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Abstract 
A Study on the Assistance Programs for 

Multicultural Students 
 

Hye Sun Hwang 

International Area Studies 

Graduate School of International Studies 

Seoul National University 
 

Today’s Korea is moving towards the multicultural society like the countries such 
as U.S.A due to the globalization. Especially, the role of Korea-born multicultural 
students who are born from Korean father and foreign mother is increasing. According 
to Statistics Korea, it has been analyzed that there has been an increase number of 
multicultural children born recording 18,440 in 2017 compared to 13,443 in 2008 when 
they first started the statistics focusing on the birth of multicultural children. Also, 
when this is compared in ratio with overall children born in Korea, it is estimated to be 
5.2% in 2017 which has been increased twice as much from 2.9% in 2007. This 
demonstrates the state of increased proportion of multicultural students when overall 

students are decreasing due to low birth rate issue. 

Therefore, it is crucial to support them accordingly in order to prepare them with 
their career, and hopefully to grow into one proud individual who can fully play their 
role in the society. However, despite the support, the percentage of them going to upper 
level schools are lower than non-multicultural Korean students which in this research 
assumes because of the gap existing between the assistance programs and its 
implementation in reality. Among them, the multicultural students in rural areas are the 
focus of the research comprised of family from international marriage, not the ones 
who reside in the city which is mixed with labor immigrants as well. This research 
concentrated on the programs offered mainly at the public institutions such as public 
school and Multicultural Family Supporting Center which was established by the 



ii 

 

Ministry of Gender Equality and Family in order to find out the gap by analyzing the 
assistance programs and the voices on the spot. 

The purpose of this research is to survey the awareness and demands of the public 
school teacher, Multicultural Family Support Center’s team leader and multicultural 
family mothers about the policies to support the multicultural students focusing on 
Okcheon, Chungcheongbuk-do. In order to achieve this purpose, literature survey, in-
depth and focus group interviews are performed. Literature survey is done by 
analyzing the government ministries’ comprehensive welfare policies regarding 
multicultural students arranged in Bokjiro published by the Ministry of Health and 
Welfare, Chungbuk-net, booklets from Ministry of Gender Equality and Family, and 
Okcheon-gun Multicultural Family Support Center’s website. The interviews are 
conducted with one public middle school teacher, one Multicultural Family Support 
Center’s team leader, and seven multicultural family mothers in Okcheon.  

The findings of the study are as follows: First, in the regions like Okcheon, which 
is the countryside where more proportion of Korea-born multicultural students reside 
in, it is difficult to run specific programs targeted to them along with program directors 
having too much work. Second, the word ‘multicultural’ leads to low participation of 
the programs and preference towards unified programs with other Korean students. 
Third, the multicultural family mothers had different reaction towards the necessity of 
bilingual programs divided into connection of the foreign mother’s country and 
language usefulness. Fourth, the multicultural family mothers’ Korean skills can affect 
in forming their network which connects to their child’s participation for the assistance 
programs and their career plan. This result implies that the central government needs to 
develop customized assistance policies for the multicultural students who have large 
residence proportion residing in the rural areas of the country.  

 

Keywords: Multicultural students, Assistance programs, Education, Career 
development 

Student number: 2017-21894 
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Chapter 1. Introduction 

1.1. Research Background and Significance 
Today’s Korea is heading towards in becoming multicultural society with the 

impact of globalization like the countries such as the United States, the representative 

multicultural country established with immigrants of various ethnicities and cultural 

backgrounds. The most representative factor that is leading Korea to multicultural 

society occurs because of the increase of one certain group: the emergence of 

multicultural families. The multicultural families in Korea are often defined as a 

combination of Korean men and foreign women because since the 1990s, there has 

been an increase of immigrant women coming into Korea. The primary reason of why 

they entered the country was to solve the problem. To be more specific, they were the 

solution for single Korean men residing in rural areas who had no chance of getting 

married to Korean women. Because of the young population going to the cities for 

better jobs, most of the country sides dealt with a problem of single men who cannot 

get married because of the shortage of women in the region. Therefore, in the name of 

“Single Men International Marriage Support Scheme1 (Seo 2011),” this project started 

in the late 1980s with a purpose to marry Korean men off with the brides outside Korea 

not only from geographically close countries such as China and Japan, but also 

                                           
1 The problem of bachelors not being able to get married in the rural area has not been the 
recent issue, but was continued from long time ago. Therefore, international marriages were 
conducted through international marriage agencies since 1990s as a solution. (Seo 2011) 
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spreading to South East Asia which later played a huge role in forming today’s 

multicultural families. The concept of multicultural family is expanded to their children 

as well.  

Since coming into Korea, the marriage immigrant women produced offspring who 

were mostly anticipated by her husband’s side of the family. The children born from 

Korean men and marriage immigrant women are called multicultural family children or 

multicultural students by the public. Of the two, the term multicultural students will be 

used hereafter. The Ministry of Education defined the multicultural students into three 

sections which are: 1) The children who are born in Korea from one Korean parent and 

foreign parent, 2) The children who are born in foreign country, but came to Korea 

when they were little, and 3) The children who are born from both foreign parents 

(Yang 2018). Among them, the first definition of multicultural students is going to be 

the focus of this research. The reason for this is because they comprise majority of the 

multicultural students. To be more specific, it is estimated that the ratio of multicultural 

students who are born in Korea comprise 80 percent of total 99,186 students with the 

number of 79,134 according to the Ministry of Education as of 2016 (Jo 2017). 
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Figure 1. The figure based on the 3rd Multicultural Family Policy Elementary Plan 
(Proposal) Booklet2 

It is estimated in the policy planning booklet by the Ministry of Gender Equality 

and Family (2018b) in the figure 1 above, which states that the number of multicultural 

students in school age who are in between the age of 7 to 18, are increasing while the 

proportion of the infants aged under 6 are decreasing. This is because the children born 

from foreign mothers who entered the country during the period of high percentage of 

international marriages have grown. They are the group who are constantly growing 

and currently comprising 2.17 percent among entire students and 48 percent among the 

multicultural students (Ministry of Gender Equality and Family 2019b). This is the 

reason why this research focuses on multicultural students who are in their school age. 

                                           
2 Figure recreated based on the information from the Ministry of Gender Equality and Family 2018b, 7 
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Since there is going to be an increase of them going to upper level schools such as 

middle and high school, with higher percentage of students aged from 7~12 currently 

(Ministry of Gender Equality and Family 2018b). Which also leads to the expectation 

that there is going to be a rapid increase of multicultural students who are going to 

upper level education institutes such as middle and high school in the next five years. 

Because of the international marriages actively done in the past particularly at the 

period of 2005 to 2008 the multicultural students who are in their school age requires 

attention. However, despite their growing number, the number of multicultural students 

going to upper level school is fewer compared to non-multicultural Korean students. To 

be more specific, the difference is larger in upper level schools as middle school 5.1 

percent, high school 4.5 percent, and college 18.0 percent. Moreover, the expected 

education level is also lower compared to average teenagers who answered high school 

or lower with 11.2 percent (Ministry of Gender Equality and Family 2019a).  

Therefore, it is crucial to analyze the reality factors from the responses towards 

the policies that were made to assist multicultural students with the purpose of having 

them to develop as talent. In order to support them accordingly, the government had 

come up with policies that are implemented in schools and Multicultural Family 

Support Centers where multicultural students get the priority of participating in the 

program. As stated earlier, the outcome of increased international marriages in the rural 

areas led to birth of the children from one Korean parent and one foreign parent whom 

we call by the name ‘multicultural.’ According to one research (Cho and Ryu 2013), it 
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was found that there is higher fertility rate of giving birth to children in multicultural 

families of rural areas rather than in the city. Therefore, among multicultural students 

in school age, the attention is needed to rural area multicultural students considering 

the fact that more proportion of them are residing on the country side as a result of the 

international marriages mentioned earlier. Also, because of the regional limitation they 

have such as lack of accessibility, it is crucial to find out about the limitations and 

difficulties that the programs have in order to improve the current policies that are 

provided by the central government who is not aware of the real condition.  

1.2. Research questions and argument 
The purpose of this study is to focus on the rising number of multicultural students 

in Korea, especially on the assistance programs concentrating on their education and 

career development to find out how the programs are implemented in practice and its 

obstacle factors through the interviews with public school teacher, Multicultural 

Family Support Center’s team leader and multicultural family mothers in rural area to 

answer the following question: What are the reality factors of the gap between the 

assistance programs and its real implementation? Why are there difficulties of public 

school teacher and Multicultural Family Support Center’s team leader when 

implementing the program? How do families respond to programs intended to help 

multicultural students?  

To answer the questions above, it is crucial to examine the assistance programs at 

the public school and the local Multicultural Family Support Center since school is a 
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mandatory educational institution, and center is where they offer specialized programs 

just for the multicultural students. Although there are assistance programs for 

multicultural students, more percentage of multicultural students give up going to the 

upper level education institutes than non-multicultural Korean students. Therefore, it is 

needed to examine the reasons behind this matter. What could be the obstacles that are 

blocking them in going to upper level institutions, despite the assistance they are 

supported with? I assume because there are difficulties where the programs are in 

progress, its’ ideal and real implementation on the spot are different, which leads to the 

need for revised assistance policies that can fully support and prepare multicultural 

students’ future and career plans. This paper argues that the gap exists between the 

purpose and the implementation of the assistance policies targeting multicultural 

students and aims to examine the reality factors that are restraining the programs in 

assisting them like its’ original purpose.  
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Chapter 2. Literature Review and Methodology 

The literature review is done in five parts: multiculturalism, multicultural students’ 

assistance, multicultural students’ career plans and development, Educational Welfare 

Priority Project, and the Multicultural Family Support Center. 

2.1. Literature Review 

Multiculturalism 

Before looking into detail about what previous studies have analyzed regarding 

multicultural students’ assistance, it is crucial to look at the literatures related to 

multiculturalism to examine the exact concept, its meaning and its usage in Korea. 

According to Britannica (2015), the dictionary definition of the term multiculturalism 

is “the view that cultures, races, and ethnicities, particularly those of minority groups, 

deserve special acknowledgement of their differences within a dominant 

political culture.” The concept of multiculturalism came into surface to the major 

public during 1960s and 70s after the Second World War, with the increase of 

immigrants to developed countries such as United States of America, Western Europe 

and Australia as a countermeasure for assimilation policies (Crowder 2013, 2). The 

term multiculturalism has many definitions that were approached by various scholars 

with no distinct definition. Among all, especially two scholars, Charles Taylor and Will 

Kymlicka are often representatively stated in multiculturalism related literatures.  

Taylor explains multiculturalism with the term “politics of recognition (Taylor 

https://www.merriam-webster.com/dictionary/cultures
https://www.merriam-webster.com/dictionary/ethnicities
https://www.merriam-webster.com/dictionary/culture
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1994, 25-73)”, which emphasizes on the importance of equal recognition performed 

through social exchange with one another when forming one’s identity. If this 

recognition process is not done properly, he argues that it leads to forming oppression 

regarding the minorities who are projected as inferiors just because they are different 

from the majorities of the society (Ibid., 36). Similarly, when approaching 

multiculturalism Kymlicka focuses on “national and ethnic differences (Kymlicka 

2013, 18)” which refers to existence of integrated groups that possess their own 

territory, or homeland, individual language and history along with complete institutions. 

Therefore, Kymlicka’s definition of multiculturalism includes policies which recognize 

“non-dominant ethnocultural groups (Kymlicka 2007, 16)” such as old and new 

minorities like historically old natives or newly arrived immigrants. 

From the definitions regarding multiculturalism stated above, it is clear that 

recognizing and respecting minority groups are the common aspects of this concept. 

However, the usage and the definition of the term multiculturalism in Korea are 

slightly different from the definitions mentioned above, instead, it has created an on-

going debate of this certain word usage’s appropriateness in public. This is highly 

related with Korea’s distinct situation that is different from the western countries where 

the concept was initially and popularly used. In order to thoroughly examine the term 

multiculturalism in Korea, it is necessary to discuss about the previous term “Honhyeol” 

which was well acknowledged and long used by people in the country.  

As it was mentioned earlier, the most frequently used term in Korea before people 
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were acknowledged with the multicultural concept is Honhyeol. This term is literally 

translated as mixed blood that was long used specifically when indicating those born 

from Korean mothers and foreign fathers who served in the U.S. Military during the 

Korean War (Jeon 2008, 143). This term is highly related with the pure-blood idea in 

Korea, and contained negative implication against people from multiracial background 

treating them as the evidences of failed results who went against in following the 

traditional way of carrying out the ‘sacred pure’ Korean bloodline. To be more specific, 

they were the outsiders in forming Korean national identity which focused on “ethnic 

homogeneity and single ethnic nation (Ahn 2016, 21)” when unifying Korean people. 

With honhyeol widely used in the country, the term “Damunhwa”, multicultural in 

Korean language, appeared as a new word to focus on its positive aspects such as 

various cultures or union of different cultures (Yun and Hwang 2014, 40). Starting 

from the year 2006 the term damunhwa was first coined by the government in policies, 

as well as in then President Roh Moo-hyun’s speech emphasizing on Korea’s change to 

multicultural society (Ahn, 2016, 26) with the increase of certain groups from other 

Asian countries, especially South East Asia (Yun and Hwang 2014, 34-35). To be more 

specific, the labor migrants came to Korea to supplement the insufficient labor sectors 

in 3D (Dirty, Dangerous, Difficult) jobs which Korean people ignored to work for. Also, 

marriage immigrant women came to Korea to solve the matter of less reproduction 

which connects to creating primary image of today’s multiculturalism in Korea. In 

other words, they both were perceived as people who came to Korea in the first place 
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to work in difficult jobs or do things that most Korean people avoided to do so. 

Therefore, although the original meaning was about respecting various cultures, there 

born initial discourse of damunhwa in Korea which refers to group of people who are 

categorized as lower-class than so called full Koreans.  

However, various minority people are categorized into damunhwa such as 

international marriage families, immigrant families, North Korean defectors et cetera 

which refers to people who are not so much “ethnical Koreans who were born and 

lived in Korea for a decent amount of time” but not exactly limited to people only from 

South East Asian countries. However, in reality, it often represents Korean single 

consciousness of treating multiculturalism limited to implying those related to only 

South East Asian countries (Chang 2018, 95) or as the opposite concept of extreme 

Korean single nationalism (C. Kim 2013). This is also related to the fact there exists 

another word for multicultural families with people of Western background, ‘global.’ 

This represents that the country treats Asian and Western countries differently with 

Korea as a standard. Although it is just words, the Korean word damunhwa is used 

when referring to people related or from Asian countries, but the English word global 

is used as it is to people from Western background3. In other words, there exists 

                                           
3 This is apparently visible in the media. For example, the most representative television show is “다문화 

고부열전 or Damunhwa Gobu Yeoljeon (EBS); [Multicultural Mother-in-law and Daughter-in-law’s 
Fierce Fight].” The program focuses on the relationship between Korean mother-in-law and foreign 
daughter-in-law. Most of the relationships presented in the program start as they have misunderstandings, 
but shows it get better when the mother-in-law visits daughter-in-law’s home country and they finally 
understand each other. Under the name of damunhwa, although there is no specific word such as “South 
East Asia”, the main pictures on the website indicate that the daughter-in-law refers to the ones from 
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distinction in those two terms based on their native countries. In Korea’s damunhwa, 

there are no Western countries included such as American or European. 

This then leads the word of having belittling meaning making the ones who are 

categorized into damunhwa feeling uncomfortable about the term they are included in 

and defined by the society. Therefore, it is not surprising that the discrimination exists 

in the usage of damunhwa in real life which is different from its original purpose to 

lessen the discrimination that existed in the previous term honhyeol and to emphasize 

on accepting other cultures. Although the term changed, there is no difference in 

people’s mindset of excluding and categorizing them as others such as few teachers 

saying “those of you from damunhwa families stay after school” or their peers saying 

“you are damunhwa, right?” are representative empirical examples. From this, it is 

analyzed that the meaning of multiculturalism in Korea is perceived in a wrong way 

and it is not surprising to see that it triggers an on-going debate of leading people from 

damunhwa group to not appreciate the word but to treat as a word that differentiates 

them from others which also proves that the “recognition of politics” process was not 

fully done in Korea regarding multicultural people. To emphasize on its original 

definition mentioned above and considering that it is still true that they are the most 

representative example containing largest population within damunhwa group, this 

thesis uses the term multicultural when referring to students from international 

marriage families, who are the focus of this study. 
                                                                                                                
certain region which is visible from the drawings of Vietnamese traditional clothing Aodai and South East 
Asian historical sites. 
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Multicultural students’ assistance  

There has been an increase of multicultural students in Korea because of 

international marriages that were conducted in abundance back in 2000s. As a result, 

the number of multicultural students’ population exceeded 100,000 from 2017. To be 

more specific, according to the Ministry of Education, the number of multicultural 

students who are attending elementary, middle and high school changed recording a 

number of 67,806 in 2014 to 109,387 in 2017 which shows a drastic increase of 

multicultural students who are in school age (Yang et al. 2018, 4). As mentioned earlier, 

the term multicultural students in Korea is not only limited to students born from one 

Korean parent and foreign parent who are the main focus of this study. The studies 

done with immigrant-background students and students from foreign parents are 

included as well. The majority of the existing literatures related to multicultural 

students’ state all of them, or just focus on the first definition of the multicultural 

students. Also, the previous researches done regarding multicultural students’ 

assistance vary, but most of them concentrate on their educational assistance. The 

hypothesis is that they will have a hard time in academic learning compared to their 

peers because of their multicultural background. The study done by Cho et al. (2011) 

focus on the reality of the educational support for the multicultural students in 

relevance to their school level. They conducted analyzation of the educational 

assistance programs, examined the needs for the educational support, and researched 

about the current state of the educational assistance that is in process by using the 
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meta-analysis approach. However, this research lacks in providing the exact definition 

of the multicultural students that are the focus of the study. It is ironic to conduct a 

research not specifying the subject of the study when they are categorized into different 

sectors under the same name. Oh and Park (2018) also concentrated on educational 

support policies that are targeted to multicultural students who needs academic 

assistance in order to find out the current state. The case study method was used by 

interviewing schools and Multicultural Family Support Center. However, because the 

interviews were conducted just with the program organizers, it lacked the viewpoint of 

the service recipients or families who are related with them when this is crucial to 

properly find out what they feel about the programs. Yoo and Shin (2016) conducted a 

research regarding multicultural teenagers’ support policy by using the case analysis 

method. Because they focused on analyzing the data from the previous studies done 

both in quantitative and qualitative, it stated an overview of what the current situation 

is which lacks in assistance policies for multicultural teenagers than younger children. 

Also, the study included possible policy suggestions such as the cooperation system 

between multicultural students and its related institutions, diversity in programs to 

change the public’s perspective against them and so on. Since Yoo and Shin (2016) 

focused on the sources that were already done in the past, it was possible to 

acknowledge very general information and suggestions. This also means that the 

research lacked in going deeper into personal findings, which could possibly be linked 

to come up with other policy suggestions that contain recipients’ specific needs.  
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The previous literatures concentrating on the multicultural students’ assistance are 

mostly focused on the educational assistance, so it is hard to find a grasp of what they 

are supported with instead of education and the need for new viewpoint against the 

existing assistance programs. Of course, education is important since they are at the 

stage to focus on studying; however, it is also necessary to drive the attention to the 

assistance programs in other sectors as well which can inspire them in preparing for 

their future plans beyond studying.  

Multicultural students’ career plans and development 

Concentrating on multicultural students’ career plan is considered as a new focus 

on multicultural students’ sector. As many multicultural students are growing in the 

society, who are at the stage of becoming adults in the future had led studies to move 

on to career plans. One of the representative examples is the research done by Jang and 

Kim (2014) which focused on multicultural students’ career and their education 

support. In the study, they used raw data collected from [A Study on the National Survey 

of Multicultural Families 2012] and surveys done with 66,536 multicultural students 

aged from 9 to 24. The purpose of the study was to figure out what kind of educational 

and career support is needed to multicultural youths and to contribute to future 

development of their career support programs. Also, the study conducted by the 

National Youth Policy Institute (Yang et al., 2018) is one of the researches done 

regarding multicultural youth’s career in 2018. This longitudinal study was practiced 
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by Yang and three others of the institute and focused on multicultural students’ career 

development by using both quantitative and qualitative methods such as survey and 

interviews with multicultural students, their parents, and experts like teachers. 

However, even if the study was done by the national institute on a national level with 

large interviewees, it lacked variety of interviewees. This is because they selected them 

in big city areas such as Seoul and Daegu, not including rural areas where also requires 

attention. In other words, it is necessary to focus on their voice as well considering the 

fact that they are exposed to lacking assistance compared to the city which can lead 

them to other findings. The similar longitudinal study focusing on multicultural 

students was done in National Youth Policy Institute in 2017 as well by Yang and 

Kang (2017), and in the report they stated that the topic focusing on multicultural 

students’ career plans are at the starting stage. They specifically mentioned that most of 

the studies done by other researchers, to be exact, nine out of twelve previous studies 

were conducted in quantitative method. The previous quantitative researches are useful 

when finding what the target’s general issues are. However, it is time to focus on 

individual opinions about what they think it is necessary to be done especially in the 

rural areas where there are lack of support compared to the cities because of their 

smaller number.  

Educational Welfare Priority Support Project  

One of the main programs that are offered at public school is Educational Welfare 

Priority Support Project. It is the only program that is offered at upper level public 
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school focusing on socially disadvantaged, which also includes multicultural students. 

Therefore, it is critical to look at the literatures that are related with this certain 

program. However, in case of literatures focusing on Educational Welfare Priority 

Support Project, there was no specific literature that was related to multicultural 

students which can be acknowledged from the title except the book titled “The Reality 

of Middle School Level Multicultural Students’ Education and Supporting 

Suggestions”, which linked multicultural students with the specific program. As it can 

be known from the title, Ryu et al. (2012) focused on multicultural students in 

secondary level and conducted interviews with multicultural students, school teachers, 

private institutions, and alternative school teachers examining the reality of how 

multicultural students are supported in their daily life. Moreover, based on the 

information they have collected from the interviews and literature review, they suggest 

possible policies and programs that the government can actually process in reality. For 

example, as one of the suggestions in the book, they recommend that multicultural 

education conducted in schools should be focusing on anti-prejudiced, anti-

discriminated education, supporting bilingual learning programs offered through after-

school activities or at the community centers. 

Except for the literature mentioned above, most of the literatures within this 

certain topic focused on people who are generally financially in need. The related 

literature was searched with keywords “Educational Welfare Priority Support Project” 

and “status.” You and Kim (2018) focused on managers who are in charge or 
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organizing the program concentrating on the conflict between the teachers and social 

welfare employees suggesting a solution of how they can get along. To be more 

specific, they stated about the program managers’ hardship when preparing the 

program, especially on the process of collaborating with other local institutions. The 

grounded theory was used in this research focusing on teachers and community 

education specialists with results such as teachers do not consider being in charge of 

Educational Welfare Priority Support Project as their primary work in school.  

Also, the research done by Sohn et al. (2018) focused on the effectiveness of 

Educational Welfare Priority Support Project by interviewing students, parents, and 

program managers. As mentioned above, because this study focused on the 

effectiveness, the researchers mainly stated about the positive aspects of the program. 

To be more specific, they have categorized the effectiveness into four sectors such as 

project running plans, selecting beneficiaries, running the program, cooperating with 

other local institutions. However, because Sohn and three others focused on the 

effectiveness limited to Seoul, it lacks the viewpoint of the rural areas where socially 

unprivileged students also reside in. Also, they stated about how the school teachers 

can play a role of a control tower for the program by organizing the program and to 

extend the network with outer institutions. However, they explained the reasons just 

based on teachers’ thoughts about their roles without specific empirical examples 

which will make the reasons more plausible. Of course, because the researchers 

focused on the effectiveness of the program it makes sense that they have stated its 
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positive aspects; however, it lacks real life examples of the argument which leads the 

paper’s argument to not being so persuasive.  

Moreover, the researches related to this certain project focused on the group itself 

as a whole. In other words, they have not chosen a focus group among the beneficiaries 

of the program such as multicultural students, or lower-income families, multiple-

children families and so forth. Therefore, this research has its significance that it 

focuses on multicultural students’ sector that were rarely done before as the recipients 

of the Educational Welfare Priority Support Project, which basically is the only 

program that they can receive the benefit of as upper level students residing in rural 

areas.  

Multicultural Family Support Center 

Also, another program which is the focus of this research is the programs offered 

at the Multicultural Family Support Center which was initially established in order to 

assist multicultural family mothers and students not only in the city, but also country 

side as well to support them regardless of the difficulties in locational accessibility. 

Therefore, the literature search was done focusing on the multicultural family centers 

in the rural area. Similar to this research, Hyemee Kim (2013) concentrated on the 

service providers especially on their experiences on the service delivery in rural areas 

of Kyungsangbuk-do. The focus of the research by Kim was on the Multicultural 

Family Support Center especially on the systematic matters related to overall 
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difficulties such as that the programs have no specific borderline between the recipients. 

Similarly, Jin-wook Kim (2013) also conducted a research on the employees at the 

Multicultural Family Support Center including various positions such as the center’s 

leader, team leader, contract employees and visiting education teachers. This study 

used literature survey, and actual investigation which was based on the survey and 

interviews conducted at Chungcheongnam-do province. However, the majority of 

resources were analyzed in quantitative method, lacking interviewees’ personal story 

about their work. Also, Mi Geom Kim (2012) focused on people who are currently 

participating in the services provided by the Cheongyang-gun. However, because it 

was also conducted in quantitative model, it lacked in specific data that can be found 

out from the qualitative interview. Even though the study was done in the same rural 

area as Okcheon, the focus of this research and is categorized in same locational gun-

level, it contained just the numbers. The studies related to Multicultural Family 

Support Center mostly focused on finding out the current state of the center or were 

limited to just introducing the programs offered at the center. Park (2016)’s research 

focused on the function and examples from Multicultural Family Support Center with 

explanations of its overall programs and pictures. The study stated about the general 

information for each program, so it limited in gaining in-depth information such as the 

difficulties during the process of the programs’ implementation on the spot which can 

contribute to elevating the study not being limited to just information guidebook about 

Multicultural Family Support Center’s programs.  
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There are not many studies done concerning the multicultural center with the 

program managers like the study done by H. Kim (2013) mentioned earlier, however, it 

also requires to focus on specific recipients of the service as well in order to correctly 

figure out about the current status of the programs in the viewpoint of both. In other 

words, this study focuses on the personal reasons and situations of the center in order 

to find out the real implementation of the programs offered at the center focusing on 

the multicultural students’.  

To sum up, the literature review for this research was done in five sectors: 

multiculturalism, multicultural students’ assistance, multicultural students’ career plans 

and development, Educational Welfare Support Project, and the Multicultural Family 

Support Center. In the process of the literature review, it was found that there exists a 

gap of not having enough data in the multicultural students’ assistance in regards of 

their career plans or development, instead, the majority of the focus was on their 

educational assistance. Also, the studies related to the career plans of the multicultural 

students were mostly conducted in quantitative method, lacking the focus on 

individual’s specific needs and their reasons. The literatures related with Educational 

Welfare Priority Support Project focused on the group of recipients of the service 

categorized as socially disadvantaged, with only one book which partially mentioned 

that it is the program that multicultural students are assisted with in reality lacking the 

focus on the need that it should be examined as one of the main programs they are 

supported with. Moreover, the literatures related with Multicultural Family Support 
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Center were also lacking on concentrating how the programs targeted to multicultural 

students work through the program organizer’s eyes. Therefore, in order to fill in the 

gap, this study focuses on the assistance programs such as Educational Welfare Priority 

Support Project and at the Multicultural Family Support Center regarding multicultural 

students’ development, especially on how they prepare for their future career plans by 

conducting qualitative interviews focusing on program organizers and multicultural 

family mothers. 

2.2. Methodology 
This research is based on qualitative method which defines the research method 

that is conducted with researcher’s understanding of the subjects through one’s 

subjective viewpoint by participating in their everyday life or observing them. There 

are over twenty diverse qualitative methods, but considering the fact that this research 

is about finding out the implementation of the assistance programs for multicultural 

students, snowballing sampling, fieldwork, in-depth interviews, and focus group 

interviews are selected.  

When choosing the interview group, the snowballing sampling was selected as “a 

technique for finding research subjects. One subject gives the researcher the name of 

another subject, [then] who in turn provides the name of a third, and so on” (Atkinson 

and Flint 2001; Vogt 1999). This snowballing sampling is used in this research to 

examine the group who are considered as the minorities of the country, the 
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multicultural families. Moreover, due to the fact that I did not have any acquaintances 

related to multicultural families, using the snowballing sampling was the best option 

that can be applied when searching for the interviewees to participate in the research. 

Also, I tried to be involved in with the multicultural students themselves; however, 

considering the vulnerability of their age, it was not possible to approach them directly 

since it required the school’s permission which is a very complicated process. Instead, 

the snowballing sampling was used by contacting the local Multicultural Family 

Support Center of the region and was introduced to the multicultural family mothers 

who are working at the center as interpreters and translators. Starting with them, the 

interviewee group expanded to other multicultural family mothers introduced by one of 

the mothers working at the Multicultural Family Support Center leading to the center’s 

team leader and the public school teacher who are in charge of the program. Moreover, 

because this research is focusing on one region’s program implementation, conducting 

the fieldwork was necessary which is to actually go to the place and conduct interviews 

with related people. Also, since “field researcher studies the ordinary activities of the 

people in a particular setting by interacting face-to-face with environment of study with 

the aim of understanding what they mean to people who undergo them in that 

particular environment (Mligo and Maseno 2013, 43).” 

The two types of interviews are selected; first, the in-depth interviews are used at 

the interviews with the program organizers to have them tell about their perspectives, 

experiences in their life with face-to-face encountering (Taylor, Bogdan, DeVault 2015, 
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102). Also, since the public school teacher and team leader of the Multicultural Family 

Support Center is in charge of the assistance programs at their own workplace, they are 

categorized as experts. This is related to one of the characteristics of in-depth interview 

that “the person being interviewed is considered the expert and the interviewer is 

considered the student (Milena, Dainora, and Alin 2008).” Moreover, this thesis 

focuses on non-visible information such as the reasons of why the students are not 

participating in the program or specific difficulties of teacher and team leader when 

they are implementing the program in the region. Except the visible information which 

is can be gained through literature survey to analyze the current status of the assistance 

programs offered at the public school and Multicultural Family Support Center, other 

non-visible information about the programs are supplemented through the in-depth 

interviews with the public school’s teacher, and the center’s team leader.  

Moreover, regarding the interview with multicultural family mothers, the focus 

group interview is used since they are categorized into the small group of interest 

(Milena, Dainora, and Alin 2008) in Korea, and it is needed to have a “group 

discussion in order to identify perceptions, thoughts and impressions of a selected 

group of people regarding a specific topic of investigations” (Kairuz and O’Brien 2007; 

Gubrium and Holstein 2002). Additionally, since they have their own network of 

spreading the information, except few responses, most of the reactions from them were 

similar. Also, they seemed more comfortable talking about their experiences together 

when raising a child as they share similar experiences as foreign mothers living in a 
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country which is not their own. Therefore, it was better to meet them in group as much 

as possible when there was a chance given.  

Besides the main qualitative interview methods mentioned above, the literature 

survey is conducted focusing on the current status of the multicultural students’ 

assistance policies in Chungcheong area (Okcheon-gun) and in national scale. To be 

more specific, the literature survey is done to support visible information by analyzing 

the written resources from the website of the Okcheon-gun Multicultural Family 

Support Center, booklets from Ministry of Gender Equality and Family, Chungbuk-

bokji-net [Chungcheongbuk-do welfare net] and Bokjiro [National welfare net], which 

stated and organized the assistance programs that are conducted in regional and 

national level. Also, the survey is done to supplement the reactions from the 

multicultural students to find out what kind of programs they have participated in, and 

what they think of them. However, there was almost no response obtained through the 

survey. Thus, four main research methods are used in this study: snowballing sampling, 

fieldwork, in-depth interviews, and focus group interviews.  
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Chapter 3. Analysis of the Assistance Programs for 
Multicultural Students 

 

There are various assistance programs in order to support the multicultural 

students in correspondence of their growing number. Among them, the two specific 

programs are the focus of this research which is: Educational Support Priority Project 

and the programs at the Multicultural Family Support Center. The reason why the 

programs in two institutions are particularly chosen is because they are both offered in 

public sector which means that it is related to the policies that the government is 

pursuing concerning the multicultural students. Moreover, the first program is offered 

in public school and is the program for the students who are generally in need which 

also includes multicultural students as the program’s beneficiaries. The second 

program is offered through the Multicultural Family Support Center which specializes 

in providing the programs just for the multicultural families and multicultural students 

who are in their kindergarten and elementary school level. Therefore, by analyzing the 

two programs, it will be interesting to see the diverse aspects of the assistance 

programs that are offered in school and at the center, as well as examining the 

differences between the assistance programs which one is offered with other students 

and the other specifically just for multicultural students.  

There are total 127 policies by the central government ministries targeting 

multicultural family and children and are mostly offered by the Ministry of Gender 

Equality and Family. In the Multicultural Family Support Policies 2019 (Ministry of 
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Gender Equality and Family 2019b), it is stated that the Ministry of Gender Equality 

and Family offers majority of the policies related to them among all of government 

ministries with 61 policies and followed by the Ministry of Education with 17 policies. 

Moreover, Chungcheongbuk-do the province of Okcheon, has 85 policies in total 

targeting multicultural group. Among them, 15 policies are for multicultural children 

(Ministry of Gender Equality and Family 2019c). To be more specific, Multicultural 

Children Leadership Education, Multicultural Children Culture Activities Education 

Support, Multicultural Family Support Language Development Assistance, 

Multicultural Family Children Bilingual Teacher Support, Multicultural Family 

Visiting Teacher, Multicultural family children career education and so forth are 

included. Among them, only three programs; Multicultural Family Support Language 

Development Assistance, Multicultural family children bilingual teacher support, and 

Multicultural Family Visiting Teacher Programs are offered in Okcheon as a regular 

program (Ministry of Gender Equality and Family 2019c). Moreover, they are offered 

at the Multicultural Family Support Center, which means that it is limited to the ones 

who are aware of the programs and regularly visits the center.  

Therefore, although there are policies made by the central government, not all are 

applied to smaller regions such as Okcheon. Moreover, the policies from the Ministry 

of Education are analyzed that no direct support is only given to multicultural students 

within public school level. Instead, it offers programs educating school teachers to 

learn about counseling, developing bilingual programs, mentoring, or internet-
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mentoring (Ministry of Gender Equality and Family 2019b). On the other hand, as 

stated above, the specific multicultural students’ assistance programs are mostly 

implemented through the Multicultural Family Support Center focusing on elementary 

students, with no specific program in school. Therefore, it is crucial to find the 

programs that are offered to students in secondary level through school not limited to 

those which are only made for them, but which they have priority to other students. 

With that note, the Educational Priority Support Project was the one which was 

provided to multicultural students in welfare and public school’s level.  
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The representative multicultural students’ assistance policies from the ministries of 
central government arranged by the Ministry of Health and Welfare (2019) are as 
follows: 

Multicultural 
Students’ Assistance 
Policy 

Target Contents 

Visit Training Service 
for Multicultural 
Families  

Children aged 3~12 from 
multicultural families and 
immigration family 

The purpose of this 
program lies in visiting 
multicultural families who 
are not capable of 
participating in group 
education sessions and 
provide them with Korean 
language, parent and child 
life education and to assist 
them with settling down 
and childcare. 

Multicultural Family 
Childcare Fee 
Assistance 
 

Children aged 0~5 before 
entering elementary school 
[The financial status of the 
family does not matter] 

The purpose of this 
program is to assist 
childcare fee to the 
multicultural families who 
have children going to 
kindergarten in order to 
lessen the burden of 
pressure and to assist 
parents with economic 
activities. 

Teenagers’ After 
School Academy 
 

Teenagers (4th grade~9th 
grade) who are from 
vulnerable social class 
those require care during 
the break 

The purpose of the program 
is to support socially 
disadvantaged teenagers 
with extra-curricular 
activities, education 
support, free meal plans, 
counseling, etc. so they can 
grow into healthy human 
and become self-reliant.   
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Multicultural Family 
Child Language 
Development Support 
Service 
 

Multicultural children aged 
12 or under who need 
language evaluation and 
language education 

The purpose of this 
program is to provide 
appropriate language 
education to children who 
need help with 
communication and to 
evaluate the status of their 
language development  

Migrant Teenagers 
Supporting Program 
 

Teenagers from 
multicultural families and 
mid-way entry teenagers 
[the program is free] 

The program aims to 
enhance awareness of 
multicultural society and 
sensitivity  
(not a case in Okcheon) 

Mentoring for 
Multicultural and 
North Korean 
Defector Students 
 

Multicultural students and 
North Korean defector 
students from elementary 
to high school 
[Mentor: college, Mentee: 
Education office in-local] 

Guiding basic education, 
career and life for the 
students 

Educational Welfare 
Priority Support 
Project 
 

Children from  
1) secondary poor families, 
2) single-parent families,  
3) multicultural families,  
4) special needs student 
and others chosen by 
superintendent of education 

Supporting students with 
education related to 
curriculum, culture 
experience, psychological 
emotion, childcare welfare, 
etc.  
The school which has 40 
Priority applicant students.  

Table 1. The representative assistance programs that are offered by the ministries of 
central government4 

 

The data above are obtained through the website of Bokjiro, and Chungbuk-bokji-

net. Besides the two sources, the policy booklets published by the Ministry of Gender 

Equality and Family which were mentioned above are used since it stated about the 

                                           
4 This table is recreated based on the information stated in Bokjiro and Chungbuk-welfare-net which both 
websites are offered by the government.  
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policies related with multicultural families and children from all government 

departments (Ministry of Gender Equality and Family 2019b). Moreover, since the 

focus of this research is in multicultural students’ assistance programs, which is 

categorized into the welfare sector both in national and regional level, it was plausible 

to look at the government websites such as the Ministry of Health and Welfare, 

Chungcheongbuk-do Comprehensive Social Welfare Center and the Ministry of Gender 

Equality and Family which have organized the welfare policies in one spot that the 

multicultural students are eligible for. Therefore, when searching for the assistance 

programs for the multicultural students, the three research databases mentioned above 

are mainly used to collect and analyze the sources.  

It was mentioned earlier that the websites of the government and local office are 

used; however, Bokjiro and Chungbuk-bokji-net specifically consisted of the same 

context in general welfare sector without difference. According to Bokjiro and 

Chungbuk-bokji-net (Ministry of Health and Welfare 2019), many assistance programs 

related to multicultural families are divided into four sectors which are: living, health, 

employment and education 5 . Since this research primarily concentrates on 

multicultural students, among its 38 programs, seven programs are related to them 

supporting their development. Six programs out of seven programs focused on 

supporting multicultural children who are younger or in their kindergarten and 
                                           
5 In the website, the Ministry of Health and Welfare made categorization of the welfare 
programs when people need to find the services they are eligible for. For multicultural families 
and students, there are 38 programs in total. 
https://bit.ly/37lL32T. (Accessed: 2019.10.20) 

https://bit.ly/37lL32T
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elementary level. Moreover, only two programs from seven programs are offered just 

for students who are in their middle school and high school level. In other words, most 

of the assistance programs offered to multicultural students are focused on the younger 

kids rather than middle and high school students who are in the crucial stage of 

preparing for their future plans. Also, based on the analyzation of the policies above, 

the institutions that offer the program are divided into two which are: public school and 

the Multicultural Family Support Centers. The difference of the two sectors is that the 

public-school aids both elementary and middle school level multicultural students 

when the Multicultural Family Support Center is only limited to elementary level 

students. This also means that starting from middle school multicultural students only 

have to depend on services provided at their school whereas elementary school 

multicultural students are exposed to assistance provided both in school and at the 

center.  

3.1. The Programs in Public Schools 
There are representatively two assistance programs that multicultural students are 

eligible for within public school which are the Educational Welfare Priority Support 

Project and Mentoring. Even though they are both offered in school sector, the 

difference lies in that for the Educational Welfare Priority Support Project, the school 

teachers are in charge of the program form program planning, and Mentoring program 

relies on college students who are paired with the students to assist them in educational 

mentoring. To be more specific, it is offered by the Korea Student Aid Foundation, and 
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they are in charge of the program offering scholarships to college students and 

mentoring services to multicultural students and North Korean defector students (Yang 

et al. 2018, 344). However, this study focuses on how they are supported within the 

school system assisting them in not only in educational way, but also in inspiring way. 

Therefore, it was crucial to concentrate on the comprehensive program that offers 

students with various experiences that can affect them positively in regarding their 

future and career plans. The reason why this research focuses on their career sector 

among the assistance programs is related with the growing number of multicultural 

students mentioned earlier. It is crucial to have right assistance programs that can 

stimulate and lead them to aim for careers that they desire. Therefore, with that 

standard in consideration, it is confirmed that the assistance programs for multicultural 

students offered in public schools in the region is under the name of “Educational 

Welfare Priority Support Project (Ministry of Health and Welfare 2019).”  

3.1.1. Educational Welfare Priority Support Project 

This program is offered through public school to the students in the welfare sector 

as an integrated program as mentioned above. It was first established as a program that 

can work as comprehensive assistance program that combines education, culture, and 

welfare in low income regions with the participation of seven government departments 

including the Ministry of Health and Welfare, the Ministry of Culture and Tourism and 

so on which is also related to lessen the educational inequality that initially started with 

the economic gap between the rich and poor from 2002 (Sohn et al. 2018; Shin 2003). 
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The goal of this program is to support students with new experiences to resolve the 

educational gap and to enhance the level of education/culture/welfare (Ministry of 

Health and Welfare 2019). Therefore, this program not only provides educational 

support for students but also other assistance as well such as in culture, career, etc. 

According to the Ministry of Education (Ibid., 2019) this program is offered at 

public schools which has more than 40 priority support students. In the priority support 

students, not only multicultural students are included, but also those who are 

categorized into socially disadvantaged class such as students from education payment 

beneficiaries, lower income family, single-parent family, special education recipients 

and the ones who were chosen by the superintendent of education. They are given a 

priority to participate in the program to regular students. In order to receive the support, 

the expected participants register at the school they attend, and the school provides 

services to them. Also, briefly four primary categories are mentioned as the main 

content for this certain project: education, cultural experience, psychology 

development, and welfare. The below is a table based on partial representative 

Educational Welfare Priority Support Project sub-programs that are currently 

implemented in one of selected local public middle school.  
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Category Education Culture Career 
Programs Book Dream Book, goes 

traveling  
(Oh Chang Hwan 
Literary House) 

I am also a baker 
(Happiness plus) 

Fun Fun English To the fun summer 
experiences go! 
go! 

My dream is to 
become kindergarten 
teacher and flight 
attendant 

Storytelling math Visiting small  
theaters and 
musical (Happiness 
plus) 

Living healthy life 
with cooking 

Educational 
Motivation 
Reinforcement 
(Happiness plus) 

  

Table 2. The empirical example of the Educational Welfare Priority Support Project’s 
sub-programs offered at local public middle school6 

 

The example sub-programs above are organized by the school. In other words, the 

programs are planned by the school teachers who were assigned to be in charge of the 

program. This is possible because the changes in policy that when implementing the 

programs, it can be done by autonomy of the region’s Office of Education and the 

schools superficially (Cho, 2014). Along with granting the local school with the 

autonomy, the government has changed the objects of the program from the zone to the 

school unit expanding from city to rural areas as well including elementary and middle 

schools in Korea (Cho 2014; Minhee Kim 2012). To be more specific, the Educational 

                                           
6 Table created with representative programs that are relevant to this study from local middle 
school. 
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Welfare Priority Support Project is practiced as a nationwide program at 17 provinces 

and cities with 700 times more large number of participating schools in 2018 compared 

to 2003 when it first started (Sohn et al. 2018, 392). Unlike the city where the school is 

funded with the separate budget from the local Office of Education that can implement 

the programs in order to specifically support multicultural students; the rural areas have 

no such budget related to them (Ryu et al., 2012). Therefore, it is no exaggeration to 

say that this program is the only program that the schools in rural areas can assist 

multicultural students in reality. 

In order to examine how the assistance policies are implemented in the public 

school, focusing on Educational Welfare Support Project, the interview with a public 

middle school teacher was necessary. Few teachers were in charge of the sub-programs, 

but among them one teacher who was generally in charge of the whole program as a 

leader explained about how it works in public school starting from the process of 

getting the budget and the specific programs offered to students.  

“There are two assistance services that we provide to multicultural students in our 
school which are: Educational Welfare Priority Support Project and some money to 
buy books for them. First, the project that I mentioned earlier is an assistance program 
that is not only offered to the multicultural students, but also to the students who we 
believe needs assistance. So, the students who are in part of this service include 
multicultural students, students from single-parent families, or from lacking financial 
background. In other words, it is a service to support them with experiences that they 
cannot experience normally from their families. At our school, we divide the program 
into five representative sections which are: education, psychology, culture, career 
and health. The program works when we receive money from the Ministry of 
Education and us teachers, we are in charge of the program and have to come up with 
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the specific programs that we think it will help our students. For example, we have a 
program called “My dream is kindergarten teacher and flight attendant,” and “Going 
to amusement park” and more. Other than the project, we do not have specific 
program offered to multicultural students except buying books for them. I usually 
choose the books for our kids considering their mental health or the book that can 
inspire them to have bigger dreams instead of giving up because of their environment 
that is considered as difficult compared to other Korean students.” [Public school 
teacher] 

From the interview, it is clear that the program offered to multicultural students in 

public middle school level at least in this region is limited to this one program 

“Educational Welfare Priority Support Project.” In practice, this program is offered as 

comprehensive program in actual school divided into five main sectors to support them 

with experiences which are hard for them to be exposed to everyday. Moreover, the 

school teachers who are in charge of the program organize specific sub-programs that 

they think it is suitable for the students. One new thing that was discovered from the 

interview which was not expected was that they support multicultural students with 

books if there is a budget left that can be used just for them. In other words, unlike the 

various programs which are offered only to elementary level multicultural students, 

starting from the middle school the programs for them are not diverse as before. This 

shows very much difference to the programs that are provided at the Multicultural 

Family Support Center, which is going to be stated below.  

3.2. The Programs at the Multicultural Family Support Centers 
The Multicultural Family Support Center was established to assist multicultural 

families with comprehensive services such as family and children education, 
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counseling, translation and interpretation service, and providing information in order to 

help them to get adjust to the Korean society and to be financially independent. As of 

2018, there are 217 Multicultural Family Support Centers in total nationwide under the 

Ministry of Gender Equality and Family. The programs offered at the Multicultural 

Family Support Center are divided into six categories which are: the family, gender 

equality and human rights, social cohesion, counseling, public relations and resource 

links (Ministry of Gender Equality and Family, 2018a). Below is a table of basic 

assistance programs offered at the Multicultural Family Support Centers nationwide. 

3.2.1. Regular and Irregular Programs 

Category Programs 
The Family Multicultural Family Bilingual 

Environment Construction Project,  
Family Relation Elevating Project 

Gender Equality Spouse Couple Education 
Human Rights Understanding Multiculturalism Education 
Social Cohesion Job Hunting Support,  

Self-help Group 
Counseling Family Counseling, Case Managing  
Public Relations and Resource Links Others 

Table 3. The basic assistance programs at the Multicultural Family Support Center7 

There are also separate supporting programs, which differs from regions such as 

Multicultural Family Visit Education, Language Development Support Project, 

                                           
7 Table made based on the information from Danuri, the portal website for national 
Multicultural Family Support Centers. https://bit.ly/2vdGVUh (accessed: 11.03.19) 

https://bit.ly/2vdGVUh
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Interpretation and Translation Service Project, Multicultural Family Case Managing 

Project, Multicultural Family Living Instructor Project, Marriage Immigrants 

Mentoring Project, and Multicultural Family Children Growth Support Project (Danuri 

2019). Most of the programs focus on marriage immigrant women in order to support 

them in adjusting to Korea such as offering classes related to Korean language 

development and family relations. In addition, there are other programs for 

multicultural children but limited to those who are in their infant stage. However, 

according to the interview with local Multicultural Family Support Center’s team 

leader, she mentioned that most of the programs at the center are slowly changing 

towards in supporting multicultural students who are in their elementary level. This is 

because of the decrease of new marriage immigrants coming into Korea, while the 

number of multicultural students who are growing is increasing.  

 “We started as an institution that provides multicultural mothers with education they 
need in order to settle in Korea well. For example, in Okcheon we offer Nationality 
classes to mothers, so they can receive Korean nationality and be more capable of 
other opportunities as well. However, this goal of ours is slowly moving towards the 
multicultural students considering the fact that the number of them are growing when 
the number of marriage immigrants are getting smaller. Therefore, we are currently 
offering career support activities programs irregularly to the students mostly in 
elementary school since from middle school and upper, they receive those support from 
their own school.” [Team leader] 

The team leader also mentions that because of the increased number of 

multicultural students, the center is also starting to focus on them, instead of their 

mothers. Also, it is clear that the assistance programs for multicultural students in 

middle and high school level are not offered at the center as they focus on kindergarten 
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and elementary level students. In other words, the people at the center as the center’s 

team leader has an idea that the students who are older than their primary focus can get 

the support from their school. Therefore, it is apparent to say that the public assistance 

programs offered to multicultural students in the region are generally divided into two: 

public school for secondary level students, and both public school and Multicultural 

Family Support Center for kindergarten and elementary level students.  

It was mentioned earlier that there are separate supporting programs at the center 

that differ from the region and since this research focuses on Okcheon, examining the 

local programs is needed. In Okcheon, the majority of the assistance programs offered 

at the center are similar to the programs stated above except the four additional 

supporting categories of the programs offered to multicultural families. The below is 

the table of example of the assistance programs conducted in the region.  
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Category Programs 
Multicultural Family Visit 
Education 

Visiting Korean Education Service,  
Visiting Parents Education Service,  
Visiting Child Living Service 

Characterization Business Multicultural Family Child Language 
Development Support Project,  
Marriage Immigrant Interpretation and 
Translation Project 

Korean Language Education Elementary to Advanced Class: 
total four classes 

Home Child Care Service Children Nurturing Focused Care 
Service 

Table 4. The example of the programs in Multicultural Family Support 

Center at Okcheon8  

From the program table above, it is possible to analyze the characteristic of 

assistance programs offered at Okcheon’s Multicultural Family Support Center. 

Because of its regional feature of being located in the rural area, they offer visiting 

services to people who cannot come to the center directly to participate in the program. 

Moreover, since the age of the target children are mostly in kindergarten or elementary 

level, the programs that are offered to them are either related to language or caring 

services which are quite different from the programs of Educational Welfare Priority 

Support Project in public middle school stated earlier.  

                                           
8 Table information from the Okcheon-gun Multicultural Family Support Center  
https://www.liveinkorea.kr/center/intro/overview.do (Accessed: 11.03.19) 

https://www.liveinkorea.kr/center/intro/overview.do
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Chapter 4. The Critical Factors in Practicing the 
Assistance Programs for Multicultural Students: 

in Okcheon 
 

As mentioned earlier, there are many assistance programs regarding multicultural 

students with increasing number of them who are the result of the international 

marriages done mainly with Korean bachelors in rural areas. However, despite its 

increasing number, the problem exists in the fact that small percentage of them goes to 

upper level schools which can lead to affecting their future plans. Therefore, as stated 

above, the main research question is to examine the reality factors which are disturbing 

multicultural students regardless of the assistance programs. In order to do so, it is 

necessary to choose a specific region in rural area. There are nine provinces nationwide 

and among them Chungcheongbuk-do province is chosen because it is the region 

where it consists of higher percentage of multicultural students living in the 

countryside than in the city within the province (Park 2014) with higher percentage of 

multicultural babies born in the province with 5.9 percent compared to national 

average 5.5 percent (Statistics Korea, 2019a). Also, Chungbuk province ranked in 3rd 

place among the provinces in proportion of multicultural elementary students (Park 

2019) along with the fact that there was drastic increase of 11% compared to last year 

and 23% compared with 2017’s data with multicultural students continuously 

increasing as time passes by (Cho 2019). Moreover, among Chungbuk province, the 

area called Okcheon is selected and the specific reasons are stated below. 
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In order to find out the real implementation of the assistance programs above, this 

study chose one specific region called Okcheon. There are three reasons why this place 

was chosen as the research site of this study. First, the multicultural students’ 

proportion is 0.1 percent higher in rural area than in the city. Of course, the absolute 

number of multicultural students in the city is larger. However, the multicultural 

students’ composition ratio is bigger in smaller counties (Ryu et al. 2012, 47). 

Considering the fact that the international marriage was supported mainly at the 

country side, it was appropriate to pick a place where majority of multicultural students 

reside in rather than the cities where there are other types of multicultural students 

including immigrant worker families, foreigner families and so on. (Hong 2015). Also, 

it is predicted that by the time of 2020, half of the underage population in the country 

side is going to be the multicultural children according to the research that was done by 

the Ministry of the Agriculture, Food and Rural Affairs (2009).  

Second, there is a growing population of multicultural students in this region with 

overall students’ population getting lower. To be more specific, there has been an 

increase of multicultural babies who were born in the region along with the growing 

number of elementary school students as well. For example, at one school of the region, 

it was confirmed that the multicultural students comprise 72 percent of entire students 

(S. Lee 2019). Therefore, it is not surprising to know that the county office had made 

an agreement of increasing the population cooperating with the local Multicultural 

Family Support Center in 2019 (Y. Lee 2019). This also means that multiculturalism is 
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playing a big role in this region as a group representing the need for educational 

revolution and a possible solution to solve the problem of lacking population of 

younger people.  

Moreover, in national level analyzation, the region had a specific gravity of 

international marriage happening at the year of 2014. To be more specific, at the year 

of 2014, the region ranked in 10th place among all of 293 cities and countries in Korea 

with 15.3 percent of international marriages done also higher than the national average 

of 8 percent. Also, in sector for birth of multicultural babies, the region ranked 15th 

place with 12.0 percent higher than the national average of 4.8 percent in 2016. When 

examining the most recent statistics done, the percentage of international marriages and 

multicultural children born in the region is still significant as marriages with 17.2 

percent ranking 14th place with national average of 9.2 percent and birth of 

multicultural children with 15.1 percent in 8th place with national average of 5.5 

percent among 293 regions nationwide in 2018 (Statistics Korea, 2019a). Therefore, 

this region has valid reason to be examined into analysis since it is located in the top 

tier regarding the international marriages done and multicultural children’s birth even 

compared with the other cities and regions in national level.  

Third, there has been a concern that this welfare program provided without 

considering the real situation and implementation of the area. In other words, the 

current assistance policies and services provided to multicultural families are 

established and planned from the central government in Seoul, convey to the local 
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government of the region and then provide those services through the Multicultural 

Family Support Center (H. Kim 2015, 227). Therefore, it is not an exaggeration to say 

that the similar assistance programs are carried out simultaneously to both 

multicultural families living in the city and the rural areas regardless of the different 

environment they are exposed to. This problem of miscommunication between the 

policies made by the central government and the local recipients needs a justifiable 

attention in order to provide multicultural students with right support instead of 

services provided on the surface.  
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Below are the tables of multicultural families and multicultural students in Okcheon. 

Division Families Individuals 

Total 443 1,585 

Okcheon-eup 236 842 

Dongyi 32 113 

Annam 11 44 

Annae 27 89 

Chungseong 23 79 

Chungsan 26 103 

Yiwon 39 130 

Gunseo 26 97 

Gunbuk 23 88 
Table 5. The number of multicultural families with international marriage immigrants 

divided by specific areas within Okcheon9 (as of 2018. 11) 

 

Region Total Elementary 
school 

Middle 
school 

High 
school 

Chungcheongbuk-do 4,919 3,727 719 473 

Cheongju city 1,681 1,249 249 183 
Okcheon-gun 351 269 53 29 

Table 6. The Population of Multicultural Students (elementary, middle and high school) 
in Chungcheongbuk-do10 (as of 2018.04) 

                                           
9 Information from the Okcheon County Office website. (Okcheon County Office 2018) 
10 The source from Chungcheongbuk-do Bokji Net (Accessed: 2019.11.07) 
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From the tables above, it is possible to know the population of the region. Even 

though it has smaller number of populations compared to the biggest city of the 

Chungcheongbuk-do province Cheongju, still, Okcheon has sufficient proportion of 

multicultural students than the city. According to the survey done by the Ministry of 

Education, Okcheon ranked first place of largest proportion of multicultural students in 

middle school level in all of Chungcheongbuk-do while Cheongju had the least 

proportion (Ji 2019). In other words, this research focuses on Okcheon because it is 

suitable to examine the reality factors as the representative region that comprises 

regionally and nationally top-tier proportion of multicultural students and international 

marriages among rural areas.  

  



47 

 

Number Gender Status Native 
country 

Age Length 
of stay 
in 
Korea 

Children School Grade 

M1 Female Mother Philippines 42 17 Two 
daughters 

High/ 
Middle 
school 

7th & 
11th  

M2 Female Mother Philippines 37 14 Two sons Middle/ 
Elementary 
school 

7th & 
6th  

M3 Female Mother Vietnam 39 14 One 
daughter, 
one son 

Middle 
school 

7th & 
8th  

M4 Female Mother China 32 12 Two sons Elementary 
school 

3rd & 
4th  

M5 Female Mother Philippines 34 14 One 
daughter, 
one son 

Middle/ 
Elementary 
school 

7th & 
3rd  

M6 Female Mother Philippines 50 13 One son Elementary 
school 

5th  

M7 Female Mother Philippines 33 13 Two 
daughters 

Elementary 
school 

5th & 
2nd  

 

Position Name of 
School 

Type Term working as a 
teacher 

Period in charge of the 
program 

Teacher A Middle 
School 

Public Middle 
School 

29 years Over 2 years 

 

Position Name of the institution Type Term  
Team 
Leader 

Okcheon-gun Multicultural Family 
Support Center 

Public institution 11 years 

 

Table 7. The Information of the Interviewees 
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This research used fieldwork focusing on the qualitative snowballing sampling 

interviews as mentioned in the methodology section earlier. Total nine interviewees 

participated in the interviews: one public middle school teacher, Multicultural Family 

Support Center’s team leader and seven multicultural family mothers. Of course, some 

may argue that there is a small sample size of the interviewees; therefore, I also 

conducted a survey with bigger number of people as well. However, since multicultural 

family mothers had similar responses to the questions they are asked to, interviewing 

more people just to fill in the numbers was not necessary. During the interviews, the 

focus was to find out the reality factors of the gap just like the main research question 

mentioned above concentrating on multicultural students’ assistance programs in 

practice.  

Interviews 

To be more specific, the field research, specifically the qualitative snow-balling 

in-depth and focus group interviews were conducted by targeting people who are in 

charge of organizing the programs and its recipients of the support. The interviews 

were conducted with public middle school teacher, Multicultural Family Support 

Center’s team leader, and seven multicultural family mothers by using the snowballing 

sampling method from August to October 2019. The interviews were done me by 

visiting the place Okcheon and it took one hour and a half per interview. The contents 

of the interviews were recorded, and the interviewer refined the language used by the 

interviewees later in the process of transcription.  
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When interviewing the public school teacher and the center’s team leader, in-

depth interview approach was used. The teacher was interviewed in order to find out 

how the assistance program is running in public institution where all students are 

treated equally. Because it is the mandatory institution for all the students in the 

country, programs in school is not just for multicultural students, which will have its 

own issue in supporting them that is different from the center. The Multicultural 

Family Support Center’s team leader was interviewed in order to find out how the 

assistance programs are implemented on the spot. Unlike the school where 

multicultural students are not their best interest, it is where the programs are envisioned 

exclusively for the multicultural students but limited to kindergarten or elementary 

level. The multicultural family mothers were interviewed by using the focus group 

interview approach in order to find out what they think about the assistance programs 

targeted to their children. The mothers moved as a group when meeting me, therefore, 

the focus group interview was appropriate. Also, because their Korean language skills 

are not that fluent, mothers with better Korean skills helped out other moms when they 

were struggling to answer in Korean by translating in their native language.  

Survey 

Survey was done with 36 people (18 multicultural parents and 18 multicultural 

students) from one public middle school which runs “Educational Welfare Priority 

Support Project.” 

Along with the interviews, the survey was done with multicultural students and 
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multicultural family parents at one middle school in the region which each comprised 

of 18 people, 36 of them in total. The main focus of the survey was about the programs 

they have participated in the past or in the present including the Educational Welfare 

Priority Support Project. It was conducted in descriptive form which asked about their 

opinions about the program and what the things they think it can be improved. 

However, the survey was returned mostly in blank except for the first question which 

asked about their personal information. Both multicultural students and parents had no 

clue about the questions they were asked with, therefore, the interviews done with nine 

interviewees are used as the primary resource of analyzation in this research. In order 

to find out the gap between the programs and its implementation, the reality factors are 

mainly categorized and examined through conducted interviews. 

4.1. Administrative Matters 

4.1.1. The Limitations of being a Public Institution 

The programs that are the focus of this research are provided by the public 

institutions which are: public school and the Multicultural Family Support Center. 

Because it is offered by the central government and the divisions under, they are 

offered to those who are eligible and are in need of service without paying large 

amount of additional fee. For example, the person can receive Multicultural Family 

Children Language Development Service (다문화가족 자녀 언어발달지원서비스 

in Korean) if he or she is under the category aged under 12 and is from multicultural 

family without any special payment needed (Ministry of Health and Welfare 2019). 
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However, if there are positive sides, there are also downsides as well even if the 

government provides the service. In other words, this part focuses on the limitations of 

the programs from the viewpoint of the program managers of the region’s public 

school and the Multicultural Family Support Center. Because they are the ones who are 

implementing the programs in the region, they are also well aware of both positive and 

negative sides of the programs.   

As mentioned earlier, the only support that the multicultural students in secondary 

level can expect is from the school they attend. Therefore, it is plausible to examine the 

interview from the school teacher who is in charge of the program on the spot. Here is 

the statement from public school teacher as she explained about the reality of the 

program offered at public school. 

“In public schools, there are various limitations when planning the program for 
multicultural students. The reason for this lies in the fact that this place is ‘public 
school’, where there are not just multicultural children, but also other children who 
require our attention. Also, the only thing that we do specifically just for multicultural 
students is pretty much limited due to financial issues, since the government gives us 
certain amount of money just for the multicultural kids. The money itself is not that 
much, since it is all gone when we buy books for them. So, I would say that for us, in 
public school, it is very difficult to expect a special care just for them because there is 
not much financial support from the government along with the fact that as for us 
teachers, we cannot look at them all day giving special treatment.” [Public school 
teacher] 

One of the important factors that the teacher mentioned from the interview was 

that the place where the program is in practice is at public school. In other words, 

because it is a public mandatory education institution where various students assemble, 
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it is not possible for the public school teachers to come up with specialized programs 

and give more attention to multicultural students as the Multicultural Family Support 

Center does. This is also related to the fact that the public middle school of this 

research and the participants of the Educational Welfare Priority Support Project 

include not only multicultural students but also other students as well. The children 

from single-parent families, disabled, or lower-income families are considered as a 

same group by the government who needs to be considered as the priority standard of 

the program. In other words, considering the environment they are exposed to, it is not 

possible for the teachers to give special care just for multicultural students, which is 

related to the reality of public institution, the school. Furthermore, we cannot forget the 

fact because it is offered at public school, running the program is not a primary job for 

teachers, which is not only mentioned in this research, but also considered as one of the 

problems in other studies as well.  

“To be honest, running this program is one of my many jobs at school that I have to 
take care of. In other words, this is one of the administrative works that I need to get it 
done along with my primary job which is to teach the students with right knowledge. I 
am pretty sure that other public-school teachers will agree with me. We are too busy 
with other work, so we cannot give ideal attention that the government expects. Of 
course, I would love to care them as what proper educator should do but in reality, it is 
not that easy.” [Public school teacher] 

From the interview, it is clear that the Educational Welfare Priority Support 

Project offered at public school is considered as one of many tasks that the teachers in 

charge should do in administration sector. In other words, managing the program is not 

a voluntary work, but an assignment that the school has entrusted them with besides 
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teaching students. The pressure that the teachers who are in charge of the project is 

huge since the current Educational Welfare Priority Support Project is conducted by 

regular teachers when the program requires them to have professional knowledge when 

taking care of the students which is different from the general curriculum focusing on 

knowledge transmission (You and Kim 2018, 83). To be more specific, since this is an 

integrative program, it enlarges the burden of the school teachers. Although being 

responsible for the program means requiring professionalism, they are still regular 

teachers who are not an expert, therefore, it is considered as another assignment for 

them.  

In addition, because they are busy with both teaching and administrative works, it 

is hard for them to give extra care and attention to the multicultural students. Moreover, 

since it is a general welfare program, it is impossible for the assistance program to 

offer specific sub-programs just for the multicultural students. Instead, the program has 

to consider all the needs of the participants by the person who are well aware of the 

school and the students: the teachers. However, it was not their responsibility, until the 

year 2011 along with change in its name, the organization of the project changed from 

being a responsibility of the central government and the Ministry of Education to the 

local Office of Education level in each cities and provinces considering its regional 

voluntariness and autonomy (S. Lee 2016). Therefore, it is ideal to think that the 

teachers might have gained professionalism because it is their duty to plan the entire 

program as the government expects them to do so. However, in realty, being in charge 
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of the assistance project is exposing them to more struggles and is treated as an extra 

task that they should get it done. In other words, it aggravates the situation with less 

attention to the students and weights burden to teachers who are in charge of the 

program in the name of “giving them more freedom” so that they can organize the 

programs which can match with the situation of the school. However, as stated earlier, 

the reality is different from the expectation. The government should have come up with 

back up plans before shifting the responsibility to the local schools with hypothesis that 

they will do a better job since local schools are well aware of the students’ situation.  

One of the problems that mentioned by the public-school teacher was the overwork 

load. Because they were burdened with additional jobs like the program manager 

besides being a teacher, it was hard for them to give attention to the multicultural 

students. Surprisingly, the same issue was addressed during the interview with the 

Multicultural Family Support Center’s team leader as well.  

“One of the problems we have as the only professional multicultural assistance 
institution of the region is that there is a lot of work. Since we are the ones who 
coordinate the programs specifically for our multicultural children, when there is an 
event that is related to them the burden comes to us. Of course, we want to support our 
children with the best programs possible, but we need more people to do so if the 
government wants to produce successful results. Obviously, we work on weekdays, but 
also on weekends if there are activities that need to be done and someone has to be 
there to guide them along the way. Long story short, we need more people in order to 
properly support multicultural families at the center.” [Team leader] 

4.1.2. Cooperating with Outer Institutions and People 

The assistance programs of this study not only focus on the educational sector, 
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but also concentrate on hands-on activities as well. This requires the service providers 

to collaborate with other institutions or people who are not the member of the school or 

the Multicultural Family Support Center in order to assist multicultural students with 

new experiences. However, although this happens with a good intention, the 

collaboration is considered as another difficulty for the public-school teacher. 

Specifically, it is the hardship of bringing the outside instructors who can provide the 

education regarding the activities that the students are interested in. The reason for this 

is because the location of the region which is not very approachable compared to the 

big cities where transportation is often offered than the rural areas of this research.  

“When organizing the assistance program for students, we try our best to fulfill the 
students’ needs since the purpose of this program is to support them with education 
and experiences that they have wanted but could not have had a chance to be in part of. 
However, it is not that easy. I believe one of the main reasons for this matter lies in the 
fact that the region is in the countryside. For example, there was a time when we 
wanted to have drone instructor for our students, but it was not possible because we 
are located in the rural area, they would not want to come all the way down here. Even 
if we ask instructors to come to school and teach our kids, it is not easy to get a 
confirmation from them since it takes time and money to come all the way here. I mean, 
who would want to devote their time and money when the pay is below their sacrifice?” 
[Public school teacher] 

Although it is the teacher’s job to organize the program, they cannot schedule the 

entire program of what they think is best for the students because of the reality of the 

region’s locational difficulties. It was mentioned earlier that the Educational Welfare 

Priority Support Project had changed to applying school’s autonomy in supporting their 

students, making school teachers to plan the programs from scratch such as recruiting 
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the outside instructors. Of course, this was brought up with the intention that the school 

teacher can come up with better suitable programs than the people at the central office. 

However, one thing they have overlooked is the fact that there are still limitations to 

the programs provided in rural areas like Okcheon. Because of its locational restriction, 

there is a possibility that the programs offered in the countryside cannot be as various 

as the city. This factor is not limited to the assistance programs offered here, but it can 

be considered as the commonalities of other programs that are offered in rural areas. 

The autonomy that the central government has offered to schools with conducting the 

program has instead turned into giving them more pressure and feeling locational 

deprivation of not having to provide equivalent program than the students in the city. 

According to the research done by Song and Jeong (2017), even though the two 

regions, city and the rural area are under the same Educational Welfare Priority 

Support Program, it stated that while the city is in better condition of being exposed to 

the outer institutions such as welfare related institutions, youth centers, regional child 

centers, and private institutions that the multicultural students can take the advantage 

of, the province which consists of rural areas were lacking of those abundant resources 

(Ibid., 309). From this, it is possible to analyze that even though the Educational 

Welfare Priority Support Project is offered, it has its limitations that are blocked 

because of its regional factors lacking approachability for schools in country side.  

If recruiting the outside instructor was the problem of the assistance program in 

public school, the collaboration with the local institutions was mentioned in the 
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Multicultural Family Support Center. For the public school, bringing people into the 

region was considered as difficulty when cooperating with outer agencies because of 

its location not being approachable compared to the city. Similarly, the Multicultural 

Family Support Center mentioned cooperation with the outside also, but with the outer 

institutions located within the same Okcheon area. This response was followed after 

the team leader was asked with a question if there are any career development related 

assistance programs for multicultural students offered at the center.  

“Since we are the only institution that is in fully charge of the programs related with 
multicultural students, it is our job to organize the programs if the government asks us 
to. Other than our regular programs, we have career activities also provided to our 
kids. Nowadays, we do not just organize programs that can fill in the time, but we try 
to provide programs that inspire them. For example, we collaborate with local police 
stations or fire stations and actually go there so the students can directly experience 
and learn about the job on the spot. In order to do so, we need to make contacts 
beforehand with local institutions, so they can save time for us. They are usually 
cooperative, but there are also those who are not willing to cooperate to make this 
work. So, I would say collaboration with outer institutions is pretty difficult.” [Team 
leader] 

Even though the Multicultural Family Support Center is the only multicultural 

assistance specialized institution in the region, it does not make their job easier in 

terms of cooperating with outer institutions. Actually, it was found that in order to 

provide appropriate career development programs for multicultural students, they 

collaborate with local institutions such fire stations or police stations, which was 

mentioned by the center’s team leader as one of the difficulties when running the 

program. This has relevance to the Ministry of Gender Equality and Family’s law 
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regarding multicultural families. This demands that the Multicultural Family Support 

Center should be at the center strengthening local cooperation network. However, there 

is a limitation for the Multicultural Family Support Center to play this expected key 

role, as the issues related to multicultural families are not only limited to women and 

family sectors but also economic, social, and cultural issues combined (Jang 2013, 19). 

Nevertheless, the change in multicultural students’ assistance programs is significantly 

clear. From basic activities such as craft classes to fill in the time to the programs that 

can inspire them by exposing them to experience various career options. This reflects a 

change of government’s viewpoint towards multicultural students. In other words, this 

change of the content can be explained that the government is starting to notice the 

multicultural students as a group they should focus on developing in sequence to their 

mothers. However, it is also clear that this certain attention is only at the starting point 

considering the fact that the career development programs for the multicultural 

students are offered only as irregular programs at the center.   
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Figure 2. The example announcement of irregular program related to career 
development at the Okcheon-gun Multicultural Family Support Center11 

 

The figure above is an example of one of the assistance programs at the 

Multicultural Family Supporting Center that is offered to elementary school 

multicultural students irregularly. As mentioned earlier, such programs require 

collaboration with the local institutions, in this case, the fire station. Moreover, there 

should be other options as well which offer students with more various choices to 

choose from in accordance to their interests. Instead of arranging the programs that is 

                                           
11 This poster was originally posted on Okcheon-gun Multicultural Family Support Center’s Website.  
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limited to irregular programs, the continuation of the programs that are not restricted to 

particular period is crucial in order to assist their career development in a long term.  

4.2. Low participation of the multicultural students because of 
the label “damunhwa; multicultural?” 

Although the programs are offered to assist the multicultural students, the 

government or the program organizers cannot force them to participate in the programs 

because the Korean welfare system is under the registration service. This means that 

the beneficiaries of the program should be aware of the programs that they can get the 

assistance of and register for it voluntarily by themselves. Because of this factor, the 

voluntary participation system has relation with the participation rate, which is also 

found in this research’s assistance programs as well specifically in the interviews with 

program organizers whose main goal is to have many participants as possible. However, 

in this case, for the multicultural students, much more complicated factor is related 

besides the voluntary welfare system: the fear of discrimination.  

4.2.1. Low Participation Rate of Multicultural Students 

Lack of participation of multicultural students in fear of discrimination 

The assistance programs are organized in order to support people who are eligible 

for them and who are in need, therefore, it is natural for the government and the 

program organizers to expect that many people as possible would join the program that 

they have planned for them. However, there are times when the opposite result happens 

in reality such as lack of participation of multicultural students who are hesitant to 
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participate in the program. One of the reasons can be explained from the interview 

below with the public school teacher, which is related to the multicultural students’ fear 

of discrimination.  

“Yes, the assistance program that is offered at the school includes students who 
generally need support since they have harder time learning about the materials and 
have less chance to be exposed to various experiences compared to children who are 
considered as the mainstream of our society, who is Korean with two parents and is 
financially classified into middle class. Also, I believe the government offers the 
assistance programs as it is now because they are worried if there is discrimination 
among their peers. In my experience, even though I have been doing this program for 
over two years, we do not publicly ask them if they are from multicultural families. 
Instead, I call them separately and ask them if the student wants to be in part of the 
supporting program. However, there are kids who purposely do not participate in the 
program because they do not want to be exposed to their friends that they are from 
multicultural background. So even if there is a program that they can get the priority of, 
only three to four multicultural students participate when there are total 30-40 spots 
available. I cannot force them to participate since the program itself is based on one’s 
voluntary will. I guess they do not want to feel that they are different from other non-
multicultural Korean friends which a huge matter and concern for teenagers. You 
would rather talk more to your friends than your family. Therefore, because of these 
reasons, even though we offer programs that they are eligible for, they do not 
participate so we give empty spots to general students who want to participate in the 
program.” [Public school teacher] 

From the interview, it is clear to see that even if the program is offered to support 

multicultural students, they do not participate in the program because they do not want 

to be categorized as “different” from their peers. According to one study (S. Kim 2015, 

23) which focused on multicultural students’ characteristics and discrimination, the 

result came out as the discrimination from their peers was highest, following the 

discrimination from the strangers. This shows that the fellow students who are attend 
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same school have huge impact on multicultural students, which is also related to the 

fact that they do not want to feel discriminated or labeled differently from rest of the 

group by participating voluntarily in assistance programs. This low participation issue 

of multicultural students is also stated in the research done by Bangran Ryu et al. 

(2012), as the school teacher also mentioned that no students are willing to participate 

in the program regardless of the funding that the assigned school has to assist them.  

Moreover, the low participation rate of the multicultural students in the program is 

also related with the fact that the teachers cannot force them to register for the program. 

Even though it is a program they have the priority to other Korean students, they 

choose voluntarily not to participate in the program. This also links to the ironic 

situation where the blank spots of the program that are first intended to the students in 

need are filled by those Korean students who do not exactly need additional support. 

Of course, it is possible for school to allow them to participate in order to balance and 

to harmonize the participating students’ background. However, we also need to take 

into consideration that the multicultural students rarely participate in the assistance 

program to not feel different in the first place which leads to questioning their 

proportion in participation. This concern about discrimination matter is not only 

limited to the students, but parents as well. During the interview with Multicultural 

Family Support Center’s team leader, she also mentioned about the discrimination that 

other Korean parents have against the multicultural families and their children.  

“Well, since I work with multicultural family immigrant mothers, I am aware of their 
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personal situation. So there was one time when I went to the elementary school where 
my son is attending, and I requested to the homeroom teacher to take good care of the 
other multicultural kid in that same class secretly [because] you do not want to cause 
trouble or expose their background and actually, I would say that children are not a 
problem when it comes to discrimination, but the adults. Today’s kids, they are well 
aware of the multicultural family since they have been exposed to and raised with 
multicultural children when they were young but adults, they are the ones who burden 
our kids to be afraid of the environment they were raised in since they are filled with 
stereotypes of multicultural families for years.” [Team leader] 

According to the team leader, who are well aware of the multicultural mothers and 

their children, claimed that the discrimination toward multicultural students is mainly 

because of the stereotype built by the adults, the parents. In other words, it is examined 

that the fear of multicultural students could be linked to the adults around them 

exposing their negative viewpoint against the multicultural families. It was mentioned 

earlier that the initial reason why they rarely participate in the assistance programs is 

because they do not want to be treated differently from their peers. However, from this, 

it can also be examined that the peers are not the problem of the discrimination in the 

first place, but their parents. They play a major role in pursuing a position of excluding 

multiculturalism because it is a new concept they have confronted with in their life. To 

be more specific, it was found in one research (Lim and Chung 2012) that the 

education level of father and the prejudice level of mother against the immigrants can 

be affective factors in creating bias that Korean students have against the multicultural 

students. The prejudicial behavior and attitude of parents can impact the children 

directly (Ibid., 8) which explain that the role of Korean parents cannot be ignored when 

discussing multicultural students’ discrimination issue and their participation in 
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assistance programs.    

From the two interviews above, it is clear that the multicultural students think they 

do not want to claim or expose their background to the public. The statement that I am 

from multicultural family background is not something they are proud of but rather 

considered as something they should hide from the public. Therefore, this can be 

linked to the fact that unlike the supporting programs in the elementary level where 

they can get various support just for them, starting from middle school level it is almost 

impossible to find specific programs that only focuses on multicultural students’ 

assistance. This can be explained by the fact that the multicultural students in Korea 

have dealt with discrimination for almost their whole life mostly because of their 

different appearance from “traditional Korean” mentioned earlier in the literature 

review. Therefore, it is understandable if they do not want to claim they are from 

multicultural family background even if it can be used as something they can take 

advantage of or taken into priority. The discrimination and prejudice against the 

multicultural students have large impact on how other Korean students measure their 

social distance against the multicultural students. It is also interesting to see that there 

is less social distance in Korean students in accordance with lower their grade is at 

school (Hwang 2012, 200, 202) which explains why the current multicultural students’ 

assistance programs mostly focus on elementary level students instead of upper levels. 

Moreover, one of the statements from the Multicultural Family Support Center’s team 

leader was that the adults are the problems who are creating discrimination against the 
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multicultural families and children. This statement is understandable considering the 

fact that adults were not raised within multicultural environment. Therefore, it is not 

surprising to say that without noticing, there still exists discrimination in Korean 

society.  

Moreover, factors that lead to lack of participation of multicultural students is not 

only limited to discrimination mentioned above, but it is also related with the reality of 

the working mothers. In other words, most of the programs at the Multicultural Family 

Support Center are offered on weekdays, when the mothers are still at work. For 

example, according to the Okcheon-gun’s Multicultural Family Support Center’s 

website, the family activities programs such as going to family camp were held on 

Friday morning, and programs for multicultural students during summer break learning 

biology was at Monday and other programs were also mostly planned on weekdays. 

Therefore, the time confliction between the assistance programs and multicultural 

family mothers is one of the reality factors distracting the students’ participation at the 

center. Their role is significant considering the fact that they are playing a connecting 

link between the center and the children by providing the transportation. One of the 

mothers who have participated in the program with their children in the past explained 

they do not participate in the programs offered at the Multicultural Family Support 

Center anymore.  

“I don’t go to Multicultural Family Support Center now, but I used to go there in the 
past. We don’t go there because we have been around here for a while. We used to go 
there when we first arrived in Korea, but we have our jobs now, we need to go to work. 
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I need to go to work, I do not have time. Work, home, work... Then how can you go 
there…” [Mother, Philippines (M5)] 

From this, it is possible to say that the low participation of the multicultural 

students is also related with the fact that mothers started working at their own jobs. 

When they first arrived in Korea and were lack of information, the Multicultural 

Family Support Center was their only way of learning how to survive in Korea which 

offered helpful programs targeted to newlywed foreign wives. However, since they 

started settling in Korea, this also meant that they started working as one individual at 

their own workplace which eventually made them harder to participate in the programs 

at the center as they used to. In fact, this factor can be also explained by the relation of 

their duration of stay in Korea and their Korean skills. The longer the period they 

stayed in Korea, their fluency in Korean is high and are well aware about the 

Multicultural Family Support Center but does not visit the center. Meanwhile, the 

mothers who lived in Korea for shorter period, they are not so fluent in Korean but the 

percentage of them using the center was higher (Shon 2014, 378) which is also applied 

in this study as well. The multicultural family mothers who participated in the 

interview lived in Korea for over at least 12 years, with children who youngest is in 2nd 

grade and the oldest in 11th grade which implies that they have lived in Korea for 

substantial amount of time.  

Additionally, the time when I visited the Multicultural Family Support Center was 

during the Korean Thanksgiving Day, so the center was hosting an event related to 

cooking traditional food the day after. When I asked the mothers who work there if it is 
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possible to go there for the interviews, they mentioned that the event is for new 

multicultural family mothers and implied about the high possibility they would not 

have kids this moment. Also, some programs on the website states that the priority 

goes to new multicultural families when participating in it. From this, it is clear that the 

center still mainly focuses on the programs that assist multicultural family mothers 

who are new to the country along with the nationality classes offered to them to get the 

Korean nationality when getting married. Therefore, since the multicultural family 

mothers who lived in Korea for quite some time do not go to the center as they used to, 

this also affects their children of not being exposed to the assistance as well.   

“One of the things that I feel worthwhile doing this job is when I see multicultural 
mothers who were able to settle in Korea safely. Also, since we are the ones organizing 
the programs for them, it means a lot when I see certain families starting to participate 
after doing the field trip program just for fun. In other words, when I see people 
returning to the center and participate in program that is when I feel the joy of doing 
this job.” [Team leader] 

The team leader stated the factor related to multicultural family’s participation. 

The family with long duration of residence time in Korea is not likely to join the 

program offered by the center anymore, or a break existing between the periods they 

rejoin in the programs. The programs are related to the activities that families can 

participate in together, instead of separate programs just targeting multicultural family 

mothers and children. This is also related to the fact that the families are lacking time 

that they spend together as both parents work and children going to school and private 

institutions with only few hours overlapping with each other in a day. Similarly, as all 
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the multicultural mothers who participated in this study are working moms, they often 

mentioned that they do not have enough time to spend with their children because of 

their work; they cannot afford money and time to spend with the whole family.  

So far, it is examined that despite the assistance programs offered to multicultural 

students at both public school and the center, their participation is low. The reasons for 

this can be organized into two reasons. First, the assistance program in school has low 

participation rate amongst multicultural students because of the fear that they would 

receive discrimination and be judged by others, and second, the multicultural families 

and children who are residing in Korea for longer time rarely participate in the program 

because of the reality issues that the mothers do not go to the center often as before, 

which means that they are shutting down the assistance connection of their kids with 

the center by not going there. There are other factors which are related to their will as 

well, that they do not need the assistance anymore offered by the center because of the 

notion that it mainly focuses on newly arrived mothers and younger children. From this, 

it is analyzed that the Multicultural Family Support Center should also pay attention to 

the mothers with longer residence period, who are playing a role of connecting 

multicultural students with the center.  

The reasons for the low participation mentioned earlier focused on the 

discrimination matter and multicultural family mothers, but there are also factors which 

are related to the cutline system of the participants. In other words, what if the 

programs are offered with limited spots for the selected few within the same 
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multicultural group in the first place? The assistance programs for multicultural 

students were mentioned above however, it was also acknowledged from the interview 

that there is a participant cutline. Among the multicultural family mothers who have 

participated in the interview, the ones working at the Multicultural Family Support 

Center were well aware of the before and current assistance programs compared to 

other mothers. They mentioned about the specific examples of limited support they 

have experienced regarding their children even when they were under the same 

multicultural family sector.  

 “I think there is not much support going to multicultural students. Because recently, if 
your child goes to multicultural concentrated school then you can receive the benefits, 
but if it’s not then it is divided even within multicultural families according to their 
financial level. So now, the main target for support is not multicultural children, but 
people who are poor, socially disadvantaged and stuff.” [Mother, Philippines (M1)] 

 “The one they do at school, encouraging education that does not include 
multicultural students anymore. Now it is for socially disadvantaged such as 
financially poor, single parent families. There were advantages that they gave out 
before, but anyways, I have never received any of them.” [Mother, China (M4)] 

From the interviews with the mothers who are working as interpreters and 

translators at the center, it was possible to know that the assistance programs offered to 

entire multicultural students are rare. This is because the government had made new 

standard of defining the ones who are in need of support in our society which now 

rarely includes multicultural families and students. Despite the fact that they are still 

considered as minorities of the country being the objects of the discrimination or 

prejudice from the public. In other words, it was found out that even among 
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multicultural students, not all of them can get the support as stated above. Specifically, 

only the ones who are below the financial standard are eligible to receive the support 

and the others who are just slightly above the cutline are disqualified from getting the 

assistance even when they are in the same multicultural family category as well. 

Therefore, even if there are assistance programs for multicultural students, not all of 

them can be beneficiaries when they are not included in government’s primary 

assistance group and slightly above the financial cutline even within the multicultural 

sector. The below states one of the examples of the assistance program which shows 

that not all multicultural families can receive a free service:  

Multicultural Family Visiting Education Service (다문화가족 방문교육 서비스) 

The beneficiaries of the service: People who live in islands and isolated areas with 
family medical expenses, the recipients with living, medical, residence, educational 
payment, lower income family, 60% below the standard median income (From: Bokjiro, 
Ministry of Health and Welfare 2019) 

As it can be seen from the standard to participate in the program, there is a 

limitation of financial cutline which was also mentioned in the interview. Even though 

the particular program mentioned above is targeted to multicultural families only, there 

exists a limitation of the program beneficiaries. Moreover, another issue of the current 

assistance programs is that they overlap with each other, meaning that they are 

confronted with the issue of consistent policies rather than various programs that can 

offer more suitable support in accordance to their school grade. This was mentioned 

from the multicultural family mother’s interview which she claimed that they do not 

see difference even in the school level. To be more specific, even if they go to different 
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places that offer assistance programs, there is no difference in them whether it is 

targeted to elementary school students or middle school students. 

“There is no difference in level of education, although the programs are targeted to 
different grades of children, they are all the same. Also, even if we go to different 
places, there are no differences in the programs either. The programs they offer to our 
children are all similar, such as bread making, activities that are related to making 
things…” [Mother, China (M4)] 

Although there are assistance programs offered to multicultural students, one of 

the crucial problems is that it is faced with the overlap of the programs that they 

participate in. The initial reason for this overlap happening can be found in government 

ministries which are in charge of supplying the assistance programs for multicultural 

students. To be more specific, the programs related with multicultural families are 

mostly from the Ministry of Gender Equality and Family and are carried out by the 

local government, and the programs related to multicultural students are offered by the 

Ministry of Education with the local Office of Education in action. This shows that 

even though the targets of the programs are under the same multicultural category, the 

enforcement agencies of the region are different (Shin 2018, 186) which lead in 

creating programs that overlap with each other, but which are considered as the 

original programs within each department. The current situation of the overlapping 

programs requires new standard from the government when organizing the programs 

before putting into practice. This change should be made in order to expose them to 

more various options they can get assistance to, instead of existing programs which are 

same every year and the institutions they go to.  



72 

 

4.2.2. No Need for Separate Programs: Caution and Repulsion towards the 
word “Damunhwa”  

Since this research focuses on the assistance programs for multicultural students, 

one of the most crucial questions was to ask them about the need for the separate 

program that is specially planned just for the multicultural students. The common 

responses from public school teacher, multicultural center’s team leader and some of 

multicultural mothers were that they do not think it is necessary to have separate 

programs just for the multicultural students with one common distinctive reason related 

to the word damunhwa, multicultural in Korean.  

“I am now already struggling to get the kids to participate in the program which is 
offered to them as integrative program, but they would not join in the program. But 
what if the government offers assistance programs just for them? I don’t think they are 
going to join the program definitely. I mean, they are already scared now if people will 
know that they are from multicultural family. They just don’t want to feel different from 
others, which is really careful matter for school teacher like me who is in position to 
persuade them to join the program. If the program is to be offered, it has to include 
both multicultural and Korean students to not make them feel discriminated.” [Public 
school teacher]  

“I think if there should be an assistance program to multicultural kids, first thing I 
want to say is that the program should not be offered as separate program where they 
separate them with Korean students. This will increase the feeling of discrimination for 
them instead of specialized support and also strengthening the multicultural family 
stereotype to others. We need to find a way that they co-exist with Korean kids, not 
separating them in the name of support.” [Team leader] 

From this, it is clear that both public school teacher and the Multicultural Family 

Support Center’s team leader are not fund of the separate assistance program for the 

multicultural students. They were fully against the idea of offering separate assistance 
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programs concerning multicultural students with a reason that the specialized programs 

will instead create discrimination and stereotype against the students. In fact, as 

mentioned above they are not the only ones who emphasized about the need that the 

assistance program should be operated along with Korean students if it is to be 

operated.  

“If the government offers assistance program just for our children, I do not think that 
is the right way to inspire them. They are Koreans. Our kids are born in Korea; speak 
Korean, eats Korean food just like any other Korean kids. The only difference is that 
they are born from the family of parents who one is Korean and the other. Yes, the 
government has offered separate programs in the past just for our children, but now 
they don’t. This shows the trend that multiculturalism in Korea has evolved from 
separating to unification. That is what I want for our kids. We do not want separate 
programs just for them when they need to live in Korea with other Koreans as a 
Korean. The program should be operated together.” [Mother, Philippines (M1)]  

Similarly with the public school teacher and the team leader’s response stated 

above, multicultural family mother was not fund of the separate programs with a 

reason that the multicultural students are Korean who are born and raised here. 

Moreover, she added since they have to live in a society where they need to confront 

with Korean people eventually, it is not plausible to assist them with separate programs 

from other Koreans. Not only the mother stated above, but when the interviewees were 

asked with this question, most of the multicultural family mothers answered no to the 

question worrying about if the kids will face discrimination from others. For them, the 

idea of offering the programs that is specialized for the multicultural students is not 

considered as unique, but as a source that triggers and indicates discrimination in the 

Korean society against them. Some stated the relation between the separate programs 
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and the word “multicultural” or to put it right, “damunhwa” in Korean.  

 “Now, well don’t they do not separate that apart at DreamStart or Youth Center, do 
they? The kids, and parents also, I don’t think they are fund of being separated from it 
now… so there is no… well, I do not know the details, but that’s what I think. As time 
goes by, maybe there's something that kids don't want to reveal. Teachers are now 
being more careful…there are people who oppose on using the word damunhwa.” 
[Mother, China (M4)] 

The mother stated above emphasized on the current situation of the assistance 

programs which are not offered separately because the parents and multicultural 

students are not fund of the word damunhwa used by the public to distinguish them. In 

other words, because the word damunhwa is used as distinguish instrument they take it 

as a separation from others. Even though the initial usage of the word damunhwa 

started positively, now, it became a word that they do not want to define themselves or 

have others from calling them. The similar matter was also mentioned in another study, 

which stated about the rejection towards the word multicultural and preference to the 

unified program with other non-multicultural Korean students. The reasons for this is 

because first, by putting the word multicultural in the program, it brings separation 

effect from others, second, if the word is used in assistance program, it connects to 

reverse discrimination factor against the Koreans which will eventually affect 

multicultural children negatively (Choi et al. 2017, 169). This could be also related to 

the reality that the definition of multicultural in this society has branded them into 

people who are not favored. For example, the description of multicultural students as 

the underdog of the society in textbooks or the discrimination and prejudice in reality 
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are the primary reasons for this matter (Koh 2015). They are suffering from being 

branded by others, which is related to their appearance, excessive attention against 

them under the name Kosian [combination word of Korean and Asian: referring the 

multicultural children who are born from Korean father and Southeast Asian mother] 

from Korean society, and feeling the stigma of being in part of the family environment 

that is recognized as different from others (Cho and Song 2011). To be more specific, it 

is related to the stereotype that the Korean society has against the multicultural families 

and children. The stereotypes that Korean people have against them vary, but mostly, 

they are negative. Of course, there are positive aspects as well, however, mostly they 

are negative descriptions such as people in low-income status, students who cannot 

keep up with the schoolwork because of their lacking Korean skills born from foreign 

mothers, darker skin color compared to other Koreans, etc. This kind of negative 

prejudice or awareness against the multicultural families and students cannot be 

overlooked, as this is also related to the society’s mindset that people have towards 

them (Kim 2017, 57).  

The current display and position of multiculturalism in Korean society cannot be 

examined as entirely positive. Instead, it is presented as the group who are mixed with 

various stereotypes made by the majority group leading those from multicultural 

backgrounds into rejecting the word multicultural and the separate assistance programs 

which will eventually use the word multicultural in the program’s title. This shows not 

only the condition that they prefer to having unified program with the Korean students, 
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but also enlightens the public about the need to focus on the initial reason for their 

repulsion against the separated assistance programs related to the word multicultural.  

As mentioned earlier, the multicultural family mothers, public school teachers and 

the Multicultural Family Support Center’s team leader emphasized on providing the 

assistance programs that are mixed with Korean students. However, there are also 

mothers who suggest other options such as hosting multicultural events at schools that 

can familiarize other non-multicultural Korean students with multiculturalism. To be 

more specific, they mentioned a way that can help multicultural students to be proud of 

their background, instead of treating it as a concealing factor.  

“I think it will be nice to have multicultural events in schools. The ones where we us 
mothers can go to the school and introduce the culture, food and other things about 
our own countries. I believe it is important to make an impression to the people, 
including Koreans and multicultural families that we are proud of who we are. This 
event is needed in order to change people’s perceptions about multiculturalism, that it 
is not a faraway concept, but it is here, now. We need to show the children that there is 
nothing wrong about being in the multicultural family.” [Mother, Philippines (M5)] 

From this interview, it was clear to see that the mothers wishes for an opportunity 

to reveal themselves to the public including both multicultural and Korean. In other 

words, they want a chance to be accepted and be mixed within the society. This is also 

crucial for the multicultural students as well since it is related to changing not only 

Korean people’s perspective, but also their own perspective as well who have been 

judged and were hesitant to reveal themselves to others. Since the multicultural festival 

was mentioned in the interview, it is necessary to examine what exactly happens at the 
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event. For example, below is the poster for the multicultural festival in Okcheon which 

was held at the region just recently.  

 

Figure 3. The poster for the Okcheon-gun Multicultural Family Festival12 

It was hosted under the name “The 5th Okcheon-gun Damunhwa Gajok 

Hanmadang Chookje”, which is translated into [Okcheon-gun Multicultural Family 

Festival]. In the poster, it states, “Exciting! Fun! Together we become [opening 

ceremony, lunch, sports day], Together, we become one [recreation, raffle prize, 

closing ceremony] with Okcheon-gun Multicultural Family Support Center as the main 

                                           
12 This poster was also posted on the website of Okcheon-gun Multicultural Family Support Center.  
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institution of hosting this event. To be more specific, as it can be noticed from the title, 

it is the fifth time that the event was held at the region, which means it started not too 

long ago, since the year 2015. According to the local news, almost 500 people 

including multicultural families, non-multicultural Korean families and foreign 

workers participated in the event (N. Lee 2019). Although the two recommendations 

stated above seem different, they have one commonality: it is necessary to have 

multicultural students to be exposed to naturally mixed environment with non-

multicultural Korean students and people. The reality factor disturbing multicultural 

students to reject assistance programs exists in the usage of one specific word 

“damunhwa”, multicultural.  
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Chapter 5. Voices from the Program Beneficiaries 

Unlike the previous chapters, this chapter specifically focuses on the thoughts of 

multicultural mothers as one of the most important supporters for the multicultural 

students considering the fact that most mothers play huge role in child’s support in 

Korea, such as being more aware of the assistance programs than their child and raise 

their voice on what the students need to properly support them. In the interview, they 

were asked with questions related to their child’s assistance such as bilingual programs, 

assistance programs they have participated in the past, and their role in supporting their 

child with school and preparing for their future plans.  

5.1. Conflicting Views against the Need for Developing Bilingual 
Skills 

The bilingual skills are considered as one of the representative merits that are 

mentioned when multicultural students are in discussion. The reason behind this lies in 

the fact that they are exposed to multicultural environment in their household by 

having two parents who use two different native language and cultural backgrounds. In 

competitive Korean society, being bilingual is definitely considered as an asset that one 

can outshine others of having the skill that they do not have. However, does 

multicultural mothers, who are the main reason in creating this assumption that the 

multicultural students must be good at least two languages think the same way as the 

government do? This part focuses on their views towards the assistance programs for 

multicultural students concentrating on the bilingual programs sector.  
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5.1.1. The Reasons why Bilingual Programs are necessary 

One of the benefits of multicultural student that the public assume is that they are 

relatively in better condition to be exposed to two different languages and culture 

compared to non-multicultural Korean students. Therefore, the term bilingual is a 

concept that appears frequently when people discuss about multicultural families and 

children having an idea that the multicultural students are able to speak at least two 

different languages, which one is Korean and the other frequently their foreign 

mother’s native language. Despite this expectation, many of the multicultural students 

in Korea cannot speak two languages fluently because of various reasons. Because 

their mothers are from foreign country, they are pressured from their in-law families to 

not speak in their mother tongue since it does not help in developing children’s Korean 

language skills. This also includes expectations that require them to do their job as 

mother who is responsible in developing child’s language skills when mostly father is 

the actual native speaker of the Korean language. Also, because the children are only 

exposed to learn Korean, most of them miss the period to learn their mother’s native 

language naturally in kindergarten level (Hwang 2018, 103). Therefore, it is not 

surprising to examine that multicultural students are not fluent in two languages like 

people expect them to do so regardless of the bilingual programs at the Multicultural 

Family Support Center.  

Moreover, just because they are from multicultural background, the thought of 

assuming that they should be good at both languages could also be labeled as a 
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prejudice that the public has against them. Therefore, it is necessary to ask the question 

related to bilingual programs of what multicultural family mothers really think about 

them. When asked with a question about the bilingual programs, the mothers’ reactions 

were different. To be more specific, even though they are all from foreign countries, 

married Korean men gave birth to his children and currently residing in Korea, it did 

not mean that they all agree on their child in learning their native language. Some 

believed that the programs that assist multicultural students to learn their language is 

required and necessary.  

“I wish we had the programs for older kids also, you know for the ones who are in 
middle or high school like my daughters. However, it is not possible for them to learn it 
now because it is too late. The current problem of the bilingual programs offered in 
this region is that there is only Vietnamese. Our kids, yes, they are Korean since they 
were born and raised here. But I want my children to learn Tagalog because if they can 
communicate in Tagalog, then they are able to communicate with my family there. They 
can still be connected to my country through language. Also, we never know if learning 
additional language will be an asset for them later in the future.” [Mother, Philippines 
(M1)] 

“I have a Vietnamese language tutor for my son, who is interested in learning my 
mother tongue. He was actually interested in learning Vietnamese rather than Korean. 
So, I registered a video call class for him which he can learn proper Vietnamese 
language from a professional who is at Hankuk University of Foreign Studies. Before 
that, I had him to learn Vietnamese and Korean once a week, but he told me why he is 
taking Korean classes when mom (myself) should be learning that. First when he 
started to learn Korean, he was really stressed so now he only learns Vietnamese. I am 
hoping that he continues and uses the language when we visit my family back in 
Vietnam. Also, since I work, it is hard for me to have enough time with my kids, so I 
can’t teach him when the time overlapping is less than two hours a day.” [Mother, 
Vietnam (M3)] 

From the interviews, it was possible to find out the reasons of why the 
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multicultural family mothers think it is positive for the children to learn their native 

language. First, according to first mother (M1), she wants the bilingual programs 

offered to the multicultural students since they can use the language when 

communicating with the mother’s side of the family back in her home country and 

because it can be used as an asset for them in the future. This same reason was also 

mentioned in other study as well that the mothers wanting their child to learn their 

native language to have him or her to be connected with their country, not just with the 

Korean side (Ho Thi 2018) and treating it as an asset that can be used effectively in the 

future also participating in private education sources when learning the language (B. 

Lee 2016, 407) like the second mother from Vietnam (M3). Along with the reasons 

stated above, the mothers wanting their child to become bilingual is also related with 

the concept of bicultural identity. This happens when they fully obtain both language 

and culture which leads them to be exposed to positive outcomes such as enhancement 

in mother-child relationships and improvement in their school adjustment as well (Park 

et al. 2014).  

However, this is not possible for first mother (M1)’s children mentioned above 

since they are in high school and middle school. They are much older to participate in 

the bilingual programs offered at the Multicultural Family Support Center that are 

mostly targeted to infants or elementary school students. Moreover, the fact that 

Okcheon only offers Vietnamese bilingual class since they are the largest group of 

foreign brides with 248 people (Okcheon-gun County Office 2018) out of 443 in total 
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represents the difficulty of mothers from other countries not being able to support their 

child in learning their native language. This is related to the standard made by the 

Ministry of Gender Equality and Family to open bilingual classes out of seven 

languages considering the percentage of the nationality of the multicultural family 

mothers in the region (Park et al. 2014, 62). In case of Okcheon, because there is large 

proportion of Vietnamese mothers, the bilingual class offered in the region is limited to 

Vietnamese language only, making other mothers with no choice but to give up in 

raising their children to become bilingual in the future.  

Second, simply because the child was interested in learning the language rather 

than Korean. The second mother from Vietnam (M3) mentioned that she cannot teach 

her son since there is not enough time to see him at home being busy with her work 

and him with school. This is also linked to the fact that the mothers could not 

participate in the events at the Multicultural Family Support Center mentioned earlier 

because they are busy working at their own jobs. Even though they want their children 

to be bilingual, it is not easy when they cannot join the program because they are too 

older for it or there is no program offered in the language they need, or when they have 

to use other institutions or resources other than foreign mothers or the Multicultural 

Family Support Center because of lack of time. Although it simply seems that it is 

about learning another language, the current bilingual programs are making them to 

lose the opportunity to develop the bicultural identity, which has significant impact on 

them in positive way not only in language wise, but also in their personal development 



84 

 

as well.  

5.1.2. Language Usefulness Matters 

However, unlike the multicultural mothers mentioned earlier with upper 

secondary level school children, the mothers with elementary children responded 

differently. They stated that they do not feel the need that their children should learn 

their native language, instead, they mentioned that if the government would support the 

multicultural students with learning the language or bilingual programs, they 

emphasized on importance to learn English.  

“Well, I am not against the bilingual program if the government offers to our children, 
but do you think it is necessary for them to learn Tagalog? I mean, that is good and all, 
but I think we need to focus on the language usefulness instead of having a thought 
that they should learn Tagalog just because their mother is from Philippines. I would 
be more appreciated if the government offers English programs rather than Tagalog. 
English is a language what people call as an ‘international language’, and it can be 
used in almost every part of the world. In my opinion, I think they should be more 
focused on the fact that teaching a language that is more useful is better than trying to 
offer programs just because they are half-foreigner when that language is not that 
useful at all except when visiting their mother’s side of the family.” [Mother, 
Philippines (M6)] 

Of course, English is also considered as the official language in the Philippines; 

however, it is different from the viewpoint which says that they want their child to 

learn Tagalog rather than English which is the most well-known and well used 

language not only in the Philippines, but also in the world. This is also related to the 

personal factor that the multicultural family mother stated above has worked as an 

English teacher at elementary school when she first came to Korea. Moreover, during 
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the interview, she seemed more confident speaking in English rather than in Korean. 

Also, she actually evaluated my English skills encouraging that one’s learned language 

should be used more frequently with confidence and emphasized that learning is not 

worth it if the person cannot speak or make its full use of it. From this, it is clear that 

the multicultural family mother (M6) is the person who thinks language usefulness is 

crucial which counts to the multicultural students, but people in general.  

She was not the only multicultural mother who thinks that the language usefulness 

matters when their children have chance to be in part of the bilingual assistance 

program by the government. The mothers mentioned in another study also focused on 

the language usefulness, but in Korean language. To be more specific, the mothers 

valued Korean since their children will be living in Korea for the rest of their life, 

rather than evaluating the value of language with international usefulness standard. 

Since being fluent in Korean is related to their everyday survival, which the mothers 

have experienced since coming to Korea. To them, the children being bilingual are not 

necessary since they focused on the place they are currently living, Korea, emphasizing 

on their need to be fluent in Korean rather than foreign mother’s native language (Ho 

Thi 2018, 15).  

Besides the language usefulness above, the two countries’ relation can also be one 

of the reasons that the multicultural mothers cannot be fund of the bilingual program 

offered to their children. In other words, the relation between Korea and the other 

country where the foreign parent is from can be also related with whether they think it 
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is necessary for the students to learn their native language. For example, according to 

another study (Seo and Pyeon 2017, 78), a girl whose mother is from China was told 

from her mother to not speak in Chinese outside the house and to not tell others that 

she is originally from China. To be more specific, it was during the time when Koreans 

did not have good image towards China affecting one’s foreign language usage even 

when the child was already familiar with Chinese language because of her mother. 

From this certain example, it is clear that the public issues such as countries’ relations 

come in the way of private issues if he or she should be exposed to assistance to 

become bilingual.  

5.2. The Difficulties of Multicultural Family Mothers 
Living in a foreign country is not easy for almost everyone, especially when a 

person arrived in that country after he or she is all grown up. The multicultural family 

mothers are one of the examples of this sector since they came to Korea by marriage 

when they became adults not knowing specifically about the country, its language, 

culture and so on. Even though they came for better living, still, it is hard to say that 

their lives are better here when the multicultural family mothers are raising a child 

without much knowledge about the education system in Korea. So far, the official 

programs offered at the public sector are analyzed, however, in order to prepare 

multicultural students to grow into one proud individual like this study’s purpose, the 

combination of public and private assistance is ideal. Therefore, this chapter focuses on 

the domestic matters which not only impact multicultural students in joining the 
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assistance program in short term, but which also affect their future plans in the long 

term.  

5.2.1. Limited Network Leading to Limited Information 

As the outsiders of the country, the multicultural family mothers have their own 

network in Korea. The primary reason of why they have this network is to depend on 

each other and share the information they need such as child’s education, going to good 

hospital, etc. This network of themselves makes them more connected; however, 

because the community consists of only the multicultural mothers, the problem of 

limited information follows which also includes child’s education. This is a serious 

matter considering the fact that the child’s education is one of the most important 

issues in Korea, which a country forbids airplanes from taking off or landing at the 

airport during the listening sessions of the College Entrance Exam day. However, it 

was found during the interview that they are still assisted with the information even if 

it is just between the multicultural mothers thanks to the one who is easily exposed to 

the information related to multicultural family and students. Specifically, one of the 

mothers who work at the Multicultural Family Supporting Center was playing a role as 

a “big sister.” She stated about the hardships that she experienced in the past and in the 

present when obtaining the information for rest of the group. The term “big sister” was 

also used during the interview with the center’s team leader as well.  

“There is definitely a limit when it comes to acquiring the information we need, 
although I lived in Korea for almost 20 years, still, I am having difficulties. One of the 
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main reasons for this is because I am not fluent in Korean language. Yes, the school 
offers various programs and consultation seminars, but I do not go there. Even if I go 
there, I cannot fully understand of what they are saying and feel that I should not be 
there in the first place. Of course, I can ask the Korean mothers, but what if that 
happens with every sentence the teacher is saying? You just do not want to go there 
and be embarrassed with Korean mothers surrounding you saying that she cannot 
understand just because she is a foreigner and is from the multicultural family.” 
[Mother, Philippines (M1)] 

“There is a community between the multicultural mothers, and they share the 
information. I heard there is a group chat and usually, there is a “big sister” who is in 
charge of providing the information to others. They usually work here [Multicultural 
Family Support Center] and inform others if we have an event coming up or a program 
that can be useful to the children, it is like their own community.” [Team leader] 

From the interviews, it is clear to know the big sister of the group suffers from 

difficulties even when she is playing a role as informant of the group. Although she 

lived in Korea longer than others, she is having a hard time collecting the information 

needed to support the children. Because of her lacking Korean skills, even if there are 

information sessions provided regarding child’s education, she does not attend there 

which makes her even harder to obtain the information for her daughters who are 

attending upper level schools. This issue related to Korean language skills that are 

bothering multicultural family mothers from not participating in school events was also 

stated in the other research. In the study done by Jong Hun Kim (2014), it was 

mentioned that the multicultural family mothers’ Korean language skills is not the only 

core tool that allows them to participate in children’s school events, but it also plays a 

role in making her to realize about her status in the relation between people she 

confronts by doing this participating action. Therefore, we cannot blame the 
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multicultural family mothers of not participating in school programs or events, the 

Korean language is a pressure for them that is not easy for them to overcome, which 

leads them to avoid uncomfortable situations with Korean mothers like mentioned 

above. This is a problem that needs to be solved regarding the information delivery 

sources to make possible for multicultural family mothers to obtain the information 

they need about their children’s educational status at school without worrying about 

their Korean skills and the judgement from others. In other words, the change in 

information delivery needs to be addressed in order to resolve the problem of 

multicultural mother’s lack of information which not only includes the general 

information of the school, but also about the assistance programs that they can get the 

advantage of.  

This lack of information also continued when the mothers were asked with the 

questions of what kind of assistance programs that their children are participating in 

school, the multicultural family mothers were not fully aware about their status. Instead, 

they repeatedly said that their children know better than them about what programs are 

offered in schools. The mothers mentioned that they support them financially when the 

child wants to participate in the program. Their lack of information was also clearly 

shown in the survey as well which was conducted at similar period as the interview. 

The survey was handed out to both parents and students in written-answer questions 

with primary focus of the assistance programs that they have participated in the past or 

participating right now. However, except three replies, most of the replies for the 
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questions were blank but soon was found out during the interview that they just did not 

know what exact programs their child is participating. 

“Also, my daughter she came back from school with papers few days ago that asked 
similar questions that you are asking now. She told me that I have to do it to when she 
also had the papers. However, I could not answer the questions because I have no idea. 
So, I asked her, “This paper is asking about the programs that you participated/or 
participating, do you know?” and she was like, “Yeah, I know it” so I told her, “then 
you do the papers since you know them. I don’t know.” Since I just give them money 
when they tell me they need it to participate in the program, I am not aware of the 
things she does in school. The children, they know better than us.” [‘big sister’ Mother, 
Philippines (M1)] 

From the interview above, it is possible to know that the multicultural family 

mother (M1) was not aware of the programs that her child has participated in the past 

or is participating currently. The mystery of the survey which were returned with 

mostly blank responses were solved from her answer that she really did not know what 

kind of programs that her daughter participated in, so she had the her child to do the 

survey for her because the daughter was more aware of the situation than she was. 

Therefore, it is not surprising to acknowledge the fact that because they hesitate to 

participate in school information sessions; it connects to them not knowing fully about 

their child’s situation in school.  

The lack of information is continuously mentioned as the main problem of 

multicultural family mothers in regards of their children’s support. They are getting the 

information they need through this network, however, it is also true that it does not 

help them to obtain information they could have gained by participating in school 
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information sessions. The multicultural family mothers are stuck in this rotation of 

limited network and information cycle with the feeling of being ignored and rejected 

by other Korean parents hesitant to get close to them worried if they are not fund of her 

because of her lacking Korean language skills (Kim and Nam 2012, 132) leading not 

being able to expand their network. Therefore, appropriate solution regarding their 

information collection needs to be addressed which can help them to properly assist the 

children prepare for their future.  

Nevertheless, the multicultural family mothers with children from elementary 

school had different insight when obtaining the information. Unlike the multicultural 

mothers in the above who said that they have hard time with gathering the information 

they need, the mothers who are stated below mentioned that they are not having a hard 

time thanks to those mothers playing a role as information delivery source for them 

along with playing a role as a pioneer.  

“No, we do not have a hard time when it comes to gathering the information about 
the education of our children or life in Korea. Thanks to the big sisters, we do not get 
lost in the way when guiding our children. They give us information we need when we 
ask them about it. It could also be because our children are still younger than the child 
of our big sister’s, we do not suffer from the anxiety or worries that we are lacking the 
information.” [Mother, Philippines (M5)] 

Thanks to the big sister who has already gone through the stage, the multicultural 

mothers with elementary students do not feel the hardship of lacking the information. 

This is very different from what the big sister said about the information gathering she 

has gone through and still is experiencing. Furthermore, the expectation for the 
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multicultural family mothers to portray the perfect role in the household is related with 

the Korea’s typical expectation of mothers, who are generally still in charge of 

childcare. However, the irony exists that multicultural family mothers are expected 

from the in-law families and the society to fit into the category of the right mother. 

Even though they are from foreign country, raised in different environment and social 

norms from Korea, still, they need to be the Korean standard women of the family.  

 “In the past, now it is okay. Because if the immigrant mothers are not sure what to do, 
they have us. They are like, “unnie [older sister in Korean], what is this?” or “this 
came from the school, what is it?” They have us even if they do not know what the 
content is but during our days, we did not have much of us. Also, men here, Korean 
men, fathers cannot help us because they are not active. They do not pay much 
attention (to us). Because, in Korea, women do everything since there is awareness that 
it is entirely women’s job to take care of the children.” [Mother, Philippines, (M1)] 

The mothers who worked at the center mentioned about the burden they have 

concerning the children’s education. As it was stated in the interview above, even 

though they are foreigners in another country with not-so-perfect Korean skills, it was 

their job to support the child. This certain expectation pressuring them to be a perfect 

wife and mother is not only limited to Korean women, but it also counts to 

multicultural family mothers who were raised in completely different environment. 

From this, it is possible to know that their limited network which was even smaller 

back then have doubled their pressure of obtaining the information with unhelpful 

husbands who does not pay attention. To be more specific, one of the characteristics of 

Korean fathers from multicultural families is that they feel no responsibility and no 

interest on their wife or to their kids. This is not only limited to the fathers mentioned 
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here, but it was also mentioned in Cho and Ryu’s paper (2013) that the fathers in rural 

areas are not helpful with the child nurturing and their education, eventually making 

the multicultural mothers to bear a burden with everything related to the family care. It 

is necessary for the fathers to not have the mothers to carry the burden, which could 

even negatively affect the child’s future. This type of depending entirely on mother lies 

in the Korean culture of having women to take the responsibility of the childcare 

mostly, with a logic that it is a social and economic investment in order to make the 

child successful (B. Lee 2016, 404). However, regarding the multicultural family 

mothers who are not so fluent in Korean and suffering to fit into the standard mother’s 

role in the Korean society, the role of the Korean fathers is important.  

The fathers’ participation in childcare and at housework of multicultural families 

can also be related with husband’s social and economic status according to another 

study. In the study done by Kim and Nam (2012), the authors mention that in 

multicultural families with low income status, mostly mothers are in charge of the 

survival of the family, lack of support from fathers, and plays all roles regarding the 

household and children, while, some assist with child’s education that multicultural 

mothers are lack of. The mothers of this thesis mentioned that it is entirely their 

responsibility when it comes to childcare because of the Korean traditional standard of 

women. Another factor which is related to this burden of theirs is the husband’s job 

status in the society.  

“The multicultural family fathers here, they work as farmers or they do not work at 
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all. So we take the entire burden related to housework and children.” [Mother, 
Vietnam, (M3)]. 

From this, it is analyzed that the fathers of multicultural families in the research 

site cannot be categorized as the ones who are actively working in jobs, which people 

define as economically wealthy. This can be one of the reason of the primary issue 

mentioned earlier that multicultural family mothers are lacking the information 

regarding child’s support because the fathers simply are not interested to assist the 

child together with the mothers. The current situation that multicultural mothers are 

faced with is complex than it seems as it is related with not just simple information 

gathering, but also related with the feeling of discrimination, and burden to fit into the 

ideal mother of the family. Even though it started as the multicultural students’ 

assistance, it is needed both for the government and at the household to focus on the 

fundamental matter that was revealed during the interviews with them. To be more 

specific, the government should come up with the policies or new resources that the 

multicultural mothers can get access to child’s assistance in school without concerning 

about their Korean language skills and other Korean mothers. While at home, the 

fathers should work on dividing the work with the mothers lessening the burdens on 

them to prepare for their child’s future in a way that is more constructive. Because if 

the current status is continued, even if there is assistance programs targeted to 

multicultural students, it is useless.  

5.2.2. Multicultural Mothers’ Preparation for the Child’s Future 
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So far, it was stated that the multicultural family mothers rarely go to school 

events or know the status of their children of what kind of programs they are 

participated in because of their insufficient Korean language skills and limited network. 

However, they were familiar when talking about their own experiences related to 

private education institutions unlike the school programs they were asked earlier. 

Throughout the interview, the mothers emphasized on how the child is doing the work 

on their own, and that she respects their decision even if they do not want to go to the 

private institution.  

“Well for our kids, my first one she just studies by herself. Because she is interested in 
studying so when there are after-school programs, she registers and then comes to me 
to pay the money…I didn’t tell my daughter to study. My children didn’t go to private 
institution, instead, they went to the study room in front of the house. My first one, 
especially she is really interested…. So, she obtained a certificate for Japanese 
Language Proficiency Test Level 1 when she was in 9th grade… But anyway, they do it 
by themselves, especially my first daughter.”” [Mother, Philippines (M1)] 

“In my case, I wanted to send my kid to the private institution since I was worried if 
he can’t keep up with the schoolwork when his friends are doing well. But because he 
didn’t want to go, he just plays all day and my husband does not like it when I pressure 
the child.” [Mother, Vietnam (M3)] 

One of the common aspects of multicultural mothers from the interview was that 

they do not pressure their child to study. In other words, they were entrusting their 

child in terms of their learning and education. Because the child would usually register 

for the programs by her or himself, the mothers have less burden or responsibility that 

they should care of them. This explains the survey result as well, why there was almost 

no response from the parents when they were asked about the assistance programs that 
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their child was or is in part of. Since they mostly support them financially without 

thorough consultation in the process of what kind of program is appropriate for him or 

her. Seo and Pyeon (2017) conducted longitudinal case study with two multicultural 

students related to their career development and one of the main findings was that the 

child was doing the work on her own. In other words, it is not unusual for multicultural 

children to register for the programs on their own while it was the mothers who played 

a role of obtaining the detailed information regarding school’s programs for non-

multicultural Korean students. Therefore, it is not surprising that the multicultural 

family mothers are lacking the information than their child, even when it is crucial 

educational information that is related to their future college entrance exam.  

“My daughter, she goes to academic high school because I heard from other moms 
who have already sent their kids to high school that if you want to send your child to 
university later that is the school you have to go to. But if you want to get a job, it’s the 
other high school named commercial high school. And also, there is something that 
they separate classes into two… I don’t exactly remember. (When the interviewer asked 
her isn’t it liberal arts and natural sciences) Yes, those two. I always forget it. What do 
you learn from there?” [Mother, Philippines (M1)] 

During the interview, when talking about her daughter, the multicultural family 

mother (M1) was confused about the education status of her daughter. She actually 

asked me about what kind of subject the students learn from separate classes and also 

about Sooneung (수능), the college entrance exam in Korea. Therefore, I explained to 

mothers about the general education system and the college entrance exam. To be more 

specific, the interviewer told multicultural mothers about the certain subjects that 

separate classes offer, and also how the college entrance exam works. This lacking of 
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information of multicultural family mothers is not only limited with the assistance 

programs, but also about the college entrance which is considered as the most 

important stage of students in Korea. Although it is not necessary to excessively 

pressure the child, it is crucial to show interest in them as it is related to the fact that 

the parents’ participation in children’s education affects their academic achievement 

positively (Kang and Choi 2015, 63) which eventually helps in preparing for their 

future. Of course, most multicultural students mentioned in the interview are doing on 

their own regarding the schoolwork, however, the mothers also need to remember they 

are just children who are in a status of growing up, not grown-ups. Therefore, no 

matter how much they think the children play good job in doing the work on their own, 

the one fact that cannot be overlooked is that they are still at the stage of needing 

parents’ care just as any others would do.  

Moreover, another factor regarding the multicultural students’ education is that the 

mothers mentioned different environment they have experienced from their home 

country when discussing about private institutions. To be more specific, the 

multicultural family mothers explained about the education environment back in their 

home country which is different from Korea. This different type of educational 

environment could be also be considered as one of the reasons of why they cannot 

adjust to the Korean education environment where information of private educational 

institutions matters.  

“We don’t go to hagwon (private education institute in Korean) until dinnertime; 
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instead we do homework assigned from school, in our country. But here, it’s totally 
different. There are a lot of private institutions for everything here, so I think kids 
cannot receive good education from school. And I feel so frustrated. Also, we have 
English language classes from elementary school to high school and learn without 
hagwon, just in school.” [Mother, Philippines, (M5)] 

“In Philippines, you need to work hard. Because if you fail just one subject, that 
means you fail the whole grade. For example, if you fail math, you need to do that all 
over again for one more year. You need to work hard otherwise you cannot graduate. 
We do that starting from elementary school to high school. If you are a college student, 
then you don’t need to work that much but if you go up and become a senior you need 
to work hard again. If you fail, you need to do it again but here, Korea, it is nothing. I 
first worked at the local elementary school as an English teacher and there was this 
kid who was doing nothing but wow, he went up to the next grade in the following year. 
In the Philippines, we have four grading and if you fail one time, you have to do that 
one more year or do other project or go to another school and take summer class for 
two months.” [Mother, Philippines, (M6)] 

From the interviews, the mothers (M5, M6) mentioned about the education 

environment back in their home country, which is different from Korea. Stating their 

experiences, they imply that they were very overwhelmed about the education 

environment in Korea where the private institutions are stronger than the public 

education. From this, it is clear that the environment in the Philippines is very different 

which depends heavily on how the student does at school. Of course, it is also 

important in Korea that your academic performance has to be good, but it is not that 

severe like the Philippines where they have failing system in schools. Instead, it has 

been a decade long problem that Korea depends too much on private institutions to 

reach the ultimate goal which is to enter the top universities. Therefore, considering the 

differences stated above, we cannot blame multicultural family mothers who have been 

raised and lived in a country where the public education plays a bigger role when 
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attending the school.  

As mentioned earlier, it is examined that the Philippines’ education is focused on 

the school with hard grading and flunk elevating system, which is natural for mothers 

to have a thinking that it is entirely school’s responsibility to be in charge of the 

children’s learning ability. Similar to the multicultural mothers of this research, the 

multicultural family mothers in Choi and three others’ research also thought that the 

school has to assist all the students in achieving adequate level of academic 

achievement with full responsibility. Since the school was fully responsible of the 

studies, the various private academy options in Korea are difficult concept for them to 

understand (Choi et al. 2017, 170). Because of the different educational background 

and environment from their home country, the multicultural mothers are suffering from 

what is the right way to assist their children with education. This is another obstacle for 

the multicultural mothers to overcome when raising the child in a foreign country.  

It was mentioned all along that the multicultural family mothers do not push their 

child in terms of learning and education. Similarly, when asked with questions of what 

they want their children to be in the future, the common answer from the mothers were: 

they do not want to pressure their children in having a good job defined by the society. 

The similar type of multicultural mother was mentioned in another research in the 

name of “poor family” which refers to families even if they are socially and 

economically in high class, when the attitude towards the child’s education is not that 

active, they are categorized into that sector. Like the multicultural mothers in this study, 
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it is stated that the mother wishes the child to plan and live his or her life self-

motivated without exact plan regarding child’s education (Kim and Oh 2013). This is 

also mentioned in the interview with Multicultural Family Support Center’s team 

leader where she explains the reason behind this matter.  

“The multicultural family mothers, when it comes to child’s education most of them I 
had talked to say that they feel sorry for them. The reason for this is because they feel 
that they are not in a right track of supporting their children since they lack in Korean 
language unlike the Korean mothers who are native of the language and are exposed to 
various information sources that their children can be in part of, but for multicultural 
mothers… no. They feel sorry because they think they are not enough to support their 
child accordingly because of their lacking Korean skills. Because the multicultural 
children, even though they do well in elementary school, the gap between Korean kids 
starts to appear when they go to upper grades starting from grade 4 and as time goes 
by, when they go to middle school, the gap becomes larger.” [Team leader] 

This feeling of sorriness towards their children is related to multicultural family 

mothers’ lacking Korean skills which was mentioned as one of the problems earlier. 

Here, it is examined that their lacking Korean language skills is one of the reason 

which makes their child in achieving less educational achievement compared to 

Korean students as time goes by. The research found that the multicultural mothers felt 

sorry for their children because they thought they are the reason of why the children 

are achieving poorly in studying (Han and Kim 2011, 40). This feeling of sorriness for 

their children can be related to one of the main reasons of why the multicultural family 

mothers do not pressure them to get into good universities or to specifically aim for a 

nice career. However, the primary reason that were mentioned in all seven of 

multicultural family mothers’ responses were that they do not have specific jobs in 
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mind for the children, the most important thing is that they are happy in doing that job. 

This is also another interesting factor of multicultural mothers’ viewpoint towards their 

children’s future career. Unlike the mothers who would want their child to be 

successful by targeting a certain career as a doctor or a lawyer, they do not have a 

certain job that they want to force the child to be. This can be also related to the feeling 

of pitiful that they have regarding the child’s education mentioned earlier. Because they 

have cautiousness that they cannot fully help the child in school, it is plausible to 

examine that they also do not pressure them in what to become specifically. Instead, 

they let the multicultural students to choose the career of what makes them delightful.  

“My elder son wants to become a doctor or a pilot and my younger one wants to 
become an idol singer. They both have different things they are interested in, and I do 
not have a specific job that I want them to pursue in the future as long as it is a job that 
they want.” [Mother, Philippines (M2)] 

“We have no idea, because for us, it depends on the child what the child wants to be. 
Because we can’t force the child to be what we want as parents. Because it is not 
forcing, if we force the child to take what we want, maybe the child cannot succeed 
because he can’t afford to use his brain. So, we cannot. So whatever he wants.” 
[Mother, Philippines (M6)] 

“I don’t… I don’t have a specific job that I want them to become as long as the job is 
stable. Because I don’t want to impose heavy burden on them… giving them too much 
pressure… otherwise if they fail then they will get hurt again.” [Mother, Philippines 
(M1)]  

From this, it was possible to know that the mothers do not have a certain job they 

desire for a child to pursue. This is a big difference from the Korean parents who 

constantly pressure the child into pursuing a job that is stable, which makes more 

money and is categorized as socially successful to the public. Instead, most of the 
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multicultural family mothers were afraid of the unexpected outcomes that their 

children might get hurt again if he or she does not succeed in achieving the goal. This 

indirectly shows the struggle that the child and the mothers had to go through living as 

minorities in Korea. Therefore, it is crucial to look at the matters mentioned above, to 

revise the current assistance programs, and to come up with the policies that reflect the 

reality in order to support them accordingly.  
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Chapter 6. Conclusion and Policy Suggestions 

This study analyzed the gap between the assistance programs and its 

implementation through the qualitative interviews with the program organizers, public 

school teacher and Multicultural Family Support Center’s team leader by using in-

depth interviews and with seven multicultural family mothers in focus group 

interviews.  

By analyzing the findings from the interviews, I focused on the gap that exists 

between the assistance programs and its implementation lies on various reality factors 

such as difficulties in rural areas to run the program even if they were given the 

autonomy from the central government. Because the people on the spot has to plan and 

organize the programs without specific guideline provided from the government which 

is also leads to another issue of the locational difficulties of rural areas to not being 

able to provide assistance programs that are equally as various as the ones in the city. 

Also, it was discovered that the initial reason behind the low participation rate of 

multicultural students is related to the discrimination factor that they have been 

suffering almost in their entire life. Moreover, the multicultural family mothers were 

not exactly exposed to various information as the Korean mothers do which will even 

affect their children in a long term, possibly even with their future careers if the current 

state continues. This requires new policies that are local-friendly not just on the surface, 

and offering information resources that the multicultural mothers can be exposed to 

when assisting their children to have high hopes and dreams for the future.  
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Therefore, this research proposes four policy suggestions based on the information 

stated above: 

First, the central government should come up with specific guidelines for the 

program organizers in rural areas. One of the difficulties mentioned from the public 

school teacher and the center’s team leader was that they are suffering to cooperate 

with outer people or institutions because of the hardness of the region’s accessibility. 

Therefore, it is necessary for the central government to have a list of outside people or 

local institutions in prior that the school or the center can choose from in accordance to 

the programs they want to assist the multicultural students. To be more specific, the 

government should develop on-line registration program similar to university’s course 

registration system which allows the program organizers to choose outer instructors 

they wish to come on a specific date and provide more fruitful programs to 

multicultural students in the rural area who are suffering from repetitive and lacking 

variety types of programs. 

Second, the assistance programs for the long term residence multicultural families 

and multicultural students are necessary at the Multicultural Family Support Center to 

expose multicultural students with more and appropriate assistance they need. 

Although it is said that the center’s program target is recently changing from providing 

services to multicultural mothers to multicultural students, still, its main focus is on 

newly formed multicultural families. By developing such programs, the mothers with 

longer residence period is likely to be interested in the center again, hopefully leading 
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to connecting multicultural students to join the program as well. For example, bilingual 

classes for middle and high school multicultural students can be useful since most of 

the programs are focused on younger children, making impossible for the older 

students to join the programs. Specifically, the multicultural students who were not 

able to be exposed to both languages because of their mothers pressured not to speak in 

their mother tongue to them. Therefore, second opportunity should be given to older 

multicultural students so they can develop their language skills which will be assisting 

them to more various career options in the future. The need for developing regular 

assistance programs focusing on the multicultural students’ career motivation is needed 

in order to properly support growing number of them.  

Third, hosting multilingual academic briefing sessions for multicultural family 

mothers or developing a multilingual app for each school will be useful. One of the 

crucial problems that the mothers mentioned was that they do not go to school events 

because of the fear that they are going to be judged by other Korean mothers with their 

lacking Korean language skills. Similar to this suggestion, Chungbuk province decided 

to hand out multilingual parents’ notice in seven different languages to solve the issue 

of multicultural parents not being able to understand the announcements in Korean. 

This service is expected to be in action starting from 2020 in order to have useful 

communication possible between the parents and schools (Oh 2019). Therefore, with 

the growing number of multicultural students in the country, it is required to have 

multilingual academic briefing sessions which they can participate without pressure. 
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Also, developing an application which informs multicultural family mothers with the 

programs that their children can participate can lead to enhancing the low participation 

rate of multicultural students.  

Lastly, besides the three policy suggestions above, it is important for the 

multicultural families and students that the public does not judge them because of their 

background. Therefore, it is necessary to educate them with proper multicultural 

knowledge and viewpoints as Korea is becoming multicultural society without 

hesitation. As stated earlier, the term of damunhwa, multiculturalism in Korea is 

limited in linking the image of those of international marriage families with foreign 

mothers just as the main interviewees of this study, not the spouses of Western 

countries. Therefore, in order to restore its original positive aspects that the term 

contains, instead of the prejudice that refers to others it is crucial to redefine and 

reeducate the public about the term damunhwa. With the change in public’s mind, this 

will also lead the growing number of multicultural students to be proud of where they 

are from, instead of trying to hide their background because they are different from 

people of what we expect as majority of the society. It is recommended that the 

policymakers should listen to the program organizers on the spot, especially those in 

rural areas and people in Korea should acknowledge that multiculturalism is not a 

faraway concept, it is here, now.  
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Appendices 

Appendix 1. Sample interview questions for program organizers 
 
1. Please tell me the years you have worked at this center and your role here. 
  
2. Since the center is for multicultural families, I realized that the programs offered 
here are mostly targeted to multicultural mothers who came to Korea and settled down. 
However, are there any programs that multicultural students are participated in? If 
there are, what are the names of the programs? 
  
3. Among the programs, are there specific programs that assist their career or 
emotional development? (Or other programs that collaborate with local schools 
[institutions]). 
  
4. Could you tell me in detail what the program offers, and if you have a chance to 
know them thoroughly. 
  

5. When organizing the program targeted to multicultural students, do you plan the 
details? Or are they already decided by the government and so you can just run the 
program? Also, when organizing the program, please tell me what you aim for. 
  
6. Through the program, could you tell me if there were changes in students? Such as 
changes in their career plans or pushing them to achieve their goal. 

 
7. Are there any difficulties or satisfaction when running the program? Such as 
communication with parents or lack of cooperation from the local community or lack 
of students who participate in the program. 
  
8. Were there programs that contain the element of students’ parents home country? 
Such as learning the language or culture in order to make fully use of the environment 
they are exposed to as potential bilingual experts. 
  
9. If there are goals that the center (or school) aims to provide to assist the 
multicultural students, please give me the details. 
 
10. Are there any differences between multicultural family mothers and Korean parents 
when they are preparing their child regarding their education and future plans? (ex: 
gathering information) 



117 

 

11. Do you think it is necessary to have separate assistance programs just for the 
Korea-born multicultural students? Or is it strengthening more stereotypes against 
them? 
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Appendix 2. Sample interview questions for multicultural family 
mothers 

 

1. Please tell me your age, home country, and the time period you lived in Korea 

2. Could you tell me which school your children are going to? And the grade 
they are in. 

3. Do you know in detail of what kind of career they want to pursue later in the 
future? Or is there any other career that you wish your child to be interested in? 

4. In order to achieve that goal, are you aware of the information they need to 
have such as going to right high school, college or other ways they can 
achieve that goal and so on. [exposure to information about the programs] 

5. Were there any programs that your children participated in schools or any 
other outside institutions? Any differences that you noticed in relation to 
school level? [career test, career counseling also included] 

6. Were the programs specifically made for the multicultural students? Or open 
to all students who want to participate in the program? [what do you and your 
child think of the programs that only focus on multicultural group?] Do you 
feel the need to separate?  Or is it strengthening the stereotypes? 

7. If there are any, could you tell me the name of the programs they have 
participated in and the activities they experienced in detail? 

8. Do you think any of the programs have affected your child’s future plan? Such 
as specifying career options or motivating his or herself. [e.g. bread making  
baker] 

9. If there were some changes to be made in the programs in the future, what do 
you want to be upgraded in order to properly support the multicultural 
children in Korea? [besides the financial support like scholarships/developing 
bilingual programs in order to effectively use the environment they are 
exposed to as multicultural family/or to offer regular programs that are offered 
once a week] 
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Appendix 3. Sample Survey Questions for multicultural family 
parents 

 

1. Please write you and your child’s gender, age, native country, and your 
residing period of time in Korea. (e.g., yourself-female/37 years old, child-
girl/9th grade, country of origin-Vietnam, period of stay in Korea-16 years) 
 

2. What programs did your child participate in that are supported by a school or 
an external institution (such as Multicultural Family Support Center) is your 
child currently attending? 

3. Please write the exact name of the program. (e.g. Educational welfare priority 
support project) 

4. If any programs that your child have participated in or is involved in are 
related to career or emotional development, please write its name and 
thorough explanation of the activities. (e.g. “My dream is to be a kindergarten 
teacher, flight attendant”) 

5. Do you see any change made in your child’s future plans because of the 
activities mentioned above? (e.g., confirmation or change of one's career or 
motivation, emotional stability, etc.) 

6. If there are things that your child have gained through the program or things 
that you think it could be improved for his or her sake, please write down the 
activities or educational classes you wish to happen with explanation. 
 

7. Is there any part where your child acquired or utilized the language or culture 
of your native country in a program they have participated in or participating 
in? 
 

8. Please state what you would like to see supplemented or improved when your 
child do continue to participate in future career or emotional development 
supporting programs. 
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Appendix 4. Sample Survey Questions for multicultural 
students 

 

1. Please write you and your parents’ gender, age, and their country, and their 
period of time in Korea. (e.g., yourself-girl/37 years old, child-girl/middle 
school sophomore, country of origin-Vietnam, period of stay in Korea: 16 
years) 

2. What are the programs that you have participated in the past or now from 
school or external institutions (e.g., Multicultural Family Support Center)  

3. Please write the exact name of the program. (e.g. Educational welfare priority 
support project) 

4. If any programs you have participated in or is involved in are related to career 
or emotional development, please write its name and thorough explanation of 
the activities. (e.g. “My dream is to be a kindergarten teacher, flight attendant”) 

5. Do you see any change made in your future plans because of the activities 
mentioned above? (e.g., confirmation or change of one's career or motivation, 
emotional stability, etc.) 

6. If there are things that you have gained through the program or things that you 
think it could be improved, please write down the activities or education you 
wish to happen with explanation. 

 
7. Is there any part where you can acquire or utilize the language or culture of 

your parents' native countries in a program you have participated in or 
participating in? 

 
8. Please state what you would like to see supplemented or improved when you 

continue to participate in future career or emotional development supporting 
programs. 
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국문초록 
다문화 학생 지원 프로그램에 관한 연구 

황혜선 

서울대학교 국제대학원  

국제지역학 전공 
 

현재의 한국은 세계화의 움직임에 따라 이민자들로 구성된 미국과 같은 

다문화사회로 향하고 있는데, 그 중에서 큰 역할을 하고 있는 것이 국제결

혼 이주 여성들이 한국의 남성과 결혼하여 맺어진 국내출생 다문화 가정의 

자녀들이라고 볼 수 있다. 통계청의 통계를 살펴보면 초반 조사가 시작된 

다문화 가정의 신생아 인원 수는 2008년 13,443명에서 2017년 18,440명

으로 증가한 것으로 집계되었다. 한국의 전체 신생아의 비율로 보면 다문화 

가정의 아이들은 2008년 2.9%에서 2.3% 증가한 2017년에 5.2%로 나타난

다. 이는 저출산의 문제로 전체 학생의 수가 감소하는 상태에서 다문화 가

정 학생의 비중이 증가하는 실정을 보여준다.  

이러한 다문화 학생의 증가는 그들이 자신들의 진로를 대비하기 위해 

현재 알맞은 지원을 받고 훗날 우리 사회에 기여할 수 있는 사회인으로 성

장하는 것이 중요하다. 하지만 다문화 학생의 상급학교 진학률은 한국 학생

과 비교하였을 때 현저히 떨어지며 이는 그들을 지원 하는 프로그램과 현실

에서의 공백에 있다고 보았다. 다문화 학생 중에서도 노동이민자 등이 섞여

있는 도시가 아닌 국제결혼을 통해 이루어진 다문화 가정의 자녀의 비중이 

높은 시골지역의 다문화 학생을 중심으로 하였다. 본 연구는 다문화 학생을 

지원하는 프로그램 중에서도 본 연구에서는 공간으로 나누어 그들이 필수적
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으로 다니는 공립기관인 학교와 도시뿐만 아니라 농촌지역의 다문화 학생들

을 지원하기 위하여 만들어진 여성가족부 산하기관인 다문화가족지원센터에 

집중하여 지원 프로그램과 현장의 목소리를 분석하여 그 사이의 공백을 알

아보려 하였다.  

본 연구는 충청북도의 옥천 지역을 중심으로 한 다문화 청소년 지원 정

책을 파악하고 이에 대한 지원 프로그램 담당 학교 선생님과 다문화가족지

원센터 운영자 그리고 수혜자인 다문화 가정 어머니들의 인식과 요구를 검

토하는데 목적이 있다. 이를 위해 문헌조사와 심층면접조사를 실시하였다. 

문헌조사는 각 정부 부처의 다문화 관련 복지 정책을 정리한 보건복지부의 

복지로와 충북넷 및 여성가족부의 정책자료와 지역의 다문화가족지원센터 

홈페이지를 통해 자료를 분석하였고, 면접조사는 옥천의 공립 중학교 교사, 

지역의 다문화가족지원센터 담당자, 그리고 다문화 가정의 어머니들 7명을 

대상으로 실시하였다.  

본 연구결과 첫째, 국제결혼을 통해 이루어진 국내 출생 다문화가정의 

자녀들의 거주 비율이 높은 농촌지역인 옥천은 그들만을 대상으로 하는 프

로그램의 운영이 어렵다는 것과 해당 운영자들에게 다문화 관련 업무가 쏠

린다는 점이 있었다. 둘째, 그들을 정의하는 다문화라는 단어에 거부감이 

낮은 참여로 나타나고 개별 프로그램대신 다른 한국 아이들과 함께하는 프

로그램을 선호하는 것으로 나타났다. 셋째, 이중언어 프로그램에 대해 다문

화 가정 어머니들은 상반된 의견을 가지고 있는 것으로 나타났다. 넷째, 다

문화 가정 어머니들의 한국어 능력이 그들의 네트워크와 자녀의 진로 준비

에도 영향을 미칠 수 있다는 것으로 나타났다. 이와 같은 결과는 서울의 중

앙정부가 본 연구의 중심인 국내 출생 다문화 청소년이 다수 거주하는 시골

지역의 특징을 고려하여 향후 알맞은 지원정책을 개발해야 함을 시사한다. 



123 

 

 

주요어: 다문화 학생, 지원 프로그램, 교육, 진로 발달 

학번: 2017-21894 

 


	Chapter 1. Introduction
	1.1. Research Background and Significance
	1.2. Research questions and argument

	Chapter 2. Literature Review and Methodology
	2.1. Literature Review
	2.2. Methodology

	Chapter 3. Analysis of the Assistance Programs for Multicultural Students
	3.1. The Programs in Public Schools
	3.1.1. Educational Welfare Priority Support Project

	3.2. The Programs at the Multicultural Family Support Centers
	3.2.1. Regular and Irregular Programs


	Chapter 4. The Critical Factors in Practicing the Assistance Programs for Multicultural Students: in Okcheon
	4.1. Administrative Matters
	4.1.1. The Limitations of being a Public Institution
	4.1.2. Cooperating with Outer Institutions and People

	4.2. Low participation of the multicultural students because of the label “damunhwa; multicultural?”
	4.2.1. Low Participation Rate of Multicultural Students
	4.2.2. No Need for Separate Programs: Caution and Repulsion towards the word “Damunhwa”


	Chapter 5. Voices from the Program Beneficiaries
	5.1. Conflicting Views against the Need for Developing Bilingual Skills
	5.1.1. The Reasons why Bilingual Programs are necessary
	5.1.2. Language Usefulness Matters

	5.2. The Difficulties of Multicultural Family Mothers
	5.2.1. Limited Network Leading to Limited Information
	5.2.2. Multicultural Mothers’ Preparation for the Child’s Future


	Chapter 6. Conclusion and Policy Suggestions
	References
	Appendices
	국문초록


<startpage>9
Chapter 1. Introduction 1
 1.1. Research Background and Significance 1
 1.2. Research questions and argument 5
Chapter 2. Literature Review and Methodology 7
 2.1. Literature Review 7
 2.2. Methodology 21
Chapter 3. Analysis of the Assistance Programs for Multicultural Students 25
 3.1. The Programs in Public Schools 31
  3.1.1. Educational Welfare Priority Support Project 32
 3.2. The Programs at the Multicultural Family Support Centers 36
  3.2.1. Regular and Irregular Programs 37
Chapter 4. The Critical Factors in Practicing the Assistance Programs for Multicultural Students: in Okcheon 41
 4.1. Administrative Matters 50
  4.1.1. The Limitations of being a Public Institution 50
  4.1.2. Cooperating with Outer Institutions and People 54
 4.2. Low participation of the multicultural students because of the label “damunhwa; multicultural?” 60
  4.2.1. Low Participation Rate of Multicultural Students 60
  4.2.2. No Need for Separate Programs: Caution and Repulsion towards the word “Damunhwa” 72
Chapter 5. Voices from the Program Beneficiaries 79
 5.1. Conflicting Views against the Need for Developing Bilingual Skills 79
  5.1.1. The Reasons why Bilingual Programs are necessary 80
  5.1.2. Language Usefulness Matters 84
 5.2. The Difficulties of Multicultural Family Mothers 86
  5.2.1. Limited Network Leading to Limited Information 87
  5.2.2. Multicultural Mothers’ Preparation for the Child’s Future 94
Chapter 6. Conclusion and Policy Suggestions 103
References 107
Appendices 116
국문초록 121
</body>

