurement;  and (5)  

providing var ious language vers ions of the questionna ir e for  mother s  

from mult icultural families.  
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. 
 

아동의 학교생활 및 가정환경 조사(아동용) 

 

 

 

 
 

안녕하세요?  

 

본 조사는 초등학교 3학년~6학년에 재학중인 아동을 대상으로 여러분

의 학교생활 및 가정환경에 대한 조사입니다. 이는 여러분들이 학교와 가

정에서 어떻게 생활하고 있는지를 알아보기 위한 것으로, 여러분이 응답

한 내용은 선생님이나 부모님 등 다른 어떤 사람에게도 알리지 않을 것

을 약속 드립니다. 

아래의 문항들은 정답이 없으므로 있는 그대로를 솔직하게 대답해 주

시면 됩니다. 여러분의 솔직하고 성실한 답변은 우리나라 아동들에게 보

다 나은 세상을 만들어 나가기 위해 사용될 것입니다.  

협조해주셔서 감사합니다. 
◈ 조사원 ◈ 

서울대학교 대학원 이아름 

010 – 5580 – 3549 

lar0729@snu.ac.kr 

 

 

  

 

              초등학교             학년            반           번 
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.                                         나의 가족                                                
 

★ 현재 함께 살고 있는 가족에 대한 질문입니다. 
 

 

문1) 현재 살고 있는 곳은 어디인가요? 
 

            도               시/군                구/읍 
 

문 2) 여러분이 현재 함께 살고 있는 가족을 모두 표시해 주세요. 

1.  아버지  2.  어머니   3.  할머니   4.  할아버지   5.  남자형제(오빠, 형, 남동생)     명  

6.  여자형제(언니, 누나, 여동생)       명   7. 그 밖의 친척들(이모, 고모, 삼촌 등)       명 

 

문3) 여러분은 가족 중 누구와 함께 여가시간을 보냅니까? 
 

1. 아버지   2.  어머니    3. 형제/자매   4. 그 밖의 가족 (적을 것 :                   ) 
 

.                                         나의 어머니                                             
 

★ 어머니가 안 계시는 경우, “어머니 역할을 하시는 분”에 해당됩니다. 

 

문4) 여러분은 어머니와 하루에 얼마나 함께 시간을 보냅니까? 
 
  

 

문5) 다음은 평상시 어머니에 대한 생각을 알아보기 위한 것입니다. 해당되는 곳에 표시해 주시기 바랍니다 
 
 

 전혀 

그렇지 않

다. 

그렇지 

않다. 

보통 

이다 

그런 

편이다 

매우 

그렇다 

1)  어머니와 나는 많은 시간을 함께 보내려고 노력하는 편이다. 1 2 3 4 5 

2)  어머니는 나에게 늘 사랑과 애정을 보낸다. 1 2 3 4 5 

3)  어머니와 나는 서로를 잘 이해하는 편이다. 1 2 3 4 5 

4)  어머니와 나는 무엇이든 허물없이 이야기하는 편이다. 1 2 3 4 5 

 

5)  나는 내 생각이나 밖에서 있었던 일들을 어머니께 자주  

이야기 하는 편이다. 

 

1 

 

2 
 

3 

 

4 

 

5 

6)  어머니와 나는 대화를 자주 나누는 편이다. 1 2 3 4 5 
. 

 

 

 

 

 

 

 

 

                                         나의 아버지                                             
 

 

★ 현재 함께 살고 있는 아버지에 대한 질문입니다(아버지가 안 계시는 경우, [나의 학교생활]로 가세요.) 

 

문6) 여러분은 아버지와 하루에 얼마나 함께 시간을 보냅니까?  

평일(월~금) :           시간            분 주말(토~일) :            시간            분 

평일(월~금) :           시간            분 주말(토~일) :            시간            분 
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문7) 다음은 평상시 아버지에 대한 생각을 알아보기 위한 것입니다. 해당되는 곳에 표시해 주시기 바랍니다. 

 전혀 

그렇지 않

다. 

별로 

그렇

지 

않다. 

그런 

편이

다 

매우 

그렇

다 

1) 아버지는 나와 다정하게 자주 얘기를 한다. 1 2 3 4 

2) 아버지는 공부에 필요한 것이라면, 어떻게 해서라도 마련해 주신다 1 2 3 4 

3) 내 친구들이 집에 찾아오면, 아버지는 싫어하시는 편이다. 1 2 3 4 

4) 아버지는 화가 날 때, 식구들한테 화풀이하는 경우가 많다. 1 2 3 4 

5) 아버지는 형제들을 야단치실 때 차별하는 일이 없다. 1 2 3 4 

6) 아버지는 내가 실수하여 일을 잘못했을 경우라도, 꾸짖기 보다는, 애썼다고  

   격려해 주시는 편이다. 

 

1 

 

2 

 

3 

 

4 
7) 내가 무슨 일을 하든지, 아버지는 그것이 나쁜 일이 아니면 내게 맡겨주신다. 1 2 3 4 

8) 아버지는 위인들의 훌륭한 업적이나 성공한 사람의 이야기를 자주 들려주신다. 1 2 3 4 

9) 아버지는 기분이 나쁠 때에는, 내 요구를 무조건 거절하시는 때가 많다. 1 2 3 4 

10) 아버지는 새로운 일에 대해서, 나와 함께 얘기 하거나 생각하기를 좋아하신다 1 2 3 4 

11) 아버지는 내 말을 아주 무시해 버리는 경우가 많다. 1 2 3 4 

12) 내 의견은 묻지도 않고, 나에 관한 일을 아버지 마음대로 결정하시는 경우가 많다 1 2 3 4 

13) 아버지는 하던 일을 끝까지 마쳐야 한다고 자주 말씀하신다. 1 2 3 4 

14) 손님이 오셨을 때와 보통 때에, 나에 대한 아버지의 태도는 다를 때가 많다. 1 2 3 4 

15) 아버지는 나의 일은 나 스스로 직접 결정하도록 맡겨주시는 편이다. 1 2 3 4 

16) 아버지는 모든 일에 열심히 하라고 자주 말씀하신다. 1 2 3 4 

17) 아버지는 기분이 좋을 때는 잘해주시다가도, 기분이 나쁘면 뚜렷한 이유 없이 

야단치곤 한다.  

 

1 

 

2 

 

3 

 

4 

18) 내가 질문을 하면, 아버지는 아시는데 까지는 자세히 설명해주려고 애쓰신다. 1 2 3 4 

19) 아버지는 내가 하는 일에 간섭할 때가 많다. 1 2 3 4 

20) 아버지는 내게 벌을 줄 때, 대개 그 이유를 설명해 주신다. 1 2 3 4 

21) 학교에서 있었던 일을 얘기하면, 아버지는 관심을 갖고 들어주신다. 1 2 3 4 

22) 아버지는 비록 어린이의 말이라도 이치에 맞는 말은 존중 해주는 편이다.  1 2 3 4 

23) 내가 무엇을 해달라고 하면, 아버지는 우선 화부터 내시는 편이다. 1 2 3 4 

24) 아버지는 내가 하고 싶어 하는 일은, 거의 허락해주시는 편이다. 1 2 3 4 

25) 아버지는 내가 여러 가지 학교활동에 적극적으로 참여하길 원하신다. 1 2 3 4 

26) 아버지는 내가 잘못하게 된 원인이나 과정은 무시하고, 결과만 가지고 꾸중 

할 때가 많다. 

1 2 3 4 

27) 아버지는 나에게 별로 관심을 두지 않는다. 1 2 3 4 

28) 아버지는 공부나 집안일을 돕는 것 등은 스스로 알아서 하도록 맡기신다. 1 2 3 4 
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 전혀 

그렇지 않

다. 

별로 

그렇

지 

않다. 

그런 

편이

다 

매우 

그렇

다 

29) 아버지는 내 능력이나 힘에 좀 벅찬 일이라도, 나에게 해보라고 권장하시는 경 

우가 많다. 

 

1 

 

2 

 

3 

 

4 

30) 아버지는 가끔 적당하지 못한 명령을, 무조건 그대로 따르라고 하시는 일이 많다 1 2 3 4 

31) 나는 소신을 아버지와 거리낌 없이 의논할 수 있다. 1 2 3 4 

32) 아버지께서 나에게 하시는 말씀은 가끔 믿기가 어렵다 1 2 3 4 

33) 아버지는 나의 말에 귀 기울여 주신다. 1 2 3 4 

34) 내가 원하는 것을 아버지께 부탁 드리려면 겁이 난다 1 2 3 4 

35) 아버지는 내가 말하지 않아도 나의 감정을 잘 아신다 1 2 3 4 

36) 아버지는 나에게 어떤 말을 하느니 입을 다물고 가만히 있으라고 하신다. 1 2 3 4 

37) 나는 아버지와 대화를 하면 매우 만족한다. 1 2 3 4 

38) 나에게 어떤 문제가 생긴다면, 아버지께 나는 차라리 아무 말씀을 하지 말고 가

만히 계시라고 한다. 
 

 

1 

 

2 

 

3 

 

4 

39) 나에게 무슨 일이 있더라도 나는 아버지께 모두 말씀드릴 수 있다. 1 2 3 4 

40) 아버지께 말씀 드리려면 조심스럽고 어렵다. 1 2 3 4 

41) 마음 놓고 아버지께 어리광을 부린다. 1 2 3 4 

42) 아버지와 대화를 나눌 땐 차라리 말을 하지 않는 것이 마음 편하다. 1 2 3 4 

43) 나의 질문에 대해 아버지는 솔직하게 대답해 주신다. 1 2 3 4 

44) 나는 아버지와 의논 할 수 없는 비밀이 많다. 1 2 3 4 

45) 아버지는 내 의견을 이해해주려고 애쓰신다. 1 2 3 4 

46) 나는 아버지의 잔소리 때문에 귀찮다. 1 2 3 4 

47) 나는 아버지와 여러 가지 문제에 관해 의논을 잘한다. 1 2 3 4 

48) 아버지는 나로 인해 화가 나시면 모욕(욕을 하거나 경멸하는 태도)을 주신다. 1 2 3 4 

49) 나의 느낌을 아버지께 솔직하게 잘 털어놓는다. 1 2 3 4 

50) 나는 무슨 일에 대한 내 진심을 아버지께 그대로 말씀드릴 수 없다. 1 2 3 4 
 

문8) 올 해 여러분의 아버지는 학교행사(체육대회, 소풍, 학부모회의, 연구수업 등) 및 담임선생님과의 면

담을 위해 학교에 방문하신 적이 있습니까?    

1. 예  (총                회)        2.  아니오 
 

.                                         나의 학교생활                                              
 

문9) 여러분은 학급임원(반장, 부반장, 회장, 부회장 등)을 해본 경험이 있습니까? 
 

1. 예  (총                회)      2.  아니오 
 

문10) 우리 반에 나와 매우 친한 친구는 몇 명 정도 있습니까?                   명 

문11) 평상시 학교생활에 대한 나의 생각을 표시해 주십시오. 
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 전혀 

그렇지 

않다. 

그렇지 

않다. 

보통 

이다 

그런편

이다 

매우 

그렇다 

1) 나는 학교생활에 필요한 규칙과 질서를 지키고 있다. 1 2 3 4 5 

2) 나는 우리 학교의 모든 행사에 빠짐없이 참여하고 있다. 1 2 3 4 5 

3) 나는 학교에 있는 물건이나 시설을 내 것처럼 아껴 쓴다. 1 2 3 4 5 

4) 나는 학교에서 나에게 맡겨지는 일을 즐거운 마음으로 한다. 1 2 3 4 5 

5) 나는 학교생활이 즐겁고 재미있다. 

 

1 

 

2 

 

3 

 

4 

 

5 

6) 나는 학교에 필요한 준비물을 반드시 준비해 간다. 1 2 3 4 5 

7) 나는 우리 학교에서 공부하고 있다는 것을 만족한다. 1 2 3 4 5 

8) 나는 학교에서 알리는 안내방송에 주의를 기울인다. 1 2 3 4 5 

9) 나는 집에서 학교에 오는 동안의 주변 환경에 만족하고 있다 1 2 3 4 5 

10) 나는 우리 학교 환경을 다른 학교 학생들에게 자랑하고 싶다 1 2 3 4 5 

11) 우리학교 환경은 나의 기분을 안정되게 해준다.. 1 2 3 4 5 

12) 나는 학교에 가면 ‘공부하는 환경’이라서 마음이 차분해진다. 1 2 3 4 5 

13) 나는 학교에서 어떤 학생이든 친절하게 대한다. 1 2 3 4 5 

14) 우리 학교에는 나를 이해 해주는 친구들이 많다. 1 2 3 4 5 

15) 나는 우리 반 친구들 중 어려운 일을 당한 친구가 있으면 위로하고 도와준다 1 2 3 4 5 

16) 나는 학교에서 친구와 다투었을 때 내가 먼저 사과를 한다. 1 2 3 4 5 

17) 나는 우리 학교 친구들을 믿고 의지한다. 1 2 3 4 5 

18) 나는 고민이 생기면 학교 친구와 먼저 의논한다. 1 2 3 4 5 

19) 나는 학교에서 선생님과 편안하게 이야기 한다. 1 2 3 4 5 

20) 나는 우리 선생님을 길에서 만나면 반갑게 인사를 한다.  1 2 3 4 5 

21) 우리 선생님은 나를 이해하고 인정해 주신다. 1 2 3 4 5 

22) 나는 우리 선생님께 마음을 터놓고 이야기 할 수 있다. 1 2 3 4 5 

23) 나는 열심히 지도해 주시는 우리 선생님께 감사 하고 있다. 1 2 3 4 5 

24) 나는 학교 수업 시간 중에는 딴 짓을 하거나 다른 생각을 하지 않는다. 1 2 3 4 5 

25) 나는 학교 수업시간 중 선생님의 질문에 편안하게 대답한다. 1 2 3 4 5 

26) 나는 학교 수업시간에 배운 내용을 대부분 이해하고 지나간다. 1 2 3 4 5 

27) 나는 학교 수업 시간에 필요한 준비물을 반드시 준비한다. 1 2 3 4 5 

28) 나는 어느 교과목의 수업 시간에도 마음속에 부담을 갖지 않는다. 1 2 3 4 5 

29) 나는 매일 예습과 복습을 한다. 1 2 3 4 5 

30) 나는 학교에서 가장 중요한 것은 수업시간이라고 생각한다. 1 2 3 4 5 
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문12) 본인의 학업성적은 어떻습니까? 
 

 매우 못함                                                            매우 잘함 

1) 전체적으로 1 2 3 4 5 6 7 8 9 10 

2) 국     어 1 2 3 4 5 6 7 8 9 10 

3) 수     학 1 2 3 4 5 6 7 8 9 10 

4) 영     어 1 2 3 4 5 6 7 8 9 10 

5) 사     회 1 2 3 4 5 6 7 8 9 10 

6)  과     학 1 2 3 4 5 6 7 8 9 10 

 

.   

 

 

 

 

                                                             나에  대해                                             
 

문13) 성별은 무엇입니까? 
    

  1. 남성   2. 여성 
 

문14) 지난 1주일 동안 먹을 것이나 돈이 없어서 밥을 굶은 적이 있습니까? 
 

1. 1. 있다.   2. 없다. 
 

문4) 걱정거리가 있으면 누구와 주로 의논합니까? 가장 많이 의논하는 한 명만 골라 주세요. 

1. 부모님                2. 형제 자매                                   3. 친구 

4. 학교선생님             5. 함께 사는 어른(할머니, 할아버지, 삼촌 등) 

6. 복지관 선생님          7. 기타(적을 것 :           )                   8. 없다 
 

문5) 다음은 여러분이 자신을 어떻게 보고 있는지에 관한 것입니다. 다음 문항을 읽고 여러분의 생

각에 해당하는 칸에 표시해 주시기 바랍니다.  
 

 

 전혀 

그렇지 

않다. 

별로 

그렇지 

않다. 

그런 

편이다 

매우 

그렇다 

1) 내가 적어도 다른 사람만큼은 가치 있는(소중한) 사람이라고 느낀다 1 2 3 4 

2) 내가 좋은 자질(장점)을 많이 가지고 있다고 느낀다. 1 2 3 4 

3)   나는 남들이 하는 만큼은 뭐든지 할 수 있다. 1 2 3 4 

4)   나 자신에 대해 긍정적인 태도를 지니고 있다. 1 2 3 4 

5)   대체로 나 자신에 만족한다. 1 2 3 4 

6)   대체로 내가 실패자라고 느끼는 경향이 있다. 1 2 3 4 

7)   나는 자랑스러워 할만한 것이 별로 없다고 느낀다. 1 2 3 4 

8)   때때로 나 자신이 쓸데없는 존재라고 느낀다. 1 2 3 4 

9)   때때로 내가 전혀 유능하지 않다고(능력이 없다고) 생각한다. 1 2 3 4 

10)  나 자신을 좀 더 존중할 수 있으면 하고 바란다. 1 2 3 4 
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아동의 학교생활 및 가정환경 조사(부모용) 

 

 

 
 

 

 

 

 

 

 

 

 

안녕하십니까? 저는 서울대학교 대학원에서 사회복지학을 전공하면서 현재 

전라남도에 거주하고 있는 아동의 학교생활 및 가정환경에 대한 조사를 수행

하고 있습니다. 이는 귀하의 자녀가 학교와 가정에서 어떻게 생활하고 있는지

를 알아보기 위한 것으로, 이 조사결과를 기초로 아동의 건강한 발달과 학교

생활적응을 위한 바람직한 정책과 복지서비스가 수립될 것으로 기대하고 있

습니다. 부모님 응답은 아동의 발달에 도움을 줄 수 있는 중요한 자료로 활용

되며, 여러분은 조사참여를 원치 않으실 경우, 언제라도 이 조사의 참여를 철

회할 수 있습니다. 본 조사의 결과는 통계적 목적으로만 사용되며, 그 외의 

목적에는 절대로 사용되는 일이 없습니다. 귀하가 제공해주신 자료를 포함한 

수집된 전체 자료는 전산화된 자료의 형태로 데이터베이스화 되어 보관할 것

입니다. 어떠한 경우에도 개인의 인적사항과 관련된 자료들은 절대로 외부로 

유출되지 않을 것을 약속 드립니다. 

 

본 설문에 대한 응답은 아동의 양육을 책임지고 있는 보호자님이 해주시기 

바랍니다. 조사대상으로 선정된 보호자님들의 적극적인 협조를 부탁드립니다. 

감사합니다.  

◈ 조사원 ◈ 

서울대학교 대학원 이아름 

010 – 5580 – 3549 

lar0729@snu.ac.kr 
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★ 현재 함께 살고 있는 가족에 대한 질문입니다. 
 

 

문 1) 본인을 포함하여 현재 함께 거주하고 있는 가구 원의 수는 몇 명입니까?  (              )명 

       

문4) 아동의 아버지는 
 

1. 친아버지다        →    문4-1)로 갈 것      2. 계부(새아버지)이다 →   문4-1)로 갈 것  
 

3. 없다               →     문5)로 갈 것 

 

문4-1) 아버지의 연세는 어떻게 됩니까?          세 
 

문4-2) 아버지의 국적은 어떻게 됩니까? (만약, 외국에서 오셨다면 어느 나라에서 오셨습니까? 
 

1. 대한민국         2. 귀화 (출신국:                 )       3. 외국 (적을 것 :                   ) 

 

문5) 아동의 어머니는  
 

1. 친어머니다        →    문5-1)로 갈 것      2. 계모(새어머니)이다 →   문5-1)로 갈 것  

 

3.    없다               →      문6)로 갈 것 

 

문5-1) 어머니의 연세는 어떻게 됩니까?        세 
 

문5-2) 어머니의 국적은 어떻게 됩니까? (만약, 외국에서 오셨다면 어느 나라에서 오셨습니까? 
 

1. 대한민국        2. 귀화 (출신국:                   )       3. 외국 (적을 것 :                    )  

 
 

< 어머니 혹은 아버니가 외국에서 오셨다면, > 

 

    문5-3) 외국에서 오신 아버님 혹은 어머니가 아동과 대화할 때 사용하는 언어는 무엇입니까?  

(모두 고르세요.) 
 

1. 한국어  2. 아버지 혹은 어머니 나라 언어 3. 그 외 언어 (적을 것 :                     ) 
 

    문5-4) 외국에서 오신 아버님 혹은 어머니가 한국어를 얼마나 잘 한다고 생각하십니까? 
 

1. 전혀 못 한다  2.  못 하는 편이다  3. 보통이다   4. 잘 하는 편이다   5. 매우 잘 한다   

 

문2) 학생의 부모님은 학교를 어디까지 다니셨나요? 
 

★ 참조 : 재혼하신 경우, 현재 아동과 함께 살고 있는 분의 학력을 적어주시고, 안 계신 경우에도 모두 응답해 주세요. 
    

 

 

1. 초등학교 졸업 이하 (초등학교를 졸업 및 초등학교를 졸업하지 않은 경우 모두 포함)  

2. 중학교 졸업 (고등학교 중퇴 포함) 

3. 고등학교 졸업 

4. 대학교 중퇴(전문대학교 포함) 

5. 대학교 졸업 이상 

아버지  어머니  



 １３４ 

문3) 아버지는 지난 한 달간 일을 하셨습니까? 

 

1. 예       →    문3-1)로 갈 것 

2.  아니오   →    문4)로 갈 것 

 

   문3-1) 아버지의 직업은 무엇입니까? 

                                

  

  문3-2) 그럼 어떠한 형태로 일을 하셨습니까? 

         번호:                         

문4) 어머니는 지난 한 달간 일을 하셨습니까? 

 

1. 예       →    문4-1)로 갈 것 

2.  아니오   →    문5)로 갈 것 

 

   문4-1) 어머니의 직업은 무엇입니까? 

                                        

 

문4-2) 그럼 어떠한 형태로 일을 하셨습니까? 

     번호:                   

 

문5) 지난 1년간 귀댁에서는 다음과 같은 생활비 지원을 받은 적이 있습니까? 

  있다 없다 

○가 국민기초생활보장급여(과거 생활보호급여)  1 2 

○나 영유아보육료지원  1 2 

○다 기타 정부의 생계지원금 (모부자가정수당, 기초노령연금, 장애수당 또는 장애연금)  1 2 

○라 무료급식(학교에서)  1 2 

 

문6) 지난 3개월간 귀 댁의 총 생활비가 한달 평균 얼마나 됩니까?  (월 평균                     만원)   

 

문7) 지난 3개월간 귀 댁의 한달 평균 가구 총 소득은 얼마나 됩니까? (월 평균                      만원) 
 

 

◈ 설문에 응해주셔서 감사합니다. 좋은 자료로 쓰겠습니다. ◈ 
 

_____________________________________________________________________________________________________________________ _____________________________________________________________________________________________________________________ 
 

연구대상자용 동의서 
 

나는 설문지 표지에 제공된 설명서를 읽었고, 이 조사에 참여하는 것에 대하여 자발적으로 동의합니다.  
 

 

                                                                                          

연구참여자(아동) 성명                   서명                      날짜(년/월/일) 

   
                                                                                          

법적 대리인(부모님) 성명                      서명                           날짜(년/월/일) 

   

                                                                                           

연구참여자(부모님) 성명                      서명                            날짜(년/월/일) 

   

                                                                                          

연구자 성명                            서명                            날짜(년/월/일) 

1. 정규직(전일제)     2. 정규직(파트타임)   3. 비정규직(전일제)     4. 비정규직(파트타임)   5. 해당없음 
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국문초록 

 

아동이 인지한 아버지의 양육태도 및 의사소통 유형이 

아동의 학교적응에 미치는 영향: 

다문화가정과 비다문화가정의 비교 

 

 

서울대학교 대학원 

사회복지학과 

이 아 름 

 

 

이 논문의 목적은 다문화가정 아동과 비다문화가정 아동의 학교적응에 차

이가 있는지 여부를 살펴보고, 아버지의 양육태도 및 의사소통 유형이 다문화가

정 및 비다문화가정 아동의 학교적응에 영향을 미치는가를 규명하는 것이다.  

Marginal Man 이론과 가족체계 이론을 근거로 본 연구가 상정한 연구문제는 

다음과 같다. 첫째, 다문화가정 아동의 비다문화가정 아동들 사이에 학교적응의 

차이가 있는가? 둘째, 아버지의 양육태도 및 의사소통 유형이 아동의 학교적응

에 영향을 미치는가? 셋째, ‘아동의 학교적응에 영향을 미치는 아버지의 양육

태도 유형’ 이 가구유형(다문화가정 또는 비다문화가정)에 따라 어떻게 다른가? 

넷째, ‘아동의 학교적응에 영향을 미치는 아버지의 의사소통 유형’이 가구유

형(다문화가정 비다문화가정)에 따라 어떻게 다른가? 
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연구문제에 따른 가설을 검증하기 위해 전라남도 지역 초등학교 3-6학년

에 재학중인 다문화가정 아동과 비다문화가정 아동을 대상으로, 2011년 10월부

터 2011년 11월까지 약 2개월간 전라남도 3개 농촌지역과 4개 도시지역의 34

개 지역에서 유의표집하여 자기기입식 설문조사를 실시하였다. 회수된 353개의 

설문지 가운데 총 279부가 최종분석에 사용되었다.  

주요 연구결과를 요약하면 다음과 같다. 

첫째, 가구유형이 아동의 학교적응에 유의미한 영향을 미치지 않는 것으로 

밝혀졌다 이는 즉, 다문화가정 아동과 비다문화가정 아동의 학교적응에는 유의미

한 차이가 없는 것이다. 

둘째, 아버지의 애정적, 자율지향적 양육태도는 전체 아동의 학교적응에 긍

정적인 영향을 미치는 것으로 나타났다. 또한 아버지의 개방적 의사소통은 전체 

아동의 학교적응에 긍정적인 영향을 미치는 반면 아버지의 문제적인 의사소통은 

전체 아동의 학교적응에 부정적인 영향을 미치는 것으로 나타났다.    

마지막으로, 아동의 학교적응에 영향을 미치는 양육태도 및 의사소통유형

이 가구유형에 따라 어떠한 차이가 있는지를 살펴보기 위해 탐색적인 수준에서 

살펴보았다. 아버지의 성취지향적 양육태도는 다문화가정 및 비다문화가정 아동

의 두 집단에서 아동의 학교적응에 영향을 미치는 것으로 나타났는데, 다문화가

정에서 그 영향력이 큰 것을 나타났다. 하지만 성취지향적 양육태도는 다문화가

정 아동의 학교적응에만 영향을 미치는 것으로 밝혀졌다. 아버지의 의사소통유

형의 경우, 개방적 의사소통은 비다문화가정 아동의 학교적응에 유의미한 영향

을 미치는 것으로 밝혀진 반면 다문화가정 아동의 학교적응은 아버지의 문제적 

의사소통에 더 큰 영향을 받는다고 나타났다.  
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이러한 연구결과들을 토대로, 본 연구는 다음과 같이 제언하였다. 정부는 

아버지들에게 자녀양육과 관련된 전문지식과 기술을 제공할 수 있는 공공 교육 

지원서비스를 확대시켜야 한다. 아울러 이러한 프로그램에 아버지들의 참여를 

독려할 수 있는 다양한 방법들을 개발해야 한다. 또한 서비스 제공자들은 양육

기술교육과 관련하여 다문화가정과 비다문화가정 아버지들이 가지고 있는 각각

의 서비스 욕구를 반영하여 서비스를 제공하여야 한다. 예컨대 (본 연구의 결과

에 근거하여) 비다문화가정 아버지들에게는 개방적 의사소통 기술을 향상시킬 

수 있는 프로그램이 제공되어야 하고, 다문화가정 아버지들에게는 아동에 대한 

문제적인 의사소통방식을 관리할 수 있는 기술교육이 우선적으로 제공되어야 한

다. 마지막으로, 아버지와 아동이 함께 참여할 수 있는 다양한 관계향상 프로그

램 역시 개발되어야 한다.  

본 연구는 가족체계이론과 Marginal Man 이론을 기반으로 하여 다문화가

정과 비다문화가정 아동 모두를 대상으로 아버지의 양육태도 및 의사소통 유형

이 아동의 학교적응에 어떠한 영향을 미치는지에 대한 최초의 연구라는 점에서 

의의가 있다. 하지만 표집방식에 있어서 확률적 방식을 사용하지 못했기 때문에 

연구결과를 일반화하기 어렵다는 점, 이전 연구에서 아동의 학교적응에 영향을 

미치는 것으로 밝혀진 어머니 양육태도를 연구모형에 충분히 반영하지 못한 점, 

설문조사 전 과정에 오류의 발생가능성 및 부모를 대상으로 한 설문지가 한국어로

만 제공되었다는 점 등의 한계가 있어 이를 극복하기 위한 후속연구가 필요하다.  

 

주제어: 아동의 학교적응, 아버지의 양육태도유형, 아버지의 의사소통유형, 다문화가정 
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