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i 

Abstract 

This study investigates the use of the twin text method in extensive reading for 

Korean EFL university students. Although a plethora of studies have confirmed a 

variety of benefits for EFL students engaging in extensive reading, 

implementation of extensive reading programs still proves to be difficult in EFL 

contexts. In this study, implementation of extensive reading using the twin text 

method is explored as a potential solution to this problem. Twin texts are two 

books, one fiction and one non-fiction of the same or related topic that are read in 

sequence to facilitate reading. In the study, three participants engaged in extensive 

reading using the twin text method, and three participants engaged in extensive 

reading of a narrative text to compare the twin text method to traditional methods. 

The research investigated retention of content knowledge of expository texts using 

the twin text method, motivation in participating in extensive reading, and 

comprehension of culturally embedded themes in narrative texts. The participants 

using the twin text method were found to have retained content knowledge of 

expository materials, and demonstrated greater motivation in extensive reading 

and comprehension of culturally embedded themes when compared to extensive 

reading using traditional methods. The study suggests using the twin text method 
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to implement extensive reading in Korean EFL learners as part of the foreign 

language education curriculum.  

Keywords: extensive reading, twin texts, culturally embedded themes, motivation, 

content knowledge retention, reader response theory 
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Chapter 1. 

INTRODUCTION 

This chapter introduces the motivation and purpose of the study. Section 1.1 

presents the purpose of the study, Section 1.2 presents the proposed research 

questions, and Section 1.3 outlines the organization of the thesis.  

 

1.1 Purpose of the Study 

The extent to which cultural background knowledge affects language learning has 

consistently grown to be an important component in foreign language education. 

Cultural background knowledge can be viewed as part of the schemata, or 

framework, that a reader utilizes when comprehending texts. Therefore, when a 

text contains ideas of a culture that is foreign to the reader, a reader that does not 

have such a framework may make inferences about a text that could be considered 

by a native speaker to be comprehension errors (Steffensen, Joag-Dev, & 

Anderson, 1979). Although several studies (Floyd & Carrell, 1987; Johnson, 

1981; Steffensen et al., 1979) have shown that cultural background knowledge is a 

crucial factor in reading comprehension, there is a lack of research in how this 
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factor influences reading comprehension in a foreign language context with 

extensive reading.  

Extensive Reading 

Extensive reading is a method of language learning involving reading large 

quantities of authentic text for pleasure (Day, 2002). Language learning is often 

conducted through intensive reading, where students read and analyze small 

amounts of text (Waring, 2012). There has been growing interest in extensive 

reading, and a number of studies have shown extensive reading to improve second 

language competence, such as improving overall literacy development in English 

(Cho & Krashen, 1995; Constantino, 1994; Elley, 1991), increasing English 

vocabulary development (Cho & Krashen, 1994), improvement in English reading 

comprehension (Pilgreen & Krashen, 1993), improvement in English reading and 

writing skills (Hafiz & Tudor, 1989; Tudor & Hafiz, 1989) and improvement in 

English reading and listening comprehension (Elley & Mangubhai, 1983). 

However, few studies have been completed on the use of twin text sets as an 

effective practice for the implementation of extensive reading with Korean 

English as a Foreign Language (EFL) students. By reading related expository and 

narrative texts, the present study aims to investigate the effects of extensive 

reading using the twin text model for Korean EFL learners. 
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Twin Texts  

Twin texts are two books, one fiction and one non-fiction of the same or related 

topic that are introduced together to facilitate reading (Camp, 2000). In the 

traditional sense of the model, a fiction book would be the complement to a non-

fiction book, where the fiction book would be used to not only help students who 

struggle with expository texts, but also help to motivate students learn more about 

a certain subject. This model has been seen in research by Opitz (1998) and Camp 

(2000) in classroom contexts where the students’ mother tongue (L1) is used for 

instruction and interaction in the classroom. According to Camp (2000), twin texts 

have been used in L1 classrooms for teachers to, “integrate language arts, science, 

social studies, and other content areas by using children’s literature as a bridge” 

(p. 400). From the limited literature that exists on twin texts (Camp, 2000; Opitz, 

1998), it appears that they can be used to help teach reading and thinking skills in 

L1. However, there is much less research on the use of twin texts in contexts 

where the medium of instruction is the students’ second language (L2). For 

students learning English as their L2, the context of learning can be either English 

as a Second Language (ESL) or English as a Foreign Language (EFL). 

Approaches to EFL and ESL Education 

Firstly, it is imperative to distinguish between ESL and EFL when discussing 

English language education. In ESL contexts, students are learning English in a 

country where (one of) the national language(s) is English, and therefore they 
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have a great deal of exposure to the language and its multitude of uses in everyday 

life. In EFL contexts, students are acquiring English in a country where English is 

not a national language, and therefore their amount of language exposure is 

severely decreased in comparison to ESL students. Particularly in EFL contexts, 

where difficulties in reading stem from narrative texts as opposed to expository 

texts (Zhou, 2011), it would appear that, rather than using a fiction text to 

complement a non-fiction text, the opposite should occur. As Koda (2005) states, 

the fundamental differences between L1 readers and L2 readers should be highly 

considered before borrowing an L1 instructional approach for use in L2. 

Secondly, it is important to distinguish the fundamental differences of expository 

and narrative texts. Expository texts are written materials that are used to provide 

information to the reader (Sáenz et al., 2002). Examples of expository texts 

include textbooks, newspaper articles, journal articles, and essays.  

Extensive Reading in EFL Contexts: Korea 

Extensive reading has been gaining wide popularity in promoting reading in L2 

under Krashen’s (1992) Input Hypothesis, in which comprehensible input drives 

second language acquisition. Extensive reading takes a widely different approach 

to the intensive reading approach currently being prominently used in Korean 

English reading classrooms and evaluation procedures. Extensive reading has 

been proven by a growing amount of research to improve second language 

competence with regard to English reading fluency (Iwahori, 2008), English 
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writing proficiency (Janopoulos, 1986), and English vocabulary acquisition 

(Brown et al., 2008; Coady, 1997; Pigada & Schmitt, 2006), among other factors. 

A specific study in extensive reading conducted in Japan by Nishizawa et al. 

(2010) found that Japanese EFL students who participated in extensive reading 

received significantly higher Test of English for International Communication 

(TOEIC) standardized test scores than their peers. However, extensive reading has 

been consistently difficult to implement in EFL contexts. Waring (2012) identifies 

insufficient funds, lack of resources, and poor planning and execution as factors 

that lead to failed long-term implementation of extensive reading programs. 

Furthermore, the authentic materials provided by literary texts are of great 

importance to promoting language competence, in accordance with the 

characteristics of communicative language teaching.  

Promoting language competence is a key factor in the context of English 

education in Korea, where the goal of the curriculum is for students to achieve 

communicative competence, which Bachman (1990) separates into two distinct 

categories: strategic competence and language knowledge. In addition, Collie and 

Slater (1987) stipulate that, “engaging imaginatively with literature enables 

learners to shift the focus of their attention beyond the more mechanical aspects of 

the language” (p.7). Furthermore, meaningful reading completed in extensive 

reading programs has been seen as an effective method for increasing vocabulary 

acquisition, reading rate, and reading attitudes (Lao & Krashen, 2000). However, 
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reading literary texts, especially as part of an extensive reading program, is still 

difficult for Korean learners of English.  

There are several reasons for this, including students’ lack of motivation 

for reading or teachers’ conformity to intensive reading approaches (Bamford & 

Day, 1998; Davis, 1995; Renandya & Jacobs, 2002). Many English language 

learners express difficulty in understanding the concepts of English narrative 

texts, and literature has become generally neglected in English reading classrooms 

in Korea, with a greater focus on expository texts presented with an intensive 

reading approach. This is due to several reasons, such as poor planning and 

implementation of extensive reading programs by teachers (Waring, 2012) and, 

specifically in the Korean EFL context, a lack of time for proper implementation, 

caused by central emphasis being allocated to grammar-translation instruction and 

test-taking strategies (Song, 1998; Yang et al., 2009).  

Additionally, there are several factors that make comprehension of 

narratives difficult for second language readers. Although building a text model 

network may come easily to those skilled in L2 reading, it is the difficulties faced 

with the building of a situation model network that makes even skilled English 

readers shy away from narrative texts and reading for pleasure, in general. This is 

of great significance for EFL learners, who lack a majority of the cultural 

background knowledge that most native English speakers possess as a result of 

long-term exposure. According to Alderson (2000), a key aspect of background 
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knowledge is cultural knowledge, and he emphasizes, “cultural knowledge is 

[also] crucial to text understanding” (p. 45). Although a text may have culturally-

embedded themes, a reader may not be able to understand those themes in their 

interpretation of a text, due to a lack of cultural background knowledge.  

Prior research by Alderson (2000) and Hudson (2007) found that readers 

were able to read and comprehend stories with familiar cultural backgrounds more 

effectively than culturally unfamiliar stories. Furthermore, studies by Johnson 

(1981) and Steffensen et al. (1979) concluded that there is an established role of 

cultural background knowledge in the comprehension of second language reading. 

In the study completed by Steffensen et al. (1979), participants experienced 

significantly more difficulties in recalling stories read about unfamiliar cultural 

material. When participants read stories with content regarding unfamiliar cultural 

material, they experienced more difficulties in processing the texts than they did 

with content of familiar cultural material. In addition to this, Grabe (2009) also 

reports that “foreign language students will face a wide range of social and 

contextual factors as they try to develop their L2 reading abilities” (p. 170), as 

foreign language students are exposed to much less of the target language use than 

ESL students in everyday life.  

Therefore, it is typical for teachers to complete a variety of pre-reading 

activities before students engage in reading culturally-embedded texts, as seen in 

the study completed by Floyd and Carrell (1987), where explicit instruction was 
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used in teaching required background knowledge to second language students. 

These activities are usually limited to pre-reading discussions and explicit 

instruction of key vocabulary (Anderson, 1999). However, these activities do not 

seem to blend well with the extensive reading approach, where readers do not 

search for key vocabulary, and instead focus on pleasurably reading the text. 

Requiring explicit instruction as a pre-reading activity can also be a negative 

factor influencing why second language learners choose not to engage in 

extensive reading as part of their individual language learning curriculum, as seen 

in studies by McQuillan (1994) and Huber (1993), where second language 

learners reported that they rarely complete any reading in L2 outside of the 

classroom. 

Therefore, this study acknowledges the problem of a lack of extensive 

reading for second language learners, and examines the effect of the twin text 

method as a potential technique for implementation of extensive reading. In an 

EFL context, such as Korea, English language learners are subject to a lack of 

language exposure. Thus, this thesis investigates the extent to which twin texts 

can engage EFL students in extensive reading by providing sufficient cultural 

background knowledge to students as they participate in extensive reading. The 

sections that follow clearly describe the research questions and methods. 
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1.2 Research Questions 

The current study explores the extent to which Korean university students can 

comprehend culturally embedded meanings of narrative texts in English. 

Culturally embedded meanings of narrative texts are defined by Hyoung-il Kim 

(2006) as texts that contain “socio-cultural facts and words that represent native 

speakers’ beliefs, norms, and values in their daily lives” (p. 83). The study also 

examines the extent to which the use of twin texts can be used in the extensive 

reading approach to foreign language reading education in Korea. Therefore, the 

study proposes the following research questions: 

1. To what extent can content knowledge learned through expository 

texts be retained through the reading of a twin text set in Korean EFL 

readers? 

2. To what extent will Korean EFL learners increase in motivation to 

read narratives and continue reading extensively when participating in 

extensive reading using the twin text method? 

3. To what extent will Korean EFL learners demonstrate comprehension 

of culturally embedded themes in discussions of the narrative text 

when participating in extensive reading using the twin text method? 
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1.3 Organization of the Thesis  

The present study consists of five chapters. Chapter 1 introduces the purpose of 

the current study and presents the research questions that have been posed.  

Chapter 2 presents an overview of the literature review on twin texts, extensive 

reading, comprehension of narrative texts, and motivation in reading as a foreign 

language. Chapter 3 details the methodology of the experiment, including the 

research approach and research design. Chapter 4 presents the results of the study 

and discusses the findings. Chapter 5 concludes the research with a summary of 

the major findings and includes some pedagogical implications from the current 

study to be considered in future education methods research and practicum.  
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Chapter 2. 

LITERATURE REVIEW  

This chapter consists of an overview of the literature regarding extensive reading 

and twin texts. Section 2.1 provides a framework for the Korean EFL context and 

gives a thorough account of how extensive reading can benefit language learning 

in this context. Section 2.2 discusses the framework of the twin text model and 

how it is currently being implemented in L1 content-based classrooms. Section 

2.3 describes the results of a previous study conducted using twin text sets in a 

Korean EFL context using the alternative intensive reading approach. Section 2.4 

gives an overview on the use of the reader-response theory in second language 

and foreign language reading. Finally, Section 2.5 summarizes the findings of the 

literature review. 

2.1 Extensive Reading and its Benefits to the Current 

EFL Context in Korea  

Although Korea’s EFL instruction is heavily based on rote memorization, 

decontextualized grammar instruction, and preparation for the English portion of 

the Korean College Scholastic Ability Test (KCSAT) (Song, 1998; Yang et al., 

2009), Eur (2013) suggests that an extensive reading approach to English reading 
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education in Korea could solve many of the issues that are currently being 

experienced by learners, such as lack of motivation and creativity, and an overall 

negative view of English learning. Extensive reading has been gaining more and 

more positive attention in the field of L2 reading, as seen in table 2.1 (see below). 

Table 2.1 Results of Extensive Reading studies conducted in L2 contexts 
Benefits from Extensive Reading in 
L2 

Studies 

Vocabulary acquisition Brown et al., 2008; Cho & Krashen, 
1994; Coady, 1997; Pigada & Schmitt 
2006 

Overall improvement in literacy 
development 

Cho & Krashen 1995; Constanino, 
1994; Elley, 1991 

Improvement in confidence in 
English reading 

Constantino, 1994 

Improvement in reading 
comprehension 

Elley & Mangubhai, 1983; Pilgreen & 
Krashen, 1993 

Improvement in listening 
comprehension 

Elley & Mangubhai, 1983 

Improvement in fluency Iwahori, 2008; Pilgreen & Krashen, 
1993 

Enjoyment of reading Pilgreen & Krashen, 1993 

Improvement in writing skills Hafiz & Tudor, 1989; Janopoulos, 
1986; Tudor & Hafiz, 1989 

 

According to Eur (2013), there is a lack of “growth” in EFL learners in 

Korea on a variety of levels, and extensive reading can aid not only in learners’ 
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linguistic ability, but can also show significant improvements in their affective, 

cultural, social, and cognitive development. Eur (2013) strongly argues that an 

extensive reading approach can create a positive change for the current Korean 

EFL context by promoting holistic development of students as individuals, by 

focusing not solely on test preparation, but by using extensive reading to promote 

linguistic ability, lower affective filters, increase motivation, contribute to positive 

attitudes toward reading in English, and promote learner autonomy and creativity.  

According to Yang et al. (2009) and Song (1998), Korea’s EFL context 

loses the benefits that communicative language teaching promotes due to 

conventional intensive-reading programs based on standardized tests, which, as 

Eur (2013) indicates, results in “insufficient attention to the EFL learners’ 

subjective factors such as their needs, interests, ideals, psychology, and personal 

history involved in their target language and use” (p. 56), and it is the combination 

of these factors that result in demotivation and negative attitudes in Korean 

students toward learning English. Eur (2013) also stresses that communicative 

competence implies a certain amount of development of learners’ personal and 

socio-cultural development, just as much as it implies development of language 

proficiency. Considering that the goal for Korean EFL education is 

communicative competence, it shows that there is a gap between the theory and 

execution of this goal when examining the current issues of reading instruction in 
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Korean EFL contexts.  

However, according to Eur (2013), it is important to consider not only the 

quantity, but also the quality of texts chosen for an extensive reading program in 

Korea’s EFL context. The interaction between the reader and text are more 

important than simply receiving input, and therefore Eur (2013) suggests 

engaging in follow-up activities with the readers, such as interviews and 

discussions, is necessary for learners to experience the full benefits of extensive 

reading. Although most of the text input in Korea is through the use of expository 

texts, Eur (2013) states that using extensive reading with only expository texts 

may induce negative effects, and that learners require the actual content of a book 

as motivation to continue reading, which they cannot experience currently with 

Korea’s intensive-reading approach to reading education, or with input to 

expository texts alone.  

As Rinvolucri (1999) states, “the greater the connection, the better the 

learning” (p. 197). Therefore, it is possible to see that learners can benefit from 

input if they can experience a connection with the text and their personal lives, 

which is why Eur (2013) states that it is important to incorporate narrative texts 

into an extensive reading program in order to maintain “meaningful input from 

authentic materials that touches non-trivial areas of human experience” (p. 64).  

With regard to the emotional filters (e.g., anxiety, fear, uneasiness, etc.) that can 
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impede foreign language learning on students, it can be seen through studies, such 

as Hansen (1999), that extensive reading can replace these negative filters with 

positive filters, including motivation, confidence, and a positive attitude toward 

reading in English. In addition to this, studies, such as Judge (2011), have 

provided evidence that extensive reading can also be seen to promote learner 

autonomy, which is critical for Korean students, who experience most of their 

learning as a submissive counterpart to their teacher (Eur, 2013). 

Through extensive reading, students have the opportunity to personally 

identify their own reading styles and develop their own strategies for reading and 

learning. In addition to this, students can also foster positive changes in how they 

view their EFL education, as they begin to take a more pro-active role in their 

learning. When literature is included in the extensive reading program, this further 

benefits the students, as they can see the use of the language in fresh and new 

ways that they previously had no experience of, whether it be through character 

dialogue, descriptions, or use of literary devices. Therefore, exposure to these uses 

of language can benefit the students in reading, as well as in production, and allow 

them to become better familiarized with the pragmatic use of the language, as well.  

 Due to the current disconnect between communicative language teaching 

characteristics and the current EFL context in Korea (Eur, 2013; Song, 1998; 

Yang et al., 2009), it is imperative for instructors to strive for ways to make the 
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learning experience feel more positive for students, which is a main motivation 

for this study. Although Eur (2013) quotes Nuttall’s (2005) study as extensive 

reading being, “the easiest way to foster significant L2/FL language development,” 

(p. 127) a number of counter-studies, including a well-documented study by 

Bamford and Day (2002), indicate that there are a variety of factors that hinder the 

implementation of extensive reading, such as poor planning by instructors and a 

lack of resources provided to students.  

Therefore, it is important to develop new and more effective ways to 

implement extensive reading, especially in the EFL context. Specifically, as Eur 

(2013) strongly argues for the inclusion of literature in the extensive reading 

program, it is crucial to find new ways to implement the reading and 

comprehension of narratives into reading instruction, while also maintaining the 

principles of extensive reading. To address these issues, in this study the twin text 

model is introduced as a method for integrating cultural education into foreign 

language education and to aid foreign language students in comprehension of 

narrative texts. 

2.2 Twin Texts in L1 Content-Based Classrooms 

A number of studies (Aaron, 1987; Cullinan, 1993; Hamman, 1995; Moss et al., 

1997; Optiz, 1998; Vacca & Vacca, 1999) have shown that using twin texts of fact 
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and fiction can increase reading comprehension of both narrative and expository 

texts when used together. Camp (2000) outlines the effectiveness of using twin 

texts in L1 content classrooms, while also giving examples of how to use twin 

texts appropriately in the classroom. According to Camp (2000), twin texts are, 

“two books, one fiction and one non-fiction (informational), on the same (or 

related) topic” (p.400). In the section that follows, I provide an example of a twin-

text set and I draw attention to the features of each text to highlight how reading 

these texts together can benefit EFL learners in their comprehension of the 

narrative text, motivation to continue participating in extensive reading, and 

retention of content knowledge. 

 

Plant Life Cycle Twin Text Set 

Two picture books can be used in sequence in English L1 elementary classrooms 

to help educate students about the life cycles of plants, and aid in instructing 

students on how to complete their own experiments based on the plant’s life cycle. 

One example of an English language twin text set regarding plant life cycles 

features the narrative text The Tiny Seed by Eric Carle (2005), and the expository 

text How a Seed Grows by Helene J. Jordan (1992). 
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Figure 2.1 The Tiny Seed by Eric Carle 

As the narrative text, The Tiny Seed uses bright collages as its illustration style 

(See Figure 2.1). The tiny seed acts as the protagonist of the story, and tells the 

story of how the seed travels through the different seasons, escapes obstacles that 

other, bigger seeds are unable to escape from, and goes on to become a beautiful, 

giant flower. In the end, the wind blows on the flower and seeds are dispersed, 

where the process is assumed to begin again. Not only does the book teach about 

perseverance and overcoming obstacles, but it excitingly details the nature of how 

seeds travel and become plants.  
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Figure 2.2 Sample page of The Tiny Seed by Eric Carle 

The text is easy to read, well dispersed throughout the book (a similar amount of 

text is found on most of the pages – see Figure 2.2) and the bright colors excite 

the reader to continue reading. The colors also correspond very well to the 

changing seasons as the story progresses.  

The expository text, How a Seed Grows is a picture book that teaches 

children how seeds grow and how to grow seeds themselves (see Figure 2.3). It 

also uses illustrations to show not only how different seeds can have distinctive 

appearances, but also shows how seeds change as they grow into plants.  

 

Figure 2.3 How a Seed Grows by Helene J. Jordan 
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In contrast to the abstract, collage style of illustrations found in the fiction book, 

How a Seed Grows uses more realistic illustrations to accompany its text. The 

book uses step-by-step “cookbook”-like instructions to teach children how to 

plant their own bean seeds. Bean seeds are chosen as they grow quite quickly in 

comparison to other seeds. Furthermore, not only does the book give instructions 

on how to set up the bean seeds for growing, but it also provides instructions (see 

Figure 2.4) on how and when to check the seeds to see changes in their growth 

state, with realistic illustrations provided for children to refer to. 

 

 

 

 

 

 

Figure 2.4 Sample page of How a Seed Grows by Helene J. Jordan 

In accordance with its difficulty level and target audience, this type of twin text is 

appropriate for use in English L1 science content-based elementary school 

classrooms, but twin texts can vary according to readers’ proficiency level, 

interests, literacy goals, and genre preferences. 

 

The Potential for the Twin Text Method in Korean EFL Contexts 
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Twin texts use authentic content to introduce a subject into a content-based 

learning environment. It is stressed that authentic materials are used when 

introducing a twin text set in an EFL context, such as in Korea. This is because, as 

mentioned above, the current approach for English education is communicative 

language teaching, which includes the use of authentic materials in teaching 

(Holliday, 1994). However, current reading practices in Korea defy this 

characteristic of using authentic materials. Furthermore, Korean readers of 

English have more experience reading expository texts, as they are the focal point 

of both reading instruction and assessment in the K-12 national Korean English 

curriculum. Research by Waring (2012) indicated that texts currently being used 

in EFL contexts are typically less than one page, and are mainly used to introduce 

the unit’s theme, while also providing information about the unit’s vocabulary and 

grammar points. This results in students being instructed to read slowly and 

analyze the short text meticulously using grammar instruction and vocabulary 

translation. 

While studies (Best, Floyd, & McNamara, 2008; Opitz, 1998) show 

evidence that young students may struggle to understand expository texts in their 

L1, the familiarity of a narrative text can help students to get excited about a 

certain topic, develop interest and questions they wish to answer, and provide 

them with background knowledge in the topic they will be studying (Opitz, 1998). 

Narrative texts are mainly written and read for entertainment, and contain certain 
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similarities such as characters with goals, event sequences, morals, and themes 

(Graesser, Golding, & Long 1991). Several examples of narrative texts include 

fairy tales, fables, and novels. Although research has shown that younger students 

are much stronger at comprehending narrative texts when using L1 due to 

psychological processing difficulties (Spiro & Taylor, 1980) and reading decoding 

skills (Best et al., 2008) it is vital to consider the environment when expanding the 

use of the twin text model in second language and foreign language contexts. 

Not only do twin texts help to promote excitement in the content classroom, 

they do so by promoting literacy and allowing children to enjoy reading for 

pleasure. Therefore, evidence supports the statement that teachers can introduce 

their students to new topics and allow their students to become familiar with the 

content they will study. Camp (2000) notes that, “using twin texts will support 

teacher’s development of strategic knowledge while reading. The use of twin texts 

will also help teachers meet the challenge of teaching curriculum content, while 

encouraging students to read for both comprehension and enjoyment” (p.407). In 

this statement, strategic knowledge can be realized as the activation of prior 

background knowledge through the reading of previous texts. As mentioned 

above, twin texts can become an effective tool for introducing extensive reading 

into the classroom while also helping students to acquire content knowledge. Not 

only are students able to gain a deeper understanding of the content through the 
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use of the two texts, using twin texts helps to promote reading and literacy in 

content classrooms (Hamman, 1995).  

Although previous studies have shown positive effects for the 

implementation of twin text sets in L1, such as promoting group work among high 

and low level students (Opitz, 1998), incorporating literature into content 

classrooms (Cullinan, 1993), and enhancing the social studies curriculum, 

especially for young readers (Hamman, 1995) there is still a lack of research 

regarding their implementation in L2 environments. 

Camp’s (2000) research outlines effective ways of using twin texts in L1 

content classrooms, especially for elementary school students. However, reading 

this article from an EFL perspective, the goals of education are different, and 

therefore, the implications should also be different for EFL classrooms. According 

to Grabe (2009), “L1 and L2 reading varies due to factors consisting of linguistic 

and processing differences, individual and experiential differences, and socio-

cultural and institutional differences” (p.34). Due to these fundamental 

differences, it is important to consider instructional methods in L1 and how they 

can effectively be implemented as L2 instructional methods (Koda, 2005).  

Camp (2000) emphasizes the struggle that elementary students have with 

reading expository texts, and the “familiarity” they feel while reading fiction, 

which is less difficult for young readers to comprehend. An opposite effect is seen 

in EFL contexts, where expository texts can be read without much difficulty, but 
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evidence from Shin and Riazantseva’s (2015) study indicates that L2 readers have 

difficulties in comprehending literary texts. Therefore, this study investigates the 

effects of using the twin text model as a method to aid L2 readers in 

comprehension of a narrative text by providing cultural background knowledge 

through a related expository text. 

 

2.3 Effects of Twin Texts on Reading Comprehension in 

Korean EFL Contexts  

Su mi Kim’s (2011) study investigates the effect of using twin texts on reading 

comprehension on Korean high school students. The participants read twin texts 

of varying topics including superstition, myth, and racism and then completed a 

reading comprehension test, resulting in participants who used twin texts 

demonstrating enhanced reading comprehension when compared to the control 

group (Kim, 2011). The study found results of enhanced reading comprehension 

in the participants when presented with twin texts. The twin text sets were 

excerpts of about two pages each in length and were followed by multiple choice 

comprehension quizzes, in which participants read the first passage, completed the 

accompanying comprehension quiz, then read the second passage and completed 

its accompanying comprehension quiz. In addition to this, the study also 
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suggested that the sequencing of the twin texts may have been a factor in 

increasing reading comprehension. In the study, the sequencing of expository—

narrative and narrative—expository twin texts was analyzed between groups. 

Although both groups showed enhanced reading comprehension, and far out-

performed the control groups, the narrative—expository sequencing group 

showed only a slightly higher advantage in reading comprehension compared to 

the expository—narrative sequencing group.  

Although Kim’s study demonstrates the effectiveness of twin texts in a 

Korean EFL context, the method of the study was designed following an intensive 

reading approach, rather than an extensive reading approach. As mentioned 

previously, the intensive reading approach to English education in Korea has been 

criticized by EFL researchers (e.g. Eur, 2013; Song, 1998; Yang et al., 2009), who 

advocate for the implementation of extensive reading in the Korean EFL context. 

As stated by Waring (2012), the goals of extensive reading are, “to build learners’ 

fluency, reading speed, and general comprehension of reading texts as well as 

practicing the skill of reading itself” (p. 70). According to the methodology of 

Kim’s study, the participants were given short excerpts of both expository and 

narrative texts, and were asked to respond to a multiple-choice test in order to 

score reading comprehension. While this can be seen as an effective method of 

evaluating reading comprehension, there are several limitations of the 

implications of the study. The study uses a traditional method of intensive reading 
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to test reading comprehension. Therefore, it is difficult to expand this study’s 

findings to extensive reading. 

In addition, the intensive reading approach limits the participants from 

experiencing the full context of the texts. Moreover, according to the 

characteristics of communicative language teaching, there is a great deal of 

importance placed on the authenticity of texts used in reading instruction and 

reading comprehension, and although the excerpts used in the study are from cited 

resources, they lack authenticity, as the texts are designed for English as a foreign 

language teaching. This method of intensive reading follows the same guidelines 

mentioned previously, where learners are flooded with short but difficult passages 

that they must analyze for standardized tests (Eur, 2013), rather than enjoying 

authentic texts in full, and reading for pleasure (Bamford & Day, 1998). 

Although results of the study showed higher reading comprehension 

scores in the narrative—expository sequencing of the twin texts, this may be 

different with an extensive reading approach, where the background knowledge of 

the expository text can promote comprehension of the narrative text. In 

conclusion, the results of this study indicate that twin texts can be implemented in 

Korean EFL contexts to promote reading comprehension in students. Nevertheless 

it is unable to show the full potential of the use of twin texts as an extension of 

extensive reading. For this reason the present thesis investigates the use of the 

twin text model in extensive reading and its effects on Korean EFL learners in 
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relation to comprehension of culturally embedded themes in narrative texts, 

motivation to continue participating in extensive reading, and retention of content 

knowledge. 

 
2.4 Use of Reader-Response Theory in Communicative 

Language Teaching  

As the use of literature in English language teaching has gained popularity 

(Bassnet & Grundy, 1993; Carter, 1988; Collie & Slater, 1987), it has become 

crucial to investigate the most effective approaches for how to implement its use. 

Hirvela (1996) explores how the reader-response theory could provide a higher 

level of effectiveness in English language teaching. According to Hirvela (1996), 

the reader-response theory, “challenges traditional emphasis on authorial intention 

in a text, and on the text itself, in assigning supremacy to the interpretation of 

texts, asserting instead that the reader plays at least an equal role in the 

interpretative process” (p. 128). The reader-response approach “is interested in the 

evoked work or reader’s text created by the learner during the transaction of the 

original text” (p. 129) and therefore acknowledges that the reader can bring their 

own experiences, and in turn, their own interpretations to the text that they are 

reading (Hirvela, 1996). Therefore, utilization of the reader-response theory for 

reading instruction in English language teaching encourages the learner to feel 
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authority as the reader in relation to the text. This is accomplished by seeing how 

different readers’ interpretations of the text can be different due to a variety of 

factors, including their societal views and past experiences. 

Several studies have found the reader-response theory to be a beneficial 

tool for incorporating literature into language education. A study conducted by 

Farahian (2014) found that the use of the reader-response theory had a significant 

impact on EFL university students’ metacognitive reading strategies. A 2011 

study by Khatib found that EFL students directed with the reader-response theory 

were able to provide aesthetic responses to literature without impairing their 

comprehension of the literary text. Similarly, Carlisle (2000) reported that EFL 

students using the reader-response theory while participating in reading logs 

developed a critical appreciation for literary texts. Moreover, a 2015 study by 

Iskhak found EFL students engaging in reading using the reader response-theory 

demonstrated improvements in confidence of English reading, classroom 

participation, and English writing skills. 

 Due to the varying levels of cultural background knowledge that students 

learning a language in a foreign context can possess (Anderson & Pearson, 1984; 

Bernhardt, 2003; Carrell, 1987; Dubin et al., 1986; Hammadou, 1991; Han & 

Anderson, 2009), it is suggested that rather than the learner responding to the 

author’s text, the learner respond to the hybrid “reader’s text” that they have 
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developed internally by analyzing the reader’s interpretations, feelings, and 

connections made with the characters and the plot. This study and its materials 

were designed using the reader-response theory for these reasons. 

2.5 Summary    

Previous studies have investigated the effects of extensive reading in ESL and 

EFL contexts, and have shown that while its benefits are clearly displayed, 

implementation can be difficult, as nearly all students do not engage in L2 reading 

outside of the classroom, and particularly in Korea’s EFL context, the negative 

attitudes toward learning English can hinder the implementation of an extensive 

reading program. While it is clear that learners can see the potential benefits of 

reading in L2, studies have shown that L2 learners do not engage in any type of 

L2 reading outside of the classroom (Huber, 1993; McQuillan 1994). Therefore, it 

has become imperative to investigate ways to effectively implement learner-

autonomous L2 reading into EFL education.  

 The twin text model can be an effective way to address this issue, as it 

allows learners to gain the background knowledge they need for comprehension 

of texts, while maintaining the principles of extensive reading. By applying these 

principles to the current study, a new and effective approach to the 

implementation of extensive reading in the EFL context of Korea could emerge 
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that not only helps students to increase their linguistic ability, but also to gain the 

significant benefits of practicing extensive reading as L2 learners. 

It is vital that literature be included as part of language education, as it 

provides an authentic context for students to engage with. Students reading 

material in authentic contexts are exposed to real language use, and are able to see 

authentic dialogue and language use in a wide variety of situations. By using twin 

texts as a tool for implementation of extensive reading, EFL students are given the 

opportunity to build their cultural background knowledge on the subject matter 

they will read, allowing them to analyze the narrative through a different lens. 

While still being able to draw upon their beliefs, past experiences, and values, 

using twin texts can help students to gain cultural insights into the narrative texts 

they read, allowing for a deeper appreciation of the texts. Therefore, this study 

aims to explore the use of the twin text method in extensive reading for Korean 

EFL students to promote their comprehension of culturally embedded themes, 

increase their motivation to participate in extensive reading, and retain content 

knowledge in English. 
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Chapter 3. 

METHODOLOGY  

This section outlines the methodology used for the experiment in the current 

thesis. Section 3.1 provides an overview of the research approach used in the 

thesis. Section 3.2 outlines the research design.   

3.1 Research Approach 

The research for this thesis was conducted using qualitative methods. The purpose 

of the study focuses on exploring the use of the twin text method in Korean EFL 

university students regarding cultural comprehension, motivation, and content 

knowledge when participating in extensive reading. The case study method allows 

for the examination of a certain phenomenon in-depth and in its real-life context 

(Yin, 2009). The case study method was therefore chosen in order to examine the 

effects of using the twin text method with Korean EFL university students in-

depth and within a real-life context.  

By using the case study method in the research, the entire process of the 

extensive reading program could be studied, from the implementation and 

continuing throughout the program, and could be researched in-depth from the 

perspective of each case by multiple angles, including cultural comprehension, 
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motivation, and content knowledge. In addition, the case study method was 

chosen in order to explore the unique context of Korean EFL university students. 

While students in Korean middle and high schools study English to prepare for 

standardized tests (Eur, 2013), Korean EFL university students have many other 

objectives for studying English, such as genuine interest in language learning and 

plans to study abroad in English-speaking countries, which was seen in the 

participants chosen for the research. The case study approach was therefore 

chosen to explore the specific setting of Korean university EFL students, and not 

to be generalized to all Koreans or to students in ESL contexts. According to Yin 

(2009), the case study approach faces recurring criticisms, such as researchers 

making claims based on impressions rather than evidence, and the lack of rigor 

found in case studies. For this research, instruments providing documented 

evidence were utilized to reduce the recurring criticisms drawn from the case 

study method. These instruments include completed questionnaires and 

transcribed interviews with participants. In addition, these multiple sources of 

evidence were also utilized to demonstrate construct validity in the research. As 

Yin (2009) states, with several methods of data collection, there can be a 

convergence of evidence during the analysis of the case study data. Furthermore, 

multiple cases were explored in the research to increase the internal validity of the 

results.  



- 33 - 

To examine the effect of the twin text method, three participants partook in 

the study using a twin text set and three participants partook in the study without 

the use of a twin text set in order to examine the effectiveness of the twin text 

method in comparison to traditional extensive reading.  

3.2 Research Design 

This section includes an overview of the research design. Section 3.2.1 details the 

pilot study that was conducted. Section 3.2.2 outlines the overview of the 

finalized research design. Section 3.2.3 introduces the participants of the research. 

Section 3.2.4 outlines the data collection for the research. Section 3.2.5 outlines 

the data analysis for the research. 

3.2.1 Pilot Case Study 

Prior to the research, a pilot case study was conducted. A single-case design was 

used for the pilot case study as a preliminary investigation into the use of the twin 

text method with a Korean EFL university student. An overview of the methods 

for data collection and analysis is outlined in Table 3.1. 
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Table 3.1 Overview of the methods of data collection and analysis for Pilot 
Case Study 

Phase I: 
Material 
Design 

Phase II: 
Participant 
Selection 

Phase III: Data 
Collection and 
Analysis 1 

Phase IV: Data 
Collection and 
Analysis 2 

Phase V: Data 
Collection and 
Analysis 3 

Phase VI: Data 
Collection and 
Analysis 4 

Choice of Twin 
Text Set: 
Choose a twin 
text set with 
underlying 
cultural themes  
 
Pre-/Post-Test 
of Content 
Knowledge: 
Design 20-item 
multiple-choice 
test (in English) 
covering basic 
contents of 
expository text 
(History Alive! 
Through the 
Modern Times 
chapters 17 and 
30) 
 
Motivation 
Questionnaire: 
Design 
questionnaire 
with 4 point 
Likert scale 
regarding the 
participant’s 
motivation to 
read the 
narrative text 
(written in both 
English and 
Korean) 
 
 
 
 
Interview 
Questions: 
Design sets of 
10-12 questions 
to discuss with 
participant 
relating to 
chapters 1-5, 6-

One 
participant: 
Korean EFL 
university 
student 
 
Preliminary 
Interview: 
Ensure student 
meets 
requirements for 
research: 
No experience 
studying abroad 
in English-
speaking 
country 
Major unrelated 
to English 
TOEIC reading 
score of at least 
350 
Unfamiliar with 
reading English 
narrative texts 
Little to no 
knowledge of 
modern 
American 
history 

Participant 
reads 
expository text: 
History Alive! 
The United 
States Through 
the Modern 
Times chapters 
17 (The Worlds 
of North and 
South) and 30 
(The Civil 
Rights 
Movement) 
 
Participant 
completes pre-
test for content 
knowledge: 
20-item 
multiple choice 
test on 
expository text 
content 

Participant 
reads first 
section of 
narrative text: 
The Watsons Go 
To 
Birmingham—
1963 chapters 1-
5 
 
Questionnaire 
1: 
Participant 
completes 
motivation 
questionnaire 
based on 
reading of first 
section of 
narrative text 
 
Interview 1: 
Participant 
completes semi-
structured 
interview with 
researcher on 
first section of 
narrative in 
Korean 
 
Interview is 
audio-recorded 
 
 
 
 
 
 
 
Transcription 
and 
Translation 1: 
Researcher 
transcribes 
audio-recorded 
interview and 
translates to 

Participant 
reads second 
section of 
narrative text: 
The Watsons Go 
To 
Birmingham—
1963 chapters 6-
10 
 
Questionnaire 
2: 
Participant 
completes 
motivation 
questionnaire 
based on 
reading of 
second section 
of narrative text 
 
Interview 2: 
Participant 
completes semi-
structured 
interview with 
researcher on 
second section 
of narrative in 
Korean 
 
Interview is 
audio-recorded 
 
 
 
 
 
 
 
Transcription 
and 
Translation 2: 
Researcher 
transcribes 
audio-recorded 
interview and 
translates to 

Participant 
reads third 
section of 
narrative text: 
The Watsons Go 
To 
Birmingham—
1963 chapters 
11-15 
 
Questionnaire 
3: 
Participant 
completes 
motivation 
questionnaire 
based on reading 
of third section 
of narrative text 
 
Interview 3: 
Participant 
completes semi-
structured 
interview with 
researcher on 
third section of 
narrative in 
Korean 
 
Interview is 
audio-recorded 
 
 
 
 
 
 
 
 
Participant 
completes post-
test for content 
knowledge: 
20-item multiple 
choice test on 
expository text 
content 
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Phase I: 
Material 
Design 

Phase II: 
Participant 
Selection 

Phase III: Data 
Collection and 
Analysis 1 

Phase IV: Data 
Collection and 
Analysis 2 

Phase V: Data 
Collection and 
Analysis 3 

Phase VI: Data 
Collection and 
Analysis 4 

10, and 11-15 of 
the narrative 
text (The 
Watsons Go to 
Birmingham—
1963) 
 
 

English English  
Transcription 
and 
Translation 3: 
Researcher 
transcribes 
audio-recorded 
interview and 
translates to 
English 

 

3.2.1.1 Materials Design 

Two texts were used as reading materials to create the twin text set: a narrative 

text and an expository text. The Watsons Go To Birmingham—1963 (Curtis, 2000) 

was the chosen narrative text. The text is a book of fiction about an African-

American family living in Michigan (a state in the northern United States) and 

traveling to Alabama (a state in the southern United States) during the summer of 

1963. The book is highly critically acclaimed, having earned a Newberry honor, 

Coretta Scott King honor, and a Golden Kite award. The cover of the book is seen 

in Figure 3.1.  
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Figure 3.1 Cover of The Watsons Go to Birmingham—1963 by Christopher 

Paul Curtis 

Although the text is fictional, it contains plot points similar to real events that 

occurred in the United States and Birmingham in 1963, such as the bombing of a 

church by the Ku Klux Klan (KKK). On September 16th, 1963, the 16th Street 

Baptist Church (a church with predominantly African American worshippers) in 

Birmingham, Alabama was bombed by local members of the KKK, an American 

hate organization that uses terror for the pursuit of white supremacy. 

While there are underlying themes of the racial tensions that were occurring 

during this time period in the United States, the story may be interpreted simply as 

a family trying to deal with a problematic teenager told through the eyes of a 

younger sibling. The protagonist, Kenny, is the middle child of an African 

American family living in Flint, Michigan. Kenny, who witnesses firsthand how 

his older brother, Byron, continues to misbehave until his parents decide to send 

him to live in the southern state of Alabama, narrates the text in first person. The 

ideas of familial relations and brotherhood are very apparent in the text, whereas 
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the issue of racial tension is subtler.  

 An analysis of the complexity of the text using the Lexile Framework for 

Reading (2014), suggests the book is recommended for children aged 8-12. The 

Lexile Framework for Reading is a method used to assess both students’ 

individual reading levels and the levels of difficulty of texts, in order to match 

students with texts according to their appropriate reading level. This novel was 

chosen as the narrative text to use in the research for two overall reasons. The 

novel contains cultural themes that may be foreign to Korean EFL learners, and 

the novel follows the guidelines of extensive reading, where readers should be 

able to read the materials quickly and enjoyably, with the ability to comprehend 

the story without the use of a dictionary (Waring, 2012).  

 The second text consisted of two chapters from the Teachers’ Curriculum 

Institute’s History Alive! The United States Through Modern Times textbook. The 

textbook is designed to be used as part of a middle school social studies 

curriculum in the United States, and provides students with information about 

America from the pre-colonial era to the 21st century. The cover of the textbook 

can be seen in Figure 3.2. 



- 38 - 

 
Figure 3.2 Cover of History Alive! The United States Through Modern Times 

 

The textbook is designed for American middle school students and, therefore, 

uses concise and clear terminology that does not pose difficulty to Korean EFL 

university students. Korean EFL learners spend a majority of their studying 

reading English expository texts and answering multiple-choice questions 

pertaining to them, and therefore there is a higher possibility that students are 

more familiar with reading expository texts compared to narrative texts. The first 

chapter chosen to be read as part of the materials relates to the divisions of the 

North and South before the Civil War with regard to economic, geographical, and 

societal differences. An excerpt of the chapter can be seen in Figure 3.3. 
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Figure 3.3 Excerpt of expository text detailing the society in the South of the 
United States before the Civil War 

   

The second chapter provides information about the civil rights movement 

that took place in the United States during the 1950s and 1960s, such as tensions 

that arose between white and African Americans, protests that took place 

throughout the country, and significant figures of the movement. An excerpt of 

the chapter can be seen in Figure 3.4. 
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Figure 3.4 Excerpt of the expository text about events during the Civil Rights 
Movement in Birmingham, Alabama 
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The textbook uses a variety of photographs and illustrations in both black and 

white and color, and concisely conveys its information to the reader. Therefore, 

the textbook was chosen due to the straightforward vocabulary and abundance of 

related illustrations. Chapter 17: The Worlds of North and South was chosen for 

the participant to gain background knowledge about the vast differences between 

the northern and southern areas of the United States. Chapter 30: The Civil Rights 

Movement was chosen for the participant to gain background knowledge on the 

events occurring in the setting of the narrative text, especially relating to racial 

tensions and segregation that was being experienced. Each chapter totaled 

approximately ten pages in length. A table of contents for the two chapters of the 

textbook is presented in Table 3.2. 

Table 3.2 Table of contents of chapters used as expository text 
Chapter 17: The Worlds of  
North and South 

Chapter 30: The Civil Rights 
Movement 

1. Introduction 1. Introduction 
2. Geography of the North 2. Discrimiation Against African 

Americans 
3. Geography of the South 
4. Economy of the South 

3. The Supreme Court Ends School 
Segregation 

5. Economy of the North 4. The Montgomery Bus Boycott 
6. Transportation in the South 5. Non-violent Protests 
7. Transportation in the North 6. The Movement Comes to 

Birmingham 
8. Society in the South 7. The March on Washington and 

Civil Rights Laws 
9. Society in the North 8. Black Power 
10. Summary 9. Summary 
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 Materials for multiple sources of evidence were designed prior to the data 

collection. These sources included a pre-/post-test for content knowledge of the 

expository text, a reading motivation questionnaire, and interview questions 

relating to the narrative text. To measure content knowledge comprehension of the 

expository text, a 20-item multiple-choice test was designed by the researcher. A 

multiple-choice test was chosen as the method of evaluation as it is a form of 

evaluation in which Korean students are familiar and accustomed to for reading 

comprehension evaluation, as almost all written evaluations for reading 

comprehension are completed using the multiple-choice method of evaluation. 

The questions for the pre-/post-test are listed in Figure 3.5. The full pre-/post-test 

designed for the pilot study can be seen in Appendix 1. 

Questions 

1. What did Northerners and Southerners have in common during the early 1800s? 
2. What was the climate like in the South? 

3. In the 1800s, what was the economy in the South based on? 
4. In the 1800s, what was the main means of transportation in the South? 

5. Choose the incorrect statement relating to the society in the North during the 
1800s. 

6. What kinds of discrimination did African Americans face in the 1950s? 
7. Why did others choose not to speak up about the discrimination against African 
Americans? 
8. Choose the incorrect statement regarding the implications of Plessy v. Ferguson 
in 1986. 
9. In what city did the bus boycott take place in 1955? 
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10. What was not one of the “do’s” and “don’t” of the sit-in protests during the 
1950s? 

11. What was the reason of the sit-in protests’ eventual success? 
12. What city did Martin Luther King Jr. declare as “probably the most 
thoroughly segregated city in the United States”? 
13. Who did Martin Luther King Jr. recruit to help in joining protests after his 
release? 
14. Why were people against protesting with Martin Luther King Jr. after he was 
released from jail? 
15. Who ordered an end to the chaos that was occurring in Birmingham? 

16. What was bombed in September 1963? 
17. After Kennedy’s assassination, why were people worried that the Civil Rights 
Act would not pass? 
18. What was the conclusion of the bus boycott? 

19. What did Martin Luther King Jr. declare as “a new and powerful weapon”? 
20. Who were the “Little Rock Nine”? 

 Figure 3.5 Questions for Comprehension of Expository Text 

 A questionnaire was also developed for the researcher to examine the 

changes in degree of motivation displayed by the participant during the pilot study. 

The questionnaire was designed with a Likert scale from 1 to 4, with no middle 

level, in order to elicit a forced response. To elaborate, a middle “neutral” level 

was eliminated from the list of possible options in the questionnaire in order to 

explore if the participant’s overall attitude toward reading the text was generally 

positive or negative. The questions investigate the participant’s enjoyment of the 

characters, the story, and the process of reading itself. Furthermore, the questions 

also investigate the importance that the participant feels to read the text, and if he 
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wishes to continue extensive reading in English in the future. The motivation 

questionnaire used during the pilot study is seen in Figure 3.6. 
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Figure 3.6 Questionnaire used to investigate motivation  
for reading during the pilot study. 
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 Questions for discussion of the narrative text were also designed by the 

researcher to be used in semi-structured interviews. A set of questions was 

designed for chapters 1-5, chapters 6-10, and chapters 11-15, for three sets of 

questions in total. Following the case study methodology, it was important to 

utilize the semi-structured interview process for a variety of reasons. Interviews 

were chosen to, as Atkins and Wallace (2012) describe, allow for true engagement 

with the participant that would not otherwise be possible, and also to allow the 

researcher to ask for confirmation of a response, or for a participant to further 

develop their response, if needed. Furthermore, using a semi-structured interview 

process allowed the researcher to gain insight into the thought process of the 

participant while they were reading the text. The set of semi-structured interview 

questions for chapters 1-5 is seen in Figure 3.7. 
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Figure 3.7 Set of interview questions for chapters 1-5 of narrative text. 

 

Questions 1 and 2 of the interview were designed to allow the participant to 

become more comfortable with the recording and to examine their attitudes 

toward reading the narrative text in more detail. Each question was designed with 

reference to the reader-response theory for analyzing literature. As Hirvela (1996) 

mentions, “the reader-response approach views reading as a productive activity in 

which the reader/learner supplies much of the meaning which emerges from the 

reader-text transaction” (p.131-132) and therefore the questions were designed for 

the readers to elicit their own interpretations of the narrative text. Furthermore, 

questions were marked with a (+) symbol when the responses had a greater 
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chance of being interpreted with cultural themes. For example, a predicted 

response for question 4 is that the father does not want to move because of 

segregation in the South. This can be predicted as it is explicitly remarked in the 

narrative text (as seen in Figure 3.8), and related background information is 

provided in the expository text (as seen in Figure 3.9). 

 

Figure 3.8 Excerpt of narrative text referring to question 4 of the first set of 
interview questions, which pertains to discrimination in the South of the 

United States 

 

 

Figure 3.9 Excerpt of expository text detailing discrimination against African 
Americans in the United States during the 1950s 

The sets of interview questions for chapters 6-10 and chapters 11-15 were 
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developed in a consistent manner. The sets of interview questions for chapters 6-

10 and chapters 11-15 can be seen in Figures 3.10 and 3.11, respectively.  

 

Figure 3.10 Set of interview questions for chapters 6-10 of narrative text 
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Figure 3.11 Set of interview questions for chapters 11-15 of narrative text 

 The sets of interview questions were designed using the same principles as 

those used when designing the first set. The questions were formatted using the 

reader-response theory in order for the participant to elicit his own interpretations 

of the text. The first two questions in each set follow the trend of the first set of 

questions, which were designed to allow the participant to become more 

comfortable with the recording and to examine his attitudes toward reading the 

narrative text in more detail as the research progressed. Some of the questions 

asked were to allow the participant to present his own interpretations of the 

characters and events in the text, and some questions, marked with a (+) symbol 

consistent with the first set of questions, were asked when the responses had a 
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greater chance of being interpreted with cultural themes, as they were explicitly 

detailed in the expository text. 

3.2.1.2 Participant Selection 

Several criteria were required for selection of the participant. The participant was 

required to be a student currently studying at a university in Korea with a major 

unrelated to English, who had completed all previous education in Korea and had 

no experience in studying abroad in an English-speaking country. The participant 

was also required to have achieved a TOEIC reading score of at least 350 to meet 

the vocabulary and grammar needs for the reading materials. It was also required 

that the participant have little to no knowledge of modern American history or 

previous experience with reading English novels.  

One Korean EFL university student was selected as the participant for the 

pilot case study. The participant was recruited at a small-group Korean-English 

language exchange at a university in Seoul, Korea. A preliminary interview was 

conducted to confirm that the student successfully met the criteria for 

participation in the pilot case study. The student had never studied abroad in an 

English speaking country, was majoring in Law (a field of study unrelated to 

English), had achieved a TOEIC reading score of over 350, had little experience 

in reading English narrative texts, and reported exceptionally low knowledge of 
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modern American history. He was interested in increasing his English language 

ability and was intrigued by the idea of participating in extensive reading in 

English, and therefore volunteered to partake as the pilot case study participant.  

3.2.1.3 Data Collection and Analysis 

The participant completed the pilot case study during November of 2016. The 

timeline of data collection and analysis is indicated in Table 3.3. 
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Table 3.3 Timeline of data collection and analysis for pilot case study. 
Meeting 1 Meeting 2 Meeting 3 Meeting 4 Meeting 5 Meeting 6 
November 2, 
2016 

November 5, 
2016 

November 8, 
2016 

November 11, 
2016 

November 18, 
2016 

November 23, 
2016 

Preliminary 
interview with 
pilot study 
participant 
 
Deemed as 
suitable 
candidate for 
pilot case study 

Participant 
provided with 
expository text 
materials 
(History Alive! 
The United 
States Through 
Modern Times 
Chapters 17 
and 30) 

Participant 
completed pre-
test of content 
knowledge 
comprehension 
for expository 
text (20-item 
multiple choice 
test) 
 
Participant 
provided with 
narrative text 
(The Watsons 
Go to 
Birmingham—
1963) and 
instructed to 
read chapters 
1-5 

Participant 
completed 
questionnaire 
on reading 
motivation (13-
item 4-point 
Likert scale 
questionnaire) 
 
Participant 
completed 
interview with 
researcher of 
chapters 1-5 
(audio-
recorded, in 
Korean) 
 
Participant 
instructed to 
read chapters 
6-10 of 
narrative text 
(The Watsons 
Go to 
Birmingham—
1963) 
 
Researcher and 
Korean speaker 
transcribed and 
translated 
interview into 
English. 

Participant 
completed 
questionnaire 
on reading 
motivation (13-
item 4-point 
Likert scale 
questionnaire) 
 
Participant 
completed 
interview with 
researcher of 
chapters 6-10 
(audio-
recorded, in 
Korean) 
 
Participant 
instructed to 
read chapters 
11-15 of 
narrative text 
(The Watsons 
Go to 
Birmingham—
1963) 
 
Researcher and 
Korean speaker 
transcribed and 
translated 
interview into 
English. 

Participant 
completed 
questionnaire 
on reading 
motivation (13-
item 4-point 
Likert scale 
questionnaire) 
 
Participant 
completed 
interview with 
researcher of 
chapters 11-15 
(audio-
recorded, in 
Korean) 
 
Participant 
completed post-
test of content 
knowledge 
comprehension 
for expository 
text (20-item 
multiple choice 
test) 
 
Researcher and 
Korean speaker 
transcribed and 
translated 
interview into 
English. 

 

A total of six meetings between the participant and the researcher occurred 

during the data collection period. All meetings took place at a quiet café within 

the university campus to promote a low-anxiety environment for the participant 

and for convenience. The preliminary interview was conducted in the beginning 

of November. This was to ensure that the participant met the requirements for 
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participating in the pilot case study. As the participant was seen to be a suitable 

candidate, the pilot case study proceeded.  

During the second meeting, the participant was presented with the 

expository text materials. The materials consisted of a color-copied print of 

chapters 17 and 30 of History Alive! The United States Through Modern Times 

and the participant was instructed to complete reading the materials by the 

following meeting.  

During the third meeting, the participant completed the pre-test (a 20-item 

multiple choice test) to evaluate his content knowledge of the expository text. 

During this meeting, the participant was also provided with a copy of the narrative 

text The Watsons Go to Birmingham—1963 and was instructed to read chapters 1-

5 in preparation for the next meeting. 

 During the fourth meeting with the participant, the motivation questionnaire 

was administered to the participant at the beginning of the meeting. Once the 

participant had completed the questionnaire, a semi-structured interview of the 

first set of discussion questions was conducted and audio-recorded. The questions 

were asked in English but the participant’s responses were communicated in 

Korean.  

  The fifth meeting proceeded with a similar structure to the fourth meeting. 
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The participant was first administered the motivation questionnaire to investigate 

his attitudes toward reading the narrative text and to see if his attitudes had 

changed during the progression of the study. Following this, a semi-structured 

interview of the second set of discussion questions was conducted and audio-

recorded, with the researcher’s questions being posed in English and the 

participant’s responses being communicated in Korean. 

 The sixth and final meeting also began with the administration of the 

motivation questionnaire to the participant to gauge any changes in attitudes 

toward reading the narrative text. Following the questionnaire, a semi-structured 

interview of the third set of discussion questions was audio-recorded where the 

researcher posed the questions in English and the participant responded in Korean. 

After the interview was conducted, the participant completed the post-test (20-

item multiple choice test) to check for retention of content knowledge from the 

expository text. 

 The audio recordings taken during the interviews were transcribed and 

translated into English by the researcher and a native speaker of Korean after each 

meeting was completed. 

3.2.1.4 Pilot Case Study Results 

The first research question investigates to what extent content knowledge learned 
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through expository texts can be retained through the reading of a twin text set in 

Korean EFL learners. After completing the reading of the expository text, the pilot 

study participant scored 90% on the 20-item multiple choice pre-test that was 

administered during the second meeting. The post-test was administered during 

the sixth meeting with the participant, and the participant scored 95% on the 20-

item multiple choice post-test. Therefore, retention of content knowledge of the 

expository text was found after the participant had completed reading the 

narrative text. 

 The second research question investigates to what extent motivation of 

Korean EFL learners increases when participating in extensive reading using the 

twin text method. A 13-item questionnaire on a 4-point Likert scale was 

administered to the participant on three separate occasions during the duration of 

the pilot study (Meeting 4, Meeting 5, Meeting 6). The participant’s responses to 

the motivation questionnaire are presented in Table 3.4. 
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Table 3.4 Pilot Study participant’s responses to reading motivation 
questionnaire during Meeting 4, Meeting 5, & Meeting 6 

Items M4 M5 M6 

1. I am excited to read the book. 4 4 4 
2. The characters are interesting to me. 4 4 4 
3. The story is interesting to me. 4 4 4 
4. I do not feel frustrated reading the book even if it is difficult. 4 4 4 
5. I feel a sense of reward after finishing the section. 4 4 4 
6. I have confidence in reading the book. 4 4 4 
7. I look forward to discussing the book. 4 4 4 
8. Reading the book is important to me. 4 4 4 
9. I enjoy the time I spend reading the book. 4 4 4 
10. I refrain from using the dictionary when I encounter unknown words 
in the book. 

4 4 4 

11. I wish to read more English books. 4 4 4 

 

The pilot study participant consistently expressed strong agreement to the items 

listed in the motivation questionnaire while reading the narrative text. The 

participant’s motivation was maintained at a high degree throughout the duration 

of reading the narrative text.  

 The third research question investigates to what extent Korean EFL 

learners demonstrate comprehension of culturally embedded themes in narrative 

texts when using the twin text method. The transcriptions indicated a high degree 

of the participant’s comprehension of the text, and his ability to make connections 

not only to his personal experiences, but also to the content that he had read in the 
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non-fiction text. During the fourth meeting, connections between the text and 

acquired cultural background knowledge can clearly be seen as the participant 

correctly identified both the physical and social differences of the North and 

South of the U.S., and the importance of promoting literacy in the African 

American community. This is evidenced in the participant’s responses, as seen in 

Table 3.5. 

Table 3.5 Excerpt of pilot study participant’s interview during Meeting 4 
Question Participant’s Response Inferences 

Why do you think 
Momma wants to live in 
Birmingham and Dad 
doesn’t want to? 

“The mom is now living 
in the north where it’s 
very cold. Birmingham 
is in the south so I think 
she wants to live in a 
warmer place. The dad 
said a few things about it, 
one of them that I 
remember is that 
colored only bathroom. 
That kind of thing is in 
the south and he didn’t 
seem to like it very 
much.” 

Participant identifies 
geographical differences 
of family’s current 
location and 
Birmingham, and its 
corresponding weather 
conditions. 
Participant identifies 
segregation in the South 
with reference to the 
“Coloreds Only” 
bathroom. 

Why do you think the 
fifth grade teacher, Mr. 
Alums, encouraged 
students to read? 

“There are probably a lot 
of black students, right? 
So the teacher probably 
believes that the black 
students need to be able 
to read.” 

Participant interprets the 
setting of the school to be 
predominantly African-
American. 
Participant interprets the 
importance of literacy for 
African-American 
students. 
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During the fifth meeting, the participant was also able to make a variety of 

connections from the text to his previously acquired knowledge, such as 

understanding the difficult life that African Americans faced in comparison to 

white people, and the notion of race in one’s personal image, and how some 

African Americans could struggle with this concept. This is evidenced by the 

participant’s responses outlined in Table 3.6. 

Table 3.6 Excerpt of pilot study participant’s interview in Meeting 5 
Question Participant’s Response Inferences 

Why do you think 
Byron’s parents 
were so upset with 
him for 
straightening his 
hair? 

It’s kind of natural for black 
people to have curly hair. And 
it’s kind of like part of their 
identity. His parents must 
have been disappointed 
because he wanted to change 
his hair because he didn’t like 
it. 

Participant interprets 
parents’ negative 
reaction to the event as 
a form of resistance of 
African American 
cultural identity. 

Why do you think it 
is so important for 
Byron to learn what 
the world is like 
living with his 
Grandma? 

In my opinion, I think the dad 
was like that because as a 
black person Byron may 
experience a lot of difficulties. 
But he doesn’t know that yet 
and later he might have a hard 
time. So I think that he needs 
some experience before that. 

Participant interprets 
character’s difficulties 
that may be faced as a 
minority in the United 
States. 

Why do you think 
Joey was unhappy 
with the doll she 
was given? 

I think it’s because it was 
white. Even though she called it 
an angel, it didn’t look like Joey 
at all. It would’ve been better if 
it looked more like her, so I 
think that was kind of 
disappointing. 

Participant interprets 
character’s 
disappointment in 
relation to self-image 
and how race constitutes 
part of self-image. 
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During the sixth meeting, the participant was able to make connections and 

understand just how unsafe the South could have been for African Americans 

during the time period, and was able to correctly identify that the personal safety 

of the family was in danger by being in the South at the time. In particular, the 

bombing of the church that occurs in chapter 14 of the narrative text is briefly 

mentioned in chapter 30 of the textbook, and the participant was able to properly 

understand the reasoning behind the attack and the details of the event. This is 

evidenced from the participant’s responses to the interview questions, as seen in 

Table 3.7. 

Table 3.7 Excerpt of pilot study participant’s interview during Meeting 6 
Question Participant’s Response Inferences 

Why do you think the church 
was bombed? 

I think they explained the 
reason. White people…right 
now I can’t really remember 
but the white people didn’t 
want the black people 
being with them and so 
they did that to express 
their hatred, I think. 

Participant identifies church 
bombing incident as hate 
crime against African 
Americans by whites. 
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Why do you think the family 
took Byron back to Flint and 
didn’t leave him with 
Grandma Sands? 

If I think about it now, the 
first reason would be that at 
first the reason they wanted 
him to go to the South was 
because as a black person 
they wanted him to be able 
to experience the difficult 
life that is ahead of him. In 
order to experience that, 
they were going to send him 
there, but that incident was 
much bigger than they 
could’ve imagined, and they 
didn’t want that so they 
decided to take him home 
with them. The second 
reason would be that 
because of that incident 
Byron would’ve probably 
been already able to 
understand that kind of 
experience, so I think they 
decided to take him home. 

Participant interprets the 
South of the United States as 
a more difficult place for 
African Americans to live 
Participant interprets the 
family’s danger and concern 
for safety. 
Participant interprets the 
incident as proving to Byron 
the difficult life that he may 
have to experience. 

 

Due to the positive outcome of the pilot study results, the researcher deemed 

that no major changes in the materials or procedure would be required before 

engaging in the following case studies. During the pilot study, minor 

modifications were made to the interview questions, however the majority of the 

questions remained consistent to be used in the following case studies. The 

motivation questionnaire and comprehension quiz also remained consistent for the 

following case studies. The changes made to the interview questions are outlined 

in Table 3.8. 
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Table 3.8 Changes made to interview questions after pilot study completion. 
 Original Modifications Reasoning 

First Set of Interview 
Questions 

2. Which part was 
most difficult to 
understand for you? 

Changed to: 2. 
Which part was your 
least favorite or was 
most difficult to 
understand for you? 

Modified to gain more 
information from 
participants during 
interview and for 
consistency 

Second Set of 
Interview Questions 

2. What was your least 
favorite part of this 
section? Why? 

Changed to: 2. 
Which part was your 
least favorite or was 
most difficult to 
understand for you? 

Modified to gain more 
information from 
participants during 
interview and for 
consistency 

4. Kenny says, “I 
really wished I was as 
smart as people 
thought I was, ‘cause 
some of the time it 
was real hard to 
understand what was 
going on with Byron,” 
Why do you think 
Kenny felt this way? 

Removed Pilot study participant 
had a difficult time 
remembering the exact 
quote and was unsure 
of response; predicted 
that similar results 
would follow in 
further case studies. 

Did not have direct 
relation with target of 
research. 

6. What do you think 
the characters of 
Momma and Dad were 
discussing in their 
“adult-only” talk? 

Removed Pilot study participant 
did not remember the 
exact part; predicted 
that similar results 
would follow in 
further case studies. 

Did not have direct 
relation with target of 
research. 

Third Set of 
Interview Questions 

2. What was your least 
favorite part of this 
section? Why? 

Changed to: 2. 
Which part was your 
least favorite or was 
most difficult to 
understand for you? 

Modified to gain more 
information from 
participants during 
interview and for 
consistency 
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3.2.2 Finalized Research Design 

The finalized research design was curated as a modified version of the pilot study 

research design, following the changes mentioned above. The research was 

designed as a multiple-case study of the pilot case study, where the participants 

would use the twin text method to engage in extensive reading. In addition, a 

second modified research design was curated to account for rival explanations of 

the twin text method. The materials remained consistent with the pilot case study 

following the changes outlined above in Table 3.8. An overview of the finalized 

research design of the multiple-case study using the twin text method is presented 

in Table 3.9.  

Table 3.9 Finalized research design of twin text multiple-case study 
Phase I: 
Participant 
Selection 

Phase II: 
Presentatio
n of 
Materials 

Phase III: 
Data 
Collection 
and Analysis 
1 

Phase IV: 
Data 
Collection 
and Analysis 
2 

Phase V: 
Data 
Collection 
and Analysis 
3 

Phase VI: 
Data 
Collection 
and Analysis 
4 

Three 
participants
: Korean 
EFL 
university 
students 
 
Preliminary 
Interview: 
Ensure 
participants 
meet 
requirements 
for research: 
⁃ No 

experienc
e studying 

Participants 
read 
expository 
text: 
History 
Alive! The 
United 
States 
Through the 
Modern 
Times 
chapters 17 
(Divisions of 
North and 
South) and 
30 (The Civil 
Rights 

Participants 
complete 
pre-test for 
content 
knowledge: 
20-item 
multiple 
choice test on 
expository 
text content 
 
Participants 
read first 
section of 
narrative 
text: 
The Watsons 

Questionnair
e 1: 
Participants 
complete 
motivation 
questionnaire 
based on 
reading of 
first section of 
narrative text 
 
Interview 1: 
Participants 
complete 
semi-
structured 
interview with 

Questionnair
e 2: 
Participants 
complete 
motivation 
questionnaire 
based on 
reading of 
second section 
of narrative 
text 
 
Interview 2: 
Participants 
complete 
semi-
structured 

Questionnair
e 3: 
Participants 
complete 
motivation 
questionnaire 
based on 
reading of 
third section 
of narrative 
text 
 
Interview 3: 
Participants 
complete 
semi-
structured 
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abroad in 
English-
speaking 
country 

⁃ Major 
unrelated 
to English 

⁃ TOEIC 
reading 
score of at 
least 350 

⁃ Unfamilia
r with 
reading 
English 
narrative 
texts 

 

Movement) 
 
 

Go To 
Birmingham
—1963 
chapters 1-5 
 
 

researcher on 
first section of 
narrative in 
Korean 
 
Interview is 
audio-
recorded 
 
Transcriptio
n and 
Translation 
1: 
Researcher 
transcribes 
audio-
recorded 
interview and 
translates to 
English 
 
Participants 
read second 
section of 
narrative 
text: 
The Watsons 
Go To 
Birmingham—
1963 chapters 
6-10 
 
 

interview with 
researcher on 
second section 
of narrative in 
Korean 
 
Interview is 
audio-
recorded 
 
Transcriptio
n and 
Translation 
2: 
Researcher 
transcribes 
audio-
recorded 
interview and 
translates to 
English 
 
Participants 
read third 
section of 
narrative 
text: 
The Watsons 
Go To 
Birmingham—
1963 chapters 
11-15 
 

interview with 
researcher on 
third section 
of narrative in 
Korean 
 
Interview is 
audio-
recorded 
 
Participant 
completes 
post-test for 
content 
knowledge: 
20-item 
multiple 
choice test on 
expository 
text content 
 
Transcriptio
n and 
Translation 
3: 
Researcher 
transcribes 
audio-
recorded 
interview and 
translates to 
English 

 

To create a convergence of evidence, a multiple-case study was 

conducted involving three participants. The data collection and analysis process 

followed that of the pilot case study.  

 Participants were recruited through an open online posting available for 

all university students to see, regardless of gender, major, years of study, etc. An 
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online posting within the university community was used for the recruitment 

process as it provided exposure to a wide number of potential participants who 

were able to express genuine interest in participation of the study. While not all 

students attending the university frequent this online community, it is known to be 

the most popular among students. Respondents to the online posting were 

contacted and underwent preliminary interviews with the researcher prior to 

beginning the data collection (Phase I). 

Following the pilot study design, a total of six meetings between each 

participant and the researcher occurred during the data collection period. Meetings 

with each participant took place separately at a quiet café within the university 

campus to promote a low-anxiety environment for the participants and for 

convenience. Participants were presented with the expository materials during the 

second meeting (Phase II). The materials consisted of a color-copied print of 

chapters 17 and 30 of History Alive! The United States Through Modern Times. In 

the third meeting (Phase III), the participants completed the pre-test (a 20-item 

multiple choice test) on content knowledge of the expository text and were 

provided with a copy of the narrative text The Watsons Go to Birmingham—1963 

and instructed to read chapters 1-5. 

 During the fourth meeting (Phase IV), the motivation questionnaires were 

administered to the participant and the semi-structured interviews of the first set 
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of discussion questions were conducted and audio-recorded. This was repeated 

during the fifth meeting (Phase V) for the second set of discussion questions. 

 The sixth meeting (Phase VI) also began with the administration of the 

motivation questionnaire and semi-structured interview of the third set of 

discussion questions, which was audio-recorded. After the final interview was 

conducted, the participants completed the post-test (20-item multiple choice test) 

to check for retention of content knowledge from the expository text. The audio 

recordings taken during the interviews were transcribed and translated into 

English by the researcher and a native speaker of Korean after each meeting was 

completed. 

 To further create a convergence of evidence, a second multiple-case study 

was designed and conducted. This multiple-case study investigates the rival 

explanation that reading motivation is increased without the use of the twin text 

method in Korean EFL university students, and that Korean EFL university 

students can comprehend cultural themes of English narratives without the use of 

the twin text method. An overview of the rival explanation research design is 

presented in Table 3.10 
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Table 3.10 Overview of research design for rival explanation study. 
Phase I: 
Participant 
Selection 

Phase II: 
Presentation of 
Materials 

Phase III: Data 
Collection and 
Analysis 1 

Phase IV: Data 
Collection and 
Analysis 2 

Phase V: Data 
Collection and 
Analysis 3 

Three 
participants: 
Korean EFL 
university students 
 
Preliminary 
Interview: 
Ensure participants 
meet requirements 
for research: 
⁃ No experience 

studying abroad 
in English-
speaking 
country 

⁃ Major unrelated 
to English 

⁃ TOEIC reading 
score of at least 
350 

⁃ Unfamiliar with 
reading English 
narrative texts 

 

Participants read 
first section of 
narrative text: 
The Watsons Go To 
Birmingham—1963 
chapters 1-5 
 
 

Questionnaire 1: 
Participants 
complete 
motivation 
questionnaire 
based on reading 
of first section of 
narrative text 
 
Interview 1: 
Participants 
complete semi-
structured 
interview with 
researcher on first 
section of narrative 
in Korean 
 
Interview is audio-
recorded 
 
Transcription and 
Translation 1: 
Researcher 
transcribes audio-
recorded interview 
and translates to 
English 
 
Participants read 
second section of 
narrative text: 
The Watsons Go 
To Birmingham—
1963 chapters 6-10 

Questionnaire 2: 
Participants 
complete 
motivation 
questionnaire 
based on reading 
of second section 
of narrative text 
 
Interview 2: 
Participants 
complete semi-
structured 
interview with 
researcher on 
second section of 
narrative in Korean 
 
Interview is audio-
recorded 
 
Transcription and 
Translation 2: 
Researcher 
transcribes audio-
recorded interview 
and translates to 
English 
 
Participants read 
third section of 
narrative text: 
The Watsons Go 
To Birmingham—
1963 chapters 11-
15 

Questionnaire 3: 
Participants 
complete 
motivation 
questionnaire 
based on reading 
of third section of 
narrative text 
 
Interview 3: 
Participants 
complete semi-
structured 
interview with 
researcher on third 
section of narrative 
in Korean 
 
Interview is audio-
recorded 
 
Transcription and 
Translation 3: 
Researcher 
transcribes audio-
recorded interview 
and translates to 
English 

  

The multiple-case study for examining the direct rival explanation did not 

incorporate the use of the twin text method, and instead was carried out with the 

participants only reading the narrative text, and completing the motivation 

questionnaires and interviews with the researcher following the previous research 
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design. This was designed to simulate Korean EFL university students practicing 

extensive reading of literature using traditional methods. 

3.2.3 Participants 

The participants used in the study were all undergraduate students currently 

enrolled in a university in Seoul, Korea. While each of their majors vary, none of 

the participants had English or English-related majors, and none of the 

participants had previously participated in an extensive reading program in 

English or successfully completed reading an English novel before. It was 

required that the participants have a TOEIC reading score of at least 350 in order 

to ensure that they would have the reading skills required to successfully 

participate in the study. According to the TOEIC test descriptors of the 

Educational Testing Service, a score of 350 in reading denotes that one can infer 

the central idea and purpose of a text, can read for meaning, and can connect 

information across a small area of a text, in addition to understanding medium-

level vocabulary and rule-based grammatical structures, whereas these learners 

tend to experience weaknesses in connecting information across texts and may 

encounter difficulties with advanced vocabulary or idiomatic expressions 

(Educational Testing Service, 2007).  

It was also required that the participants did not have any experience 
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studying abroad in an English-speaking country, as the purpose of the study is to 

cater to students in EFL contexts, such as Korea. If a participant were to have 

experience in studying abroad in an English-speaking country, this would not 

maintain the foreign language context of English education that is prevalent for 

Korean students and would thus reduce the validity of the study. 

 In total, six participants were enrolled, but two participants failed to 

complete the entirety of the study, as detailed below. Three participants followed 

multiple-case study using the twin text method. The remaining three participants 

followed the modified reduplication of the pilot case study, without the use of the 

twin text method, in order to test the direct rival explanation. The participants 

were not paid for their participation in the study, and instead received English 

pronunciation practice or thesis editing from the researcher. An overview of the 

participants is presented in Table 3.11  
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Table 3.11 Overview of participants enrolled in the multiple-case studies. 
Case Study Pseudonym Major Participation 

 

Twin Text Multiple-
Case Study 
Participants 

Dave Chemistry Fully completed 

Claire Pharmaceutical 
Science 

Fully completed 

Alex Musical 
Composition 

Fully completed 

Rival Explanation 
Multiple-Case Study 
Participants 

Justin Mechanical and 
Aerospace 
Engineering 

Fully completed 

Robert Hispanic Language 
and Literature 

Completed phases I, 
II, III 

Julia Business Completed phase I 

 

The research was limited to one university for the purpose of manageability, 

and therefore it was crucial to select participants that were from a wide variety of 

majors, in order to expand the scope of the study beyond a certain set of university 

students. Profiles of each participant related to the research, including their goals 

for participating in the research, previous experience in reading English narratives, 

and reported knowledge of modern American history, are detailed below. 

3.2.3.1 Dave 

Dave (pseudonym) is an undergraduate student studying chemistry in university 

and was enrolled in the twin text multiple-case study. He expressed interest in 
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practicing his pronunciation and in reading English books, although he had been 

unable to do so successfully in the past. Dave was also studying for Test of 

English Proficiency Developed by Seoul National University (TEPS) exam, which 

is a standardized English language test developed by Seoul National University. 

Dave was interested in improving his TEPS score and believed that participating 

in extensive reading would help to increase his score indirectly. He expressed that 

he had attempted to read English novels but consistently lost motivation and was 

unable to finish them. Although Dave indicated that he had several foreign friends 

with whom he had practiced English, he had never studied abroad and had little 

background knowledge about American modern history and culture. 

3.2.3.2 Claire  

Claire (pseudonym) is an undergraduate student studying pharmaceutical sciences 

in university and was enrolled in the twin text multiple-case study. Claire was 

interested in participating in the study to improve her English skills and receive 

pronunciation instruction, however the latter seemed to be her strongest 

motivation. She had had no previous experience in studying English apart from 

Korea’s English education program and had devoted most of her English studying 

to preparing for standardized tests. She had also never participated in extensive 

reading or studied English abroad, although she expressed a high interest in 

studying abroad in Canada or the United States in the future. Claire also had no 
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previous experience in studying American culture and modern history, and 

expressed her level of knowledge as “very minimal”. She opted to partake in 

pronunciation practice, but this changed instead to having Korean free talking 

conversations about studying abroad and modern American and Canadian culture, 

as she was interested in studying overseas and had many questions and concerns 

regarding the manner. 

3.2.3.3 Alex  

Alex (pseudonym) is an undergraduate student studying musical composition in 

university and was enrolled in the twin text multiple-case study. Alex originally 

was interested in participating in the study in order to receive help with editing his 

undergraduate thesis upon completion. He had never studied abroad and had not 

been able to successfully finish reading an English novel, although he said that he 

had attempted to in the past. Apart from receiving private tutoring in English as a 

young child, he had not received further instruction of English outside of the 

Korean English education system. Although he was interested in studying English 

reading and participating in extensive reading, he expressed doubts about his 

confidence toward reading in English, with most of his anxiety purporting toward 

the reading of English literature. Alex also specified that he had little to no 

background knowledge in American modern history and culture, which furthered 

his anxiety in reading English novels. 



- 73 - 

3.2.3.4 Justin  

Justin (pseudonym) is an undergraduate student studying mechanical and 

aerospace engineering in university and was enrolled in the rival explanation 

multiple-case study. Justin expressed great interest in English reading and wished 

to improve his pronunciation and strengthen his English skills, overall. Justin was 

worried about his English speaking skills and noted that he had high anxiety 

levels about speaking English. However, he was comfortable in completing the 

study, as he knew the discussions would be completed in Korean. Justin did not 

have any experience in studying English abroad or participating in an extensive 

reading program. He also noted that he had never studied American culture or 

modern history, and he had minimal knowledge in the field. Although Justin 

began the study with the intent on receiving pronunciation instruction, he felt that 

as long as others were able to understand him that he was satisfied, and chose to 

devote his time and efforts to reading the novel without receiving any other 

instruction.  

3.2.3.5 Robert 

Robert (pseudonym) is an undergraduate student studying Hispanic language and 

literature in university and was enrolled in the rival explanation multiple-case 

study. He expressed interest in the study because he wanted to improve his 
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English language skills overall, but chose to not receive any further instruction 

and simply participate in the extensive reading program. Robert stated that he had 

attempted to read English novels in the past but had not succeeded. He also 

expressed that he had not studied English outside of Korea’s English education 

system, and had minimal knowledge in American culture and modern history. 

Robert was mostly interested in receiving English free talking practice after the 

study had been completed, rather than pronunciation instruction, as he stated that 

he did not have anyone to practice English with and wished to improve his 

communication skills.  

3.2.3.6 Julia  

Julia (pseudonym) is an undergraduate student studying business in university and 

was enrolled in the rival explanation multiple-case study. She expressed great 

interest in participating in the study, and was particularly interested in receiving 

pronunciation instruction in English from a native speaker. She stated that she had 

never studied abroad in an English speaking country and had not attempted to 

read English literature in the past. 

3.2.4 Data Collection 

Data for the research was collected in three ways. First, a pre-test and post-test 

were collected for the twin text multiple-case study. Second, interviews during 
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each meeting with each participant and the researcher were audio-recorded, 

transcribed, and translated. Third, questionnaires relating to the participants’ 

reading motivation and attitudes were collected during each meeting with the 

researcher. The procedures for data collection are summarized in Table 3.12. 

Table 3.12 Summary of data collected for each multiple-case study. 
Twin text multiple-case study Rival explanation multiple-case study 

Motivation Questionnaires (3 per participant) Motivation Questionnaires (3 per participant) 

Semi-structured Interviews (3 per participant) Semi-structured Interviews (3 per participant) 

Pre-test and post-test of content knowledge of 
expository text  

 

The data were collected over a period of four weeks during the beginning of the 

university’s spring semester. The researcher met with each participant 

individually during each phase of the research. The pre-test and post-test were 

both conducted during meetings (Phase III and Phase VI) for the twin text 

multiple-case study. For both the twin text and rival explanation multiple-case 

studies, the interviews during the meetings with the participants were recorded, 

transcribed and translated into English. The translations were completed in 

collaboration with both a bilingual Korean-English speaker and the researcher to 

ensure authenticity. The motivation questionnaires were also collected during the 

meetings in which the interviews were conducted.  
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3.2.5 Data Analysis 

The case studies include both quantitative and qualitative data. For the twin text 

multiple-case study, data from the pre-test and post-test were quantitatively 

analyzed to investigate any changes due to reading and studying the narrative text. 

The data from the motivation questionnaire were quantitatively analyzed 

collectively for comparison between the twin text multiple-case study and the 

rival explanation multiple-case study. While the quantitative data collected is not 

considered statistically valid due to the small sample size, it is used in the study to 

show a qualitative descriptive assessment of measurement in relation to the 

participants’ motivation for reading and their retention of content knowledge. 

 The qualitative data were analyzed using thematic analysis. Clarke and 

Braun (2017) describe thematic analysis as “a method for identifying, analyzing, 

and interpreting patterns of meaning (‘themes’) within qualitative data” (p.297). 

The data used for qualitative analysis were both the interview transcriptions and 

the motivation questionnaires. First, the data was thoroughly read and re-read by 

the researcher so as to gain familiarity with the data set. Second, the data was 

coded, where codes represent small units of analysis that feature data relevant to 

the research question (Clarke & Braun, 2017). Following the thematic analysis 

method, the codes were then used to identify emerging themes in the data. Given 

the existing concept of embedded cultural themes in the narrative text, the coding 
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and theme development was processed with a deductive approach. Specifically, 

the themes that emerged in the data were presence or absence of culturally 

embedded themes in the participants’ interpretations of the narrative text, in 

addition to the presence of the participants’ own experiences and beliefs in their 

interpretations. The results of the research are presented in Chapter 4. 
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Chapter 4. 

RESULTS AND DISCUSSION 

 
This chapter describes the results of both the quantitative and qualitative analysis 

of the collected data and discusses the findings of the two multiple-case studies 

that were conducted. Section 4.1 discusses the findings thematically for the twin 

text multiple-case study. Section 4.2 discusses the findings thematically for the 

rival explanation multiple-case study. Section 4.3 discusses the results under three 

major themes. 

 

4.1 Twin Text Multiple-Case Study 

4.1.1 Content Knowledge Retention  

The first research question investigated to what extent content knowledge learned 

through expository texts can be retained through the reading of a twin text in 

Korean EFL learners. The results indicated that there was a noteworthy amount of 

retention of content knowledge through the reading of the twin text with the 

participants in the twin text multiple-case study. The pre-test and post-test were 
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administered to the participants before and after reading the narrative text. The 

results of the pre-test and post-test are presented in Table 4.1. 

Table 4.1 Results of Pre-Test and Post-Test Scores for Expository Text 
Participant Pre-Test Score Post-Test Score Difference 

Dave 68% 74% +6% 

Claire 63% 68% +5% 

Alex 84% 68% -16% 

 

As seen in Table 4.1, two of the three participants made gains in their content 

knowledge between the pre-test and post-test through the narrative study. To 

reiterate, participants were not provided with any additional instruction on the 

content knowledge obtained from reading the expository text. In addition, the 

participants were asked to return the expository text upon beginning the reading of 

the narrative text. Therefore, the participants were unable to reread the expository 

text after completing the pre-test. In the case of Alex, a potential reason for his 

decline in the results of the post-test may have been due to the time taken in 

between the pre-test and post-test. While Dave and Claire both managed to 

complete the study within three weeks, Alex had to continue to delay his 

participation in the study, and therefore there were five weeks between the pre-

test and the post-test for Alex. Given that the other two participants in the twin 

text multiple-case study (Dave and Claire) completed the post-test approximately 



- 80 - 

three weeks after the pre-test, it can be hypothesized that the retention of content 

knowledge through twin texts can be possible over a certain period of time, 

however this should be researched with a greater number of participants in future 

studies to confirm its validity.   

4.1.2 Motivation to Continue Participating in Extensive 

Reading 

The second research question investigated to what extent Korean EFL learners 

will gain motivation to read narratives and participate in extensive reading, and if 

there will be a noticeable difference in participants’ motivation if extensive 

reading is conducted using the twin text method, where the narrative text is 

accompanied by an expository text detailing cultural background knowledge 

pertaining to the narrative text. The motivation questionnaire was administered to 

each participant three times, during each meeting with the researcher. The same 

motivation questionnaire was administered to compare the overall positive or 

negative attitudes the participants felt toward reading the narrative text over the 

course of the research. The results of the motivation questionnaire for the 

participants in the reduplication multiple-case study are presented in Table 4.2. 
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Table 4.2 Responses to the motivation questionnaire spanning over the 
progression of the study. 

Items  Meeting 1 
Positive 
Responses 

Meeting 1 
Negative 
Responses 

Meeting 2 
Positive 
Responses 

Meeting 2 
Negative 
Responses 

Meeting 3 
Positive 
Responses 

Meeting 3 
Negative 
Responses 

1. I am excited to read 
the book. 

2 1 3 0 3 0 

2. The characters are 
interesting to me. 

3 0 2 1 3 0 

3. The story is 
interesting to me. 

1 2 2 1 3 0 

4. I do not feel frustrated 
reading the book even if 
it is difficult. 

1 2 1 2 2 1 

5. I feel a sense of 
reward after finishing 
the section. 

3 0 2 1 3 0 

6. I have confidence in 
reading the book. 

1 2 1 2 1 2 

7. I look forward to 
discussing the book. 

2 1 2 1 2 1 

8. Reading the book is 
important to me. 

1 2 2 1 2 1 

9. I enjoy the time I 
spend reading the book. 

2 1 1 2 2 1 

10. I refrain from using 
the dictionary when I 
encounter unknown 
words in the book. 

3 0 3 0 3 0 

11. I wish to read more 
English books. 

3 0 3 0 3 0 

TOTAL: 22 11 22 11 27 6 
 

It can be seen that while the overall number of positive and negative responses did 

not change between the first and second meetings, the positive responses 

increased and the negative responses decreased significantly during the third and 

final meeting. A graphical representation of the data is presented in Figure 4.1. 
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Figure 4.1 Graphical representation of responses to motivation questionnaire 

over the progression of the study 

 
It was found that during the third meeting with the participants, the 

participants experienced overall positive attitudes toward reading the narrative 

text. While a majority of the responses to the items in the motivation 

questionnaire during the third meeting were positive, negative responses were 

found with item number 6, “I have confidence in reading the book.” It was 

interesting to find that although during the third meeting the participants had 

already all successfully finished reading the narrative text, two of the three 

participants (Claire and Alex) still did not feel confident in their ability to read the 

text. Nonetheless, although these participants expressed low confidence in their 

ability to read the text, all three of the participants were successfully able to 
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complete their participation in the research, and as a collective, showed a trend of 

increased motivation to read the narrative text as the study progressed. 

4.1.3 Making Connections Between Reader’s Interpretation 

and Self 

The participants demonstrated a variety of instances throughout the progression of 

the study of making connections between their interpretations of the narrative text 

and themselves. During the first meeting, Claire stated that she was able to 

sympathize with the characters because their experiences reminded her of herself, 

as illustrated below. 

Question Response 
K: How did you feel about the 
character of Kenny? 

C: Is this correct? At first Kenny 
thought that when Rufus first came that 
his friends would lose interest in him 
but Rufus became close to him. After 
hearing that part I thought of my 
own life as a student so I could 
sympathize a lot with him.  
 

Claire was able to sympathize and identify with Kenny, the protagonist, and 

his experiences in school due to her own experiences as a student. However, 

Claire also expressed her inability to identify with the characters and their 

decisions in later meetings with the researcher, as illustrated below. 

Question Response 
K: Which part was your least favorite 
or most difficult to understand for you? 
 

C: This Swedish crème part...and the 
part about the cookie was a little hard to 
understand, because he had cookies in 
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his bag and he was throwing them at his 
little brother. It was hard for me to 
understand why the older brother 
would do that. 

 

 Similarly, Alex was also able to make connections to his own experiences 

when reading the narrative text, as illustrated below. 

 
Question Response 
K: Why do you think the fifth grade 
teacher, Mr. Alums, encouraged the 
students to read? 
 

A: As I said before, I thought it was 
because during that time literary 
competence was more important. I’m 
not sure why he said that. But anyway 
in my opinion, as long as people are not 
getting private education like private 
tutoring, the change is a lot bigger for 
elementary school children in reading 
and writing competence, compared to 
math. In elementary school the 
difference between first and second 
year, and the difference between second 
and third year is really big whereas in 
middle school there’s not much of a 
difference between first and second 
year. So because children are in their 
developmental process, I think if they 
are good at reading, that that is the 
easiest way to see their potential, to see 
their excellence. I remember in 
elementary school that I was really 
jealous of kids that got perfect on 
spelling tests. I thought they were 
really smart. 

 
 Alex responded to the question by considering his own experiences in 

elementary school in order to understand the actions of the characters in the novel. 
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Alex stated that he believed students who did well on spelling tests were very 

smart, and he insisted that literary competence was a better indicator of a student’s 

potential than mathematical competence in younger students. Therefore, Alex 

constructed his response and created his interpretation of the character’s actions 

based on his own experiences and beliefs. 

 The participants were able to demonstrate several instances of making 

connections between themselves and their interpretations of the text. By 

identifying their own character traits and recalling their past experiences, the 

participants were able to form their interpretations of the text through the 

connections made to their own selves. 

4.1.4 Making Connections Between Reader’s Interpretation 

and Text 

Each of the participants was able to successfully demonstrate connections 

between their interpretation of the narrative text and the previously read 

expository text. Claire demonstrated a connection between the narrative and 

expository text by inferring that the characters were African American due to the 

materials she had previously read, as seen below. 

Question Response 
K: Why do you think Kenny was 
treated differently from the other 
children at school? 

C: I read that part quite deeply. I’m not 
sure if it’s mentioned in the novel, 
but with the materials you gave me I 
realized that maybe they are black 
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people. I read it with that in mind. It’s 
just my prediction, though. 
 

 
 Claire demonstrated that she was making inferences about the novel 

based on the previously read expository text. Although she was unable to identify 

the sections of the narrative text that indicate that the family is African American, 

she stated that she assumed that they were, based on the materials read in the 

expository text. Therefore, even though Claire struggled to comprehend several 

parts of the novel, she was able to understand many of the culturally embedded 

themes (as are stated in section 4.1.5) due to the information she gained from the 

expository text and the inferences that she made from it. Claire was able to make 

these inferences by connecting the expository text to the narrative text as she was 

constructing her interpretation of the narrative text. 

 Dave also demonstrated in his interviews that he was able to make 

connections between the expository text and the narrative text, as illustrated 

below. 

 

Question Response 
K: What did you think about Kenny’s 
second experience with the Wool 
Pooh? How was it different from the 
first one? 

D: I thought at the first time the sound 
happened the bombing sound happened. 
I didn’t know it was related to the 
bomb. I thought it was somehow related 
to thunderstorm because author said it 
was heard from the sky. But, when I 
thought about it, I thought it was 
kind of compelling because it was 
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related to some American history 
environment around [the] south part 
of America.  

 
 
Question Response 
K: Why do you think the church was 
bombed? 
 

D: Because at that time I think the 
Black American was ongoing some 
protests against their rights, so there 
were some conflict between black 
American and white Americans, so 
white people was complained about that 
situation so they don’t like black 
Americans, so some of not educated or 
some dumb people I think they did it. 
About that, complaint. 
 

Dave stated that he was able to comprehend the events in the story because 

of the background knowledge he acquired previously from reading the expository 

text. This is further illustrated when he mentioned the protests that African 

Americans were participating in during the time period, and the racial tensions 

that were felt between African Americans and white Americans. Therefore, Dave 

was able to use the background knowledge he acquired from reading the 

expository text in order to aid in comprehension of the narrative text. By 

connecting the content in the expository text to the narrative text, Dave was able 

to respond with a factual reason as to why the church in the novel was bombed. 

Dave’s connections between the expository text and narrative text helped him to 
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construct a more vivid image of the novel and comprehend the events that 

occurred. 

 Similarly, Alex was also able to make connections between his 

interpretation of the narrative text and his background knowledge acquired from 

the expository text, as illustrated below. 

Question Response 
K: What was your favorite part of this 
section? Why? 
 

A: The part with the bomb. I was able 
to feel once again that Kenny is a good 
kid. When I thought about the 
background with it, it was really 
interesting. 

 
Question Response 
K: Why do you think the church was 
bombed? 

A: As I read in the textbook, it 
seemed like that background story 
actually happened. It was like the 
white people taunted the black people. 

 
 Alex stated that the part of the novel he found most interesting was the 

bombing of the church, because he had previously learned about it when reading 

the expository text. This idea was strengthened when Alex stated that he 

remembered reading about the bombing taking place in the expository text, and 

knew that a similar event had taken place historically.  

 Therefore, connections between the reader’s interpretation of the 

narrative text and the expository text were found for all three participants, and it 

can be inferred from their interview responses that their comprehension and 

interest in the story was increased due to their previously acquired background 
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knowledge from the expository text. By constructing their interpretations of the 

narrative text with connections made to the expository text, all three participants 

were able to build interpretations of the narrative text with a clear understanding 

of the novel’s setting and gain a clear understanding of the events that took place 

in both the narrative and expository texts. 

4.1.5 Making Connections Between Reader’s Interpretation of 

the Text and the World 

From the background knowledge gained through reading the expository text, all 

three participants were able to make connections between their interpretation of 

the text and the world. During his first meeting with the researcher, Dave 

identified the family as being African-American and showed a strong grasp of 

understanding the cultural and social difficulties that African-Americans were 

facing in the time period of the novel’s setting, as illustrated below. 

Question Response 
K: Why do you think the fifth grade 
teacher, Mr. Alums, encouraged 
students to read? 

D: Ah! Because teacher was very sure 
that the reading was very essential for 
black Americans to be…outperform 
white Americans. And, it is actually 
very important part for them to be better 
person, better educated for the future, it 
was good…good, how can I say? Good 
space for their future. 
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Dave was able to demonstrate his comprehension of the novel and apply his 

comprehension to connections in the real world. He also demonstrated his ability 

to make connections between his interpretation of the text and the world during 

his second meeting with the researcher, as illustrated in his responses below. 

Question Response 
K: Why do you think Byron’s parents 
were so upset with him for 
straightening his hair? 
 

D: Because they thought it was not that 
cool. And uh, they didn’t agree that the 
hairstyle was cool…like, Byron thought 
it was. And, they thought that there are 
some…that his natural hair fit him 
more better than his straightened 
hair. Because I think he is a willing to 
change his hairstyle. That mindset is a 
little bit self-ashamed, a little bit self-
ashamed… 

 

Question Response 
K: Why do you think Joey was 
unhappy with the doll she was given? 
 

D: She expected the doll similar to her. 
The appearance of the doll would be 
similar to her. But the doll was not 
black. So she thought it was not like 
her, even though it was lovely. So, she 
didn’t like that much. 

  
In both of the above responses, Dave was able to show his comprehension 

of inner struggles relating to self-image and race. He interpreted Byron’s action of 

straightening his hair as being ashamed of his self-image, particularly of his 

natural hair texture. Furthermore, he stated that he understands why the parents 

would be concerned, in that they believe that Byron should embrace his natural 

hair, rather than attempting to change it. Dave’s comprehension of these concepts 
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of self-image and race is strengthened in his next response, where he interpreted 

Joey’s dislike for the doll she receives as being due to her self-image, and how the 

doll does not resemble her. Dave made sure to state that the doll appearance of the 

doll was “lovely” but identified the fundamental reason behind Joey’s disliking of 

the doll to be the lack of resemblance to her, in particular due to race. 

Dave also made connections between his interpretation of the text and the 

world when he was asked about the family going to Birmingham, Alabama, as 

illustrated below. 

Question Response 
K: Why do you think it is so important 
for Byron to learn what the world is 
like living with his Grandma? 
 

D: Byron had a lot of problems with his 
school and he…their parents, uh, 
thought that he would get better day by 
day, but it was not true, so they wanted 
him to go to Birmingham and address 
the situation like almost every 
African American will be in bad 
situation they want him to wake up and 
smell the coffee. 
 

Dave demonstrated his comprehension of the text and made connections to the 

world by describing what Birmingham was like for African Americans during the 

time period of the novel. Dave demonstrated that he understood the reason for 

Byron’s parents to send him to Birmingham was connected to the challenges and 

difficulties that African Americans were facing there during the time period. As 

Dave had read about this previously in the expository text, he was able to make 

these connections between his interpretation of the text to the world. 
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Claire also demonstrated making connections between her interpretation of 

the text and the world, as illustrated below. 

Question Response 
K: Why do you think Byron’s parents 
were so upset with him for 
straightening his hair? 
 

C: There might be a negative since 
he’s black, and it may not look good 
on him, and it would be very 
noticeable. I don’t really know much 
about African-American culture, but 
I think they may not have liked it 
because it doesn’t match with their 
culture very well.  

Claire noted that she does not have much knowledge about African American 

culture, but she was still able to demonstrate her comprehension of the text and 

apply it to the world. In her response, Claire stated that Byron having straightened 

hair may not match with his culture, and understood that it could be viewed 

negatively by his parents due to their race. Similar to Dave, Claire was also able 

to make connections between her interpretation of the text and the world by 

relating the issue of self-image and race to the characters’ actions and emotions in 

the narrative text. Due to Claire’s previously acquired background knowledge, her 

interpretation of the narrative text included the racial tensions during the time 

period of the novel that she had learned about previously when reading the 

expository text. 

 The third participant in the research, Alex, also demonstrated making 

connections between his interpretation of the text and the world, as illustrated 

below. 
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Question Response 
K: Why do you think Byron’s parents 
were so upset with him for 
straightening his hair? 
 

A: Actually, I couldn’t really agree with 
the parents. If I were the mom or dad, I 
would think that, at that age, when a 
child enters puberty, I would just think 
that everything would become okay 
later and forget about it. But I think 
that since they’re black, it seemed 
like he wasn’t satisfied with his 
natural appearance. I think in the 
parents’ perspective they would be 
happier if their child would be more 
confident. I think his parents might 
have felt a little disappointed.  

 
Alex stated that he believed Byron was dissatisfied with his appearance, and that 

his parents would be disappointed about that. Just as was seen with Dave and 

Claire, Alex also demonstrated his connections between his interpretation of the 

text with the world by showing his understanding of self-image and race that the 

characters feel. He also demonstrated his cultural knowledge when stating that his 

parents would feel disappointment in his natural appearance as an African 

American.  

Furthermore, Alex demonstrated his ability to make connections between 

his interpretation of the text and the world during his third meeting with the 

researcher, as illustrated below. 

Question Response 
K: How did you feel about the ending 
of the book? What emotions did you 
feel? 

A: In the beginning, I didn’t know he 
would be this type of child. Through the 
three sections, I was able to see it. In the 
first section, it just felt like different 
episodes. During the second session I 
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realized that they are black. In the third 
section, I realized what was happening. 
The book was really interesting, and I 
actually thought the little sister died. 
But then I realized she didn’t die. So 
instead that felt like it left more room 
(for interpretation). If she would’ve 
died, then the ending would’ve just been 
sad. But since she was saved they were 
able to all go home together, which 
gave me some lingering feelings. So I 
slowly became sadder and sadder, and I 
was able to understand the sad truth 
of black peoples’ lives.  
 

Alex stated that he was able to “understand the sad truth of black peoples’ lives” 

during his final interview. Although Alex was able to gain factual knowledge of 

the events that took place during the time period of the novel and the difficulties 

that African Americans faced at the time from the expository text, he revealed in 

his interview that it was through the narrative text that he was able to understand 

and sympathize with them.  

 However, each of the participants also demonstrated experiencing some 

difficulties with connecting their interpretation to the text with the world. For 

example, Dave mentioned in his second meeting with the researcher that he 

experienced some difficulty in understanding the humor of the novel, as illustrated 

below. 
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Question Response 
K: Which part was your least favorite 
or was most difficult to understand for 
you? 

D: When the father of the who 
was…Daniel? The father of the 
protagonist? He brought a record in his 
case and he made some jokes about it to 
his wife and that part was a little bit of 
the southern part of America. I mean 
the joke is like a southern part of 
America, it was a little difficult for 
me to understand. 

 

Dave attributed his difficulty in comprehension of the humor in the novel due to 

his lack of cultural knowledge. Although he was able to identify the humor in the 

novel, he associated his difficulty in comprehending the humor with his lack of 

background knowledge.  

 Therefore, although the participants did express some difficulties in 

making connections between their interpretations of the text and the world, it was 

seen throughout various instances during their interviews with the researcher that 

they were able to identify and comprehend many of the culturally embedded 

themes in the novel, and were able to make inferences about the novel due to the 

background knowledge they had previously acquired from reading the expository 

text. 

 Overall, the participants all demonstrated instances of making 

connections to themselves, the expository text, and the world with their 

interpretations of the narrative text. In particular with regard to the culturally 

embedded themes of the novel, the participants related events and actions to their 
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previously acquired background knowledge from the expository text, and were 

able to make inferences when reading the novel due to their previously acquired 

cultural background knowledge, as well. 

 

4.2 Rival Explanation Multiple-Case Study 

4.2.1 Lack of Motivation to Participate in the Study 

As stated previously, the second research question investigated to what extent 

Korean EFL learners will gain motivation to read narratives and participate in 

extensive reading, and if there will be a noticeable difference in participants’ 

motivation if the narrative text is accompanied by an expository text detailing 

cultural background knowledge pertaining to the narrative text. To rival the 

hypothesis that motivation would increase when the narrative text is read using 

the twin text method (with an accompanying expository text), the participants of 

the rival explanation multiple-case study engaged in exclusively reading the 

narrative text, following a more traditional method of extensive reading. The 

motivation questionnaire was administered to the participants during each 

meeting, and the results were tallied to investigate the participants’ overall 

positive or negative attitudes toward reading the novel over the progression of the 

study. The results are presented in Table 4.3. 
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Table 4.3 Responses to the motivation questionnaire spanning over the 

progression of the study 
Items  Meeting 1 

Positive 
Responses 

Meeting 1 
Negative 
Responses 

Meeting 2 
Positive 
Responses 

Meeting 2 
Negative 
Responses 

Meeting 3 
Positive 
Responses 

Meeting 3 
Negative 
Responses 

1. I am excited to read 
the book. 

2 0 2 0 1 0 

2. The characters are 
interesting to me. 

2 0 2 0 1 0 

3. The story is 
interesting to me. 

2 0 1 1 1 0 

4. I do not feel frustrated 
reading the book even if 
it is difficult. 

1 1 2 0 1 0 

5. I feel a sense of 
reward after finishing 
the section. 

2 0 2 0 1 0 

6. I have confidence in 
reading the book. 

2 0 2 2 1 0 

7. I look forward to 
discussing the book. 

2 0 2 0 1 0 

8. Reading the book is 
important to me. 

1 1 1 1 1 0 

9. I enjoy the time I 
spend reading the book. 

2 0 2 0 1 0 

10. I refrain from using 
the dictionary when I 
encounter unknown 
words in the book. 

2 0 2 0 1 0 

11. I wish to read more 
English books. 

2 0 2 0 1 0 

TOTAL: 20 2 20 2 11 0 
 

  

Although the responses in Table 4.3 show an overall increase in positive 

responses and decrease in negative responses, the table does not factor in the 

dropout rate for the participants in the study. As two of the three participants 

failed to complete the study, it is difficult to use the data in Table 4.3 to accurately 

measure the motivation of the participants over the progression of the research. 
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The maintenance rate of the participants in the study is presented graphically in 

Figure 4.2. 

 
Figure 4.2 Graphical representation of participants over the progression of 

the study 

 

Of the three participants that began the research, only one participant, Justin, was 

able to successfully complete the study. All three participants expressed high 

motivation and dedication to completing the study when presented with the 

materials during the first meeting, but a decrease in motivation was observed not 

long after this, as one participant, Julia, continued to delay her meetings with the 

researcher until finally refusing to respond to any communication attempts made 

by the researcher. The remaining participant, Robert, was seen to have a high 

degree of motivation as he progressed, but he too was unable to successfully 
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complete the study. Similar to Julia, Robert continued to delay his meetings with 

the researcher until finally refusing to respond to any communication attempts.  

 In conclusion, the sole participant to successfully complete the study, 

Justin, showed an increase in motivation as the study progressed, according to his 

responses on the motivation questionnaire. However, motivation to continue the 

study was seen to be minimal by a majority of the participants, who failed to 

complete the study. Therefore, it can be seen from the high dropout ratio of 

participants that motivation to read narrative texts is difficult to maintain when 

compared with reading narrative texts using the twin text method.  

 

4.2.2 Making Connections Between the Reader’s Interpretation 

and Self 

 A trend that was seen in the participants’ interview responses was a 

number of instances where the participants made connections between their 

interpretation of the text and their own values and experiences. Both Robert and 

Justin provided similar responses to the reason why the protagonist’s father does 

not wish to live in the South, as illustrated below. 

Question Response 
K: Why do you think Momma wants to 
live in Birmingham and Dad doesn’t 
want to? 

R: There was that man who was 
competing for his mom. I’m not sure if 
that man lived in Birmingham, but his 
mom lived in the south and his dad 
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competed for his mom in the south. But 
he won her over and they came to the 
north, but either way he must have 
some kind of repulsion to the man 
that the mom had memories with. 
Although the dad comically expressed 
it like, “There was that guy, but he was 
kind of stupid,” but either way it 
seemed like he expressed his feelings 
of repulsion even if he wasn’t aware 
that he had them. 

 

Question Response 
K: Why do you think Momma wants to 
live in Birmingham and Dad doesn’t 
want to? 
 

J: In the first part the mom and dad are 
fighting about the cold and they had 
their little quarrel. During that fight, the 
mom said that right before she got 
married she was in a situation where 
she had to choose between their dad 
and another man. But that other man 
was from a hot region, and her husband 
is from a cold region. So, the mom said 
she wanted to go Birmingham, was it? I 
kind of felt like in the dad’s 
perspective her saying she wants to 
live there was because she regrets 
marrying her husband. So in that 
regard I felt like the dad was jealous 
about that. 

 

Robert’s interpretation of the text details that the father did not want to move 

because he had feelings of repulsion for the memories that the mother had with a 

man in the South in the past. Similarly, Justin identified the same reason in his 
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interpretation of the text, where he stated that the father has feelings of jealousy. 

Both participants’ interpretations of the text do not focus on the culturally 

embedded theme of severe racism and segregation that was being experienced 

during the novel’s time period, but instead focus on more universal themes, such 

as jealousy of past love. The participants shaped their interpretations of the novel 

this way as they lacked the cultural background knowledge to make connections 

to the real world, and therefore their interpretations are thus based on connections 

made to themselves, through universal themes. 

 Robert’s interview responses indicate that his interpretations of the text 

were formed with many of his own experiences that he had as a child, as 

illustrated below. 

Question Response 
K: Why do you think the fifth grade 
teacher, Mr. Alums, encouraged 
students to read? 
 
 

 

R: When I think about myself in 
elementary school, I was told to read 
the newspaper or the bible or things like 
that. But the words in those can be a bit 
difficult for elementary school students, 
but as you read those things, you can 
get more background knowledge. 
Especially in scripture, it takes place in 
the West, and in other kinds of 
literature there are many metaphors, so 
wouldn’t he tell them to read in order to 
broaden their background knowledge? 
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Question Response 
K: What was your favorite part of this 
section? Why? 

R: I don’t really remember the first part, 
but there was that part when the older 
brother did something to his hair and 
then shaved it off. That was kind of 
interesting. For us too, at that age you 
start to gain a lot of interest in your 
appearance. It’s changed a little now, 
but for us in middle school and high 
school they used to control what we 
could do to our hair.  

 

Robert’s response indicates that his interpretation of the text was constructed by 

making connections to his past experiences. Given that Robert does not possess 

the cultural background knowledge of the novel’s setting, his interpretation of the 

text does not include culturally embedded themes, and instead Robert relies on his 

own past experiences to construct his interpretation of the narrative text. This was 

further discovered in Robert’s interviews, when he was able to identify with the 

character of Byron, as in Robert’s interpretation of the text, Byron’s age is the 

predominant factor in his reasoning for straightening his hair. Robert constructs 

his interpretation of the text in this way due to both his own past experiences and 

his lack of cultural background knowledge. 

Robert showed further signs of making connections between his 

interpretation of the text and himself in his interview responses when he compared 

the events in the narrative text to his home country of Korea, as illustrated below. 



- 103 - 

Question Response 
K: Why do you think Kenny was 
surprised when Rufus said that he used 
to shoot squirrels? 

R: Was Rufus from the countryside? It 
would have been really shocking to hear 
that an elementary school student had 
shot a gun before. Anyway, I’m not sure 
if where he lives is a city, but a city is a 
city. In Korea, for example, if a kid 
said, “In the countryside I used to go 
around and catch dragonflies…” 
…Even though I myself did that…or, “I 
went up the mountain and swam in a 
stream.” If they say that kind of thing, 
city kids would think it’s really cool. 
Wouldn’t it feel similar to that? 
 

 

Question Response 
K: Why do you think Byron’s parents 
were so upset with him for 
straightening his hair? 

R: I think I can understand what he was 
feeling, but I don’t completely 
understand why they would do that. In 
Korea, the schools regulate what you 
can do to your hair, and everyone has a 
uniform, so the schools can easily 
control the students. But I wasn’t really 
sure why his parents would get so 
angry. Because if I think about it 
vaguely, I think that he can freely do 
whatever he wants to his hair. 
Especially if you look at typical 
common knowledge, specifically in 
the West, kids can do whatever they 
want, they can style themselves 
however they want, they can study if 
they want to, they can play if they 
want, it seems like parents let them 
act like that. So I wasn’t really sure 
of the reason why they were so 
angry. 
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Robert constructed his interpretation of the text by comparing and contrasting the 

events in the narrative text to his own life in Korea. Given that Robert did not 

have adequate cultural background knowledge of the narrative text’s setting, his 

interpretation of the text was thus constructed primarily through connections made 

to his own values, past experiences, and his life in Korea.  

 The interview responses of both Justin and Robert demonstrate that their 

lack of cultural background knowledge of the novel’s setting influenced their 

interpretations of the text, and the interpretations they constructed were primarily 

made through connections between the text and their own personal experiences. 

 

4.2.3 Making Connections Between the Reader’s Interpretation 

of the Text and the World 

Based on the responses given during their interviews, Robert and Justin 

experienced difficulties in making connections between their interpretations of the 

text and the world. However, Justin was able to demonstrate making connections 

between his interpretation of the narrative text and the world during his final 

meeting with the researcher, as illustrated below. 
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Question Response 
K: Why do you think the church was 
bombed? 
 

J: The year is written: 1963. I thought 
that maybe there would be some kind 
of relation to it. Because this kind of 
subject matter from that time seems 
to deal with racism, whether it’s in 
novels or movies or dramas. So the 
two white men dropped the bomb, or 
planted it in advance. And back then 
the KKK existed, so the subject 
matter kind of reflects the situation 
during that time period. I’m not really 
good with history, but it was about 50 
years ago. So I think there would have 
been a considerable amount (of 
racism), even though it doesn’t really 
happen much these days.  

After finishing the novel, Justin was able to make connections between his 

interpretation of the narrative text with the world by identifying the culturally 

embedded theme of racism, and by mentioning the time period of the novel and 

the existence of the KKK. These results indicate that although Justin had some 

background knowledge of modern American history, he was unable to make other 

connections between his interpretation of the text and the world, and instead 

constructed his interpretation based on his own experiences and values. Justin’s 

responses indicate that although he possessed a certain degree of knowledge 

regarding modern American history, it did not aid in constructing his 

interpretation of the narrative text, and thus he was restricted to relying on only 

his own experiences and values to form his interpretation of the text.  
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 In addition, excerpts from both Robert and Justin’s interviews indicated 

misconceptions of Western culture, which posed further challenges in interpreting 

the narrative text. Robert stated that he could not understand the reasoning behind 

Byron’s parents’ anger when he attempted to straighten his hair. Robert further 

stated that he believed it was common knowledge that “kids in the West can do 

whatever they want”. Therefore, Robert’s misperceived knowledge of Western 

culture hindered his ability in constructing his interpretation of the text, as his 

perceived connections with the world did not match with his interpretation of the 

text. It is uncertain from where Robert acquired these misconceptions of Western 

culture, but a possible cause for this is the lack of language and cultural exposure 

to students learning in a foreign language context.  

 Similarly, Justin also indicated some misconceptions of Western culture 

in his interview with the researcher. After explaining the reason behind the 

bombing of the church, Justin stated that acts of racism do not happen “much 

these days”. Justin’s response indicated that although he was aware of racial 

tensions during the novel’s setting, he did not see this as a current issue in the 

world. To reinstate, lack of exposure to culture from a foreign language context 

can attribute to cultural misconceptions, such as the examples stated above. 

Therefore, a possible resolution to this problem is to teach narratives using the 

twin text method, in order for students to gain cultural background knowledge 

while engaging in extensive reading. 
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4.3 Discussion 

The results confirmed the importance of three key constructs of the 

comprehension of culturally embedded texts: comprehension of culturally 

embedded themes, motivation in participating in extensive reading, and content 

knowledge retention of expository material. Most important, the study 

underscores the pivotal role that previous cultural background knowledge can play 

in the comprehension of culturally embedded texts in Korean EFL learners. This 

is similar to previous research findings, which have shown that cultural 

background knowledge is a critical factor in L2 reading comprehension (Grabe, 

2009; H. Kim, 2006) 

4.3.1 Comprehension of Culturally Embedded Themes  

According to the results, the majority of the participants of the reduplication study 

attributed their comprehension of the culturally embedded meanings of the 

narrative text to their previously acquired background knowledge. In contrast, 

participants with a lack of cultural background knowledge instead were influenced 

by their own culture to construct their interpretations of the text. The results 

support the notion that reading comprehension in EFL contexts is largely a 

function of previously acquired cultural background knowledge.  
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The evidence presented here provides additional insight into extensive 

reading in Korean EFL contexts and how the twin text method can be used to 

successfully engage students in extensive reading. The participants of the twin 

text multiple-case study indicated in later interviews that prior acquisition of 

background knowledge was their greatest influence in continuing to participate in 

the extensive reading program. One participant remarked that he was able to 

sympathize with the characters in the novel on a deeper level as his previously 

acquired background knowledge allowed him to comprehend the gravity of the 

situation during the time period of the story. Other participants in the twin text 

multiple-case study commented that they were more interested in continuing to 

read the novel when their background knowledge was activated, as they read parts 

of the novel that were also mentioned in the expository text.  

By introducing extensive reading to students with the twin text method, 

the students are able to not only make connections between the text and 

themselves, but are provided with the tools they need to make connections to both 

other texts and the world. Particularly in foreign language contexts, where cultural 

background knowledge may be limited due to lack of exposure, extensive reading 

with the twin text method allows students to gain the background knowledge 

needed to interpret narrative texts through a wide variety of different connections, 

while also presenting the students with content knowledge. A conclusion that can 

be drawn from this analysis is that prior acquisition of cultural background 
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knowledge is a crucial factor in comprehension of reading narratives in a foreign 

language context. Consequently, it is suggested for educators to supply their 

students with sufficient background knowledge when implementing an extensive 

reading program. This can be executed using the twin text method, as the study 

produced evidence of positive results when reading narratives using twin texts for 

EFL learners. 

 

4.3.2 Motivation in Participating in Extensive Reading  

The second most significant factor when investigating extensive reading with twin 

texts was motivation to continue participation in extensive reading. This research 

found that the likelihood of maintaining motivation depended considerably on 

whether a participant completed the extensive reading program using twin texts, 

as the majority of the participants who were provided with only the narrative texts 

were unable to complete the study due to lack of motivation. Based on this 

analysis, it seems that lack of cultural background knowledge not only reduced 

comprehension of culturally embedded meanings within the narrative text, but 

was also a major factor influencing participants to lose motivation in participation 

of the extensive reading program. A majority of participants in the rival 

explanation study expressed severe lack of interest in completing the experiment, 

frequently delaying discussions with the researcher and finally refusing to answer 
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any contact that was made to them, despite their high degrees of interest at the 

beginning of the experiment.  

An unexpected finding was that the only participant of the twin text study 

to express a decrease in motivation was the female participant, Claire. Although 

Claire was able to complete the experiment in its entirety, unlike the majority of 

the participants in the rival explanation study, Claire’s decrease in motivation was 

contradictory to the results of the other participants. When considering both the 

twin text cases and the rival explanation cases, the greatest lack of motivation was 

seen within the female participants, as Julia also showed very low levels of 

motivation to participate in the extensive reading program. These results may be 

attributed to the content of the novel, which features a male protagonist, and 

therefore may be of more interest to male readers. The overall findings presented 

here reveal how EFL readers who use twin texts can increase and maintain 

motivation when participating in extensive reading.  

 
4.3.3 Content Knowledge Retention of Expository Material  

The third factor investigated in the research was the retention of content 

knowledge acquired from the reading of expository material through the use of 

twin texts. While it was not as significant a factor as comprehension of culturally 

embedded themes in narratives or reading motivation, it was interesting to find 
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that a majority of the participants were able to retain and, evidently, increase their 

scores in comprehension of the expository text after reading the narrative text. It is 

also noteworthy that these results were also found in the pilot study participant, 

who also managed to increase his score of content comprehension after reading 

the narrative text. Even though a period of approximately three weeks passed 

between the pre-test and post-test, and no explicit instruction of the content was 

provided to the participants, the majority of the participants were able to increase 

their scores in comprehension of the content found in the expository text. Such 

findings are very promising for educators, as the use of twin texts enabled the 

participants to maintain retention of their content knowledge, even after a period 

of approximately three weeks, and without receiving any explicit instruction.  

The results reinforce the recommendation to promote extensive reading, 

and specifically the use of twin texts, to EFL students, as not only their cultural 

and thematic comprehension of narratives, but also their retention of content 

knowledge, can notably improve. Despite these promising results, due to the small 

sample size, more research is required to examine the effects of twin texts on 

content knowledge retention.  
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Chapter 5. 

CONCLUSIONS AND PEDAGOGICAL 

IMPLICATIONS 

This chapter is comprised of three sections. Section 5.1 summarizes the major 

findings of the thesis. In Section 5.2, pedagogical implications of the research 

findings are presented. Finally, Section 5.3 discusses the limitations of the thesis 

and provides suggestions for further research. 

5.1 Major Findings of the Thesis 

The focus of the research was to investigate the questions of (1) to what extent 

content knowledge learned through expository texts can be retained through the 

reading of a twin text set in Korean EFL readers, (2) to what extent Korean EFL 

learners will increase motivation to read narratives and participate in extensive 

reading, if the narrative text is accompanied by an expository text with cultural 

background knowledge of the narrative, as opposed to reading narratives alone, 

and (3) to what extent Korean EFL learners will be able to show comprehension 

of culturally embedded themes in the narrative text through discussion when 

taught in a twin text scenario utilizing the approach of extensive reading. 
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 According to the results of the experiment, Korean EFL learners were 

able to retain their content knowledge of expository material through the use of 

reading twin text sets. A majority of the participants were found to have improved 

their scores in comprehension of the expository material after completing the 

narrative study, even without receiving any feedback or explicit instruction of the 

expository material. 

Moreover, the use of twin texts was found to enable students to maintain 

motivation while participating in extensive reading. While all of the twin text 

cases were able to complete the experiment, a majority of the rival explanation 

cases expressed significant levels of decreased motivation throughout the 

experiment, despite all participants showing high degrees of interest prior to 

beginning the extensive reading program. 

Finally, using twin texts was found to significantly increase 

comprehension of culturally embedded texts. These findings concur with those of 

Floyd and Carrell (1987), Steffensen, Joag-Dev, and Anderson (1979), Johnson 

(1981) and Kim (2006), all of which stress a need for cultural background 

knowledge when reading in a second or foreign language.  

In conclusion, these findings imply that the use of twin texts can enable 

EFL learners to retain content knowledge of expository texts, maintain motivation 
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while participating in extensive reading, and demonstrate a significant degree of 

comprehension of culturally embedded texts compared to students who do not use 

twin texts. Despite the undeniable rise in globalization and technology, EFL 

students continue to struggle with a lack of cultural background knowledge 

toward English-speaking countries, such as the United States. As evidenced in the 

findings of this thesis, lack of cultural background knowledge can cause EFL 

students to miscomprehend culturally embedded narratives, and can lead to 

decreased motivation when participating in extensive reading in English. However, 

when students are provided with sufficient cultural background knowledge, the 

results, in concurrence with other studies, find that students are able to 

demonstrate a higher degree of comprehension and are able to maintain 

motivation to continue participating in extensive reading. Therefore, using the 

twin text method when implementing extensive reading programs in EFL can 

allow learners to interpret texts by connecting the texts to themselves, to other 

texts, and to the world, while also increasing motivation to continue extensive 

reading and promoting the retention of content knowledge. 

5.2 Pedagogical Implications 

One of the strengths of this study is exploring an innovative method (ie. the use of 

twin texts) for effectively implementing extensive reading in a Korean EFL 
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context. Although extensive reading has been found in a plethora of studies to 

improve second language competence (e.g. Cho & Krashen, 1994, Cho & 

Krashen 1995a,b; Constantino, 1994; Elley, 1991; Elley & Mangubhai, 1983; 

Hafiz & Tudor, 1989; Pilgreen & Krashen, 1993; Tudor & Hafiz, 1989), teachers 

are still struggling to effectively implement extensive reading programs as part of 

their curriculum (Bamford & Day, 2002). Therefore, the use of twin texts should 

be considered as an effective method to use in the implementation of extensive 

reading programs. Moreover, teachers should consider adopting methods that can 

provide sufficient cultural background knowledge to EFL students prior to 

engaging in extensive reading. As was evidenced in the thesis, and in agreement 

with previous studies, exposure to sufficient cultural background knowledge can 

enable EFL students to demonstrate a high degree of comprehension of culturally 

embedded texts, provide EFL students with motivation to continue participating in 

extensive reading, and retain content comprehension of expository material. 

5.3 Limitations and Suggestions  

The research was conducted using the multiple-case study approach with three 

cases, and a rival explanation multiple-case study approach of three cases. 

Although the number of cases between the studies was intended to be consistent 

for the entire duration of the study, a severe lack of motivation by two participants 
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in the rival explanation study caused a misalignment in the number of participants 

between the twin text study and the rival explanation study. Although this result 

supported the hypothesis that the cases in the rival explanation study would 

experience less motivation than those in the twin text study, this result caused a 

lack of personal responses to the discussion questions from participants in the 

rival explanation study.  

 With regard to the materials, the participants were not given a choice on 

which materials they would read as part of the extensive reading program. 

Therefore, the participants’ personal preferences were unable to be accommodated 

for, which may have led to a drop in motivation, particularly in the female 

participants. Thus, it is suggested that a wider variety of materials be prepared in 

order to cater to the personal preferences of readers participating in extensive 

reading. 
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Appendix 1. Pre-Test/Post-Test to Test Content 

Knowledge of Expository Text 

Comprehension Quiz 

 
Name: 

Group:  
 
 
1 – What did Northerners and Southerners have in common during the 
early 1800s? 

 
2 – What was the climate like in the South? 

 
3 – In the 1800s what was the economy in the South based on? 

     

 

     

 

㉠  Similar transportation systems 
㉡ Similar societal views 
㉢ Pride in their country 
㉣ Similar economies 

㉠ Similar to the North 
㉡ Mild winters and hot, humid summers 
㉢ Cold winters and dry summers 
㉣ Mild winters and mild summers 
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4 – In the 1800s what was the main means of transportation in the 
South? 

 
5 – Choose the incorrect statement relating to the society in the North 
during the 1800s 

 
6 – What kinds of discrimination did African Americans face in the 
1950s? 

 
7 – Why did others choose not to speak up about the discrimination 
against African Americans? 

㉠ Agriculture 
㉡ Alcohol 
㉢ Industrialism 
㉣ Machinery 

㉠ The railroad 
㉡ Cars 
㉢ Horse and buggy 
㉣ Boats 

㉠ Many northerners were neither rich nor powerful 
㉡ Diseases spread rapidly due to lack of sewers 
㉢ Immigrants that arrived were mostly from Ireland and Germany 
㉣ After the American Revolution, slavery ended and free African Americans had equal rights to whites. 

㉠ They were not allowed in the same restaurants as white people. 
㉡ They had to ride on separate buses. 
㉢ They had to use separate washrooms. 
㉣ They had to sit in the back of the classrooms at school. 
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8 – Choose the incorrect statement regarding the implications of 

Plessy v. Ferguson in 1986 
 
9 – In what city did the bus boycott take place in 1955? 

 
10 – What was not one of the “do’s and don’t”s of the sit-in protests 
during the 1950s? 

 
11 – What was the reason of the sit-in protests eventual success? 

㉠ They generally felt safe in their communities. 
㉡ They had grown used to the segregation.  
㉢ They were afraid of the police. 
㉣ They did not have any major complaints. 

㉠ Segregation was justified as long as the facilities were made roughly equal for both races. 
㉡ Colleges and Universities in the South were forced to accept a certain quota of African American students 
㉢ African American students accepted to university were subjected to rigid rules  
㉣ Some African American schools were not even equipped with desks 

㉠ Montgomery, Alabama 
㉡ Birmingham, Alabama 
㉢ Detroit, Michigan 
㉣ Farmville, Virginia 

㉠ Don’t laugh 
㉡ Do sit straight and always face the counter 
㉢ Do speak quietly 
㉣ Don’t block entrances 

㉠ The violence escalated too much that the police had to arrest too many people. 
㉡ The protestors were angry with ketchup and mustard being dumped on their heads, so they became violent. 
㉢ Businesses suffered too much in financial losses. 
㉣ Businesses were happy with the amount of African American customers and decided to help them. 
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12 – What city did Martin Luther King Jr. declare as “probably the 
most thoroughly segregated city in the United States”? 

 
13 – Who did Martin Luther King Jr. recruit to help in joining protests 

after his release? 
 
14 – Why were people against protesting with Martin Luther King Jr. 
after he was released from jail? 

 
15 – Who ordered an end to the chaos that was occurring in 
Birmingham? 

 
16 – What was bombed in September 1963? 

㉠ Farmville, Virginia 
㉡ Montgomery, Alabama 
㉢ Birmingham, Alabama 
㉣ Detroit, Michigan 

㉠ White people who agreed that segregation was unjustified 
㉡ Schoolchildren 
㉢ The elderly 
㉣ University students 

㉠ People were tired of protesting and felt that it had become useless. 
㉡ People were not against protesting—many people protested with him. 
㉢ People were against Martin Luther King Jr. after his arrest. 
㉣ People were afraid of being arrested. 

㉠ Martin Luther King Jr. 
㉡ Birmingham’s chief of police, Bull Connor 
㉢ The mayor of Birmingham 
㉣ President Kennedy 
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17 – After Kennedy’s assassination, why were people worried that the 
Civil Rights Act would not pass? 

 
18 – What was the conclusion of the bus boycott? 

 
 
 
 
 
 
 
19 – What did Martin Luther King Jr. declare as “a new and powerful 
weapon”? 

 

㉠ A school playground in Birmingham, Alabama 
㉡ A bus in Montgomery, Alabama 
㉢ Montgomery’s City Hall 
㉣ A church in Birmingham, Alabama 

㉠ The new president had previously expressed racism toward African Americans 
㉡ The new president had many other agendas for U.S. congress 
㉢ The new president was a Southerner. 
㉣ The new president was unsure of his feelings toward what was happening in the South. 

㉠ Blacks and whites were allowed to ride on the same bus. 
㉡ Whites were no longer allowed to ride buses. 
㉢ Blacks would only have to give up their seats on the bus to white children. 
㉣ Bus riders would be seated on a “first come, first serve” basis 

㉠ Non-violent protests 
㉡ Democracy 
㉢ Justice 
㉣ Unity 
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20 – Who were the “Little Rock Nine”? 

  

㉠ The famous sit-in protesters at a Birmingham restaurant 
㉡ Boys that tried to enter an all-white school 
㉢ African American women who began the protests for equal rights 
㉣ Nine children that tragically killed during the protests 
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Appendix 2. Transcriptions of Interviews with 

Dave 

Section 1: (Chapters 1-5) 
 

K: What was your favorite part of the first section? Why? 
D: The most impressive thing I thought was that all the families were sitting in the 
couch in very cold weather. They…I think that they were a little…a bit happy? 
together? even if it was very cold. And the…the writing…how the author wrote 
about the story was kind of impressive. It was a little bit southern, southern-style, 
of the America.  

K: What was your least favorite part of this section or the part that was most 
difficult to understand for you? Why? 
D: Almost every meaning…the meaning of every sentences were a little bit, uh, 
almost clear but, but some of the vocabularies were a bit…hard to… 

K: How do you feel about the character of Kenny? 
D: He’s very, he has very warm heart and he does not want to be involved in bad 
guys, he just want to help some newbies in his kindergarten. Yeah, and he has 
very “evergreen heart.” 

K: Why do you think Momma wants to live in Birmingham and Dad doesn’t 
want to? (+) 
D: Umm, I don’t know. For my guess, maybe, he was, he preferred to live in 
Michigan for his job. 

K: Why do you think Kenny was treated differently from the other children 
at school? 
D: Because…I’m not sure but for my guess, Kenny was not involved in them, 
because he acted differently, and maybe his accent was a little bit different from 
his mom, however I don’t know. 

K: Why do you think the fifth grade teacher, Mr. Alums, encouraged 
students to read? (+) 
D: Ah! Because teacher was very sure that the reading was very essential for 
black Americans to be…outperform white Americans. And, it is actually very 
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important part for them to be better person, better educated for the future, it was 
very good…good, how can I say? good space for their future.  

K: Why do you think Kenny was surprised when Rufus said he used to shoot 
squirrels? (+) 
D: Ah, because he haven’t seen that kind of real gun in his life before. And he 
didn’t experience the real life and shoot the squirrel, something like this.  
K: Why do you think he’s never experienced it? 
D: I’m not sure. 

K: Why do you think Rufus saves half of his sandwich for his brother? 
D: Uh, because he wanted to share the half of the sandwich with his brother 
because he has no not much money so he wanted to share the Kenny’s sandwich 
with his brother. 

K: What do you think of the character of Byron and his actions?  
D: Ah, Byron, he’s very typical bad guy in black community. He’s very uh, he 
make very first step to make other friends to dislike the newbies, or Kenny.  

K: Why do you think Larry stole Kenny’s gloves? 
D: Larry? 
K: He’s one of the bad guys. 
D: Larry…I don’t…uhh…Larry gloves? No… 

K: What did you think of Byron’s story of the frozen bodies? (+) 
D: Uh…no… 

K: Why do you think Kenny felt sorry for Larry after what Byron did to 
him? Would you feel the same way? 
D: Uh…I don’t remember… 

K: Why do you think Momma wanted to punish Byron after lighting the 
matches? 
D: ‘Cause…if she doesn’t stop Byron…it was Byron? She doesn’t stop the…what 
was that? matches? She thought that he would probably commit something bad 
bigger, something bad bigger in the future. She was probably worried and she 
wanted to warn his bad behavior. 
 

Section 2: (Chapters 6-10) 
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K: What was your favorite part of this section? Why? 
D: My favorite part was those families going from Michigan to…where? to 
Birmingham. 
K: The car drive? Why did you like that part? 
D: Because, it felt…it felt some atmosphere of going picnic and it was so exciting 
for me. And the part of they’re being in the Michigan was a little bit boring so just 
every day… 

K: What was your least favorite part of this section or the part that was most 
difficult to understand for you? Why? 
D: When the father of the who was…Daniel? The father of the protagonist? He 
bought a record in his car and he made some jokes about it to his wife and that 
part was a little bit of the southern part of America, I mean the joke is like a 
southern part of America, it was a little difficult for me to understand.  
K: So, it wasn’t not funny, it was just difficult to understand? 
D: It was just difficult to understand.  

K: Why do you think Byron and Kenny were upset at the idea of being on 
welfare? 
D: I don’t remember the part…I couldn’t understand the part so much… 

K: Why do you think Byron’s parents were so upset with him for 
straightening his hair? (+) 
D: Because they thought it was not that cool. And uh, they didn’t agree that the 
hairstyle was cool…like, Byron thought it was. And, they thought that there are 
some…that his natural hair fit him more better than his straightened hair. 
K: Why do you think that? 
D: Because I think he is a willing to change his hairstyle. That mindset is a little 
bit self-ashamed, a little bit self-ashamed… 
K: Ashamed of his hair? 
D: Yeah ashamed of his hair. And, he must be face it. He must be face all through 
his life and changing his hair. Because he cannot change his hair all rest of his 
life. That’s just my opinion. 

K: Why do you think it is so important for Byron to learn what the world is 
like living with his Grandma? (+) 
D: Byron had a lot of troubles with his school and he…their parents uh, thought 
that he would get better day by day, but it was not true, so they wanted him to go 
to Birmingham and address the situation like almost every African American will 
be in bad situation they want him to wake up and smell the coffee.  



- 137 - 

K: Why do you think Joey was unhappy with the doll she was given?  (+) 
D: She expected the doll similar to her. The appearance of the doll would be 
similar to her. But the doll was not black. So she thought it was not like her, even 
though it was lovely. So, she didn’t like that much. 

K: Why was Kenny so shocked at the rest stop in Cincinnati? (+) 
D: He expected it to be more clean and flushing? flushing stuff? He expected it to 
be flushing stuff but there were just big hole and flies flying around there. 
K: Do you think that all of the bathrooms in Cincinnati would be like that? 
D: I think relatively Cincinnati in Cincinnati there are many country-like place 
like there so not a lot of those look like that.  
K: So, only at that rest stop? 
D: You mean, at that moment? At that moment I think almost every part in there 
would be like that. 

K: Why do you think the father did not want to stop at a hotel during the 
drive? (+) 
D: When his wife told him, “You have much power, much energy to drive” and 
he told her that, “No, I have much energy to deal with this,” and I thought just he 
wanted to drive as much as possible, in case he wanted to, he didn’t want the 
emergency plan, in case they arrive there later. He just wanted to get there 
quickly. 

K: What did Byron tell Kenny to scare him during the drive? (+) 
D: There are some kind of people around the mountain, They don’t speak any 
English. They will…they haven’t seen any African American people and if they 
see them, they will hang them and they will be in trouble. 
K: Do they live in the mountains? 
D: I’m not sure… 

Section 3: (Chapters 11-15) 
 

K: What was your favorite part of this section? Why? 
D: Favorite part was the part the church was bombed by two white men and the 
part the protagonist was out of his mind and he just walked straight through the 
church without hearing any sound around him. That part was most compelling to 
me.  
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K: What was your least favorite part of this section or the part that was most 
difficult to understand for you? Why? 
D:  Hard to understand was, ah! The part Kenneth? was in the banned pond, he 
was so desperate to get out of the pond. That part was a little bit hard to 
understand because of some vocabularies. 

K: Why do you think Kenny was worried that Grandma Sands wouldn’t be 
able to take care of Byron? 
D: Uh, because grandmother was so thin, he thought the grandmother would be 
very chubby and but she was not someone who he expected her to be, so he was a 
little bit disappointed, yeah. 

K: Why do you think Kenny wanted to go to Collier’s Landing but Byron 
didn’t want to go? 
D: I think in my opinion, Byron was so hot he, his, he didn’t have much energy, 
but Kenneth wanted to go there because he thought that the more other people 
doesn’t him want to go there, the more he wanted to go there. Because, some, how 
can I say that? Some…yeah, so that kind of… ironically? He wanted to go there, 
even though he knew that he didn’t have to go there. 

K: What did you think about Kenny’s first experience with meeting the Wool 
Pooh? 
D: I thought it would something harsh would happen soon. But I thought that 
someone would come there and help Kenny out of the pond. So, but that part was 
kind of interesting. Just, the how the author wrote about the plot was very calm, 
but some kind of big was happening at that time, but the author wrote about it 
very calmly in a calm way. So I thought it was very impressive. 
K: So you said you thought that someone would come save him. Did you think 
that it would be Byron or that it would be someone else? 
D: I thought all of those father, mister, and all of them would come here and save 
him. 

K: What did you think about Kenny’s second experience with the Wool 
Pooh? How was it different from the first one? 
D: I thought at the first time the sound happened the bombing sound happened, I 
didn’t know it was related to the bomb. I thought it was somehow related to 
thunderstorm because author said it was heard from the sky. But, when I thought 
about it, I thought it was kind of compelling because it was related to some 
American history environment around south part of America.  
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K: Why do you think the church was bombed? (+) 
D: Because at that time I think the black American was ongoing some protests 
against their rights, so, there were some conflict between black American and 
white Americans so white peoples was complained about that situation so they 
don’t like the black Americans, so some of not educated or some dumb people I 
think they did it. About that, complaint. 

K: Why do you think the family left Alabama earlier than they planned to? 
(+) 
D: Because they didn’t expect that would happen, but after that happened they 
thought that it is dangerous to stay there further.  

K: Why do you think the family took Byron back to Flint and didn’t leave 
him with Grandma Sands? (+) 
D: Because, as I said, it was kind of dangerous for them to stay there, and they 
were worried that something would happen to Byron. 

K: Why do you think Kenny was so upset and ended up crying with Byron in 
the bathroom?  
D: Because after something happened in Alabama, he was worried that he was not 
that good of person. He was sad that he’s kind of…trash. So he was sad about it. 

K: How did you feel about the ending of the book? What kinds of emotions 
did you feel? 
D: Ending of the book was very, I was very touched about the ending of the book, 
because it talked about some family loving value, a lot of African Americans 
understanding of other people, about their profound soul was very…very good. 
Their nature was very good. So, I felt about it very much. 
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Appendix 3. Transcriptions of Interviews with 

Claire 

Section 1: (Chapters 1-5) 
 

K: What was your favorite part of the first section? Why? 
C: 저는 첫 부분이 되게 그냥 추워서 가족이 같이 뭉쳐 있고, 오들오들 떠는 
그 이야기를 되게 표현 다양하게 계속 나와 가지고 그 부분이 인상 깊었어요. 
그리고 형이 무슨 거울에 입술이 붙은 이야기가 인상 깊었어요.  
 
C: For me, the first part was just about the family gathered together because it was 
very cold. There was a lot of expression in how cold it was and the section was 
impressive. And the story about the older brother getting his lips stuck to the 
mirror was also impressive. 

K: What was your least favorite part or the part was most difficult to 
understand for you? Why? 
C: 단어를 이해를 못 해 가지고 그 뒤에서 무슨... 형인가? 화장실에서 뭘 
하는데 그 내용이 잘 이해가 안 됐는데 나와서 막 어머니가 되게 성냥 불로 
막 손을 지지려 하고 약간 대체 그 형이 뭘 하려고 그 뒤 이야기가 잘 이해가 
안 됐어요.  
K: At the very end of the first section? 
C:아 거의 5단원 이야기였는데. 
 
C: Some of the vocabulary was a bit hard to understand so at the end the brother? 
did something in the bathroom that I didn’t really understand and the mom wanted 
to hit him because of lighting some matches but I didn’t really understand what 
the rest of it was about. 
K: At the very end of the first section? 
C: Yeah, it was around the fifth chapter. 

K: How do you feel about the character of Kenny? 
C:케니가... 그 이야기 맞죠? 그 막 친구랑 처음에 루퍼스가 왔을 때 
자기한테서 다른 사람들이 관심이 없어질 줄 알았는데 루퍼스가 되게 가까이 
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와서 당황스러웠다는 그 이야기 들으면서 그냥 제 학교생활도 생각해보고 
그러면서 공감이 많이 됐던 것 같아요.  
 
C: Is this correct? At first Kenny thought that when Rufus first came that his 
friends would lose interest in him but Rufus became close to him. After hearing 
that part I thought of my own life as a student so I could sympathize a lot with 
him. 

K: Why do you think Momma wants to live in Birmingham and Dad doesn’t 
want to? (+) 
C: 저 그게 이해가 잘 안 됐어요. 아버지가 계속 가족을 이끌고 이렇게 옮겨 
가려고 하는 그 이유가 뭔가 왜 그런지 정확하게 잘 모르겠어요.  
 
C: I didn’t really understand that part. I don’t know why the dad wanted to lead 
the family and move them. I didn’t know what the exact reason was. 

K: Why do you think Kenny was treated differently from the other children 
at school? 
C: 그게... 주의 깊게 읽는다고 읽었는데, 소설에 나왔는지 잘 모르겠는데, 
제가 이거 주신 거를 보고 나서 보니까 아 얘가 흑인인가? 이렇게 생각하면서 
읽었어요. 그냥 그렇게 추측했어요. 
 
C: I read that part quite deeply. I’m not sure if it’s mentioned in the novel, but 
with the materials you gave me I realized that maybe they are black people. I read 
it with that in mind. It’s just my prediction, though. 

K: Why do you think the fifth grade teacher, Mr. Alums, encouraged 
students to read? (+) 
C: 그거 이해가 잘 안됐어요. 그러니까 그게 케니를... 그러니까 케니가 
학생들 앞에서 책 읽게 만든 거 시킨 거 말한 거죠.  
K: Yes, but after that, the teacher said that reading is very important. Why do you 
think he said that? 
C: 그래서 얘가 이사를 와서 되게 억양이 달랐나? 이런 생각을 하면서 그 
쪽도 왜 시켰는지 잘 모르겠어요.  
 
C: I didn’t really understand that part. You’re talking about the part when he made 
Kenny read in front of the other students? 
K: Yes, but after that, the teacher said that reading is very important. Why do you 
think he said that? 
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C: I thought that maybe it’s because his accent may be different since they had 
move there, but I’m not sure why the teacher made him do that. 

K: Why do you think Kenny was surprised when Rufus said he used to shoot 
squirrels? (+) 
C: 그냥 그렇게 흔하지 않은 상황이어서 그랬다고 저는 생각했어요. 쏴서 
먹었다고 하지 않았어요? 아닌가? 그래 가지고 그냥 제 생각에도 그냥 
다람쥐가 돌아다니는 거고 그걸 왜 굳이 총을 쏴서 죽이는지 그냥 그래서 
케니도 놀랐던 거 아닌가 생각했어요. 
 
C: I think it’s just not a very common situation. Did he kill them and then eat 
them? No? In my opinion, why would you shoot and kill a squirrel that is just 
walking around? I think Kenny must have been shocked. 

K: Why do you think Rufus saves half of his sandwich for his brother? 
C: 그냥 딱해서 그렇지 않은가요? 매일 Rufus 형제가 점심을 못 챙겨왔다고 
나와 가지고, Kenny 가 집에서 막 더 싸와서 나눠준 거니까, 그냥 친구라고 
생각해서 그랬던 것 같아요. 
 
C: Didn’t he pity him? Rufus and his brother weren’t able to bring their lunch 
every day when they came to school so Kenny would bring extra from his house. I 
just thought he was being a good friend. 

K: What do you think of the character of Byron and his actions?  
C: 잘 기억이 안 나요. 왜 기억이 안 나지. Violin을 켰었어요? 
K: Byron. 
C: 아... 질문 한국어로도 설명해주세요. 죄송해요. 저는 주인공은 되게 
평범하고 감정이 막 이해가 되고 그랬는데, 형은 막 되게 산만하고, 어디 가서 
차에 입술이 붙었다는 그런 이야기도 그렇고, 화장실에서 뭘 하는 것도 
그렇고, 저한테는 좀 미스테리하게 보이는 인물이었어요.  
 
C: I don’t remember. Why don’t I remember? They opened a violin? 
K: Byron. 
C: Ah. Sorry, can you explain the question in Korean? I think the protagonist is 
really plain and ordinary, and I understand his feelings, but his older brother is 
distracted and unfocused. Like, there was the story about how he went somewhere 
and his lips got stuck to the car, and he was doing something in the bathroom. To 
me, he seems like quite a mysterious being. 
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K: Why do you think Larry stole Kenny’s gloves? 
C: 너무 탐나서 그런 거 아닐까요? 되게 좋은 가죽으로 된 거라고 했고, 그 
주인공 가족들 말고는 그런 걸 끼고 다닌 사람이 없다고 했으니까, 탐났던 것 
같은데요. 너무 따뜻해보여서. 
 
C: Didn’t he just really want them? They were really good quality and made from 
leather, and the protagonist’s family were the only ones who had them, so I think 
he just really wanted them. Because they looked very warm. 

K: What did you think of Byron’s story of the frozen bodies? (+) 
C: 아 여동생한테 거짓말한 거. 그거에 대해서 어떻게 생각하냐고요? 
거짓말은 되게 참신하고 귀엽고 그렇게 봤는데, 저는 그 말을 한 의도는 잘 
모르겠더라고요. 그러니까 엄마 편을 들려고, 그렇게 꽁꽁 싸매는 엄마 편을 
들어주려고 그런 건지, 아니면 정말 감기에 걸릴까봐 염려되어서 그거를 
그렇게 말한 건지, 의도는 잘 모르겠는데, 거짓말 그 부분은 되게 재밌긴 
했어요.  
 
C: Ah, the lie that he told his younger sister? What did I think about that? The lie 
seemed very creative and cute. I’m not quite sure why he said that, though. Maybe 
he felt that it was his duty to take his mom’s side. Like, he agreed with his mom 
that she needed to bundle up, or maybe he was really worried that she would get a 
cold so he said that. I don’t really know his intention for telling the lie, but it was 
pretty interesting. 

K: Why do you think Kenny felt sorry for Larry after what Byron did to 
him? Would you feel the same way? 
C: 저는 그때 되게 형이 형의 역할을 잘했다고 생각해요. Larry가 착한 인물은 
아니잖아요. 그쪽 부분도 정확히 어떻게 놀린 건지는 잘 이해가 안 됐긴 한데, 
어쨌든 괴롭혔잖아요. 형이 그걸 지켜준 거니까 그 행동은 되게 좋게 봤고. 아 
그리고 미안함을 느낀 거는... 근데 제가 그 형이 싸워서 이긴 행동이 얼마나 
심각한 건지 잘 이해가 안 돼서... 아 그냥 이겼구나 이 정도로만 이해해서 잘 
모르겠는데, 제가 그 주인공이었다면 미안하지는 않았을 것 같아요. 왜냐면 
장갑도 훔쳐간 거고 나를 괴롭힌 건데, 그래서 별로 미안할 것 같지는 않아요.  
 
C: I thought at that point that the older brother was doing a good job at being an 
older brother. Larry isn’t a very nice guy, is he? I’m not exactly sure how he was 
making fun in that part for sure, but he was bullying him. I thought it was good 
that his older brother would act in that way. And about feeling sorry…for me, I 
didn’t really understand just how serious his behavior was when he was fighting, 
“Oh…he won.”…that’s really all I understood so I’m not really sure, but if I were 
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the protagonist I don’t think I would feel sorry, because I would’ve had my gloves 
stolen and been bullied, so I don’t think I would have felt that sorry. 

K: Why do you think Momma wanted to punish Byron after lighting the 
matches? 
C: 되게 하지 말라는 걸 얘가 계속 했던 것 같기는 한데, 그걸 왜 하지 
말라고 했는지는 모르겠어요. 
 
C: She kept telling him not to do it but he still kept doing it, but I don’t really 
know why she kept saying not to. 
 

Section 2: Chapters 6-10 

K: What was your favorite part of this section? Why? 
C: 저는 형이 머리 염색해가지고 아버지가 다 밀어버린 거요. 바이런이 
원래도 되게 장난 많이 치고 그랬는데. 아 근데 여기 나온 등장인물들이 다 
니그로예요? 아 그렇구나. 그래서 머리를 이렇게 쭉 폈다는 걸 상상하니까 
재밌기도 하고, 아버지가 싫어할 줄은 알았는데 그렇게 극단적으로 
밀어버리고, 본인도 미신 거 아니에요? 그죠? 그 대처하는 행동이 좀 
극단적이라서 인상 깊었어요.  
 
C: It was when the older brother dyed his hair and then his father shaved it all off, 
because Byron was the kind of person who was always messing around. Oh, 
but…are all the characters black people? Oh! So it’s kind of interesting to think of 
his hair becoming totally straight, and I knew his father would not like it, but I 
didn’t know he would go to those extreme measures and shave it all off. Didn’t 
his father also shave his own head? The way he dealt with it was so extreme so it 
was very impressive. 

K: What was your least favorite part of this section or the part that was most 
difficult to understand for you? Why? 
C: 이거 Swedish creme... 그리고 막 cookie 얘기하는 거 내용이 무슨 말을 
하려는지 잘 모르겠어요. 그러니까 가방에서 cookie 를 자꾸 동생한테 던지고, 
그게 바이런이 왜 그랬는지 그 형의 감정을 이해하기가 힘들었어요. 
K: 근데 되게 소중한 쿠키인데 왜 던졌을까 이런 생각을 하셨어요? 그래서 
어떻게 생각하셨어요? 
C:  그거를 되게 고민했는데, 답을 내리지 못했어요.  
 
C: This Swedish crème part…and the part about the cookie was a little hard to 
understand, because he had cookies in his bag and he was throwing them at his 
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little brother. It was hard for me to understand why the older brother would do 
that. 
K: But those were really special cookies to them, so why do you think he would 
throw them?  
C: I thought about it a lot, but I don’t have an answer. 

K: Why do you think Byron and Kenny were upset at the idea of being on 
welfare? 
C:  welfare 가 원래 뜻이 ‘복지’ 이런 거라고 생각해가지고... 그러니까 그만큼 
물건을 살 돈이 없는데, 가서 그냥 싸인만 하고 나중에 돈을 내겠다 뭐 이런 
식으로 하는 게 되게 부끄럽고 그렇게 느껴져서 그런 거 아닌가 저는 
생각했어요. 
 
C: I thought that “welfare” means “social welfare” and so they don’t have a lot of 
money to buy things. So they just go there and sign their name and then pay later, 
but I’m not really sure if doing that would be that embarrassing. 

K: Why do you think Byron’s parents were so upset with him for 
straightening his hair? (+) 
C: 약간 니그로인 거를 부정하는 느낌도 있고, 또 안 어울리고, 눈에 띄고 
그래서 그런가... 저는 너무 문화... 니그로들이 생각하는 문화를 잘 
모르겠지만, 아무튼 자기들 문화와 맞지 않다고 생각해서 싫어했을 것 같아요. 
 
C: There might be a negative since he’s black, and it may not look good on him, 
and it would be very noticeable. I don’t really know much about African-
American culture, but I think they may not have liked it because it doesn’t match 
with their culture very well. 

K: Why do you think it is so important for Byron to learn what the world is 
like living with his Grandma? (+) 
C: 바이런이 원해서 간 건 아니잖아요. 부모님이 왜 그게 중요하다고 
생각했는지 그 부분이요? 저 나름대로 이해하기는 그냥 너무... 막 그런 갇힌, 
정해진 환경에서만 생활하다보니까 엉뚱한 짓도 많이 하고 사고도 많이 치고 
이러니까, 오히려 막 엄한 남쪽으로 보내보면 뭔가 배우고 달라지는 게 있지 
않을까라고 생각했어요.  
 
C: They’re not going there because Byron wanted to go, right? So you’re asking 
why Byron’s parents though it was so important? If I think about it, in that kind of 
fixed environment he was doing a lot of weird things and causing a lot of trouble, 
so then instead if he goes to the south then I think that maybe he will learn 
something and change.  



- 146 - 

K: Why do you think Joey was unhappy with the doll she was given? (+) 
C:  이웃이 그거를 이제 가족이 떠나간다고 하니까 되게 슬퍼하면서 보여주고 
이걸 이게 널 닮았다, 이건 엔젤이다 이러면서, 그래서 그 앞에서는 좋은 
척했는데, 뒤에서는 이게 하나도 자기랑 안 닮았잖아요. 자기는 흑인인데, 그 
인형은 백인이고, 눈동자도 파랗고 이러니까, 그게 되게 그래서 싫었다고 
나오더라고요.  
 
C: The neighbor was really sad about them leaving, so she gave Joey the doll and 
said it looked liked her, and that it was like an angel. So Joey was pretending to be 
nice, but after she said that it doesn’t look like her at all. She is black, but the doll 
is white, and the doll has blue eyes, so she said she really didn’t like it. 

K: Why was Kenny so shocked at the rest stop in Cincinnati? (+) 
C: 그게 자기가 원래 살던 곳의 화장실 하고 되게 달랐대요. 무슨 홀 얘기가 
나오고, 되게 빠지기 쉽고, 뭐 food(?) 얘기도 많이 나오고 그러는데, 정확하게 
어떻게 돼 있다는 건 이해하지 못했어요. 아 그냥 많이 다르구나라고... 
K: 그 휴게실은 다 그랬을까요? 생각해보면. 
K: 모르겠어요. 
 
C: He said it was really different from the washrooms he was used to where he 
lived. He talked about a hole, and how it would be easy to fall in. And there was 
some talk about food? But I’m not exactly sure how it looked and I couldn’t really 
understand, I just remember that it was really different. 
K: If you think about it, do you think that all of the rest stops would be like that? 
C: I’m not sure. 

K: Why do you think the father did not want to stop at a hotel during the 
drive? (+) 
C:  막 다른 사람 하고 얘기할 때도 자기가 그렇게 바로 갈 수 있을까 상담도 
하고 얘기 나눈 부분이 나오는데, 막 그거에 대해 되게 고민하고 이런 거는 
나왔는데, 왜 그렇게 쉬지 않고 바로 가려고 했는지는 저도 궁금했어요.  
 
C: There was a part where he talked with other people and asked if they thought 
he’d be able to go without stopping, and he was in a bit of a dilemma about it. But 
I also wondered why he didn’t want to stop and just keep driving. 

K: What did Byron tell Kenny to scare him during the drive? (+) 
C:  막 나무 앞에서, 그 뭐 스트로(?) 나왔었나. 그 괴물? 아무튼 뭐 괴물이 
잡아먹을 수도 있다고 얘기했던 게 기억나요. 
K: 진짜 귀신이었던가요? 
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C: 아뇨 그거 바이런이 지어낸 얘기 아니에요? 저는 그 부분 읽으면서 단순히 
장난삼아 지어낸 이야기로만 받아들였어요. 무슨 의미가 있는지는 모르겠어요. 
 
C: In front of the tree, some straw came out? A monster? And I remember he 
talked about how the monster was able to kidnap and eat people. 
K: Do you think it’s a real monster? 
C: No, isn’t it just Byron making jokes? I understood that part as just simple 
joking when I read it. I’m not sure of the real reason for it. 

Section 3: Chapters 11-15 

K: What was your favorite part of this section? Why? 
C:저는 마지막 부분에... 그니까... 좋아했다기보다는 인상 깊어서 마음에 
들었던 부분이 케니가 동생을 자기가 못 구한 것 같다면서 되게 힘들어했는데, 
그거에 대해 형이 막 계속 위로해주고 좋게 말해주고 그 부분이 되게 인상 
깊었어요. 
 
C: The last part…well, more than liking it, I was really impressed by it, when 
Kenny couldn’t find his younger sister and was really upset, and then because of 
that his older brother helped encourage him and said really nice things to him. It 
was really impressive. 

K: What was your least favorite part of this section or the part that was most 
difficult to understand for you? Why? 
C: wool pooh? 그 강으로 가 가지고, 거기서 그 굳이 케니가 그렇게 한발짝 
한발짝 더 많이 들어가는 것도 너무 답답하게 느껴지고 그랬는데, 또 위기에 
처했잖아요. 빠져 죽을 뻔한? 근데 wool pooh 이 당겨서 그랬다는데, 그 wool 
pooh이 뭔지 아직도 잘 모르겠어요.  
 
C: The wool pooh? They went to the river, and Kenny slowly was going into the 
water and felt very uncomfortable and was in crisis, like he almost died from 
drowning in the water, because the wool pooh was pulling on him. But, I’m still 
not sure what the wool pooh is. 

K: Why do you think Kenny was worried that Grandma Sands wouldn’t be 
able to take care of Byron? 
C:엄청 초반이었죠? 11단원. 그 부분을 읽긴 읽었는데, 기억이... 자세하게 
나왔던 것 같은데…너무 야위어서? 할머니는 너무 야위었는데, 바이런은 너무 
활발해서? 야위었다는 얘기는 읽은 것 같아요. 
C: It was in the very beginning right, in chapter 11? I read that part but…I don’t 
exactly remember...because she was too skinny? The grandma was so skinny, and 
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because Byron is so active? I think the story said it was because she was too 
skinny. 

K: What did you think about Kenny’s first experience with meeting the Wool 
Pooh? 
C:엄청 감탄하고 막 좋아했던 것 같아요. wool pooh 얘기는 막 거짓말이고, 그 
사람이 그냥 그 강을 혼자만 즐기고 싶어서 그런 것이다라고 생각했던 것 
같아요. 
K: 근데 빠졌을 때는요? 
C: 아 빠졌을 때는.. 되게 무서워한 거 같아요. 죽을 것 같고 막. 머리가 세 
번 빠지면 못 올라오고 죽는다는 그런 이야기… 
 
C: It seemed very admirable and nice. The story about the “wool pooh” was a lie; 
I thought that that person just wanted to enjoy the river by himself. 
K: But what about when he was drowning? 
C: Ah, when he was drowning…it seemed really scary, he could have died. There 
was also the story about how if his head submerges three times then he won’t be 
able to come back up and he’ll die. 

K: What did you think about Kenny’s second experience with the Wool 
Pooh? How was it different from the first one? 
C:그냥 제가 읽기로는, 처음에는 약간 강에서 빠져나오려고 노력하는 그런 
부분이 있었는데, church 에서 만났을 때는 엄청 공포스러워하고 바로 
뛰쳐나갔던 것 같아요. 저는 그 차이밖에 모르겠어요.  
K: 근데 그 상황 자체가 어떻게 달랐어요? 처음에 만났을 때는, 그 wool 
pooh이 케니를 잡았잖아요. 두 번째는 어땠어요? 
C: 그 여자애 두 명이 나오는 게 그 wool pooh 이 잡은 건지, 제대로 해석이 
안 되는데, 아무튼 wool pooh 이 나오고, 위험에 빠진 두 여자애가 나오고, 그 
church 는 폭탄이 터져서 난리가 나고, 그 상황이 무서워서 케니가 도망갔다... 
저는 그 정도로 이해했어요. 
 
C: Just by the way I read it, at first I thought it was just about the part in the river 
where he had to try to get out of the water after falling in. But he was just so 
struck with fear when he met him again at the church that he just ran away right 
away. I don’t really see any differences other than that.  
K: But how was the situation itself different? In the first experience, the wool 
pooh caught Kenny. How about in the second experience? 
C: I’m not sure if I’m translating it correctly but I think the wool pooh caught the 
two girls. Anyway, the wool pooh appeared, and the two scared girls appeared, 
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and the bomb went off in the church so there was a lot of commotion. Kenny was 
really scared in that situation so he ran away…That was all I understood. 

K: Why do you think the church was bombed? (+) 
C:제가 이해하기로는, white people들이고, 니그로들이 sunday school 가는 걸 
싫어해가지고, 인종차별적으로 그렇게 폭탄을 터뜨린 것 같아요. 
 
C: From what I understood, the white people didn’t like the black people going to 
Sunday school, so I think the bombing was due to racism. 

K: Why do you think the family left Alabama earlier than they planned to? 
(+) 
C:  아무래도 가족이 니그로니까 그런 큰 사건이 있은 후니까, 안전도 
걱정되고, 또 그 사건으로 인해 애들이 충격을 받은 것도 걱정되고 그래서 
그랬을 것 같아요. 
 
C: Since the family members are black, after that big accident, they’re worried 
about their safety, and I think they were worried that the kids were a bit 
traumatized from the accident. 

K: Why do you think the family took Byron back to Flint and didn’t leave 
him with Grandma Sands? (+) 
C: 저는 그거를... 아까 질문이랑 그냥 똑같이 이해했어요 그러니까... 
바이런이 거기 남아서 좀더 넓은 세상을 경험하고 ‘아 이런 차별을 받을 수 
있구나’ 이런 걸 느끼기에는 너무 사건이 커 가지고 그냥 같이 데려온 걸로 
이해했어요.  
 
C: I understood that in the same way as the previous question. Because, if Byron 
stayed there he might be able to experience more of a larger world and learn “Ah, 
I can receive this kind of prejudice” but I felt that the incident was so big that they 
just all left together. 

K: Why do you think Kenny was so upset and ended up crying with Byron in 
the bathroom? (+) 
C: 근데 케니가 그 church 에 간 거는 꿈이 아니죠? 그러면 꿈은... 그냥 그 
나무 아래에서 폭탄 소리 들린 것도 꿈이 아니잖아요. 
K: 케니는 꿈에서는 (교회에) 못 들어갔어요. 그래서 실제로 들어가서 
찾았는데, 근데 꿈에서는 케니가 생각하는 대로 wool pooh 괴물이 이미 
여동생을 잡았어요. 그래서 못 살려줬다고 생각했어요. 근데 실제로는 
들어가서 여동생을 살려줬어요. 
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C: 아 그럼 그냥 자기가 못 구했다고 생각해서 운 거예요? 그럼 형은 “니가 
구한 게 맞다” 이렇게 위로를 한 거예요? 아 그렇구나.  
 
C: But…Kenny going into the church wasn’t a dream, right? Him just being under 
the tree and hearing the bomb wasn’t a dream, right? 
K: In Kenny’s dream he couldn’t go into the church. So, even though in real life 
he went inside and found Joey, in his dream he thought that the wool pooh had 
already taken Joey. So he thought he couldn’t save her. But, in reality he was able 
to go inside and save her. 
C: Ah, so he was sad because he thought he couldn’t find her? So then his that’s 
why his brother cheered him up by saying, “You were the one that found her.” I 
see. 

K: How did you feel about the ending of the book? What kinds of emotions 
did you feel? 
C: 바이런이 드디어 형 같은 행동을 하는구나... 얘가 너무 엉뚱하고 장난기 
많고 그런 성격만 있는 게 아니라, 이렇게 듬직하고 그래도 동생을 생각하는 
형이구나...해서 되게 사랑스럽게 느껴졌어요. 되게 초반에 나온 건데, 동생을 
학교에서 지켜주고 그런 내용도 갑자기 생각나면서 착한 부분도 있구나... 
이렇게 생각했어요. 
C: Byron is finally acting like an older brother. He wasn’t just outrageous and 
always making jokes, but he was dependable and was able to think about his 
younger siblings. So, it felt really lovely. It came out in the beginning but, it 
reminded me of when he was taking care of his siblings when they were on their 
way to school. I suddenly thought of that part and realized that there really is a 
kind side to him. That’s what I thought.  
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Appendix 4. Transcriptions of Interviews with Alex 

Section 1: (Chapters 1-5) 

K: What was your favourite part of this section? Why? 
A: Rufus 나오는 챕터가 약간 감동적이었어요. 친구란 무엇인가에 대해서 
느낄 수 있어서요. 그 챕터가 제일 기억에 남았어요. 다른 건 좀 코믹한 
얘기나 반전이 재미있었는데, 그 챕터는 ‘그래 나도 이런 사람들이랑 항상 
같이 오래 사귀게 되지’ 이렇게 느껴서 그 챕터가 저한테는 제일 의미가 
있었던 것 같아요.  
 
A: The chapter where Rufus appeared was kind of touching, because I could feel 
what friends are for. I remember that chapter the most. The others were comical 
and had some unexpected twists, but that chapter felt like it had the most meaning 
to me, I felt like, “Yeah, I should also always stay friends with people like this.” 
 

K: What was your least favorite part of this section or the part that was most 
difficult to understand for you? Why? 
A: 일단 포인덱스터가 무슨 뜻인지 몰라서 한참을 고민하다가, 왜인지는 
모르겠는데, 조류의 머리인가 하는 생각도 했는데. 나중에는 찾아봤어요. 
모범생 이런 느낌이죠? 네. 이게 무슨 말일까 하는 게 어려웠어요. 그리고 이 
부분은 크게 반전이 있거나 특이한 플롯이 아니었고, 캐릭터를 설명하는 
느낌이라서 저한테는 이해하기 힘들었던 것 같아요. 
 
A: First of all, I debated a lot about what the meaning of “poindexter” was. I don’t 
know why, but I thought it could mean “bird’s head”. Then later I looked it up. 
It’s kind of like a model student, right? Yeah, it was difficult to figure out what it 
meant. And in this section there was no big twist and nothing unique in the plot. I 
think it felt a little difficult for me because I felt like they were explaining the 
characters. 

K: How do you feel about the character of Kenny? 
A: 어떻게 보면, 주인공 치고는 개성 없는 주인공 같았어요. 뭔가 특별한 능력 
같은 게 없고. 물론 포인덱스터고 똑똑한 애지만. 성격이 강하지 않잖아요. 
주변인들은 되게 강하고 특징적인 성격인데. 근데 그러다 보니까 되게 
객관적으로 사실을 전하는 느낌이 많았고, 케니의 관점으로 서술이 되는데, 
그래서 왜 주변인들이 되게 특이한 캐릭터처럼 보이게 됐을까에 대해서 그럴 
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수 있겠다 생각했어요. 케니가 정적인 캐릭터 같았고, 그래서 주변인들이 
부각되지 않았을까. 케니는 저한테는 딱히 애정이 가지는 않았어요. 
 
A: In some ways, when considering the protagonist, he seems like a protagonist 
that doesn’t have a personality and that he doesn’t have any special abilities. I 
mean, he’s a poindextor so he’s smart, but…his personality isn’t very strong. The 
people around him are really strong and have special personalities, but I really get 
the feeling that he is very objective, and it is written from Kenny’s perspective. So 
I thought that maybe that’s why the other characters seem so unique. Kenny is 
like a static character, so maybe that’s why the other characters stand out? I didn’t 
really have much affection for Kenny. 
 

K: Why do you think Momma wants to live in Birmingham and Dad doesn’t 
want to? (+) 
A: 책에서 나온 걸 기억해보면, 더 사람들이 따뜻하다 그랬나. 그래서 아빠는 
그게 훨씬 좋아서 가기 싫어했을 수도 있을 것 같아요. 그리고 그냥 둘 다 
가기 싫지 않았을까요? 둘 다 자기 있던 데 살고 싶었을 것 같은데. 고향을 
더 좋아하니까. 근데 당시에는 더 가부장적이었을 테니까, 그래서 남자 집으로 
고향에 머물렀던 거 아닐까 저는 그렇게 생각했어요. 
 
A: If I try to think about what was in the book, he may think that the people in the 
north are warmer and he likes that a lot more, so he wouldn’t want to go to the 
south. Or maybe they both didn’t want to go? Maybe they both wanted to live in 
the place where they lived originally, because they prefer their hometowns. But at 
that time, it might have been more patriarchal, so I thought that they would have 
moved to the man’s hometown, even if they both didn’t want to. 
 

K: Why do you think Kenny was treated differently from the other children 
at school? 
A: 일단 똑똑했으니까 수업을 잘 따라하고. 이건 완전 주관적인 생각인데, 
대부분의 선생님들이 문학적인 능력, 읽기 능력을 되게 좋아하는 경우가 
있잖아요. 그리고 그걸 중요하다고 생각하는 분들이 있고, 사실 또 수학적인 
능력은 되게 다른데, 이 부분보다 문학적인 생각을 말하고 이해하는 거를 
잘하면 그걸 똑똑하다고 생각한다는 게 상당히 흥미로웠어요. 요즘엔 오히려 
그걸 잘한다고 해서 그걸 똑똑하다고 생각하기보다 수학적 능력이 월등하면 
똑똑하다고 생각해요. 저만 해도 그랬던 것 같거든요. 수학적 능력이 뛰어나면 
월반을 하고. 근데 우리는 학생이 훨씬 잘 읽고 쓰고 그런다고 월반을 해주지 
않았어요. 근데 얘가 수학을 너무 잘하면 월반 해주고 이런 식인데, 여기서는 
반대잖아요. 수학적 능력 때문에 그렇게 된 게 아니고, 잘 읽고 잘 쓰고 
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그래서 그렇게 된 거잖아요. 그래서 당시에는 옛날이라서 더 그랬지 않았을까. 
우리나라도 옛날에는 기술이나 수학적인 능력보다 문학적인 능력을 
우선시했었는데, 요즘엔 완전히 다르잖아요. 근데 얘네도 비슷했던 것 같아서 
그게 흥미로웠어요. 
K: So do you think that maybe America is still like that, or maybe like Korea they 
have changed to become more centered around math? 
A: 저는 두 번째라고 말한 것 같아요. 오히려 우리나라보다 더... 아닌가? 
우리나라보다 더는 아닌 것 같아요. 
 
A: First of all, he’s smart so he follows the class well. This is a really subjective 
thought but, usually teachers really like students who have literary competence or 
are competent at reading, and there are people that think that that’s really 
important. And I thought it was considerably interesting that even though there’s 
also mathematical competence, people think it’s considered smart if one can 
understand and communicate about culture. These days, instead of thinking that 
people are smart because they are good at that, people think that those who are 
good at math are smart. I think I also believed that. Students who are good at math 
can skip a grade, but students who are good at reading and writing can’t skip a 
grade. But in this situation, it’s not because he’s good at math that he’s like that, 
it’s because he reads and writes well. So I’m wondering if that’s because of the 
time period. In Korea, it used to be like that, but now it’s totally different. It was 
interesting that it was also like that there.  
K: So do you think that maybe America is still like that, or maybe like Korea they 
have changed to become more centered around math? 
A: I think it’s the second one. I think they’re more than Korea…No…I don’t think 
it’s more like that than Korea. 
 

K: Why do you think the fifth grade teacher, Mr. Alums, encouraged 
students to read? (+) 
A: 아까 말했듯이, 당시 시대적으로 읽는 능력에 대해 그렇게 
중요시했구나까지만 생각을 했었는데요. 왜 그랬는지는 잘 모르겠어요. 근데 
일단 제 생각에는 과외 같은 거 사교육으로 받지 않는 이상, 수학적 능력보다 
읽기 쓰기 능력은 초등학생 같은 경우에는 차이가 엄청나게 나잖아요. 1학년, 
2학년 차이가 엄청나게 나고, 2학년, 3학년 차이가 엄청나게 나고. 반대로 
중고등학생들은 1학년, 2학년 차이가 그렇게 크지 않은 것 같거든요. 그래서 
애들이 발달 과정에 있으니까 그래서 그게 좀 애들의 재능처럼 보일 수 있고, 
얘가 뛰어나다는 점이 가장 잘 보이는 게 잘 읽는 거 아니었을까 싶어요. 제 
기억에도 초등학교 때 받아쓰기 100점 받으면 진짜 부러웠거든요. 똑똑한 거 
같고. 
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A: As I said before, I thought it was because during that time literary competence 
was more important.   I’m not sure why he said that. But anyway in my opinion, 
as long as people are not getting private education like private tutoring, the change 
is a lot bigger for elementary school children in reading and writing competence, 
compared to math. In elementary school the difference between first and second 
year, and the difference between second and third year is really big whereas in 
middle school there’s not much of a difference between first and second year. So 
because children are in their developmental process, I think if they are good at 
reading, that that is the easiest way to see their potential, to see their excellence. I 
remember in elementary school that I was really jealous of kids that got perfect on 
spelling tests. I thought they were really smart. 
 

K: Why do you think Kenny was surprised when Rufus said he used to shoot 
squirrels? (+) 
A: 근데 그거 진짜 아니죠?  
K: It’s not a real gun. It's kind of a toy gun, but it actually fires real... not bullets, 
but... It cannot kill someone, but...  
A: 아 비비탄 같은.  
K: Yeah, like a BB gun. But it can kill the squirrels. It can kill small animals, but 
not humans. 
A: 그럼 진짜 총은 아니었던 거네요. 케니 같은 모범생한테는 그런 일은 없을 
것 같아요. 제가 되게 케니 같은 삶을 산 거 같거든요. 초등학교 때 되게 
모범생처럼 불렸었고. 그랬을 때 제가 그런 얘기를 들었으면, 그 애를 진짜 
무서워했을 것 같아요. ‘어떻게 생명을... 어떻게 귀여운 다람쥐한테 그럴 수가 
있어?’ 이러면서 막 무서웠을 것 같아요. 
 
A: But, it’s not a really gun, right? 
K: It’s not a real gun. It's kind of a toy gun, but it actually fires real... not bullets, 
but... It cannot kill someone, but...  
A: Ah, like a BB gun… 
K: Yeah, like a BB gun. But it can kill the squirrels. It can kill small animals, but 
not humans. 
A: Then it’s not a really gun! I don’t think a model student like Kenny would ever 
do that, because I think I lived a life quite similar to Kenny’s. I was a model 
student in elementary school, too. If I heard that at that time, I would’ve thought 
that that kid is really scary. I would’ve thought, “How could he do that to a living 
being? How could he do that to a cute squirrel?” 
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K: Why do you think Rufus saves half of his sandwich for his brother? 
A: 집이 엄청 가난한 것 같은데, 둘 다 되게 착한 애들 같았어요. 얘네는 정말 
가난하고 정말 착하고 상처는 다 받는데, 상처 안 받는 척하는 애들 딱 그런 
부류 같았어요. 그 둘은 벌써 철이 든 거죠. 옷도 사달라고 안 하고 서로 바꿔 
입고, 그래서 먹을 것도 엄마한테 부담 주기 싫어서 서로 조금씩 나눠주지 
않았을까요. 
 
A: They seem like really nice kids, but their household seems very poor. They 
seem like the kind of kids that are really nice, and have been hurt a lot, but they’re 
pretending they’ve never been hurt. The two of them have already matured a lot. 
They don’t ask for new clothes, they just keep sharing the clothes they have, so I 
they don’t want to burden their mom by asking for food so I think they just split 
the little bit that they have. 
 

K: What do you think of the character of Byron and his actions? 
A: 전형적인, 한 명씩 꼭 있는 그런 캐릭터였는데, 어쩌면 저는 바이런의 
성격도 좀 있었고. 근데 그런 애들 되게 싫어했거든요. 그리고 좀 얄밉죠. 
대학교 1, 2학년 때까지는 그런 애들 그냥 싫어했어요. ‘못된 놈들’ 이러고, 
애기들 중에 이런 애들 보면 ‘진짜 못됐다’ 이러면서 욕하고, 하지 말라고 
혼내고. 근데 그랬다가 엄마, 아빠가 저를 교육했을 때 얘기를 다른 
사람들한테 들었는데, 제가 그런 행동을 했을 때, 엄마, 아빠가 바로 안 
혼냈다고 했어요. 오히려 계속 사랑해주고, 계속 잘 보듬어줬더니, 어느 순간 
그런 안 좋은 성격들이 싹 사라지고, 오히려 내가 받은 만큼 다른 사람들을 
되게 사랑할 수 있게 된 것 같아요. 그래서 저는 바이런의 엄마가 교육하는 
장면들이 저는 되게 인상 깊었어요. 다른 사람 입장에서는 진짜 때려주고 
싶은 행동을 함에도 불구하고, 항상 사랑해주는 게 느껴져서. 얘도 그렇게 
되지 않을까. 지금은 되게 다른 사람들 괴롭히고 있지만, 10년만 사랑을 
충분히 받으면, 깨닫고 회개하고 좋은 사람이 되지 않을까 이렇게 생각했어요. 
 
A: Typically, there’s always one person that’s like Byron. Even I had a little bit of 
Byron’s personality, but I didn’t like kids like that. They are kind of nasty. Up 
until my first or second year of university, I just hated those kinds of people. I 
would say that they’re good for nothing, and whenever I saw those kind of people 
I would get angry and say they’re really bad. I heard about when my parents 
educated me by some other people. They said that when I behaved badly, my 
parents didn’t scold me right away. Instead, they gave me more love and they 
cared for me. And all of a sudden my bad personality just disappeared, and instead 
I think I was able to give people the same amount of love that I received. So the 
scenes where Byron’s mom is taking care of him are really touching to me. Even 
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though he was acting in a way that would make other people want to hit him, I 
could feel that his mom was always caring for him and loving him. So I thought 
that maybe he would turn out like me. I thought that even though he’s bullying 
people now, if he receives enough love, maybe in ten years he would realize, 
repent and become a good person. 
 

K: What do you think of the character of Byron and his actions? 
A: 그 나이대 애들이 충분히 할 수 있는 행동이라고 생각해요. 엄하게 
교육받지 않으면. 정말 갖고 싶었을 테고, 그 가죽 장갑은 당시에 얘네 
학교에서 케니밖에 없었다고 했으니까, 다 갖고 싶지 않았을까요. 근데 그런 
물건이 놓여 있으면, 이 나이대 애들은 다 이런 실수 되게 많이 할 수 있다고 
생각하거든요. 반짝이는 물건이 있으면 주인이 누군지 알면서도 가져갈 수 
있다고 봐요. 
 
A: I think that kind of behavior is not uncommon for children of that age. If they 
don’t receive a strong education, if they really want something, like those leather 
gloves. It said that Kenny was the only kid at the school who had them. I think 
anyone would have wanted them. But I think that if that kind of object was around 
them, any kid would be able to make that kind of mistake. I see it like if there is 
some kind of shiny object that everyone knows about, anyone would want to take 
it. 
 

K: What did you think of Byron’s story of the frozen bodies? 
A: 내가 바이런이었다면 왜 그런 행동을 했을까를 생각해보면, 그냥 했을 것 
같아요. 엄마를 위해서 한 것 같지는 않고, 그냥 놀리고 싶어서 얘기한 것 
같아요. 딱 그 나이대에 생각할 수 있는 창의적인 재미있는 얘기라서 재밌게 
읽었어요. 
 
A: If I think about what I would do if I was Byron, I think I would’ve just done it. 
It doesn’t seem like it was for his mom, I think think he just did it for fun. I just 
thought it was a creative and fun story that someone at that age could think of, so I 
enjoyed reading that part. 
 

K: Why do you think Kenny felt sorry for Larry after what Byron did to 
him? Would you feel the same way? 
A: 너무 과했으니까. 케니가 생각한 거는 글러브 받고 혼 좀 내주고 그 
정도를 원했을 텐데. 근데 바이런은 사람들이 쳐다보고 있으니 자기도 
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흥분해서 예상치 못한 걸 더 하게 된 것 같아요. 그래서 그 정도까지 원한 건 
아니었지만, 너무 심하게 돼서 당연히 미안했겠죠. 저도 그랬을 것 같아요. 
 
A: I think it was because it was so excessive. I think Kenny would’ve just wanted 
to get his glove back and for Larry to get scolded. But Byron was looking at all 
the people around that were staring and he got excited so I think it became a lot 
more serious than he could have imagined. So even though he didn’t want it to be 
that serious, it became really severe so of course he felt sorry. I think I would’ve 
felt the same way. 
 

K: Why do you think Momma wanted to punish Byron after lighting the 
matches? 
A: 정말 마지막 경고라고 하면서 하지 말라고 했는데, 그랬는데도 했으니까 
일단 거기서 제일 화났던 것 같고요. 걱정이 돼서보다도. 일단 근본적으로는 
걱정이 돼서 더 하지 말라고 했을 테지만. 근데 약속을 안 지킨 것에 대해서 
흥분한 거 아닌가 생각했어요.  
 
A: She said it was the final warning, and not to do it, but he still still did it so I 
think it seemed like she was her angriest, even more than worrying about him. 
Well, even though the reason she said to stop was because she was worried, I also 
thought that she became mad because he didn’t keep his promise. 
 

Section 2 (Chapters 6-10) Questions: 
 

K: What was your favorite part of this section? Why? 
A: 챕터 8인가 9에서 나오는 얘기가 제일 신기했어요. 그게 실제 일어난 
사건인 줄 알았어요. 그리고 이번에는 에피소드처럼 안 느껴졌고, 하나를 쭉 
읽는 느낌이 들었어요. 그리고 엄마가 쓴 다이어리 이름이 Watsons go to 
Birmingham이라면서요? 그게 제목이랑 연결돼서 더 흥미로웠어요. 
 
A: I thought chapter 8 or 9 was the coolest. I thought it really happened. And this 
time I didn’t feel like the chapters were episodes, but that I was reading one single 
thing. I also liked that the title of the Mom’s diary was The Watsons Go to 
Birmingham. It connected with the title so it was interesting. 
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K: What was your least favorite part of the section or the part that was most 
difficult to understand for you? Why? 
A: 챕터 6이 기승전결이 없는 느낌이 들었어요. 그냥 훔쳐 먹고 끝나는 
느낌이라서요. 결론이 없는 것 같아서요. 
 
A: I felt like chapter 6 didn’t really include the four steps of composition. It just 
felt like he took them and ate them. It didn’t really feel like there was any kind of 
conclusion. 
 

K: Why do you think Byron and Kenny were upset at the idea of being on 
welfare? 
A: 저도 그게 궁금했는데요. 왜 화났을지 이해를 못했어요. 
 
A: I was also curious about it. I didn’t understand why they were upset. 
 

K: Why do you think Byron’s parents were so upset with him for 
straightening his hair? (+) 
A: 사실 저는 그 부모님한테 동의를 못했는데, 만약 제가 엄마, 아빠였으면, 
사춘기 때니까 자식이 뭘 하든 나중에는 괜찮아지겠지 하고 내버려둘 것 
같은데. 근데 흑인이고, 그들이 원래 갖고 있던 외모를 만족하지 못하고 
싫어하고, (부모님 입장에서는 아이가) 그런 거에 대해서 당당하게 자신감을 
가졌으면 좋겠는데 (아이는) 그러지 못해서 (부모님은) 안타까운 마음이 있지 
않았을까 생각했어요. 
 
A: Actually, I couldn’t really agree with the parents. If I was the mom or dad, I 
would think that, at that age, when a child enters puberty, I would just think that 
everything would become okay later and forget about it. But I think that since 
they’re black, it seemed like he wasn’t satisfied with his natural appearance. I 
think in the parents’ perspective they would be happier if their child would be 
more confident. I think his parents might have felt a little disappointed. 
 

K: Why do you think it is so important for Byron to learn what the world is 
like living with his Grandma? (+) 
A: 엄마가 한 말에 의하면, 바이런의 친구가 되게 안 좋은 영향을 미쳐서 
걔랑 떨어뜨려 놓고 싶어 하셨던 것 같고, 그 동네(Birmingham)에 굉장히 
좋은 애들이 많으니까 그 좋은 환경에서 좋은 애들이랑 같이 공부하면 얘도 
좋아지지 않을까 이렇게 생각한 것 같아요. 
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A: Based on what the mom said, Byron’s friends were being a very bad influence 
on him, and she wanted him to get away from them. In that neighborhood 
(Birmingham) there are a lot of good kids so he would be able to study with those 
good kids. That’s what I thought. 

K: Why do you think Joey was unhappy with the doll she was given?   
A: 왜 그랬는지는 잘 모르겠는데요. 인형이 못생겼나? 잘 모르겠어요.  
 
A: I’m not sure why. Was the doll ugly? I’m not really sure. 
  

K: Why was Kenny so shocked at the rest stop in Cincinnati? (+) 
A: 번째로 머문 데는 엄청 좋아서 놀랐고, 두 번째로 머문 데는 엄청 안 
좋았고, 아무 것도 없고, 테이블만 하나 있고, 화장실, 샤워실도 없고, 그래서 
편하게 고급스럽게 쉬지 못하니까 싫어했겠죠. 케니는 그랬고, 동생은 되게 
무서워했던 것 같아요. 
 
A: The first place they stayed at was really nice, but the second was really bad, 
there was nothing there. There was just a table and a bathroom, there was no 
shower. So I think they weren’t really able to enjoy themselves. So I think Kenny 
didn’t like it, and his younger sister thought it was scary. 
 

K: Why do you think the father did not want to stop at a hotel during the 
drive? 
A: 돈 아끼려고 그랬던 거 아니에요? 그리고 빨리 갈 수 있으니까. 그래서 
자기가 할 수 있을 거라고 했던 것 같아요. 
 
A: Wasn’t it to save money? And so that they could get there faster. I think that’s 
why he said he could. 
 

K: What did Byron tell Kenny to scare him during the drive? (+) 
A: ‘너는 뱀이 두렵냐?’라고 했더니 ‘아니다. 나는 사람이 두렵다.’라고 하면서, 
영어 못하는 어떤 족이 사는데, 얘네들이 사람을 매달아 놓고 그 다음에 먹을 
거다 이런 식으로 말해서 무서워했던 것 같아요.  
K: Why do you think he told Kenny that story?  
A: 왜 그랬을까... 맨 마지막에 뭔가 말했던 것 같은데. red neck...  
K: 혹시 red neck이 뭔지 아세요? 
A: 아뇨. 뭔데요?  
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K: 제가 뭔지 말할 수 없을 것 같아요. 그냥 궁금해서요. 이 단어는 아시는지 
모르시는지.  
A: 이게 원래 있는 단어예요?  
K: 네. 근데 약간 속어 같아요. 
A: 식인종 이런 뜻인가?  
K: 아 그거 아니에요. 
 
A: He asked, “Are you afraid of snakes?” And he replied, “No. I’m afraid of 
people.” Then he said there are some people who live somewhere and they don’t 
speak English, but they hang people and then they eat them. I think the kids were 
scared. 
K: Why do you think he told Kenny that story? 
A: Hmm…why would he?…At the very end they mentioned something 
like…redneck? 
K: Do you know what a redneck is, by any chance? 
A: No, what is it? 
K: I’m not sure if I can tell you. I was just wondering if you knew the word or not. 
A:Is it a word? 
K: Yes, but it’s kind of a slang word. 
A: Does it mean carnivore? 
K: Ah, no it’s not that. 
 

Section 3: (Chapter 11-15) 
 

K: What was your favorite part of this section? Why? 
A: 폭탄 있었던 부분이요. 케니가 참 좋은 아이라는 걸 다시 한 번 느꼈고, 그 
배경이랑 같이 생각했을 때 재밌었어요. 
 
A: The part with the bomb. I was able to feel once again that Kenny is a good kid. 
When I thought about the background with it, it was really interesting. 
 

K: What was your least favorite part of this section or what part was the 
most difficult to understand for you? Why? 
A: 울푸 나오는 부분을 다 읽었는데, 제가 너무 졸려서 그랬는지는 
모르겠는데, 잘 기억이 안 나요. 물에 빠져서 바이런이 장난친 것까지는 
알겠는데요. 구체적인 거에 대해서는 사실 묘사가 많아서 전개가 확실히 
머리에 안 들어와서 좀 읽기가 힘들었어요. 
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A: I read the whole section with the Wool Pooh, but maybe I was tired, I don’t 
know…I don’t really remember it. I know that he fell into the water and Byron 
was playing jokes. Overall, there were many parts where it was describing so I’m 
not really sure how it unfolded. My brain wasn’t really working properly. It was 
hard to read. 
 

K: Why do you think Kenny was worried that Grandma Sands wouldn’t be 
able to take care of Byron? 
A: 막 엄청 무섭고 안 좋게 묘사를 했었는데, 막상 보니까 좋은 느낌이어서 
그랬던 것 같아요. 
 
A: The grandma was described as being really scary and bad, but I think in reality 
she gave off a good feeling. So I think that’s why. 
 

K: Why do you think Kenny wanted to go to Collier’s Landing but Byron 
didn’t want to go? 
A: 장난치려고 그랬던 것 같아요. 일단 보내 놓고 나중에 놀라게 하려고 
그랬던 것 같기도 하고요. 
 
A: I think Byron wanted to fool around, so I think he was going to let Kenny go 
and then surprise him later. 

K: What did you think about Kenny’s first experience with meeting the Wool 
Pooh? 
A: 엄청 무섭고, 상상 속의 그게 진짜로 있었구나 하는 두려움이 굉장히 컸던 
것 같아요. 
 
A: It was really scary, and in his imagination it was really there. So I think he 
must have had a lot of fear. 
 

K: What did you think about Kenny’s second experience with the Wool 
Pooh? How was it different from the first one? 
A: 그게 진짜 본 거예요? 상상 속의 그런 거죠? 저는 너무 사실을 묘사해서 
진짜 누가 계속 들고 가는 줄 알았는데. 훨씬 더 무서워했던 거 같아요. 
자기가 할 수 있는 게 아무 것도 없다는 감정이 울푸로 발현된 것처럼 
보였어요. 
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A: Did he really see it? It was in his imagination, right? He described it so well 
that I thought there was someone actually there pulling on him. I think that made 
it a lot scarier. It felt his feelings of not being able to do anything manifested as 
the Wool Pooh. 
 

K: Why do you think the church was bombed? (+) 
A: 텍스트북에서 읽었던 것처럼, 그때의 실제 이야기를 배경으로 한 것 
같아요. 백인들이 흑인을 미워해서 못살게 굴려고 그랬던 것 같아요. 
 
A: As I read in the textbook, it seemed like that background story actually 
happened. It was like the white people taunted the black people. 
 

K: Why do you think the family left Alabama earlier than they planned to? 
(+) 
A: 너무 무서워서 더 있을 수가 없었으니까. 
 
A: Because it was so scary that they couldn’t stay there anymore. 

K: Why do you think the family took Byron back to Flint and didn’t leave 
him with Grandma Sands? (+) 
A: 더 좋은 환경에서 공부할 수 있을 줄 알았는데, 있다가는 얘가 죽을까봐 
많이 걱정했겠죠. 그래서 그냥 데리고 와서 살자 생각한 것 같아요. 
 
A: They thought that he’d be able to study better, but they were really worried 
because he could die there later. So I thought they took him home and he would 
be okay. 

K: Why do you think Kenny was so upset and ended up crying with Byron in 
the bathroom? 
A: 그 장면을 보고 난 후에 얘가 진짜 정신적 충격이 컸던 것 같아요. 그래서 
계속 구석에 숨어 있었잖아요. 그건 정신적 외상을 입은 사람의 전형적인 
행동인데. 그리고 꾹꾹 눌러 담았던 감정을 바이런이 이렇게 툭 건드리니까 
확 쏟아지면서 드디어 폭발하고, 왜 그렇게 그 어리고 순수한 아이들을 
미워하는지 도저히 이해할 수 없었으니까. 일단 자기가 다칠까봐보다도 
거기에 대해서 굉장히 충격을 받았고, 오히려 자기가 미안해하고, 이해할 수 
없어서 머리가 복잡했던 상황이었던 것 같아요. 
 
A: I think that after he saw that scene, he must have received some kind of mental 
trauma. So then he was constantly hiding in the corner. That’s the kind of typical 
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action one would do to show that they’ve received trauma. So, when Byron was 
bothering Kenny as he repressed his emotions, he finally let out his emotions, and 
he couldn’t understand why people hate such young and innocent children. And, 
rather than worrying that he might be hurt, he was just in shock, and he felt very 
sorry, and he wasn’t able to understand. I think he was in that kind of a 
complicated situation. 
 

K: How did you feel about the ending of the book? What kinds of emotions 
did you feel? 
A: 처음엔 이런 얘기일 줄은 몰랐어요. 세 번에 나눠서 봤잖아요. 처음에는 
그냥 에피소드구나, 두 번째는 아 흑인이네, 세 번째는 아 이거구나, 그때 
얘기구나. 소설이 되게 흥미로웠던 게, 저는 동생이 죽을 줄 알았어요. 근데 
안 죽었잖아요. 그게 오히려 더 여지를 많이 남기게 된 것 같아요. 얘를 
죽였으면 슬픈 감정으로만 끝났을 텐데, 오히려 살려서 같이 데려와서 같이 
얘기를 하면서 계속 여운을 남기더라고요. 그래서 오히려 그게 더 잠잠하게 
계속 슬프게 만들어서, 저도 흑인의 불쌍하고 슬픈 사실들에 대해서 많은 
생각을 하게 됐어요. 
 
A: In the beginning, I didn’t know he would be this type of child. Through the 
three sections, I was able to see it. In the first section, it just felt like different 
episodes. During the second session I realized that they are black. In the third 
section, I realized what was happening. The book was really interesting, and I 
actually thought the little sister died. But then I realized she didn’t die. So instead 
that felt like it left more room (for interpretation). If she would’ve died, then the 
ending would’ve just been sad. But since she was saved they were able to all go 
home together, which gave me some lingering feelings. So I slowly became 
sadder and sadder, and I was able to understand the sad truth of black peoples’ 
lives. 
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Appendix 5. Transcriptions of Interviews with 

Robert 

Section 1 (Chapters 1-5) 
 

K: What was your favourite part of this section? Why? 
R: 주인공이 친구한테 장갑을 뺏기잖아요. 거기에서 형이 복수하는 장면을 
제일 재밌게 읽었던 것 같아요. 
 
R: I think the most interesting part was when the protagonist gets his gloves 
stolen, and in that scene his brother gets revenge. 
 

K: What was your least favourite part of this section? Why? 
R: 첫 부분에 등장인물 파악할 때 집중이 잘 안 되고, 도입 부분이어서 그 
부분이 제일 잘 안 읽혔던 것 같아요. 어렵지는 않았는데 머릿속에서 조금... 
 
R: The part I didn’t really read much was in the beginning when they were 
introducing the characters because I wasn’t really focused. It wasn’t difficult but 
my head was a little… 
 

K: How do you feel about the character of Kenny? 
R: 처음에는 어른스럽게 느꼈는데, 뒤로 가면 갈수록 그냥 초등학생이구나 
생각이 됐어요. 특히 버스에서 계속 다른 친구들한테 놀림을 받잖아요. 근데 
전학 온 친구랑 잘 지내면서도 한편으로 ‘아 얘가 와서 이제 친구들이 놀리는 
것으로부터 벗어나겠구나’라고 생각을 하는 게 좀 이중적으로 느껴졌어요. 
 
R: In the beginning I felt that he was very young, but as it kept progressing I 
thought, “Ah, he’s just an elementary school student.” Especially when he was on 
the bus and he was receiving a lot of criticism from his friends. But when his new 
friend came to school, as he became closer to him he thought, “Since he is here 
maybe my friends will stop criticizing me so much.” I felt like him thinking like 
that was kind of ambivalent. 
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K: Why do you think Momma wants to live in Birmingham and Dad doesn’t 
want to? 
R: 엄마를 두고 경쟁했던 남자가 있잖아요. 그 남자가 Birmingham 에 
사는지는 모르겠는데, 어쨌든 엄마는 남쪽에 살았고, 아빠는 남쪽에서 그 
남자랑 같이 경쟁을 했고, 그러면서 자기가 사랑을 쟁취해서 북쪽으로 오기는 
했는데, 어쨌든 엄마의 예전의 추억이 있다는 것에 대한 거부감도 없지 
않았을 것 같고, 물론 아빠는 그걸 굉장히 희화적으로 표현하긴 했는데, ‘그런 
애가 있었는데 걔는 좀 바보 같고’ 이런 식으로 희화화시키긴 했는데, 어쨌든 
그런 것 자체도 자기도 모르는 거부감이 있어서 그렇게 표현을 한 것 같아요.  
 
R: There was that man who was competing for his mom. I’m not sure if that man 
lived in Birmingham, but his mom lived in the south and his dad competed for his 
mom in the south. But he won her over and they came to the north, but either way 
he must have some kind of repulsion to the man that the mom had memories with. 
Although the dad comically expressed it like, “There was that guy, but he was 
kind of stupid,” but either way it seemed like he expressed his feelings of 
repulsion even if he wasn’t aware that he had them. 
 

K: Why do you think Kenny was treated differently from the other children 
at school? 
R: 일단 선생님들이 볼 때는, 다른 보통의 학생들이나 더 높은 학년의 
학생들보다도 공부를 더 잘했으니까 그랬던 것 같고. 그래서 특히 바이런이나 
바이런처럼 나이 많은 애들이 볼 때는 그 사실 자체가 좀 아니꼬웠을 수도 
있을 것 같고. 그리고 책에서 나왔던 것처럼, 눈 한 쪽이 사시라서... 그런 것 
때문에. 
 
R: It seemed like as a teacher, when a teacher sees a student that is better than 
other students, or studies better than students in a higher grade that he would do 
that. Especially for Byron or kids like Byron who are older, seeing that kind of 
thing may make them not feel good. And, as the book said, one of his eyes was a 
lazy eye, so there was that, too. 
 

K: Why do you think the fifth grade teacher, Mr. Alums, encouraged the 
students to read? 
R: 그냥 저 초등학교 때 생각해보면, 읽으라고 했던 게 신문이나 바이블 같은 
거잖아요. 근데 거기에 나오는 어휘 같은 것들이 초등학생들한테는 어려웠을 
것 같은데, 그런 거 읽으면서 배경지식도 얻을 수 있고, 특히 성경 같은 
경우에는 서구 사회에 있어서 문학 작품이나 그런 데서도 메타포로 자주 
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등장하기도 하니까, 배경지식 넓히고 그런 것들 때문에 읽으라고 하지 
않았을까요. 
 
R: Well, if I think about myself in elementary school, I was told to read the 
newspaper or the bible or things like that. But the words in those can be a bit 
difficult for elementary school students, but as you read those things, you can get 
more background knowledge. Especially in scripture, it takes place in the West, 
and in other kinds of literature there are many metaphors, so wouldn’t he tell them 
to read in order to broaden their background knowledge? 

 

K: Why do you think Kenny was surprised when Rufus said that he used to 
shoot squirrels? 
R: Rufus 가 시골 출신인 건가요? 초등학생이 총을 쐈다는 거 자체가 굉장히 
충격이었을 것 같아요. 어쨌든 얘네가 살고 있는 데가 대도시인지는 
모르겠는데, 도시는 도시고. 우리나라에서도 예를 들어서 ‘시골에서 나 잠자리 
채집하고 다녔다’ 그러면... 물론 저도 하긴 했었는데, ‘산에 가서 시내에서 
수영하고 놀았다’라고 하면 도시 애들은 신기하게 생각하는데, 그런 거랑 
비슷한 느낌 아닐까요. 
 
R:Was Rufus from the countryside? It would’ve been really shocking to hear that 
an elementary school student had shot a gun before. Anyway, I’m not sure if 
where he lives is a city, but a city is a city. In Korea, for example, if a kid said, “In 
the countryside I used to go around and catch dragonflies…”...even though I 
myself did it…or, “I went up the mountain and swam in a stream.”…if they say 
that kind of thing, city kids would think it’s really cool. Wouldn’t it feel similar to 
that? 
 

K: Why do you think Rufus saves half of his sandwich for his brother? 
 
R: 집이 가난해서 점심을 못 먹었던 것 같아요. 옷도 항상 똑같은 걸 번갈아 
입는데, 다른 애가 발견하기를 똑같은 바지인데 둘이 번갈아 입는다고, 그런 
걸 보면 되게 가난했던 것 같아요. 
 
R: I think his household was very poor so he couldn’t eat lunch. They also kept 
switching and wearing the same clothes, and the other kids realized that they were 
the same pants but they were alternating wearing them, so from seeing that I 
thought they must have been very poor. 
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K: What do you think of the character of Byron and his actions? 
R: 일단 케니한테 하는 거 보면, 굉장히 이중적인데, 근데 어떤 마음인지 
대충 이해는 돼요. 사춘기에 접어들기도 했고, 자기 학년이 속한 교실에 와서 
선생님이 그런 거 읽으라고 하잖아요. 그런 거 보면서 질투도 났을 거고. 
질투도 났기는 한데, 다른 애들이 자기 동생 괴롭히는 거 보면 어쨌든 기분은 
나쁘니까 다른 애들 좀 혼내주고. 동생을 싫어하면서도 한편으로는 챙겨주는 
게 어떤 마음인지 이해는 되고. 
 
R: When I look at what he does to Kenny, he’s very ambivalent, but I kind of 
understand. He’s entering puberty, and the teacher called him into Byron’s class 
and told him to read. He would probably be jealous while watching him. But then, 
if he saw other kids bullying him he would feel angry and scold them. I 
understand his feelings, that even though he doesn’t like his little brother, on one 
hand he wants to protect him. 
 

K: Why do you think Larry stole Kenny’s gloves? 
R: 그것도 그냥 어렸을 때는 그런 사회적 관념이나 뭐가 옳고 뭐가 그른지에 
대해서 좀 잘 안 잡혀 있잖아요. 근데 케니가 항상 좀 따뜻해보이는 걸 입고 
다니니까.  
K: 그냥 나쁜 애라서요?  
R: 나쁘다기보다는 제 생각에는 그 나이대에는 충분히 일어날 수 있는 일인 
것 같아요. 초등학생들이니까. 나이가 많지 않으니까. 
 
R: That kind of thing, too, it’s just when you’re young those kinds of social 
values, like what is right and what is wrong, aren’t set yet. But Kenny always 
looked like he was dressed very warmly. 
K: So, just because he was a bad kid? 
R: Not that he’s a bad kid, but just that at that age it just seems like something that 
could happen. Since they’re young, they’re elementary school students. 
 

K: What did you think of Byron’s story of the frozen bodies? 
R: 그게 정확하게 뭐였는지는 모르겠는데, 그게 시체들이 추워서 얼어 죽어서 
그거 치운다는 거죠? 그거 보면 바이런이 한편으로는 되게 어른스러운 것도 
있는 것 같아요. 자기 동생들이 입기 싫어하는 거 알 텐데, 어쨌든 동생들을 
위해서도 그렇고, 그런 얘기를 만들어내는 것 자체는 좀 어른스러운 면도 
있는 것 같은데. 그 얘기를 봤을 때, 바이런도 한편으로는 굉장히 
똑똑하다기보다는 좀 재치 있다는 생각이 들어요. 
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R: I’m not exactly sure what that is but, it’s talking about how the corpses froze 
and died and had to be cleared away? When I read that, it seemed like on one 
hand Byron had a more mature side. He must know that his younger siblings don’t 
want to dress like that, so he did it for them. It made it seem like he has more of a 
grown-up side to him since he made that story. When I read that, it made me think 
that on one hand, Byron isn’t extremely smart, but that he has a lot of wit. 
 

K: Why do you think Kenny felt sorry for Larry after what Byron did to 
him? Would you feel the same way? 
R: 비슷하게 느낄 것 같긴 해요. 맨 처음에는 그래도 통쾌했을 것 같은데, 
폭력이 결국 점점 심해지잖아요. 자기 보고 때리라고 한다든지. 아니면 사람을 
장난감 갖고 놀 듯이 그렇게 하는 거 보면, 어쨌든 그 행위들 자체가 굉장히 
비인간적인 행위들이니까 그렇게 느끼지 않았을까요. 
 
R: I think I would feel similar to him. In the very beginning it seemed kind of 
delightful, but in the end the bullying got more and more severe. Seeing 
something like looking at someone and telling them to hit someone, or taking 
another kid’s toy, wouldn’t you feel like that kind of action is really inhumane? 
 

K: Why do you think Momma wanted to punish Byron after lighting the 
matches? 
R: 그 행위 자체가 굉장히 위험한 행위니까. 그냥 그래서였을 것 같은데요. 
위험하니까 진짜로 잘못하면 다 불 타서 없어질 수도 있으니까. 
 
R: I thought it was just because that kind of action is very dangerous. It’s 
dangerous because if you make a mistake everything could catch on fire. 
 

Section 2 (Chapters 6-10) 

K: What was your favorite part of this section? Why? 
R: 앞부분은 잘 기억이 안 나는데, 형이 머리로 뭐 하다가 머리 밀린 장면 
있잖아요. 그 부분이 좀 재미있었어요. 저희 때도 딱 그 나이대쯤에 외모에 
관심 많아지는 시기잖아요. 요즘은 좀 다른데, 저희가 중학교나 고등학교 다닐 
때는 학교에서 머리에 대해서 컨트롤 했었거든요. 
 

R: I don’t really remember the first part, but there was that part when the older 

brother did something to his hair and then shaved it off. That part was kind of 
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interesting. For us too, at that age you start to gain a lot of interest in your 

appearance. It’s changed a little now, but for us in middle school and high school 

they used to control what we could do to our hair. 

 

K: What was your least favorite part of this section or the part that was most 
difficult for you? Why? 
R: 여기서는 딱히 이해하기 어렵거나 재미가 없었던 부분은 없었던 것 같아요. 
그냥 바이런을 할머니 있는 데로 보내려고 차 개조하고 그런 부분 있잖아요. 
근데 그 부분이 조금 길어서, 그거 빼고는 괜찮았어요. 
 

R: In this part I didn’t really think there was anything really difficult to understand 
or any part that was boring. There was that part when they renovated the car 
because they were going to take Byron to his grandma’s house. That part was a 
little boring, but other than that part, everything was okay. 
 

K: Why do you think Byron and Kenny were upset about the idea of being on 
welfare? 
R: 자기 가족이 그렇게 못 산다고 생각을 못했는데, 갑자기 그걸 지원을 
받는다고 생각을 하니까 그거 때문에 좀 불편한 감정이 들고, 특히 어렸을 
때는 가정환경이나 자기네 집이 다른 애들이랑 비교했을 때 얼마나 잘 
사는지에 대해서 창피함을 느낄 때잖아요. 그래서 그랬을 것 같아요. 
 

R: They didn’t think that their household was that poor, but suddenly they were 
that they were receiving support. When they thought about that, it must have 
made them feel some discomfort emotionally. Especially when you’re young, 
comparing how well off your household or your home environment is to other 
kids, they may have felt a little embarrassed, so I think it was because of that. 
 

K: Why do you think Byron’s parents were so upset with him for 
straightening his hair? 
R: 무슨 마음인지는 알겠는데, 왜 그랬는지 정확히 이해는 안 돼요. 
한국에서는 학교에서 머리에 대해서 규제를 하고, 교복을 다 입히고 그러는 
게 학생들을 쉽게 통제하기 위해서 그런 건데, 왜 걔네 부모님이 그렇게 화가 



- 170 - 

났을지는 잘 모르겠어요. 왜냐면 막연하게 생각하기에는, 그냥 머리를 
자유롭게 자기가 하고 싶은 대로 하도록 내버려둘 수 있지 않나 생각을 할 것 
같거든요. 특히 일반적인 상식에서 보면, 특히 서양에서는 더 아이들이 하고 
싶은 거 하게 하고, 꾸미고 싶으면 꾸미고, 공부하고 싶으면 공부하고, 놀고 
싶으면 놀고, 그렇게 해줄 것 같은데, 그것 때문에 화냈던 게 무슨 이유인지 
잘 모르겠어요. 
 

R: I think I can understand what he was feeling, but I don’t completely understand 
why they would do that. In Korea, the schools regulate what you can do to your 
hair, and everyone has a uniform, so the schools can easily control the students. 
But I wasn’t really sure why his parents would get so angry. Because if I think 
about it vaguely, I think that he can freely do whatever he wants to his hair. 
Especially if you look at typical common knowledge, specifically in the West, 
kids can do whatever they want, they can style themselves however they want, 
they can study if they want to, they can play if they want, it seems like parents let 
them act like that. So I wasn’t really sure of the reason why they were so angry. 
 

K: Why do you think it is so important for Byron to learn what the world is 
like living with his grandma? 
R: 바이런이 지금까지 살아왔던 환경이 있고, 그 환경은 한번도 바뀌어 본 
적이 없잖아요. 제가 요즘에 드는 생각은, 물론 지금도 지금 어떤 사람이랑 
같이 있고, 뭐를 하고 있고, 어디에 있고, 그런 게 중요하긴 한데, 특히 아직 
제대로 아이덴티티가 확립되지 않았을 때는 그게 훨씬 더 중요한데, 바이런은 
지금까지는 계속 부모님 밑에서, 물론 오냐오냐 자란 건 아니긴 하지만, 
학교에서 제일 크고, 목소리도 크고, 그렇게 살았으니까, 부모님이 다른 
환경에 한번 보내볼까 생각을 했을 것 같아요. 
 
R: Byron has only lived in one place his whole life, and that place has never 
changed. When I think about it now, things that are special are who I am with 
now, what I am doing with them now, where I am now, all of those things are 
important. But especially, when you haven’t yet established your own true 
identity, those things feel even more important. Even though they don’t let him 
get away with everything, Byron has always been under his parents, he’s the 
tallest kid at his school, he has the loudest voice, since he’s lived like that, I think 
his parents want to try and send him to a different environment for once. 
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K: Why do you think Joey was unhappy with the doll she was given? 
R: 이웃이 이걸 볼 때마다 너를 생각한다고 했는데, 이 인형이 되게 
못생겼잖아요. 별로였잖아요. 그래서 그랬을 것 같아요. 특히 어린 아이니까 
인형 하나가 있어도 좀더 예쁜 인형을 갖고 싶은데 그렇지 못했으니까. 
 

R: The neighbor said she always thinks of her when she sees that doll, but the doll 
was really ugly. It wasn’t really nice at all. I think that’s why. Especially for a 
young girl, if you have one doll, you may want to have a prettier doll, but she 
couldn’t have that kind of thing. 
 

K: Why was Kenny so shocked at the rest stop in Cincinnati? 
R: 지금까지 자기가 봤던 화장실이랑 너무 다르고, 더럽고 그러니까 놀랐을 
것 같아요.  
K: Do you think that all of the rest rooms would be like that? 
R: In that city?  
K: Yeah. 
R: 물론 당연히 아니긴 하겠는데, 많은 화장실이 비슷할 것 같기는 해요. 
왜냐면 거기가 일단 시골일 것 같은 느낌이 들어서요. 
 

R: It was really different from the washrooms he had seen until now, and he was 
shocked that it was dirty. 
K: Do you think that all of the restrooms would be like that? 
R: In that city? 
K: Yeah. 
R: Of course not all of them, but I think many of them would be similar because it 
feels kind of like the countryside. 

 

K: Why do you think the father did not want to stop at a hotel during the 
drive? 
R: 그건 잘 모르겠어요.  
K: But did you feel that in the story?  
R: 네. 엄마는 계획을 딱딱 세워놨는데, 아빠는 그 전에 친구랑도 무슨 얘기를 
했었던 것 같은데, 잘 모르겠어요. 
 

R: I’m not sure about that. 
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K: But did you feel that in the story? 
R: Yeah. The mom made very strict plans, but the dad talked to his friend 
before…I’m not really sure. 
 

K: What did Byron tell Kenny to scare him during the drive? 
R: 그냥 동생 겁주려고 한 거 아닌가요? 특별한 이유가 있을 거라고는 
생각을 안 해봤어요.  
K: Did you think anything else about that story or just some kind of joke that 
Byron is doing? 
R: 그 인디아? 제가 그 지역을 잘 모르는데, 인종과 관련된 거 같기도 했었고.  
K: What kind of 인종? 

R: 무슨 white 였는데 영어는 못하는 white 라고 봤던 것 같은데, 그게 원래 
살고 있던 원주민들 얘기는 또 아닌 것 같고, 인종과 관련된 joke 인 것 
같지는 않고, 잘 모르겠어요.  
 

R: Wasn’t it just to scare his younger siblings? I didn’t really think there was a 
real reason.  
K: Did you think anything else about that story or it was just some kind of joke 
that Byron was doing? 
R: Like…Indian? I don’t remember the area, but it had something to do with race. 
K: What kind of race? 
R: I remember it saying white, but white people that couldn’t speak English. And 
I don’t think it was about the native people that lived there originally, and I don’t 
think it was a joke about race…I’m not really sure. 
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Appendix 6. Transcriptions of Interviews with 

Justin 

Section 1 (Chapters 1-5) 
 

K: What was your favorite part of the first section? Why? 
J: 첫 번째 파트 내용이 대충 날씨가 추운데 처음에 엄마랑 아빠랑 
옥신각신하는 그 부분 좀 재밌었고요. 그리고 뒤에 가면 사고가 일어나잖아요. 
형이 차 문에 있는 눈 긁다가 붙어서… 가장 흥미로운 파트는… 그냥 
전체적인 느낌이 이 가족이 뭔가 티격태격하면서도 위기 상황이 있을 때 서로 
끈끈하게 도와주는 거 보면서 따뜻함 같은 걸 느낄 수 있었던 것 같아요. 
 
J: The first part was just about how it was cold, but the part when the parents were 
bickering was interesting. And further on in the section there was that incident 
where the brother was scratching the snow on the car and he got stuck. As for the 
most exciting part, overall, even though the family kind of bickered, the feeling of 
the family was that if they are ever in any critical situations that they would 
persistently help each other, you can feel that they are a very warm-hearted 
family. 
 

K: Which part was your least favorite or was most difficult to understand for 
you? Why? 
J: 일단 챕터 4~5는 한번만 읽어서 좀 전반적으로 이해가 안 되고, 1~3까지만 
보자면, 그 두 번째 섹션에서 주인공이 앞에서 읽는 걸 잘해서 발표를 하고 
그러잖아요. 그런데 스스로 부끄럽기도 하고 그런 감정이 드는데. 주인공 형이 
바이런인가 걔가 한국말로 ‘츤데레’라고 무뚝뚝한 것 같으면서도 이렇게 알고 
보면 속이 따뜻해서 잘 챙겨주는 그런 부분 있잖아요. 근데 주인공은 형이 
자기를 그래도 나름 자랑스러워 한다고 생각을 했는데, 어떤 부분에서 그걸 
느꼈는지 잘 공감이 안 됐어요. (문화적으로 이해가 안 됐어요?) 그러니까 
주인공이 형이 자기를 은근히 자랑스러워 한다고 느꼈잖아요. 저는 어느 
포인트에서 그걸 느꼈는지 잘 모르겠어요. 예를 들어서 형이 말없이 격려를 
해줬다, 토닥토닥 해줬다 그런 구절이 있으면, 물론 제가 놓친 걸 수도 
있겠지만, 그런 구절이 있으면 주인공이 그렇게 느낀 걸 공감할 수 있잖아요. 
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그런데 놓쳐서 그런지는 몰라도, 어디서 형이 나를 자랑스러워 한다고 
느꼈는지를 못 느꼈어요. 그래서 그게 이해가 안 됐던 것 같아요. 
 
J: Well, I only read chapters 4 and 5 once so there's a bit that I didn't understand, 
but if I think about chapters 1-3, in the second chapter there was that part where 
the second protagonist had to read in front of everyone. I felt like inside he was 
very embarrassed. The protagonist's brother Byron seems like someone who is 
cold on the outside and warm on the inside. But Byron seems really proud of him, 
and he doesn't really sympathize with him. Am I not understanding it culturally? 
So I felt like the protagonist's brother was really proud of him. I'm not sure at 
which point that I felt that. For example, if the brother gave him some 
encouragement or a pat on the back, I mean maybe I could have missed that part, 
but if there is that kind of passage then you can know that he sympathizes with the 
protagonist. But, I never felt that the brother really showed his pride to the 
protagonist. So I didn't really understand that part. 
 

K: How do you feel about the character of Kenny? 
J: 이 이야기 전체가 주인공의 성장 일기 이런 거라고 느꼈거든요. 아직 
애잖아요. 그래서 여느 애처럼 수줍음도 많고 부끄럼도 타고 그리고 뭔가 
살면서 하나하나 일이 닥치잖아요. 예를 들어서 챕터 1에서 형한테 사고가 
났다거나, 챕터 2에서 남들 앞에서 발표를 했다거나 그리고 새로운 친구도 
만나고. 그냥 잘 극복하고 있는 것 같아요. 되게 수줍음도 많고 소심하고 그런 
애인데, 하나하나 일이 닥치면서 잘 극복하고 있다는 생각이 들고, 점점 
자라고 있는 애인 것 같아요. 나름 용감함도 있고. 
 
J: I understood that story as just part of growing up. He's still a kid. So just like 
any other kids he feels bashful and shy and as you live these things kind of 
approach one by one. For example, in chapter 1, the incident with brother 
happened, and in chapter 2 he had to present in front of everyone else and he also 
made a new friend. It just seems like he's overcoming things really well. He seems 
like a really shy kid, but it seems like as he overcomes all these obstacles one by 
one he'll grow a lot. He also seems pretty brave. 
 

K: Why do you think Momma wants to live in Birmingham and Dad doesn’t 
want to? 
J: 섹션 1에서 엄마랑 아빠가 날씨 추운 걸로 서로 싸우고 실랑이 벌이잖아요. 
그러면서 엄마가 하는 말이, 결혼하기 직전에 아빠랑 다른 남자랑 둘 중에 
선택하는 상황이었잖아요. 그런데 다른 남자는 따뜻한 지역에서 그런 
남자였고, 지금 남편은 추운 지역에서 사는 남자였잖아요. 그래서 엄마가 
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Birmingham 인가 거기서 살고 싶다는 거는 아빠랑 결혼한 거 후회한다 이런 
식으로 느낄 수 있잖아요. 아빠 입장에서는. 그래서 그런 거에 대해서 아빠가 
질투 그런 걸로 받아들인 것 같아요. 
 
J: In the first part the mom and dad are fighting about the cold and they had their 
little quarrel. During that fight, the mom said that right before she got married she 
was in a situation where she had to choose between their dad and another man. 
But that other man was from a hot region, and her husband is from a cold region. 
So, the mom said she wanted to go Birmingham, was it? I kind of felt like in the 
dad’s perspective her saying she wants to live there is because she regrets 
marrying her husband. So in that regard I felt like the dad was jealous about that. 
 

K: Why did you think Kenny was treated differently from the other children 
at school? 
J: 아무래도 본능적으로 또래가 좀 잘 나가면 어린 마음에 질투할 수도 
있잖아요. 근데 케니가 앞에서 발표하니까 선생님들한테 칭찬 듣고. 그래서 
포인덱스터인가 그런 걸로 놀림받잖아요. 뜻은 모르겠는데 아무튼 
비아냥거리는 거잖아요. 선생님들한테 칭찬받아서 나보다 좀 주목받으니까 
그거에 대한 질투 때문에 또래들이 놀리고 막 괴롭히고 그랬던 것 같아요. 
 
J: No matter what, instinctively if one of your peers is performing well then 
people can get kind of jealous. Kenny did his presentation and everyone heard the 
teacher complimenting him. So he was ridiculed by being called “poindexter”. 
I’m not sure what it means but I know they were being cynical to him. I think his 
peers ridiculed him and were jealous of him because he got compliments from the 
teacher and his peers were jealous because Kenny was getting more attention than 
they were. 
 

K: Why do you think the fifth grade teacher, Mr. Alums, encouraged 
students to read? 
J: 그게 선생님이 하는 일이니까. 글쎄요. 특별히 생각 안 해봤는데요. 
 
J: I think that’s just the job of the teacher. I’m not really sure. I didn’t really think 
about it. 
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K: Why do you think Kenny was surprised when Rufus said he used to shoot 
squirrels? 
J: 그 Rufus 라는 친구는 총으로 다람쥐 쏴봤고, 자기는 그런 경험 없으니까, 
자기 입장에서는 어린 애가 총으로 쏘는 게 흔한 일은 아니잖아요. 그러니까 
놀랐겠죠. 
 
J: His friend Rufus said that he shot squirrels with a gun. Kenny never had that 
kind of experience, so in his perspective the idea of a child shooting a gun was not 
really common. So I think that’s why he was shocked. 

 

K: Why do you think Rufus saves half of his sandwich for his brother? 
J: 그냥 형제에 대한 우애가 좀더 유별났나 보죠. 특별히 생각 안 해봤는데요. 
 
J: I thought it was just a form of brotherly love. I didn’t think about it specifically. 
 

K: What do you think of the character of Byron? 
J: 바이런은 케니랑 좀 다른 점이 있잖아요. 겉으로 봤을 때는 케니가 좀더 
따뜻하고, 얘가 좀더 차가운 느낌이 있는 것 같아요. 근데 그냥 아까 말했던 
것처럼, 겉으로는 차갑고 주변에서 일어나는 일에 대해서 무관심해 보이기도 
하고, 쉽게 말해서 쿨해보이려고 노력하는 것 같은데, 속마음은 주인공 못지 
않게 따뜻한 애인 것 같아요. 동생도 잘 챙기려고 하고. 겉은 거친 면이 
있는데, 속은 따뜻한 애인 것 같아요. 
 
J: Byron and Kenny are different in some ways. From the outside, Kenny seems 
more warm, and Byron seems more cold to me. But, as I said before, on the 
outside he’s cold and doesn’t really show much interest in things that are 
happening around him, simply speaking he seems like he’s trying to look cool but 
on the inside, without question, he seems like a warm child. He takes care of his 
younger siblings. He has a tough side, but I think he’s a nice kid. 
 

K: Why do you think Larry stole Kenny’s gloves? 
 
J: 기억이 안 나서 잘 모르겠어요. 그런데 예상하자면, 어린 애들은 좀 그런 
거에 대한 어떤 도덕적인 감각이 무디잖아요. 크면 그런 게 나쁜 짓이라는 걸 
아는데, 어릴 때는 그런 게 나쁜 짓인지 잘 모르고 자기 본능에 따라서 
행동하니까. 그만큼 어리다는 걸 나타내는 거 아닐까요. 작가가. 
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J: I’m not sure because I don’t really remember. But if I were to think about it, I 
guess the kids are so young that they don’t have much ethical sense about that 
kind of thing. They don’t know that it’s bad when they’re young so they do it 
instinctively. So I guess maybe the author was trying to show that that’s how 
young they are. 
 

K: What did you think of Byron’s story of the frozen bodies? 
J: Frozen body? 첫 섹션에? 잘 모르겠어요… 
 
J: Frozen body? In the first section? Uh…I’m not sure… 
 

K: Why do you think Kenny felt sorry for Larry after what Byron did to 
him? Would you feel the same way? 
J: 바이런이라는 캐릭터가 아까 말했다시피 무심한 듯하면서 동생에 대한 
애정이 강하잖아요. 그래서 케니랑 싸우는 애가 자기 동생 때리는 거니까 
아무래도 화가 나죠. 그리고 케니 입장에서는 바이런이 엄청 심하게 
때렸잖아요. 근데 주인공 입장에서는 아무튼 자기 때문에 싸운 건데, 나중에 
벌은 형이 받을 테니까 그래서 미안한 마음 들었겠죠. 형이 없어서 공감은 안 
되는데, 만약에 그러면, 미안할 것 같아요. 나 때문에 벌받는 거니까. 만약 
누나로 대입을 해보면, 누나가 만약에 그러면, 미안할 것 같아요. 미안할 것 
같기도 하고, 나중에 따로 다시 싸우던 애 하고 다시 또 싸울 것 같아요. 
미안한 마음도 있는데, 복수 그런 것도 있을 것 같아요. 왜냐면 얘 때문에 
우리 누나가 혼나게 된 상황이니까. 
 
J: As I said before, the character of Byron has a bit of a heartless side, but his love 
for his siblings is very strong. So he must’ve been very upset when there was a 
kid that hit his little brother. And from Kenny’s view, Byron hit the kid really 
hard, so even though Kenny got hit, Byron will get blamed for it so I think he 
must have felt sorry. I don’t have an older brother, so I can’t really sympathize 
with him, but I think I would feel sorry, since he’s getting punished because of 
me. If I substitute the situation with my older sister, I think I would feel sorry. I 
would feel sorry, but there would probably also be a feeling of revenge. Because 
in that situation my sister would get scolded because of that kid. 
 

K: Why do you think Momma wanted to punish Byron after lighting the 
matches? 
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J: 이 가족이 되게 서로 끈끈하잖아요 알게 모르게. 되게 서툰 면도 있지만. 
그러니까 엄마 입장에서는 아들이 다치면 안 되니까. 그런 것도 있을 거고. 
이건 단순히 잘못한 게 아니라, 애가 다칠 수도 있는 정도의 일이잖아요. 
그러니까 뭐 숙제를 안 했다 이거는 안 혼낼 수도 있잖아요. 왜냐면 그건 
다치는 게 아니니까. 근데 이거는 다칠 정도의 일이니까, 따끔하게 혼내야 
되니까. 다시는 이런 일이 일어나지 않게. 그래서 화냈던 것 같아요.  
 
J: This family members have a really good bond with each other, and they also 
seem to have a bit of a clumsy side. In the mom’s eyes, the kids have to be careful 
not to get hurt. So there’s that, and it’s not a simply mistake, it’s something that 
can cause injury to the child. So maybe she wouldn’t get too mad if one of them 
didn’t do their homework, because at least they’re not getting hurt. But this kind 
of thing could get them really hurt so she really sternly scolded Byron, in order for 
that kind of thing to never happen again. I think that’s why she got so angry. 
 

Section 2 (Chapters 6-10) 
 
K: What was your favorite part of this section? Why? 
J: 바이런이 약간 엇나가서 혼나잖아요 부모님한테. 근데 조금 이해 안 됐어요. 
이게 조금 쓰여진지 된 소설이잖아요. 그래서 지금 하고 시대적인 가치관이 
다르잖아요. 그러니까 예를 들어서 염색한 거 걸려서 혼나잖아요. 근데 
요즘에는 혼날 만한 건 아니잖아요. 왜냐면 초등학생들도 하고 그러니까. 그건 
그렇다 치고, 막 때리잖아요. 근데 저는 주의가 부모가 폭력은 무조건 안 
된다는 주의거든요. 아무리 나중에 잘 풀어주더라도. 그래서 아무튼 그 부분이 
흥미로웠던 것 같아요. 되게 나라면 어땠을까 이런 생각도 많이 하고. 
 
J: He got scolded by his parents because he wasn’t listening to them. But I didn’t 
really understand it. This book was written quite a while ago, right? So the values 
they had are quite different to ones we have now. So for example, if you got 
caught dyeing your hair, you would get scolded. But nowadays it’s not really 
something that people would get mad about. Because even elementary school kids 
do it. Having said that, they even hit each other. In my opinion, parents should 
absolutely never use violence, even if they try to make the kids feel better later. 
So, that section was exciting to me. It made me wonder what would happen to me 
if I was in that situation. 
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K: What was your least favorite part of this section or the part that was most 
difficult to understand for you? Why? 
J: 이해하기 어렵다기보다는 챕터 9~10 부분이 가족들이 다같이 Birmingham 
그 엄마 고향으로 가는 거잖아요. 조금 루즈했던 것 같아요. 그러니까 각 
챕터마다 핵심 사건 같은 게 있잖아요. 근데 가는 여정은 조금 지루하게 
느껴졌던 것 같아요. 단순히 차 속에서 일어나는 정서적인 거 표현한 거니까. 
앞부분이 사건들이 좀 세서 뒷부분이 상대적으로 조금 루즈했던 것 같아요. 
 
J: There wasn’t anything really hard to understand, but in chapters 9 and 10 the 
family all go to the mom’s hometown of Birmingham together. That part was kind 
of boring. So, I think every chapter has its central point. But I felt like the part 
when they were planning the trip was a little boring. The stuff that happened when 
they were in the car was expressed very simply. Since the earlier parts were more 
intense, it felt a little boring in comparison. 
 

K: Why do you think Byron and Kenny were upset at the idea of being on 
welfare? 
J: 원래는 부모님들이 미리 결제해놓고 물건만 가져오는 거였잖아요. 그런데 
얘네들은 아직 어려니까 그런 거 잘 모르니까 자기네들이 어려워가지고 
나라로부터 지원받는 그런 건 줄 알았잖아요. 어린 마음에 그러면 자기네 
집이 못 사는 줄 아는 거잖아요. 그러니까 어린 마음에 남들한테 창피할 수도 
있고, 친구한테 창피할 수도 있고, 그러다보면 화도 날 수 있겠죠. 
 
J: It just meant that the parents already paid and they could just take the items. But 
the kids are so young that they didn’t understand that and they thought they were 
getting assistance from the government. So they must have thought that their 
household is very poor. So their young minds may be embarrassed in front of 
other people, and embarrassed in front of their friends, and they may even be 
angry about it. 
 

K: Why do you think Byron’s parents were so upset with him for 
straightening his hair? 
J: 요즘에는 아니지만 옛날 가치관 기준으로는 염색하거나 하는 건 약간 
엇나가는 비행 청소년 이런 느낌이잖아요. 그러니까 아무래도 부모님들은 내 
애가 무조건 공부 잘 해야 돼 이런 건 아니지만, 어느 정도 경계선에는 
놀기를 바라잖아요. 그 부모의 최소한의 마지노선에서 벗어난 것 같아요. 
염색하는 게. 그래서 엇나가면 부모님 입장에서는 내가 애를 잘못 애를 
키워서, 애한테 애정이 부족해서 애가 엇나갔나 이렇게 생각할 수도 있으니까 
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좀 과하게 다룬 거겠죠. 근데 옛날 책이니까 때리는 건 좀 너무하다 싶긴 
한데. 아무튼 부모님 입장에서는 내 자식인데 얘가 엇나가면 내가 잘못 
키워서 그러나 죄책감도 들고 미안함도 들어서 그랬던 것 같아요. 
 
J: Although it’s not like the present, according to the values at the time, dyeing 
one’s hair could be something that someone like a juvenile delinquent may do. So 
even though the parents don’t believe that their child has to study all the time, 
parents hope that their kids will hover around the boundary. I think he broke the 
threshold of the parents’ boundary by dyeing his hair. So if a child does 
something wrong, the parents may think that they made some mistake while 
raising their child, or they may thing that they didn’t show them enough affection, 
so they’d probably treat that situation in a bit of an extreme manner. So I want to 
say that even though the book is old, it’s a little extreme that they would hit him. 
Anyway, I think that in the parent’s eyes, they must think, “This is my child, and 
since my child is behaving badly then it’s my fault,” or maybe have some guilt or 
feel sorry. 
 

K: Why do you think it is so important for Byron to learn what the world is 
like living with his Grandma? 
J: 부모님이 얘를 할머니 있는 데로 보냈잖아요. 근데 부모님 입장에서는 
바이런이 올바르게 자라야 되는데, 유혹이 많다고 느낀 거죠. 지금 사는 
동네가. 그래서 Birmingham 인가 거기에 비해서는 상대적으로 도시고, 거기는 
시골이고 조용한 곳이니까, 조금 나쁜 친구들이랑 떨어질 수 있으니까 그런 
유혹에서 벗어나 있으면 그런 걸 좀 참을 수 있는 게 길러지니까 그래서 보낸 
것 같아요. 
 
J: His parents sent him to his grandma’s, right? But in the parent’s eyes, Byron 
needs to grow up, and he has a lot of temptations in the place where he’s living 
now. So in comparison, Birmingham? is not a city, its more of a small area in the 
countryside. And so since he’ll be able to get away from his bad friends, he won’t 
face those kinds of temptations and he may be able to endure better, so I think 
that’s why they sent him. 
 

K: Why do you think Joey was unhappy with the doll she was given? 
J: 잘 기억은 안 나는데, 인형이 자기 마음에 안 들었던 걸로 기억해요. 근데 
잘 기억이 안 나요. 
 
J: I don’t really remember. I remember that she didn’t like the doll, but I don’t 
really remember. 
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K: Why was Kenny so shocked at the rest stop in Cincinnati? 
J: 차 타고 가는데 바지에 오줌 지렸나 그랬던 걸로 기억하는데. 그러니까 
자다가 오줌 마려워서 어리니까 제어가 잘 안 되니까 바지에 오줌 지려서 
충격 먹은 걸로 기억해요.  
K:But do you remember that 휴게실 being really dirty? 
J: 예.  
K: Why do you think it was so different from the ones that he was used to?  
J: 그 케니가 늘상 이용하던 화장실은 휴게실에 비해서 상대적으로 관리가 잘 
된 곳이니까. 그러니까 집 화장실은 가족들만 쓰는 거고, 그런 데는 여러 명이 
쓰는 거니까 더럽겠죠. 그래서 그렇게 느낀 것 같아요. 낯선 곳이니까. 
 
J: I remember that when Kenny was in the car I thought he peed his pants. He fell 
asleep but he had to pee, but since he’s young he doesn’t have a lot of control and 
so I remember he was really shocked when he peed his pants.  
K: But do you remember the rest stop being really dirty? 
J: Yes. 
K: Why do you think it was so different from the ones that he was used to? 
J: Compared to the bathrooms that Kenny was used to using, these ones were 
really poorly maintained. The bathroom in his house is one that only his family 
uses, but I think since many people were using this one it was dirty. So that’s how 
I understood it, it was an unfamiliar place to him. 
 

K: Why do you think the father did not want to stop at a hotel during the 
drive? 
J: 300 마일인가 그 정도 거리를 한번에 가려고 하잖아요. 이유가 따로 나와 
있었나 책에? 그냥 제 생각 얘기하는 거죠? 그냥 부모님 입장에서는 지금 
가는 이유가 바이런 때문이잖아요. 단순히 여행 가는 게 아니라 목적이 있는 
거잖아요. 그러니까 한시라도 빨리 데려 가고 싶었을 것 같아요 부모님 
입장에서는. 호텔 들른다는 거는 단순히 관광 느낌이니까. 목적이 있는 
여행이잖아요. 그러니까 빨리 가서 일초라도 빨리 거기 데리고 가야지 애가 
그만큼 발전할 수 있는 시간이 많으니까 부모님 입장에서는 그랬을 것 같아요. 
 
J: He tried to go like 300 miles at once, right? Was the reason for that in the book? 
You’re just asking about why I think he did that, right? In the parents’ eyes, the 
only reason they are going is for Byron. They’re not going on a simple vacation, 
they have a goal. So I think they’d want to get there as fast as possible, even if 
they only saved an hour. Going to a hotel would feel too much like a vacation. But 
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they had a purpose for their trip. So even if they could save just one second off 
their trip, I think in the parents’ opinion that they’d want to. 
 

K: What did Byron tell Kenny to scare him during the drive? 
J: 아 기억이 안 나는데. 스토리는 기억 안 나는데, 바이런 성격 자체가 그런 
것 같아요. 애가. 
 
J: Ah, I don’t remember. I don’t remember the story, but that seems like 
something Byron would do. 
 
Section 3: (Chapters 11-15) 
 

K: What was your favourite part of this section? Why? 
J: 왓슨 가족이 할머니 댁으로 온 다음에 막 이런저런 일이 있었는데, 케니 
하고 바이런이 물놀이 하는데 할머니가 가지 말라고 한 데로 가잖아요. 
울푸인가, 제대로 읽었는지는 모르겠는데, 저는 그 울파가 약간 상상 속의 
그런 거라고 생각했거든요. 그니까 케니의 두려움이 형상화된 그런 거라고 
생각을 했어요. 근데 그런 거 묘사하는 부분이 흥미로웠어요. 약간 좀 길긴 
했는데, 물 속에 들어가서 울푸인가 걔가 잡아당긴다 이런 묘사? 모르겠어요 
제대로 이해했는지 모르겠는데, 약간 인종차별 얘기잖아요. 그니까 그 
할머니가 가지 말라고 지역도 백인 사람 소유 그런 거고. 저는 그렇게 
이해했어요. 그리고 교회에서 폭탄 터뜨리잖아요. 그니까 저는 그 울푸라는 
물체가 케니의 상상 속에 있는, 인종차별에 대한 두려움 그런 거를 
상징한다고 생각했거든요. 그래서 아무튼 물 속에서 첨벙첨벙 하고 
그러잖아요. 바이런 하고 빠져 나오고. 그 부분 묘사한 게 좀 길긴 했지만 
흥미로웠어요. 
 
J: When the Watson family arrived at the house, there was all kinds of different 
things happening. Kenny and Byron went and played where the grandmother told 
them not to go. I’m not sure if I read it right but I think the Wool Pooh was part of 
his imagination. I thought that it was Kenny’s fear  
taking form. But the description of that part was really exciting. Even though it 
was a little bit long, the part where he fell into the water and it was describing 
how the Wool Pooh caught him. I’m not sure if I understood it correctly, but it 
seemed like the story was about racism. The place that the grandmother told them 
not to go to was owned by a white person. I understood it like that. And the 
church was bombed. And I think the Wool Pooh, the object in Kenny’s mind, is 
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like a symbol of the fear of racism. So in the water when he was splashing, and 
when he got out of the water with Byron, that part was really exciting, even 
though the description of it was a little long. 
 
K: What was your least favourite part of this section? Why? 
J: 일요일에 케니 동생이 교회를 가잖아요. 근데 거기에서 폭탄이 터지잖아요. 
그래서 가족들 막 달려가고 난리 났잖아요. 근데 케니 동생은 나중에 알고 
보니까 교회를 안 갔나 그랬잖아요. 돌아왔나 그랬잖아요. 그래서 케니가 
갔다가 막 되게 정신없이 집에 돌아와서 막 여러 가지 상상을 하잖아요. 그 
부분이 좀 어려웠던 것 같아요. 동생 하고 얘기하는 부분이 나오는데, 상상 
속의 동생이랑 얘기하는 부분이 있고, 진짜로 동생이 돌아와서 얘기하는 
부분이 있잖아요. 근데 그 부분이 경계가 애매모호 했어요. 
 
J: On Sunday Kenny’s sister goes to church. But the bomb exploded there. So, the 
family ran there in a panic. But then we realize that Kenny’s sister didn’t actually 
go to the church, we realize that she just went home. So Kenny went there and 
when he came home he had a lot of different thoughts, and he couldn’t really 
think straight. That part was a little difficult. There was a part where he was 
talking to his sister, and some of it was in his imagination, and another part was 
really when he was talking to her. But during that part the line was very 
ambiguous. 
 
K: Why do you think Kenny was worried that Grandma Sands wouldn’t be able to 
take care of Byron? 
J: 할머니가 엄격하시니까 바이런 보내서 이렇게 하려고 한 거잖아요. 근데 
케니가 할머니 외양을 묘사할 때 말랐다는 듯이 묘사했잖아요. 그래서 그랬던 
것 같아요. 그러니까 외양이 말랐으니까. 바이런 빼고 나머지 두 명은 
태어나서 처음 보는 거잖아요. 들은 거는 되게 카리스마 있고 그런 줄 
알았는데, 외양은 왜소하시니까 그래서 바이런을 잘 못 할 거라고 생각했던 
것 같아요.  
 
J: They sent Byron there because the grandmother was very strict. When Kenny 
described her physical appearance, he described her as skinny. So I think it was 
because of that, because she was so skinny. Except for Byron, they’ve never seen 
her before. From what they heard, they expected her to have a lot of charisma, but 
her physical appearance was very small, so he didn’t think she’d be able to take 
care of Byron. 
 
K: Why do you think Kenny wanted to go to Collier’s Landing but Byron didn’t 
want to go? 
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J: 바이런도 처음에는 가고 싶어 하지 않았어요?  
K: But Byron was really firm about not going there. Why do you think he changed 
his mind? Why do you think he changed his personality from before? You think 
that if someone like Byron see some sign that says “Do not go here” he will want 
to go, right? So why do you think he kind of changed?  
J: 딱 두 갈래 길이 있었잖아요.  가도 되는 길,  가면 안 되는 길.   
K: 괜찮아요.  정답은 없고,  그냥 의견이요.  
J: 바이런의 기존의 성격으로 봤을 때는 가는 게 맞죠. 작가의 입장에서 봤을 
때는 어떤 불길한 일이 일어날 거라는 암시라고 할 수도 있고. 왜냐면 
바이런이 안 하던 짓을 하니까. 그리고 바이런의 개인적인 입장에서는 이 
Birmingham 이 바이런이 바뀌어야 하는 장소잖아요. 그니까 바이런이 
Birmingham 와서 이제 나도 정신차려야겠다 그러니까 안 하던 짓을 하는 
그런 거 같아요. 작가 입장에서는 복선인 것 같아요. 뭔가 안 좋은 일이 
일어날 거다. 그리고 실제로 울푸인가 걔도 나타났잖아요. 
 
J: Didn’t Byron want to go there at first? 
K: But Byron was really firm about not going there. Why do you think he 
changed his mind? Why do you think he changed his personality from before? 
You think that if someone like Byron see some sign that says “Do not go here” he 
will want to go, right? So why do you think he kind of changed? 
J: There were two paths — the path that went there, and the path that didn’t go 
there.  
K: Don’t worry. There’s no right answer, it’s just your opinion. 
J: According to Byron’s personality, going there would be the right thing. In the 
author’s perspective, he was implying that something bad was going to happen. 
Because Byron did something he wouldn’t normally do. And in Byron’s personal 
perspective, Birmingham is the place where he has to change. So I think that now 
that Byron has come to Birmingham he is behaving differently from before 
because he feels like he needs to get his act together. So it seems like in the 
author’s perspective there is some foreshadowing, like something bad is about to 
happen. And then in reality, that’s when the Wool Pooh appeared. 
 

K: What did you think about Kenny’s first experience with the Wool Pooh? 
J: 제가 잘 읽었는지 모르겠지만, 제가 느끼기에는 울푸는 상상 속의 두려움을 
상징하는 거였거든요. 그래서 케니를 막 울푸라는 게 물 속에서 잡아당기는 
이런 느낌이었잖아요. 그래서 두려웠을 것 같아요. 총 쏘는 소리 이런 것도 
있었잖아요. 그게 백인이 쏜 걸 거 아니에요. 저는 그렇게 생각했거든요. 
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그래서 두렵고 빨리 물 나가고 싶고 빨리 극복하고 싶고. 그래서 두렵고도 
극복하고 싶은 존재 이런 거였을 것 같아요. 
 
J: I’m not sure if I read it correctly, but I felt that the Wool Pooh was a symbol of 
Kenny’s imagination that showed his fear. So he felt the Wool Pooh grabbing him 
and dragging him down into the water. And there was also a part where they could 
hear a gun being fired. I felt like it wasn’t from the white man though. So he was 
scared and he wanted to get out of the water quickly. So I felt like there was an 
existence of fear and the need to overcome what was happening. 
 

K: What did you think about Kenny’s second experience with the Wool 
Pooh? How was it different from the first one? 
J: 물 속에서 처음 만났고, 교회에서 두 번째 만났잖아요. 첫 번째는 두려움이 
자기한테 뭔가 안 좋은 일이 일어날 거라는 두려움이었는데, 두 번째는 
교회에서 멀리서 보인 거잖아요. 그거는 약간 동생한테 안 좋은 일이 
일어났을 거라는 복선 이런 걸로 느꼈거든요. 그러니까 케니가 집으로 
돌아와서 후회 비슷하게 하잖아요. 동생 하고 대화하는 거 상상하면서. 그니까 
처음에 물에서 울푸를 극복했으면 두 번째 안 나타났을 거잖아요. 그러면 
동생한테 안 좋은 일이 안 일어났을 거 아니에요. 저는 그렇게 생각을 했어요. 
그니까 첫 번째는 단순히 얘로부터 벗어나야 되겠다 이렇게 생각을 했는데, 
두 번째 만났을 때는 ‘아 내가 물에서 만났을 때 얘를 물리칠 걸. 그랬다면 
동생한테 나쁜 일이 안 일어났을 텐데.’ 그니까 첫 번째는 두려움의 
대상이었고, 두 번째 만났을 때는 약간 후회했을 것 같아요. 얘를 없앨 걸 
이런 거. 저는 그런 식으로 받아들였어요. 
 
J: He met him for the first time in the water, and he met him for the second time in 
the church, right? The first time, it was his fear that something bad would happen 
to himself, and the second time he saw him from afar in the church. So I felt like it 
was foreshadowing that maybe something bad would happen to his little sister. So 
then Kenny went back home and felt a lot of regret, while imagining that he talked 
to his little sister. So then, if he would have overcome the Wool Pooh the first 
time, then it wouldn’t have appeared a second time. That’s how I thought about it. 
So at first he thought that he just needed to get away from it, but when he met him 
for the second time he thought he should have defeated him when he met him for 
the first time in the water, and that way this incident with his sister would not 
have happened, and I think he felt a lot of regret about it, about not getting rid of 
him earlier. That’s how I interpreted it. 
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K: Why do you think the church was bombed? 
J: 이 연도가 써 있잖아요. 1963. 저는 약간 이거랑 연관이 있을 거라고 생각을 
했어요. 왜냐면 인종차별 이런 거는 약간 시대적인 소재잖아요. 소설이나 
영화나 드라마나. 그래서 백인 두 명이 교회에 폭탄을 떨궜는지, 미리 
설치했는지 그랬다고 하잖아요. 그니까 옛날에는 KKK 이런 것도 있었고 
하니까, 그래서 그런 시대 상황을 반영한 소재인 것 같아요. 제가 역사를 잘 
모르긴 하는데, 그때는 한 50년쯤 전이잖아요. 그니까 그런 일이 충분히 
있었을 것 같아요. 요즘에는 그런 일이 거의 없지만. 
 
J: The year is written: 1963. I thought that maybe there would be some kind of 
relation to it. Because this kind of subject matter from that time seems to deal with 
racism, whether it’s in novels or movies or dramas. So the two white men dropped 
the bomb, or planted it in advance. And back then the KKK existed, so the subject 
matter kind of reflects the situation during that time period. I’m not really good 
with history, but it was about 50 years ago. So I think there would have been a 
considerable amount (of racism), even though it doesn’t really happen much these 
days. 
 

K: Why do you think the family left Alabama earlier than they planned to? 
J: 제가 기억하기로는, 그 사건 일어난 당일 밤인가 바로 떠났단 말이에요. 
그리고 막내 여동생은 결국 어떤 일이 일어났는지 몰라요. 말을 안 
해줬으니까. 그리고 케니한테도 동생한테 얘기하지 말라고 얘기했고. 그래서 
부모님 입장에서는 되게 안 좋은 거잖아요. 인종적인 문제로, 어쨌거나 
분쟁이잖아요. 싸움. 그니까 아직 어린 애한테 그런 현실을 알려주고 싶지 
않고, 또 실제적으로 피해도 안 입게 하고 싶고. 바이런도 같이 왔죠 막판에? 
그래서 현실적인 이유는 다치기 싫어서. 애들 다치면 안 되니까. 그리고 두 
번째로는 막내한테는 아직 정신적으로 감당하기 어려운 그런 거니까 최대한 
빨리 왔던 것 같아요. 
 
J: From what I remember, the felt the night that that incident happened, and they 
didn’t tell the younger sister what happened so she didn’t even know what had 
happened. They even told Kenny not to talk to his sister about it. So this race 
issue, this conflict, this fight was a really bad thing in his parent’s view. So they 
don’t want to talk about this kind of sad reality to their young children, and they 
want to avoid it in real life. And at the end, Byron went back with them, didn’t 
he? So the realistic reason is that they didn’t want him to get injured, since it 
would be really bad if any of their children were injured. And secondly, the 
daughter is too young to be able to mentally cope with that kind of thing, so I 
think that’s why they left as soon as they could. 



- 187 - 

 

K: Why do you think the family took Byron back to Flint and didn’t leave 
him with Grandma Sands? 
J: 처음에 간 거는 바이런 정신 개조 시키려고 간 건데, 그거보다 더 중요한 
거는 일단 몸이 안전한 거잖아요. 할머니는 왜 안 데리고 왔는지 모르겠지만. 
근데 그 작가가 의도한 거는 그거인 것 같아요. 아까 질문에도 있었다시피 양 
갈래 길에서 가지 말아야 할 길도 바이런이 안 가고 그랬잖아요. 그니까 
Birmingham 간 거랑 그런 큰일 겪은 거 자체로 바이런이 약간은 
성숙해졌으니까 충분히 돌아올 수 있다 그걸 의도한 것 같아요. 그니까 
실질적으로는 정신 개조 하는 것보다 안 다치는 게 중요하니까 데려온 거고, 
작가 의도는 인종 간 분쟁이 벌어져서 그거 한번 겪은 것만으로도 바이런한테 
큰 교훈이 됐다 그걸 얘기하고 싶었던 것 같아요. 
 
J: At first they went there for Byron to fix his attitude, but what was more 
important than that was to make sure he was safe. I’m not really sure why they 
didn’t bring the grandmother with them. But I think that was the opinion of the 
author. Just as you asked before, in the two-way path Byron chose to take the path 
that didn’t go there (to the waterhole). So I think that maybe in their opinion after 
experiencing that big incident in Birmingham Byron kind of matured enough for 
him to go home with them. So actually, Byron being safe was more important 
than adjusting his attitude, and they felt they could take him home. And as for the 
author’s intention, after the racial dispute happened and Byron was able to 
experience it just once, I think he wanted to show that he had learned his lesson. 
 

K: Why do you think Kenny was so upset and ended up crying with Byron in 
the bathroom? 
J: 저도 그게 궁금했는데. 저도 그 부분은 잘 이해가 안 됐어요. 
 
J: I also wondered about that. I didn’t really understand that part. 
 

K: How did you feel about the ending of the book? What kinds of emotions 
did you feel? 
J:그냥 잘 이렇게 어우러져서 훈훈하게 잘 마무리된 것 같아요.  
K: What kind of emotions did you feel? 
J:마무리가 약간 따뜻하고 일상적으로 변하면서 끝났잖아요. 애들이 이 사건에 
대해서 크게 상처 안 받아서 다행이다 싶으면서도, 뭔가 끝 마무리가 좀 
난해하긴 했어요. 그니까 폭탄 테러가 그냥 넘어갈 만큼 작은 일은 
아니잖아요. 근데 모르겠어요. 그냥 다행이다 이런 느낌이었던 것 같아요. 
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근데 소설은 메시지를 던져줘야 하잖아요. 그 메시지가 뭔지는 잘 모르겠어요. 
평화 지향하는 건지. 아무튼 다행이다 하는 느낌 들었던 것 같아요.  
 
J: It seemed like everything ended very pleasantly.  
K: What kind of emotions did you feel? 
J: The ending felt kind of warm and it ended with them going back to their daily 
life. It was a relief that the kids were not really affected by the incident, but it was 
a little hard to understand the ending. It’s not that easy to just forget about a terror 
attack like a bombing. So I don’t know…I just felt a little relieved. But the novel 
needs to give some kind of message to the reader, but I wasn’t really sure what 
that message was. Whether it was pursuing peace, or…I just felt relieved. 
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국문초록 

본 연구는 트윈 텍스트 방법을 이용한 다독이 한국 EFL 대학생에게 

미치는 영향을 알아보고자 하였다. EFL 학생들이 다독을 함으로써 얻는 

다양한 이점을 확인한 연구들이 많이 있음에도 불구하고, EFL 상황에서 

다독을 실행하는 것은 여전히 어려운 일이다. 본 연구에서는 트윈 텍스트 

방법을 이용한 다독이 이 문제에 대한 잠재적인 해결책으로서 탐구된다. 

트윈 텍스트란 두 권의 책인데, 독해를 용이하게 하기 위해 연속적으로 

읽혀지는, 동일한 혹은 관련된 주제에 관한 소설과 비소설을 의미한다. 본 

연구에서는 트윈 텍스트 방법과 전통적인 방법을 비교하기 위해, 세 명의 

참여자는 트윈 텍스트 방법을 이용한 다독을 했고, 다른 세 명의 참여자는 

이야기식 원서만 다독을 했다. 이 연구는 트윈 텍스트 방법을 이용하여 

설명문의 내용에 대한 지식 보유 정도, 다독에 참여하고자 하는 동기 부여 

정도, 이야기식 원서에 나타난 문화적 테마에 대한 이해도를 조사했다. 

트윈 텍스트 방법을 이용한 참여자들은 설명문의 내용에 대한 지식을 

보유한 것으로 나타났고, 전통적인 방법을 이용하여 다독을 한 경우에 

비교할 때, 다독에 대한 더 많은 동기, 이야기식 원서의 문화적 테마에 

대한 더 높은 이해도를 보여주었다. 이 연구는 한국의 EFL 학습자들에게 

다독을 실행함에 있어서 트윈 텍스트 방법을 외국어 교육 과정의 

일부분으로서 사용할 것을 제안한다. 
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주요어: 다독, 트윈 텍스트, 문화적 테마, 동기, 내용 지식 보유, 독자 반응 

이론 

학번: 2015-23313 


	Chapter 1. INTRODUCTION
	1.1 Purpose of the Study 
	1.2 Research Questions
	1.3 Organization of the Thesis

	Chapter 2. LITERATURE REVIEW
	2.1 Extensive Reading and its Benefits to the Current EFL Context in Korea
	2.2 Twin Texts in L1 Content-Based Classrooms
	2.3 Effects of Twin Texts on Reading Comprehension in Korean EFL Contexts
	2.4 Use of Reader-Response Theory in Communicative Language Teaching
	2.5 Summary

	Chapter 3. METHODOLOGY
	3.1 Research Approach
	3.2 Research Design
	3.2.1 Pilot Case Study
	3.2.3 Participants
	3.2.4 Data Collection
	3.2.5 Data Analysis


	Chapter 4. RESULTS AND DISCUSSION
	4.1 Twin Text Multiple-Case Study
	4.1.1 Content Knowledge Retention
	4.1.2 Motivation to Continue Participating in Extensive Reading
	4.1.3 Making Connections Between Reader's Interpretation and Self
	4.1.4 Making Connections Between Reader's Interpretation and Text
	4.1.5 Making Connections Between Reader's Interpretation of the Text and the World

	4.2 Rival Explanation Multiple-Case Study
	4.2.1 Lack of Motivation to Participate in the Study
	4.2.2 Making Connections Between the Reader's Interpretation and Self
	4.2.3 Making Connections Between the Reader's Interpretation of the Text and the World

	4.3 Discussion
	4.3.1 Comprehension of Culturally Embedded Themes
	4.3.2 Motivation in Participating in Extensive Reading
	4.3.3 Content Knowledge Retention of Expository Material


	Chapter 5. CONCLUSIONS AND PEDAGOGICAL IMPLICATIONS
	5.1 Major Findings of the Thesis
	5.2 Pedagogical Implications
	5.3 Limitations and Suggestions

	REFERENCES
	ABSTRACT IN KOREAN


<startpage>15
Chapter 1. INTRODUCTION 1
 1.1 Purpose of the Study  1
 1.2 Research Questions 9
 1.3 Organization of the Thesis 10
Chapter 2. LITERATURE REVIEW 11
 2.1 Extensive Reading and its Benefits to the Current EFL Context in Korea 11
 2.2 Twin Texts in L1 Content-Based Classrooms 16
 2.3 Effects of Twin Texts on Reading Comprehension in Korean EFL Contexts 24
 2.4 Use of Reader-Response Theory in Communicative Language Teaching 27
 2.5 Summary 29
Chapter 3. METHODOLOGY 31
 3.1 Research Approach 31
 3.2 Research Design 33
  3.2.1 Pilot Case Study 33
  3.2.3 Participants 68
  3.2.4 Data Collection 74
  3.2.5 Data Analysis 76
Chapter 4. RESULTS AND DISCUSSION 78
 4.1 Twin Text Multiple-Case Study 78
  4.1.1 Content Knowledge Retention 78
  4.1.2 Motivation to Continue Participating in Extensive Reading 80
  4.1.3 Making Connections Between Reader's Interpretation and Self 83
  4.1.4 Making Connections Between Reader's Interpretation and Text 85
  4.1.5 Making Connections Between Reader's Interpretation of the Text and the World 89
 4.2 Rival Explanation Multiple-Case Study 96
  4.2.1 Lack of Motivation to Participate in the Study 96
  4.2.2 Making Connections Between the Reader's Interpretation and Self 99
  4.2.3 Making Connections Between the Reader's Interpretation of the Text and the World 104
 4.3 Discussion 107
  4.3.1 Comprehension of Culturally Embedded Themes 107
  4.3.2 Motivation in Participating in Extensive Reading 109
  4.3.3 Content Knowledge Retention of Expository Material 110
Chapter 5. CONCLUSIONS AND PEDAGOGICAL IMPLICATIONS 112
 5.1 Major Findings of the Thesis 112
 5.2 Pedagogical Implications 114
 5.3 Limitations and Suggestions 115
REFERENCES 117
ABSTRACT IN KOREAN 189
</body>

