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ABSTRACT 

 

Korean Middle School English Teachers’ Perceptions and Practices of the 2015 

National English Curriculum: Focusing on Core Competencies 

. 

. 

Sammy Park 

Department of Foreign Language Education 

The Graduate School of Seoul National University 

  

 

The present study investigated the perceptions and practices of Korean middle 

school English teachers’ on the 2015 national English Curriculum focusing on 

core competencies. Moreover, it aimed to explore the problems teachers face and 

what improvements can be made to build English core competencies in learners. 

  102 Korean middle school English teachers participated in a survey 

questionnaire, which was followed by in depth individual interviews of four 

teachers among the survey participants. The analysis of the survey results revealed 

that the majority of the teachers believe the core competencies-based English 

curriculum is a curriculum which focuses on utilization of knowledge. Most 

teachers agreed that the introduction of core competencies into the national 

English curriculum was necessary because they thought it specifies the 

competencies needed in the future society and helps achieve the goal of the 
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curriculum more effectively. However, teachers selected creative thinking 

competency as one of the 4 subject-specific core competencies, which was not one 

of the 4 English core competencies in the guidelines of the 2015 national English 

curriculum. This could be because the aim of the general 2015 national curriculum 

is to fulfill the vision of a creatively integrated person, and teachers are confused 

whether they should give it more importance. 

   There was a conflict between the actual practices and perceptions on ideal 

practices of the teachers in instruction and assessment methods and learning 

materials used to build English core competencies. Individual interview showed 

that the difference in practices and perceptions on ideal practices in teaching 

methods was because teaching methods are more affected by individual teachers 

than the change in the curriculum. The difference in assessment methods was due 

to teachers’ concerns about student and parent complaints regarding the objectivity 

of evaluation results. Moreover, although teachers relied highly on textbooks as 

the main learning material they were divided on whether core competencies can be 

developed using them.   

   Closed ranking scale type questions were used to examine the difficulties 

teachers face when planning and implementing instruction. It found that the lack 

of instruction time was the foremost difficulty teachers have when planning for 

instruction, whereas the difference in student levels was chosen as the foremost 

difficulty when implementing instruction. Teacher also stated that the lack of 

instruction preparation time was the main source of difficulty when reconstructing 

the curriculum to build English core competencies. The utmost difficulty that 
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teachers faced when planning for instruction was the lack of case studies and 

material, and the ambiguity of rating scales and objectivity were of the main 

concern when implementing assessment. 

   Despite the fact nearly all teachers believe changes are needed for building 

core competencies and that most teachers focus on building them in the classroom, 

they are doubtful whether core competencies can be developed through the middle 

school curriculum. The reasons for this revealed in interviews were because there 

is not enough classroom hours, the problems concerned with assessment, and the 

view that building all four core competencies is unrealistic and ideal.    

Therefore, this study shows that teachers are unable or hesitant in carrying out 

their beliefs in instruction, assessment, and curriculum reconstruction in building 

core competencies due to various difficulties that they face. These results will help 

in addressing issues that will consequently aid building English core competencies 

into practice and fulfill the need for a more detailed and practical approach to 

English core competency-based curriculum.  
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Teaching Materials, Curriculum Reconstruction 
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CHAPTER 1.

INTRODUCTION 

 

The present study investigates how Korean middle school teachers perceive the 

2015 National English Curriculum focusing on core competencies. This chapter 

introduces the purpose of the study in section 1.1 and clarifies the terms used in 

this study by the definition of terms in section 1.2. Section 1.3 presents the goals 

of this study with research questions and section 1.4 describes the organization of 

the thesis. 

 

1.1. The Purpose of the Study 

The introduction of core competencies into the education curriculum has been 

spreading worldwide since the OECD’s Definition and Selection of 

Competencies (DeSeCo) Project. A competency involves the ability to meet 

complex demands, by drawing on and mobilizing psychosocial resources 

(including skills and attitudes) in a particular context (OECD, 2005). The 

DeSeCo project examined what competencies people need for a successful life 

and a well-functioning society and was able to identify an agreed set of 

fundamental ideals with which a framework of core competencies needs to be 

compatible. Defining competencies can improve assessments of how well 

prepared young people and adults are for life’s challenges, as well as identify 

overarching goals for education systems and lifelong learning (OECD, 2005).  
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In response to the DeSeCo project, countries including Australia, Canada, 

England, United States, New Zealand, etc all incorporate or are making efforts to 

incorporate competence-based curriculum at schools. Korea has also followed 

this international trend in trying to integrate core competencies into the education 

curriculum. Various researches into the definition, selection and application of 

core competencies resulted in the 2015 Revised National curriculum. This is the 

first curriculum from the former national curriculums to implement core 

competencies.  

The 2015 Revised National curriculum’s vision of an educated person is 

specified as a self-directed person, a creative person, a cultivated person, and a 

person who lives in harmony with others. To embody this, the following core 

competencies are targeted to be promoted through the entire process of 

education: self-management competency, knowledge-information processing 

skills, creative thinking skills, aesthetic-emotional competency, communication 

skills, and civic competency (Ministry of Education, 2015). Among these 

competencies, communicative skills, self-management competency, civic 

competency, and knowledge-information processing skills were chosen as the 

four subject-specific core competencies to be built in the English (English as a 

Foreign Language) curriculum. To facilitate these core competencies, integrated 

language skills activities, activities which promote learner motivation and 

interest, cooperative learning, student-centered learning activities were suggested. 

Furthermore, utilizing various assessment methods were proposed for the 

promotion of core competencies in teaching and learning. They include teacher 
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evaluation, self-evaluation, peer evaluation, paper-pen tests, process assessment 

etc. (Ministry of Education, 2015) 

There are however many concerns involving the application of core 

competencies into the English curriculum. First, it is vague whether the teachers 

are prepared for teaching an EFL curriculum based on promoting core 

competency.  Before the 2015 Revised National English Curriculum took effect, 

the study by Kwon et al. (2016) showed that a large percentage of the English 

teachers didn’t know about the 2015 Revised National English Curriculum and 

the majority of the teachers replied that they had never received any training in 

regards to the 2015 Revised National Curriculum. It can be inferred that teachers 

will have difficulty and will have different perceptions on the definition of the 

core competencies that need to be promoted in the classroom because it is the 

first time they have been introduced into the national curriculum (Kwon et al, 

2016). Since teachers are vital in achieving goals of an education curriculum, 

educating and informing teachers of what core competencies are and providing 

opportunities for discussion and development of ideas are crucial. For instance, 

teachers and students at schools in New Zealand were involved in the 

development and administration of core competencies into the curriculum, thus 

attributing to the teacher’s development and professionalism on core 

competencies, and also providing detailed information on teaching learning 

process (So, Lee, Lee, & Heo, 2010). 

Moreover, because the curriculum only presents basic principles for 

promoting English subject specific competencies in teaching, learning and 
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evaluation, there could be difficulty in finding detailed measures to realize them 

in actual classrooms. When a teacher plans a lesson to build core competencies, 

the first thing to consider is the possibility and the extent of curriculum 

reconstruction reflecting core competencies (Lee et al, 2013). Even though 

curriculum reconstruction is a significant part of building core competencies, 

there is a considerable lack of case studies which investigates curriculum 

reconstruction for promoting core competencies in EFL. Furthermore, because 

the achievement standards presented in the 2015 Revised National English 

Curriculum does not directly reflect core competencies, including core 

competencies in the learning content and teaching and evaluating might be very 

limited. For instance, it is vague in terms of how to teach and assess self-

management competency which includes learning strategy, motivation and 

interest. Even though the 2015 Revised English Curriculum emphasizes student-

centered learning and process-oriented evaluation to build the core competency, 

it is unclear whether it suggests a concrete plan to apply it (Kim, 2017).  

There is therefore the need for research into the current state of the teachers’ 

perceptions, needs and knowledge about the English subject (English as a 

Foreign Language) core competencies because the 2015 Revised National 

English Curriculum has now been put into effect in all Korean Secondary 

schools. Although teachers’ perceptions on the core competency-based 

curriculum is essential in investigating its practices, effects and development, 

research into the English teachers’ beliefs and attitudes on core competencies 

remains scarce. This study based on middle school English teachers’ beliefs and 
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attitudes could be more insightful than high school teachers because middle 

school educators are free from the pressure of preparing students for college 

admission. This will provide valuable information that can serve as a basis for 

creating and developing EFL curriculum, education policy and materials for an 

effective promotion of EFL core competencies in the classroom at schools. 

 

1.2. Definition of Terms 

 

Core Competence: There is no agreed international term for ‘core 

competency’ and countries and scholars use various terms. The EU, New 

Zealand, Singapore etc. use Key Competency (competence) as the OECD. 

England and America use the term Key Skill, Australia uses General 

Competence, Canada(Quebec) uses Cross-curricular competence (Lee, 2014). A 

review of current literature shows that the terms ‘Key Competence’ and ‘Core 

Competence’ are used interchangeably. But it can be assumed that these different 

terms still generally imply what the DeSeCo project defined as Key Competence. 

This study will use the term ‘core competence’ in its research. 

 

English Subject Specific Competencies: Although the Ministry of Education 

(2015) presented English communicative skills, self-management competency, 

civic competency, and knowledge-information processing skills as the 4 core 

competencies, this study will refer to English communicative skills as ‘English 
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communicative competence’ and knowledge-information processing skills as 

‘knowledge-information processing competence’. This is to not confuse the term 

‘competence’ with ‘skill’, which are defined differently from each other. The term 

‘skill’ is used to designate an ability to perform complex motor and/or cognitive 

acts with ease and precision. The term ‘competence’ is ‘a complex action system 

encompassing cognitive skills, attitudes and other non-cognitive components’ 

(Rychen & Tiana, 2004). 

 

1.3. Research Questions 

 

This study aims to investigate the middle school EFL English teachers’ 

perceptions towards the 2015 English curriculum based on core competency 

through a survey and interviews. The research questions are as follows: 

 

1. What is the perception and practices of middle school English teachers’ 

2015 English Curriculum based on core competency? 

2. What are the problems teachers face in building subject-specific core 

competencies in learners? 

3. What improvements can be made for teachers to build subject 

competencies in the classroom?  
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1.4. Organization of the Thesis  

 

The organization of the present thesis is as follows: Chapter 1 will introduce 

the purpose of the study, along with the definition of terms and research questions. 

Chapter 2 reviews literature on competencies and the competency-based 

curriculum, and is followed by investigation on the 2015 National English 

Curriculum base on core competencies, and issues that are presented about the 

core competency-based English curriculum. Chapter 3 describes the research 

design and data analysis. In Chapter 4 the results from the analysis of the survey 

are provided along with the results and excerpts from the interview analysis. 

Finally, Chapter 5 summarizes the major finding of the study with research 

limitations and suggestions for future research. 
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CHAPTER 2. 

LITERATURE REVIEW 

 

This chapter reviews the theoretical background and literature relevant to the 

present study. The theoretical background and concept of competencies will be 

addressed with a focus on core competencies in Section 2.1. In Section 2.2, the 

development of core competency-based curriculum will be discussed. The features 

of the 2015 National Curriculum will be examined in Section 2.3 and Section 2.4 

will examine the core competencies in the 2015 English National Curriculum. 

Finally, Section 2.5 will deal with issues that have arisen in in the 2015 English 

National Curriculum concerning its core competencies. 

 

2.1.  Concept and Background of Competencies 

 

The term competency was first addressed by White (1959) as an organism’s 

capacity to interact effectively with its environment. He argued that motivation to 

attain competence is not built upon basic primary human drives and that 

competence is a common property in behaviors where an individual learns to 

interact effectively with his environment. The term competence became more 

widely discussed when psychologist McClelland (1973) in ⸢Testing for 

Competence rather than Intelligence⸥ insisted on the testing of competence rather 

than intelligence and aptitude tests because the latter do not have the power to 
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predict valid life outcomes and is affected by socioeconomic status. Though he 

does not specify the concept of competence with any particular theory, McClelland 

refers to competence the attributes required for successfully performing particular 

actions. This article is considered to be the starting point of the competence 

movement (Barrett & Depinet, 1991). White and McClelland viewed competence 

as a property an individual acquires by interacting effectively with the surrounding 

environment with a strong relation to ‘real life’, which sets competence apart from 

the former ideas on motivation and intelligence (Yun, 2007).  

After the assertion made by McClelland that intelligence tests are not valid 

and cannot predict job success, a new measure of competence began to gain 

attention in the 1970s. This competence model develops testing tools on the basis 

of studies of the characteristics of people who have had vocational success and 

implements those tools to test individuals for a particular job competence. It was 

thereafter widely used by organizations for human resource management and as an 

work performance assessment tool (So, 2007).  

As the concept of competency became associated with jobs or vocations, 

various scholars tried to define the concept of competence. Spencer & Spencer 

(1993) defined competency as an underlying characteristic of an individual that is 

causally related to criterion-referenced effective and/or superior performance in a 

job or situation. Underlying characteristic means the competency is a fairly deep 

and enduring part of a person’s personality and can predict behavior in a wide 

variety of situations and job tasks. Causally related means that a competency 

actually causes or predicts behavior and performance. Criterion referenced means 
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that the competency actually predicts who does something well or poorly, as 

measured on a specific criterion or standard (Spencer & Spencer, 1993, p. 9). They 

state that there are five types of competency characteristics, motives, traits, self-

concept, knowledge and skill. Among these five competencies knowledge and 

skill competencies tend to be visible whereas trait, self-concept, and motive 

competencies are more hidden. 

Moore (2002) addressed the confusion resulted from the variety of meanings 

of the terms ‘competence’ and ‘competency’, and distinguished competence, 

competency, and competencies in his paper. ‘Competence’ is an ability one has in 

a particular area of work, ‘competency’ refers to the behavior(s) support an area of 

work and ‘competencies’ as the attributes underpinning a behavior. Competencies 

reflect the recognition of the level of competence for a professional deriving from 

their possessing a number of relevant attributes such as knowledge, skill and 

attitudes. 

Although the concept of competence arose from needs in the work and 

professional society, the term developed to account for the overall success in life 

not just for specialists but for all individuals. The OECD’s DeSeCo (Defining and 

Selecting Key Competencies) Project investigated what competencies people need 

for a successful life and a well-functioning society and laid the theoretical 

foundation for core competencies. The OECD defines competence as the ability to 

meet complex demands, by drawing on and mobilizing psychosocial resources 

(including skills and attitudes) in a particular context (OECD, 2005). The DeSeCo 

project did not focus on role-specific competencies that are required or desirable as 
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individuals participate in different spheres of activity (Rychen & Salfanik, 2003). 

Instead it focused on competencies that are thought to be instrumental for coping 

with important individual and social demands in a wide spectrum of contexts and 

thus identified and introduced the term ‘key competency.’ The DeSeCo project 

classifies key competencies in three broad categories, ‘Use tools interactively’, 

‘Interact in heterogeneous groups’, and ‘Act autonomously.’ Individuals need to 

be able to use a wide range of tools for interacting effectively with the 

environment, and they also need to be able to engage with others and interact in 

heterogeneous groups. Lastly, individuals need to be able to take responsibility for 

managing their own lives, situate their lives in the broader social context and act 

autonomously (OECD, 2005).  

In 2015 the OECD launched the Future of Education and Skills 2030 project 

where they defined competency as the mobilization of knowledge, skills, attributes 

and values to meet complex demands (OECD, 2018). Building on the key 

competencies of the DeSeCo project, the Education 2030 project identify three 

further categories of competencies as ‘Transformative Competencies’, which are 

‘Creating new value’, ‘Reconciling tensions and dilemmas’ and ‘Taking 

responsibility’. ‘Transformative Competencies’ shows the emphasis on student 

agency which did not gain attention in the DeSeCo project (Lee & So, 2019). It 

addresses the growing need for young people to be innovative, responsible and 

aware. The comparison with competencies frameworks in DeSeCo and ‘Education 

2030’ is illustrated in Table 2.1. 
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TABLE 2.1  

Comparison with Competencies Frameworks in DeSeCo and 

‘Education 2030’ 

 

(From Lee & So, 2019, p.150) 

 

This study will define core competency as the competence that are beneficial 

to all members of society and enables learners to lead independent, successful and 

responsible lives, and the general common ability to solve various problems in a 

particular context effectively and efficiently. 
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2.2. Development of Core Competency-based Curriculum 

 

The need for a competency-based curriculum was extended from discussions 

in vocational training and education, for the successful execution of task at work. 

This term worked its way into schools as in competency-based education, 

competency-based curriculum, and competency-based assessment etc. (So, 2007). 

The start of the OECD DeSeCo project in 1997 realized that core competence is 

important for the overall quality of life and this called for an examination into 

school education. It formed the consensus that an individual cannot fully prepare 

for the rapidly changing future society based on the prior educational curriculum 

which focuses primarily on acquiring knowledge. The present society values 

individuals who can mobilize, apply and integrate acquired knowledge in complex, 

diverse and unpredictable situations rather than those who has acquired as much 

knowledge as possible (Lee et al, 2009). This is because the learner can easily 

acquire necessary abundant information through various sources, and thus the 

ability to sort and select information is more important rather than acquiring it. 

Many countries, including South Korea, has since applied the core competencies 

presented in the DeSeCo project when constructing their education curriculum. In 

regards to this, the OECD’s DeSeCo project can be considered as the pioneer 

study on an international level which defines competency in school education and 

curriculums and also gathered attention to the design of the competency-based 

curriculum (Lee & So, 2019). The difference between the prior curriculum and 
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core competency-based curriculum is described in Table 2.1. 

 

Table 2.2  

A Comparison of the Prior and Core Competency based Curriculum 

 Prior Curriculum 

Core Competency-based 

Curriculum 

Goals Instructional goals Development of competence 

Learning 

Objective 

Accumulation and  

production of knowledge 

Acquiring the ability to fulfill tasks and 

creative application of knowledge 

Approach Separate lesson plan system Actual context, integrated approach 

Implementation - Flexibility and autonomy 

(Summarized table from Lee et at. (2013), p.136-137) 

 

The core competency-based curriculum was applied in several countries in 

the process of reforming the prior education curriculum to a curriculum which 

builds the competence individuals need for the rapidly changing future society 

(Hong & Lee & Lee, 2010). According to Hong (2010) most of the countries or 

regions which introduced competency-based curriculum focused on core 

competencies. For example, New South Wales in Australia started to change their 

education curriculum from the late 1990s by addressing the question ‘What 

competencies do students need in order to live successful lives in this age?’ as the 

starting point of their school curriculum. New Zealand has announced the 
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development 5 core competencies in their 2007 national curriculum. Quebec in 

Canada also focused on core competencies in their search for what to develop in 

students in the education curriculum other than the simple conveyance of 

knowledge. 

However, it must also be considered that the core competency-based 

curriculum does not exclude the prior knowledge-based curriculum (Lee et al., 

2013). It shifts the curriculum towards a more efficient method of implementation, 

putting an emphasis not on how much a learner knows but how the learner can 

utilize information to obtain goals. 

The OECD’s Future of Education and Skills 2030 project aims to redefine 

and provide concrete principles for competency-based curriculum to help countries 

prepare their education systems for the future. The project could be said to have 

started from the acknowledgment that there is need for a more detailed and 

practical approach to competence education (Lee & So, 2019). It does not involve 

the prescription of national curricula but rather seeks to establish a common 

language and shared space within which countries can individually and 

collectively explore issues that affect the design of education systems (OECD, 

2018). The first phase (2015-19) of this project focuses on what kinds of 

competencies today’s students need to thrive in and shape the future for better 

lives and for individual and societal well-being. The second phase (2019 and 

beyond), which is still in motion, will focus on how to design learning 

environments that can nurture such competencies.  

Taken together it can be concluded that the core competency-based 
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curriculum aims to go beyond the acquirement of knowledge to applying it in 

unknown and evolving circumstances. It means that its focus is not on ‘what you 

know’ but on ‘what you can do’ (Priestley & Biesta, 2013; So, 2007). This can be 

anticipated to bring changes in teaching, learning, and assessment practices and 

methods. To build core competencies, curriculum reconstruction must take place 

and one can only speculate how it will be realized. Putting the focus on building 

core competencies in the education curriculum and proceeding to develop and 

implement it is no easy task and one can expect some difficulties and troubles in 

the process.  

 

2.3. Features of the 2015 National Curriculum 

 

As competency-based curriculum began to gain attention around the world, 

scholars and educators in Korea voiced the need for its application in hopes that it 

could contribute to reforming the teacher-centered, content-driven curriculum and 

instruction prevalent in Korean schools (Hong, 2017). In response to this, national 

research institutes conducted a series of projects to investigate introducing core 

competencies into the education curriculum, the main being the Korea Institute of 

Curriculum and Evaluation (KICE). The metropolitan and provincial offices of 

education also acknowledged the growing attention to the revising the school 

curriculum to develop students’ competencies. The Gyeonggi Provincial Office of 

Education (2012) emphasized the development of creative-intellectual skills such 
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as self-directed learning, collaborative problem-solving skills etc. in schools rather 

than the attainment of knowledge. The Gwangju Metropolitan Office of Education 

(2013) stated its schools should develop nine core competencies throughout the 

school curriculum. All of these efforts can be viewed to have contributed to the 

construction of the 2015 National Curriculum, which is the first core competency-

based curriculum in Korea. 

The 2015 National Curriculum was announced on 2015, September 23th and 

began to be effective in practice from 2017 and was fully adopted in 2020. It aims 

to fulfill the vision of an educated and creatively integrated person. An educated 

person is specified as a self-directed, creative, cultivated person who lives in 

harmony with others. The three directions of the 2015 Revised Curriculum are as 

follows: the curriculum planned to develop basic literacy in humanities, social 

sciences, and scientific technologies; the student-centered curriculum; and the 

curriculum intended to develop core competencies. 6 core competencies were 

selected to be promoted in the public schools’ curriculum, and aimed to be 

cultivated through all the educational activities in school including subjects and 

creative experiential activities. The curriculum is planned to develop the subject 

curriculum and improve teaching, learning, and assessment methods practically so 

that students can cultivate these core competencies (Han & Kwon. 2017; Ministry 

of Education, 2015). The 6 core competencies are illustrated in Table 2.2 below.  
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Table 2.3  

Six Core Competencies in the 2015 National Curriculum 

Core Competencies Description 

Self-management 

Competency 

Being able to lead one’s life with self-identity and confidence based 

on basic abilities and qualifications necessary for life and career. 

Knowledge-information 

Competency 

Being able to process and utilized knowledge and information from 

diverse fields to solve problems in reasonable ways. 

Creative Thinking 

Competency 

Being able to discover something novel by integrating knowledge, 

skills, and experiences from diverse professional fields on the basis 

of broad foundational knowledge. 

Aesthetic-emotional 

Competency 

Being able to find and appreciate the meanings and values of life, 

based on an empathetic understanding of others and cultural 

sensitivities. 

Communication 

Competency 

Being able to respectfully listen to opinions of others and effectively 

express one’s thoughts and feelings in diverse situations. 

Civic Competency 

Being able to actively participate in improving the community with 

values and attitudes required to be a member of local, national, and 

global communities. 

(From Ministry of Education, 2015; Hong, 2017 p.244) 

  

While the core competencies were set and introduced in the general guideline 

for 2015 National Curriculum, competencies which must be built up through 
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individual subjects were also presented in each subject as ‘subject-specific 

competencies’. The core competencies in the general guideline are the main 

abilities that are aimed to be built throughout the whole curriculum, and subject-

specific competencies are the abilities that are aimed to be built through each 

subject curriculum on the base of the core competencies in the general guideline  

(Kim et al., 2015). 

One of the changes from the former curriculum is the construction of the 

contents structure. The contents structure shows which learning elements students 

should acquire to perform certain tasks at different school grades. There was also a 

change in the achievement standards. In order to facilitate core competencies in 

learners, the 2015 National Curriculum reduced the amount of achievement 

standards and revised them. This aimed to lower the students’ academic burdens 

and allow them to engage in more meaningful real-life learning and focus on 

developing core competencies. The curriculum accentuates that schools provide 

student-centered learning by differentiating the contents and methods of 

instruction, takin account of students’ abilities, aptitudes, and career plans. 

Furthermore, it stresses the assessment of process instead of the end-result, 

focusing on making use of performance assessments to a greater extent (Ministry 

of Education, 2015).  

 

 

 

 



 - 20 - 

2.4. Core Competencies in the 2015 National English 

Curriculum 

 

Competence in foreign languages has long been recognized as an indispensable 

economic and social resource within a culturally and linguistically diverse society. 

The Ministry of Education (2015) states competence in English is not limited to 

the technical skill in the language but also includes openness to different cultures 

and respect for others and their competence and achievements.  

The 2015 Revised National English Curriculum is based on core competencies 

needed in the future society that can be realized through EFL education. Im et 

al.(2013a) drew from Lee et al.(2013) communicative competence, international 

society culture comprehension, self-directed learning competence, problem 

solving competence, civic awareness, openness and flexibility, interpersonal 

competence, and critical and creative thinking competence as the 9 English subject 

core competencies. Kim et al. (2014) drew from Park (2014) 7 core competencies 

as English subject-specific core competencies. The development of the 4 English 

subject-specific core competencies was proposed on the basis of these studies ( Im, 

2015), which are communicative skills, self-management competency, civic 

competency, and knowledge-information processing skills. These 4 core 

competencies were finalized as English subject-specific core competencies in the 

2015 National English Curriculum, of which the definitions and elements are 

illustrated in Table 2.3. 
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Table 2.4  

Definitions and Elements of English Core Competencies    

Subject  

Competencies 

Definition Sub-elements 

English 

communication 

competence 

The English communicative competence 

required in daily life 

The ability to understand English and 

express oneself in English 

Self-management 

competence 

The learners’ ability to continue 

studying English based on their own 

interest in English 

Interest in English, motivation for 

studying English, maintenance of 

confidence in their English competence, 

learning strategies, self-management and 

assessment 

Community 

competence 

The ability to show interest in the life of 

local, national, and world communities 

and participate in resolving problems 

confronted by the communities by 

sharing their values and attitudes as a 

member of the communities 

Consideration and generosity, 

interpersonal skills, cultural identity, 

ability to understand and embrace 

linguistic and cultural diversity 

Information 

processing 

competence 

The ability to appropriately utilize 

information in English in the society of 

knowledge and information 

The ability to collect and analyze 

information, information ethics, ability to 

utilize media information 

(From Kim, 2017, p.94; Ministry of Education, 2015, p.3) 
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Changes in teaching, learning and assessment methods to facilitate English 

subject-specific core competencies in EFL learners was emphasized in the 

curriculum. Schools need to conduct various lessons based on achievement 

standards and carry out evaluation plans akin to those lessons. The English 

achievement standards stated in the curriculum, teaching and learning, assessment 

all need to be aligned (Kim, 2017) 

Most of the guidelines presented for teaching and learning methods are related 

to the development of English communication competence, asking for formulation 

of teaching-learning methods that integrate language skills and develop applicable 

English abilities. The construction of lesson plans which stimulate motivation and 

maintain interest and confidence in learning English and also promote student-

centered learning were suggested to build self-management competence. To 

develop civic competency, introduction to foreign cultures were articulated to be 

embodied into teaching-learning methods. Various use of multimedia and 

information communication technology were asserted to build knowledge-

information processing skills Use of teaching-learning methods such as integrated 

language skills activities, activities which promote learner motivation and interest, 

cooperative learning, student-centered learning activities etc. were proposed for 

building core competencies. Furthermore, employing various assessment methods 

were proposed to facilitate core competencies. They include teacher evaluation, 

self-evaluation, peer evaluation, paper-pen tests, process-oriented assessment etc. 

Procedure-based evaluations are especially emphasized in assessment of core 

competencies (Ministry of Education, 2015).  
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2.5. Issues about Core Competencies in the 2015 English 

Curriculum 

 

With the emergence of the 2015 National English Curriculum arose issues 

concerning its subject-specific core competencies. One of the issues frequently 

mentioned is a theoretical one which concerns the conceptual vagueness of 

English core competencies. Lee (2016) mentions that other than English 

communicative competence, the other three core competencies are conceptually 

obscure and foreign. For instance, it is questionable whether self-management 

competence is such an inclusive term as to include both cognitive sub-elements, 

which are learning strategies, self-management and assessment, and affective sub-

elements, which are interest in English, motivation for studying English, 

maintenance of confidence. Hong (2017) also points out that boundary among 

different kinds of competencies seems to be blurry and contested. In English 

subject-specific core competencies, information processing competence and 

English communicative competence seem to be this case in that the ability to 

collect and analyze information in English (Information processing competence) 

is also the ability to understand English (English communicative competence). 

They seem to overlap with each other in its concept (Lee, 2016). 

Another issue is whether the English subject-specific core competencies are 

appropriately reflected in the 2015 National English Curriculum. As the 

foundation and principle of the national curriculum, the 4 subject-specific core 
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competencies should be evenly presented throughout the English curriculum. 

However, the subject-specific competencies are not applied in the achievement 

standards equivalently. An analysis of the English subject-specific core 

competencies reflected in the achievement standards proved that the achievement 

standards were heavily biased toward the English communication competency 

(Kim, 2019). This study suggests that in order for English subject-specific core 

competencies to be applied systematically, it is necessary to departmentalize the 

subject competencies into subcategories and develop the functionality of the 

curriculum contents system. Moreover, Kim (2017) states that the achievement 

standards in the curriculum does not directly reflect core competencies. Because 

the competencies are not directly reflected in the achievement standards there is a 

limit to its application in practice, the teaching-learning and assessment methods 

implemented in schools. 

This leads to practical issues regarding core competencies in the 2015 English 

curriculum. It is repeatedly mentioned in several studies that the 2015 National 

Curriculum does not provide detailed guidelines on how schools should implement 

the curriculum to build core competencies. (Hong, 2017; Kim, 2019; Lee, 2016; 

Lee, 2020, Kim 2017) Hong (2017) states that since the national curriculum does 

not provide any further guidelines than beyond somewhat declarative statements, it 

seems closer to a rhetorical rendition than a serious attempt to pursue the 

competency-based curriculum. There is also a lack of case studies and research 

dealing with how the core competency-based curriculum can work in practice 

(Hong & Kwak, 2014; Lee, 2020; Lee, 2016; Kim 2017). The want of detailed 
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guidelines and cases of implementation of the curriculum to foster English subject-

specific core competencies presents a big problem of how it could and should be 

carried out in schools. More research into its implementation and the presentation 

of guidelines to educators in schools can be anticipated to bring about realistic 

changes and facilitation of core competencies that the 2015 Nation English 

Curriculum aims to bring. 
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CHAPTER 3.  

METHODOLOGY 

 

To find out how middle school English teachers perceive the 2015 National 

English curriculum based on core competencies the present study uses a mixture of 

quantitative and qualitative methods. The study initially employed a questionnaire 

survey and then held interviews for in depth investigation. 

This chapter describes the research methods used in the present study. Section 3.1 

gives information about the participants’ and is followed by the procedure and 

instruments used in the research in Section 3.2. Section 3.3 will describe the data 

collection and analysis procedure. 

 

 

3.1. Participants 

 

The participants of this study consisted of 102 EFL teachers teaching the 2015 

National English Curriculum at Middle schools located at various areas throughout 

Korea. Among the 107 respondents who participated in the study, five responses 

were excluded due to overlapping repeated responses, errors in data and also 

because some were found out to teaching at high schools. The participants are 

detailed in Table 3.1 with sex, teaching experiences, education, school location, 

and average number of students per class. 
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Table 3.1  

Information of Survey Participants    

Background Variable Number Percentage (%) 

Sex 

M 15 14.71 

F 87 85.29 

Teaching 

Experience 

1~5 Years 31 30.39 

6~10 Years 35 34.31 

11~20 Years 21 20.59 

More than 21 Years 15 14.71 

Education 

Bachelor 67 65.69 

Master 33 32.35 

Doctoral  2 1.96 

School 

Location 

Metropolitan City 70 68.63 

Small∙Medium City 26 25.49 

Eup-Myun (Rural) Area 6 5.88 

Average 

Number of 

Students per 

class  

1-10 Students 1 0.98 

11-20 Students 19 18.63 

21-30 Students 72 70.59 

More than 31 Students 10 9.80 

 

The ratio of female teachers participating in the research was significantly 

higher (85.29%), with only 14.71% of male teachers. The teaching experiences of 
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the teachers were more evenly distributed ranging from teachers who have less 

than 5 years of teaching experience and those who have more than 21 years of 

teaching experience. The majority of the teachers held bachelor’s degrees by 

65.69% and 34.31% of the teachers held master’s and doctoral degrees. 68.63% of 

the teachers taught at schools located in metropolitan areas, and 31.37% in 

small∙medium cities and eup-myun (rural) areas. The teachers who taught classes 

with 21-30 students was the highest (70.59%), whereas teachers who taught 

classes with 11-20 students were 18.63%.  

Several interviews were held after the questionnaire in order to explore 

teachers’ perceptions on the 2015 National English curriculum in depth. The 

interviewees were chosen randomly among the participants of the questionnaire 

who agreed to take part in individual interviews. The information of the 4 teachers 

chosen for the interviews are shown in Table 3.2.   

 

Table 3.2 Information of Interview Teachers     

 Teacher A Teacher B Teacher C Teacher D 

Teaching Experience 4 5 11 12 

Education Master Bachelor Master Master 

Type of School Innovative Normal Normal Normal 

Training in Core 

Competency  

Yes Yes No No 
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3.2.  Instruments and Procedure 

 

In order to recruit participants in the survey, the researcher posted a 

notification that has a direct link to the survey on an online Naver Café of Korean 

secondary school English teachers in Korea. The site has over 10,000 members. 

The researcher also sent an email via the school system, NEIS, containing a direct 

link to the survey. To ensure that the participants are indeed teachers of secondary 

schools in Korea, they were requested to provide their government email addresses 

that are issued to teachers. Vouchers for participating in the study were given out 

through this email address. Participants were assured that the study is an academic 

research for masters’ thesis and outcomes are intended to benefit their students, 

English curriculum and education policy. They were also informed that any 

personal information would not be used and that all data would be reported as 

summary statistics. The questionnaire was distributed through July and August of 

2019, using an online survey program to all participants by an attached link. The 

participants were invited to respond electronically using any digital device. The 

survey took each participant about 20 minutes to complete it. After the completion 

of the survey, participants were asked if they would like to have an extensive 

interview with the researcher. Among the participants who answered positively, 4 

participants were randomly chosen for the interview. The researcher then reached 

out and met the participants and conducted individual interviews for 

approximately an hour respectively. 
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3.2.1. Survey 

 

A survey was constructed to investigate the teachers’ perceptions and practices 

on the 2015 National English Curriculum focusing on core competencies. A total 

of 22 questions was prepared. Four different answer types of questions were asked 

in the survey: multiple choice, written textbox, ranking scale, and a four-point 

Likert scales. From a statistical viewpoint, a longer scale of 7 or more categories in 

the Likert scale is more appropriate with respect to score variability and number of 

categories (Busch, 1993). However, an even number of 4 categories was selected 

in order prevent participants from choosing a neutral answer in five category 

Likert scale questions, which would not yield any meaningful distinction in any 

direction. A more detailed composition of the survey is shown in Table 3.3. (See 

Appendix for the full survey). 
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Table 3.3  

Survey Questionnaire Question Type and Content 

Category Question Type Content Number 

Nature and 

Characteristics of Core 

Competency-based 

English Curriculum 

Multiple Choice 

Nature of Core Competency-based 

English Curriculum 

1 

Checkbox 

Selection of English Core 

Competencies  

2 

Checkbox/ 

Multiple Choice 

Need for Core Competencies  3 

Rating Scale/ 

Textbox 

Appropriateness of English Core 

competencies 

4-1 

4-2 

Teaching-Learning 

Methods and Problems 

in Building Core 

Competency 

Checkbox Implemented Teaching Method 5 

Checkbox Ideal Teaching Method 6 

Ranking Scale 

Problems in Planning Core 

Competency-based Curriculum 

7 

Ranking Scale 

Problems in Carrying Out Core 

Competency-based Curriculum 

8 

Assessment Methods and 

Problems in Building 

Core Competency 

Checkbox Implemented Assessment Method 9 

Checkbox Ideal Assessment Method 10 

Ranking Scale 

Problems in Planning Assessment of 

Core Competencies 

11 

Ranking Scale Problems in Carrying Out Assessment 12 
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of Core Competencies 

Teaching Materials and 

Curriculum 

Reconstruction for 

building Core 

Competencies 

Multiple Choice Teaching Material Used 13 

Rating Scale Usage of Textbooks 14 

Rating Scale 

Expected Development of Core 

Competencies through Textbooks  

15 

Multiple Choice 

Understanding of Curriculum 

Reconstruction 

16 

Checkbox Need for Curriculum Reconstruction 17 

Multiple Choice 

Frequency of Curriculum 

Reconstruction 

18 

Multiple Choice 

Problems in Curriculum 

Reconstruction 

19 

Needed Changes in 

School and Expected 

Development of Core 

Competencies  

Multiple Choice Changes needed in School Education 20 

Rating Scale 

Focus of Core Competencies in the 

Class 

21 

Rating Scale/ 

Textbox 

Expected Development of Core 

Competencies 

22-1 

22-2 

 

The questions of the survey fall into five themes or categories. In the first 

category, teachers are asked questions related to their perceptions about the 

nature and characteristics concerning the core competency-based English 

curriculum. The second set of questions focuses on teaching-learning methods 
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that needs to be implemented for the facilitation of English core competencies. 

The third category of questions asks questions related to the assessment of 

English core competencies. The fourth section asks questions concerning the 

teaching material used for building core competencies and the teachers’ practices 

about curriculum reconstruction which is vital in the core competency-based 

English curriculum. Finally, the last category consists of questions asking 

teachers’ thoughts on the needed changes in the school education to facilitate 

English core competencies and the expected level of development of core 

competencies in learners after the completion of middle school English 

curriculum. 

 

3.2.2.  Interviews 

 

An interview, which allows an interviewee to provide narratives of incidents 

and experiences is likely to result in a more holistic picture of the interviewee’s 

understandings on various issues that a conventional survey would not provide and 

elucidate the meanings that research participants attribute to their practices and 

actions (Brannen, 2007). Participants were asked to explain in detail about their 

answers in the survey, and was free to discuss further thoughts on the 2015 

National English Curriculum based on core competencies. Each interview was 

conducted individually for an hour respectively throughout September, 2019. All 

interviews were audio-recorded. 
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3.3.  Data Analysis 

 

On the survey questionnaire, the Statistical Package for the Social Sciences 

(SPSS 25) program was used to analyze the data. Descriptive statistics was used to 

determine teachers’ perceptions and attitudes regarding English core competency-

based curriculum.  

All the interviews were audio-recorded and transcribed verbatim. The 

researcher transcribed the interviews in Korean and then translated the parts that 

needed to be excerpted in English. The contents of the interview were presented in 

an excerpt form to supplement the survey data. 
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CHAPTER 4. 

RESULTS AND DISCUSSION 

 

This chapter describes the findings of the study regarding teachers’ 

perceptions on the nature, necessity, and compatibility of English core 

competencies in the 2015 National English Curriculum. It also discusses the 

teachers’ practices in teaching and assessment methods, their perceptions on 

ideal teaching and assessment methods, and the use of textbook learning 

material and curriculum reconstruction to build English core competencies, and 

lastly their views on needed changes and expected development of English core 

competencies through the analysis of survey responses and interviews. 

 

4.1. Nature, Necessity and Selection of English Core 

Competencies 

 

To investigate Korean middle school EFL teachers’ attitudes towards the nature 

and characteristics of the 2015 Revised English Curriculum, 4 questions were 

asked. These questions explored the nature, need, appropriateness of the English 

core competencies of the 2015 National English Curriculum.  
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4.1.1. Perceptions on the Nature and Necessity of English Core 

Competencies 

The teachers’ beliefs on core competency-based English curriculum were first 

asked with five choices. Four answer choices were formulated based on the 

definition and formation of the core competency-based curriculum found in 

various studies and the 2015 National English Curriculum. The fifth choice was 

left blank for participants so that they could fill in the blank with their own 

thoughts which were not presented in the four choices.  

Findings from the first question in the survey shows that 51.96% of the 

participating teachers believed that the core-competency-based English curriculum 

focused on the utilization than the accumulation of knowledge. Another 27.45% 

believed it to be a curriculum which builds the general English abilities learners 

need in the present society. This reflects the current consensus that teachers 

acknowledge the need acquiring practical and applicable English communicative 

abilities rather than expanding knowledge in English, such as grammar and 

vocabulary. This could result in learners who know a lot about English, but does 

not have much communication competence, which is a problem frequently 

mentioned in Korea English education. Students amass vast knowledge in English, 

which results in them having high scores in proficiency tests but does not 

necessarily yield proficient communicators of English. The participants’ responses 

are shown in Table 4.1. 
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TABLE 4.1  

Nature of Core Competency-based English Curriculum 

  N Percent(%) 

Beliefs A curriculum which focuses on the utilization of 

knowledge than accumulation of knowledge 
53 51.96 

A curriculum which builds the general English 

abilities learners need in the present society 
28 27.45 

A curriculum which prepares learners for 

successful execution of task at future vocations 
14 13.73 

A reformed knowledge-based curriculum for 

more efficient implementation 
4 3.92 

Others 3 2.94 

 Total 102 100.0 

 

When asked if the introduction of the 4 core English subject-specific 

competencies into the national English curriculum was necessary, 95.10% 

(N=97) of the participating teachers answered positively while only 4.90% (N=5) 

answered negatively. The participants were then asked an additional question 

inquiring into the reasons for their positive or negative responses. They were 

given a question with five options to choose from with the fifth option left blank 

for them to freely write their thoughts. The results are as shown in Table 4.2. 
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TABLE 4.2  

Reasons for Need of Core Competency-based English Curriculum  

  N Percent (%) 

Reasons Because it achieves the goal of the English 

curriculum more effectively 
33 34.02 

 Because it specifies competencies needed in 

the future society 
30 30.93 

 Because it better fulfills the vision of an 

educated person 
21 21.65 

 Because it will bring positive changes in 

instruction and assessment 
13 13.40 

 Total 97 100.00 

 

  Among the teachers who answered that the introduction of the core 

competencies was necessary, 34.02% (N=33) thought that it was needed because 

it achieves the goal of the English curriculum more effectively, and 30.93% 

(N=30) thought it was needed because it specifies the competencies learners 

need in the future society. This shows that the introduction of core competencies 

into the English curriculum give the teachers a better sense and direction of its 

ultimate goals, and what teachers should strive to achieve in the learners when 

they are planning and conducting their classes. 

This was also mentioned by teachers participating in individual interviews. 
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The interviews also showed that the teachers regarded core competencies 

positively mainly because it shows the goals and direction that school education 

and classes should be aiming for. Teacher A mentions that if core competencies 

are specified by the curriculum, schools can aim to make efforts to develop them. 

Teacher B said that it gives a better idea of the aims of a certain activity done in 

class. 

 

Interview Excerpt 1 (Teacher A) 

I have thought that education based on memorizing knowledge should be 

changed. You could get a good score in English exams if you memorize the 

text but it doesn’t really tell if you have proficient English ability. So if you 

have a core competency-based English curriculum and both the Ministry of 

Education and the district office of education say which core competencies to 

develop, schools can make efforts to develop those core competencies.   

(더 이상은 뭔가 암기하고 그런 교육에서는 벗어야 한다고 생각은 해왔어요. 영어도 시험 볼 때 

지문을 암기하면 시험 성적을 잘 받을 수 있지만 실제로의 영어 실력을 갖췄는지는 잘 알 수 없

다고 봐요. 그래서 핵심역량 기반 교육과정을 하게 되면 아이들이 길러야 되는 역량이 뭔지 교육

청에나 국가수준에서 정해지고 학교 차원에서도 그런 역량을 키워주려고 노력하면 된다는 의미에

서 도입의 의미가 있고 필요하다고 생각합니다.) 

 

Interview Excerpt 2 (Teacher B) 

…Since core competencies have broader terms than the achievement standards 

it is easier to think of what core competency I am aiming for when I’m doing 

a certain activity in class. 

(…세부목적분류표에 있는 내용(성취기준) 보다는 핵심역량이 개괄적이다 보니 내가 수업에 하는 

이 활동이 이 역량 함양을 위해서 한다고 생각하기가 쉬워서 좋아요.) 
 

On the other hand, there were five teachers among the participants who took 

part in the survey who answered that the introduction of core competencies was 

unnecessary. The reason for their negative responses were asked with a separate 

question in the survey questionnaire. Three participants thought the introduction 
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of 4 core competencies into the national English curriculum was not needed 

because acquisition of English skills must take priority before focusing on core 

competencies. One participant thought that students were able to build core 

competencies with the former national English curriculum and another teacher 

also said that building all 4 core competencies through school education is 

neither possible nor reasonable.  

 

4.1.2. Selection of English Core Competencies 

Participants were asked to choose 4 core competencies learners should build 

through the English curriculum. 23.53% of the teachers selected communication 

competency, 16.91% selected knowledge-information processing competency, 

15.93% selected self-management competency, and 12.75% selected creative 

thinking competency. Among the top 4 core competencies that the teachers chose, 

‘creative thinking competency’ was not one of the 4 English core competencies 

that the Ministry of Education had applied in the national English curriculum. It is 

however, one of the core competencies of the given in the general 2015 National 

curriculum and can also be seen as fundamental core competence in achieving the 

goal of the general 2015 National curriculum, which is to fulfill the vision of a 

creatively integrated person. This result indicates that there is some confusion 

among teachers whether to give more attention to the core competencies in the 

general guideline or to the 4 English subject-specific competencies. The teachers’ 

responses are shown in detail in Table 4.3. 
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TABLE 4.3  

Selection of English Core Competencies*  

  Percent (%) 

Competencies Communication competency 23.53 

Knowledge-information processing competency 16.91 

Self-management competency 15.93 

Creative thinking competency 12.75 

Civic competency 11.76 

Interpersonal competency 10.29 

Basic academic competency 7.60 

Aesthetic-emotional competency 1.23 

*4 choices are allowed 

 

Teachers were then asked if they thought the English subject-specific 

competencies in the 2015 National English Curriculum were appropriate or right 

for achieving the goal in English education, which is to acquire the ability to 

understand and express familiar and general topics in basic English. The 

appropriateness of English core competencies of the national English Curriculum 

was rated on a scale of 1 through 4: 1 being the most negative and 4 the most 

positive.  
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TABLE 4.4  

Appropriateness of English Core Competencies  

Core 

Competencies 
1 2 3 4 Total Mean SD 

Communication 

Competency 

1 

(0.98%) 

7 

(6.86%) 

59 

(57.84%) 

35 

(34.31%) 

102 

(100%) 
3.25 0.62 

Self-

management 

competency 

2 

(1.96%) 

12 

(11.76%) 

55 

(53.92%) 

33 

(32.35%) 

102 

(100%) 
3.17 0.70 

Civic 

competency 

0 

(0.00%) 

10 

(9.80%) 

65 

(63.73%) 

27 

(26.47%) 

102 

(100%) 
3.17 0.58 

Knowledge-

information 

processing  

competency 

0 

(0.00%) 

5 

(4.90%) 

64 

(62.75%) 

33 

(32.35%) 

102 

(100%) 
3.27 0.55 

*Negative descriptors ← 1   2   3   4 → positive descriptors 

 

Knowledge-information processing competency was the highest with a mean of 

3.27(SD=0.55). Communication competency had a mean of 3.25(SD=0.62) and 

both self-management competency and civic competency had the same mean of 

3.17. (SD= 0.70, SD= 0.58 respectively) 

The teachers were asked to write their reasons why they thought the core 
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competencies were appropriate in the survey. They wrote that they agreed with the 

general direction of education that core competencies attempt to bring, stating that 

English is a tool for communication, not an academic subject to be studied and get 

good grades in. Teachers also mentioned that learning to participate as a member 

within a culturally and linguistically diverse society is important. Therefore, 

teachers regard core competencies appropriate in the English curriculum because 

they consider learning to communicate with members of an international 

community and also forming an openness to diverse cultures with respect for 

others vital for living in the future society.  

 

4.2. Teaching Methods and Problems in Building English 

Core Competencies 

In order to find out the teaching methods teachers implement, the teaching 

methods teachers perceive as ideal, and problems they face when planning and 

implementing instruction for developing English core competencies, a total of 4 

questions were thrown to investigate in the survey and individual interviews were 

followed. 

 

4.2.1. Teaching Methods Used and Ideal Teaching Methods 

Teachers were asked to choose two main teaching methods which are most 

frequently implemented in their classes to develop English core competencies. 
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33.82% of the teachers chose teachers’ direct instruction and 27.94% chose 

cooperative learning. The lowest percentage of teaching method implemented was 

expeditionary learning (1.47%) and inquiry-based learning (2.45%). The results 

are shown in Table 4.5. 

 

TABLE 4.5  

Implemented Teaching Methods*   

  N Percent (%) 

Teaching 

Methods 

Direct Instruction (Lecture) 69 33.82 

Cooperative Learning 57 27.94 

Theme Based Learning 25 12.26 

Discussion Based Learning 19 9.32 

Problem Based Learning 14 6.86 

Project Based Learning 12 5.88 

Inquiry Based Learning 5 2.45 

Expeditionary Learning 3 1.47 

Total 204 100.00 

*2 choices are allowed 

 

Additionally, beliefs on the ideal teaching methods for building English core 

competencies were also investigated. Participants were free to give multiple 
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responses for each core competency. 37.66% of the teachers believed that 

discussion based learning was the most ideal teaching method for communication 

competency, 33.56% answered inquiry based learning for self-management 

competency, 58.48% said cooperative learning for civic competency and 26.54% 

answered that direct instruction would promote knowledge-information processing 

competency. Responses are shown in detail in Table 4.6.  

 

 

 TABLE 4.6  

Perceptions on Ideal Teaching Methods*  

 
Communication  

competency 

Self-

management 

competency  

Civic 

competency 

Knowledge-

information 

processing 

competency  

Direct Instruction 7.19% 10.68% 1.80% 26.54% 

Discussion 

Based Learning 

37.66% 12.15% 18.12% 7.71% 

Cooperative Learning 30.26% 11.41% 58.48% 4.98% 

Theme 

Based Learning 

5.10% 11.09% 4.94% 11.18% 

Inquiry 

Based Learning 

4.61% 33.56% 4.72% 20.65% 



 - 46 - 

Problem  

Based Learning 

8.04% 13.05% 3.66% 25.23% 

Expeditionary 

Learning 

7.14% 8.06% 8.28% 3.71% 

Others 0.00% 0.00% 0.00% 0.00% 

Total 100% 100% 100% 100% 

* Any number of choices are allowed 

 

Although direct instruction (lecture) was shown to be the most frequent teaching 

method (33.82%) that teachers chose to implement in building core competencies, 

it was among the lowest teaching method teachers perceived to build English core 

competencies. The reasons for this conflict between ideal teaching methods and 

teaching methods which are actually implemented at schools were explored in 

depth in the individual interviews.  

 

Interview Excerpt 3 (Teacher B) 

… I cannot really see a difference in teaching methods from before. What has 

changed for me is that, since I’m an inexperienced teacher, I change my 

instruction as I gain more experience, not because I am affected by the 

curriculum. 

(… 사실 수업하다 보면 크게 예전과 다른 것을 느끼지 못하겠어요. 달라진 것이 있다면 저는 저

경력 교사이다 보니 연차가 쌓이면서 이에 따라 수업을 바꾸는 것이지 교육과정에 크게 영향을 

받는 것 같지 않아요.) 
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Interview Excerpt 4 (Teacher C) 

Whenever there is a change in the National Curriculum, there is discussion of 

the general direction of English education, but I cannot find actual differences 

in teaching methods or in textbooks caused by the change in the curriculum. 

What brings change is whether a teacher actually applies it. I don’t think this 

curriculum is really necessary. I don’t think there will be much difference due 

to the application of this curriculum. 

(교육과정이 바뀔 때 마다 항상 큰 제목으로 어떤 교육과정, 영어에서도 이런 저런 흐름이 이야기 

되지만, 실제로 교과서라던지 가르치는 방식에서는 교육과정이 바뀐다고 달라지는 점은 거의 못

찾겠어요. 그것은 정말로 실제로 교사가 적용하느냐에 따라 달라지는 것이지. 이 교육과정이 꼭 

있어야 한다고는 생각하지 않아요. 굳이 필요하다고는 생각하지 않아요. 이 교육과정이 도입된다

고 해서 무엇인가가 많이 달라지지 않는다고 생각해요.) 

 

 

The interviews revealed that a difference in teaching methods were more or less 

affected and determined by individual teachers rather than change in the 

curriculum. This may be the reason for the high percentage of direct instruction 

that is practiced in schools, although the survey questionnaire reveals that teachers 

do not believe it is effective in building core competencies other than knowledge 

information processing competency. Moreover, it also can be inferred that there 

can be some problems and challenges for teachers when they are planning and 

implementing instruction, which hinders them from actually executing their beliefs. 
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4.2.2. Difficulties when Planning and Implementing Instruction 

 

Difficulties teachers face when they are planning and implementing instruction 

to facilitate English core competencies based on the 2015 National Curriculum 

were explored to further explore out why there was a difference in teachers’ 

implemented teaching methods and method they believed that could develop core 

competencies. The survey questionnaire gave the participants a ranking question 

with a close-ended scale which allowed them to evaluate four difficulties and then 

rank them in the order that they thought was most interfering. The participants 

ranked their difficulties on a scale of 1 to 4, 1 being the most difficult and 4 the 

least difficult.  

In ranking the difficulties teachers face when planning instruction, ‘lack of 

instruction preparation time’ (43.14%, N=44) was ranked first by the teachers as 

the foremost difficulty. ‘Lack of case studies and instructional material’ (45.10% 

N=46) was most ranked second, ‘lack of core competencies based instructional 

content’ (46.27% N=37) was ranked third, and ‘difficulty in comprehending core 

competencies’ (38.24% N=39) was ranked as the fourth. 
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TABLE 4.7  

Difficulties when Planning Instruction 

Difficulty  

 

 

Ranking 

Lack of 

Instruction 

Preparation 

Time  

Lack of Case 

Studies and 

Instructional 

Material  

Lack of Core 

Competencies 

Based Content  

Difficulty in  

Comprehending 

Core 

Competencies 

Total 

1 
44 

(43.14%) 

20 

(19.61%) 

12 

(11.76%) 

26 

(25.49%) 

102 

(100%) 

2 
10 

(9.80%) 

46 

(45.10%) 

31 

(30.39%) 

15 

(14.71%) 

102 

(100%) 

3 
21 

(20.59%) 

22 

(21.57%) 

37 

(36.27%) 

22 

(21.57%) 

102 

(100%) 

4 
27 

(26.47%) 

14 

(13.73%) 

22 

(21.57%) 

39 

(38.24%) 

102 

(100%) 

 

In ranking the difficulties when implementing instruction a total of 72 teachers 

(70.56%) ranked ‘Difference in Student Levels’ (70.56.%, N=72) first and second, 

and a total of 75 teachers (73.53%) ranked ‘Insufficient Equipment and Facilities’ 

as third and fourth. 
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TABLE 4.8  

Difficulties when Implementing Instruction 

Difficulty 

 

 

Ranking 

Difference in 

Student 

Levels 

Lack of 

Student 

Interest and 

Motivation 

High Student-

Teacher Ratio 

Insufficient 

Equipment 

and Facilities 

Total 

1 
36 

(35.29%) 

24 

(23.53%) 

32 

(31.37%) 

10 

(9.80) 

102 

(100%) 

2 
36 

(35.29%) 

29 

(28.43%) 

20 

(19.61%) 

17 

(16.67%) 

102 

(100%) 

3 
20 

(19.61%) 

31 

(30.39%) 

18 

(17.65%) 

33 

(32.35%) 

102 

(100%) 

4 
10 

(9.80%) 

18 

(17.65%) 

32 

(31.37%) 

42 

(41.18%) 

102 

(100%) 

 

Responses to these two questions in the survey questionnaire first shows that 

when teachers are planning and preparing for their classes, the lack of instruction 

preparation time is the main cause of problems in creating classes which build core 

competencies. This can also be related to the lack of case studies and instructional 

material, which most teachers chose as the second foremost difficulty on the 

ranking scale. The lack of case studies and instructional material may be one of the 

main causes that teachers lack instruction preparation time, since they do not have 
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sufficient examples, instructional research results or materials that they can refer to 

when planning for their classes to build core competencies. These views can also 

be found in the individual interviews. Teacher A and Teacher C both mention that 

teachers lack sufficient time to prepare for classes which aim to build core 

competencies, with Teacher C pointing out that it takes a lot of time for the 

teachers to make and find instruction materials. This implies that with more case 

studies and instructional material available, teachers may be able to better prepare 

for classes which aims to build core competencies and also help to resolve the 

problem of lack of preparation time.  

The utmost difficulty teachers face when they are implementing instruction was 

the difference in students’ levels. This may also be associated with the student-

teacher ratio per class, since more students generally means greater variance 

among students. However, high student-teacher ratio was not chosen as a foremost 

difficulty. This indicates that if student levels are relatively similar within a class, 

teachers do not consider the number of students per class as an obstacle when 

implementing instruction. 

Both Teacher A and D speak of difficulties caused by differences in student 

levels. Teacher A said that although they have less students per class due to level-

differentiated classes, the divergence of student levels within the class still causes 

difficulties when conducting classes. Teacher D mentions that even when grouping 

students to address low level students, the majority of the students would be left 

unattended while the teacher instructs other groups. Teacher D insists this is a 

problem because low level students have difficulty in developing competencies on 
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their own. This shows that investigation into how variance of student levels within 

a class can be minimized is needed for teachers to conduct their class instruction 

more effectively.  

 

Interview Excerpt 5 (Teacher A) 

… Because there is serious differences in student levels, it is difficult to 

address them all and develop core competencies when conducting classes. I 

wish there were less student numbers (per class). We do level-differentiated 

classes so we don’t have that many (students), but the divergence is very 

wide. And actually, all core competencies other than communicative competency 

could only be developed through the teacher’s efforts in instruction. … That 

teachers have to think of this all the time and prepare for classes is too much 

of a burden. 

(… 아이들의 실력 편차가 크기 때문에 이를 모두 아우르면서 같은 핵심을 키워주는 것이 수업 

운영에 있어서 어려움이 있었어요. 학생 수가 좀 적으면 좋겠다는 생각을 해요. 수준별을 하기 때

문에 좀 적지만 그 안에서 편차가 너무 심해요. 그리고 사실 영어 핵심역량들이 의사소통역량을 

제외하고는 선생님이 수업면에서 노력해야 길러지는 역량들이잖아요. … 이런 면에서 선생님이 항

상 생각하고 수업 준비를 해야 한다는 면에서 부담이 되고 좀 어려워요.) 

 

Interview Excerpt 6 (Teacher C) 

This (instruction building core competencies) can be possible when teachers 

do not have to do any tasks and work other than research. Because it takes 

a lot of time to find and make materials. 

(이것은 교사들이 다른 업무를 하나도 하지 않고 교재 연구만 할 수 있을 때 가능한 것 같아요. 

자료를 찾고 만드는데 시간이 많이 걸리기 때문이에요.) 
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Interview Excerpt 7 (Teacher D) 

If student groups in classes were formed to build civic competency or 

information processing competency in low level students, the teacher would 

need time to instruct these groups individually. There would be an average of 

6 groups per class and the teacher could only look after 2 groups at a time, 

and the rest of the 4 groups would be left unattended. … The low level 

students currently cannot develop civic competencies or information processing 

competencies on their own. 

(만약에 수준이 낮은 아이들에게 공동체 역량 함양과 지식정보처리 역량 함양을 위해 그룹 수업

을 진행한다고 하면 교사가 아무래도 그룹에 가서 지도하는 시간들이 필요해요. 한 교실에 보통 

6개의 그룹이 생기는데 교사가 2그룹 정도를 돌보고 있으면 나머지 4개 그룹은 방치 되어있죠. … 

수준이 높지 않은 상태에서 스스로 지식처리역량과 공동체역량을 함양하기에는 힘들어요.) 
 

 

4.3. Assessment Methods and Problems in Building 

English Core Competencies 

A total of 4 questions were investigated in the survey questionnaire and 

followed up by individual interviews to explore teachers’ implemented assessment 

methods, ideal assessment methods, and problems they face when planning and 

implementing assessment for developing English core competencies. 

 

4.3.1. Assessment Methods Used and Ideal Assessment Methods 

Teachers were asked to choose four main assessment methods which are 

commonly implemented in their classes to facilitate English core competencies. 

21.81% of the teachers (N=89) chose paper evaluation and 14.70% (N=60) chose 

teacher observation. The least used assessment method was essay evaluation 
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(5.88%, N=24) and self and peer evaluation (8.09%, N=33). One participant chose 

‘others’ and wrote ‘listening comprehension test,’ which also can be seen as a 

form of paper evaluation. The results are presented in detail on Table 4.9. 

 

TABLE 4.9 

 Implemented Assessment Methods* 

  N Percent (%) 

Assessment 

Methods 

Paper Evaluation 89 21.81 

Teacher Observation  60 14.70 

Portfolio 57 13.73 

Presentation and Interview 54 13.24 

Project 49 12.01 

Group Evaluation 41 10.29 

Self and Peer Evaluation 33 8.09 

Essay Evaluation 24 5.88 

Others  1 0.25 

 Total 408 100.00 

* 4 choices are allowed 

 

Even though the participants chose a variety of assessment methods, paper-

based evaluation still seems to be the most common and widely used method 

despite the fact that the 2015 Curriculum emphasizes process instead of end-result 



 - 55 - 

assessments, and focuses on procedure-based assessments rather than traditional 

paper exams. 

Beliefs on the appropriate assessment methods for building English core 

competencies was also investigated. Responses are shown in detail at Table 4.10 

below. 

TABLE 4.10  

Perceptions on Ideal Assessment Methods* 

 

Communica-

tion  

competency 

Self-

management 

competency  

Civic 

competency 

Knowledge-

information 

processing 

competency  

Teacher Observation 14.20% 12.99% 8.56% 10.33% 

Paper Evaluation 4.20% 14.46% 5.07% 42.03% 

Project 10.52% 16.01% 24.82% 16.37% 

Self and Peer 

Evaluation 

8.94% 20.42% 17.55% 6.81% 

Portfolio 3.27% 28.68% 2.65% 12.53% 

Presentation and 

Interview 

55.05% 4.74% 4.93% 8.99% 

Group Evaluation 3.82% 2.70% 36.42% 2.94% 

Others 0.00% 0.00% 0.00% 0.00% 

* Any number of choices are allowed 
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55.05% of the teachers believed ‘Presentation and Interview’ was the most 

appropriate assessment method for communication competency, 28.68% believed 

‘Portfolio’ for self-management competency, 36.42% believed ‘Group 

Assessment’ for civic competency and 42.03% believed ‘Paper Evaluation’ would 

promote knowledge-information processing competency. 

‘Paper Evaluation’ which was shown as the most commonly used assessment 

method to build core competencies, was only believed to build knowledge-

information processing competency. Even though ‘Teacher Evaluation’ was the 

second highest assessment method implemented (14.70%) among teachers, it was 

not believed to develop core competencies very much. Although the majority of 

teachers stated that ‘Presentation and Interview’ would be appropriate in 

evaluating communication competency, only 13.24% actually used it in practice. 

The reasons for this conflict was explored further in individual interviews. 

 

Interview Excerpt 8 (Teacher A) 

I started my evaluations thinking I was evaluating core competencies, but there 

were a lot of conflicts in the students’ goals or personalities when it was 

carried out. (In group assessment) Proficient students thought that they had 

to do all the work, low level students were not interested, and middle level 

students just had a hard time. … Fortunately there were no parent complaints 

when these evaluations were implemented, but we changed it because there 

could be some if these (evaluations) were carried out in the second semester. 

(…핵심역량을 평가한다고 생각하고 평가를 실행했는데 실제로 평가를 실행했을 때 아이들의 성향

이나 목표 같은 것에 갈등이 많았어요. (조별 수행평가에서) 잘 하는 아이들은 혼자 다 한다고 생

각하고, 잘 못하는 아이들은 관심이 없고, 중간에 있는 아이들은 그냥 힘들어 해요. … 다행히 이

런 수행평가를 실시 했을 때 학부모 민원이 없었는데 2학기 때도 그대로 진행하면 민원이 있을 

까봐 바꾼 이유도 있어요.) 
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Interview Excerpt 9 (Teacher B) 

… Speaking (presentation) evaluation is actually not speaking but a 

memorization test. We do classes in groups to develop civic competency but 

how do we evaluate civic competency? Actually a teacher teaching a different 

subject also mentioned this today. It is worrying whether there may be 

objection (to grades) when trying to do performance assessment in groups. 

Everyone is a part of a community, so how can you evaluate this? It is too 

difficult.) 

(…말하기 시험이 실은 말하기가 아니라 외우기 시험이죠. 공동체 역량은 이것을 키워 주기 위해

서 그룹수업을 진행하지만 공동체 역량은 어떻게 평가하나요? 실은 오늘 다른 교과 선생님도 말

씀하셨어요. 수행평가를 조별로 평가하려 했더니 이의제기가 있을 것 같아 염려가 된다고요. 누구

나 공동체의 일원인데 이것은 어떻게 평가해야 하나요? 너무 어려운 것 같아요.) 

 

Interview Excerpt 10 (Teacher A) 

Students trust the teachers more than they trust their peers so teacher 

evaluation seems to be very important. A lot of people, especially regarding 

self-management competency, do self and peer evaluation. But students think 

evaluation should be very fair and objective so teacher observation is absolutely 

necessary. … In the students’ view, teacher observation evaluation should be 

given more weight. 

(아이들이 신뢰하는 것은 동료보다는 교사를 신뢰하기 때문에 교사 관찰 평가가 굉장히 중요한 

것 같아요. 많은 사람들이, 특히 자기관리 역량에서는 동료 평가, 자기 평가를 많이 하는데 그래

도 아이들은 평가가 굉장히 공정하고 객관적이어야 한다는 생각을 가지고 있어서 교사 관찰 평가

가 꼭 들어가야 한다고 생각해요. … 아이들 입장에서는 교사 관찰 평가가 비중이 커야 되지 않을

까 싶어요.) 

 
 

   The interviews reveal that teachers are concerned about student and parent 

complaints and objections about their evaluation results. Such concerns can result 

in many teachers turning to paper-based and teacher observation evaluations 

because they are considered to be fairer and objective, and is less likely raise 

complaints and objections than other methods of assessment. This reveals that 
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there is need for research into how objective evaluation of core competencies can 

be held using various assessment methods. 

 

4.3.2. Difficulties when Planning and Implementing Assessment 

 

Difficulties teachers face when they are planning and implementing assessment 

to facilitate English core competencies was explored further to find out other 

reasons for the gap between teachers’ assessment methods and methods they 

believed. The survey questionnaire gave the participants a ranking question with a 

close-ended scale which allowed them to evaluate four difficulties and then rank 

them in the order that they thought was most interfering. The participants ranked 

their difficulties on a scale of 1 to 4, 1 being the most difficult and 4 the least 

difficult.  

The rank of the difficulties when planning for assessment are in the highest 

order of: ‘Lack of Core Competencies Assessment Material’ (32.35%, N=33) 

ranked both first and second, ‘Lack of Continuity between Core Competencies and 

Achievement Standards’ (34.31% N=35) ranked third, ‘Difficulty in 

Comprehending Core competencies’ (31.37% N=32) was ranked last. 

 

 

 

 



 - 59 - 

TABLE 4.11  

Difficulties when Planning Assessment 

Difficulty  

 

 

 

 

Ranking 

Difficulty in  

Comprehending 

Core 

Competencies 

Lack of Core 

Competencies 

Assessment 

Material  

Lack of 

Continuity 

between Core 

Competencies 

and Achievement 

Standards 

Lack of 

Discussion on 

Ways of 

Scoring Core 

Competencies 

Total 

1 
28 

(27.45%) 

33 

(32.35%) 

14 

(13.73%) 

27 

(26.47%) 

102 

(100%) 

2 
15 

(14.71%) 

33 

(32.35%) 

26 

(25.49%) 

28 

(27.45%) 

102 

(100%) 

3 
27 

(26.47%) 

24 

(23.53%) 

35 

(34.31%) 

16 

(15.69%) 

102 

(100%) 

4 
32 

(31.37%) 

12 

(11.76%) 

27 

(26.47%) 

31 

(30.39%) 

102 

(100%) 

 

The rank of the difficulties when implementing assessment are in the highest 

order of: ‘Ambiguity of Rating Scale and Objectivity (50.98%, N=52) ranked first, 

‘Lack of Concession among Fellow Teachers’ (30.39%, N=31) ranked both 

second and third, ‘Dissatisfaction of Evaluation by Students and Parents’ (40.20%, 

N=41) was ranked last. 
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TABLE 4.12  

Difficulties when Implementing Assessment 

Difficulty  

 

 

 

Ranking 

Ambiguity of 

Rating Scale 

and 

Objectivity 

Lack of 

Concession 

among 

Fellow 

Teachers 

Overload of 

Evaluation 

Tasks 

Dissatisfaction of 

Evaluation by 

Students and 

Parents 

Total 

1 
52 

(50.98%) 

10 

(9.80%) 

27 

(26.47%) 

13 

(12.75%) 

102 

(100%) 

2 
24 

(23.53%) 

31 

(30.39%) 

24 

(23.53%) 

23 

(22.55%) 

102 

(100%) 

3 
18 

(17.65%) 

31 

(30.39%) 

28 

(27.45%) 

25 

(24.51%) 

102 

(100%) 

4 
8 

(7.84%) 

30 

(29.41%) 

23 

(22.55%) 

41 

(40.20%) 

102 

(100%) 

 

The results of the survey also aligned with what the teachers stated in individual 

interview on the challenges they face when assessing core competencies. The 

interview with Teacher B reveals the general confusion on how core competencies 

should be evaluated. The teachers seem to have trouble in figuring out how to 

conduct assessment because there are no examples or case studies to guide them. 
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Teacher C also mentions rating scales and objectively as a problem, such as 

difficulty in constructing objective rating scales.  

Interview Excerpt 11 (Teacher B) 

I really don’t know how to evaluate core competencies. Maybe communicative 

competency can be done, but rather in a clumsy way, not as assessment should 

be. … If you really want to evaluate information processing competency you 

would have to give the students a text they never seen before and see whether 

they could understand it. But even the College Scholastic Ability Test is from 

EBS, so it is not possible for schools to give tests like this. 

(평가 어떻게 해야 하는지 정말 잘 모르겠어요. 의사소통 역량도 평가되고 있다고 하지만 주먹구

구식이고 정말 평가다운 평가는 되지 않아요. … 정말 제대로 된 지식정보처리 역량을 평가하려면 

처음 보는 지문을 보고 이해 여부를 물어야 하는데 가능은 하지만 수능도 EBS에서 출제되는 마

당에 학교에서 이런 시험이 가능하지 않다고 봐요.) 

 

Interview Excerpt 12 (Teacher C) 

Even though you make a very detailed rating scale there is always student 

responses that cannot be predicted. If you evaluate core competencies there 

will be a substantial amount of student responses like this, and I doubt teachers 

will be able to manage all this. … Teachers need to be very discriminative. I 

don’t think core competencies can be evaluated by numeric scores. 

(아무리 평가 기준표를 섬세하게 제작하여도 예상 할 수 없는 답안이 나와요. 핵심역량을 평가한

다고 하면 그런 무수히 많은 변수들이 나올 텐데 그것을 과연 교사들이 조절 할 수 있을지 의문

이 들어요. … 가르치는 교사도 매우 변별력이 있어야 하는데 잘 모르겠어요. 평가할 수 없는 역량

으로 점수화 한다는 것은 말이 안되는 것 같아요.) 
 

The survey questions and individual interviews about assessment all accentuates 

the need for case studies and research into how core competencies can be 

evaluated. Objective evaluation seems to be utmost importance for teachers, and 

they are concerned and skeptical of how assessment of core competencies can be 

carried out objectively and will not bring complaints and objections from the 

students.  



 - 62 - 

4.4. Learning Materials and Curriculum Reconstruction in 

Building English Core Competencies 

The current main learning material that teachers use and their beliefs on 

whether it could help build English core competencies were examined to better 

understand the practices and perceptions teachers have on curriculum 

reconstruction, which is considered a pivotal part of building English core 

competencies. 

 

4.4.1. Use and Perceptions on Textbook Learning Materials 

The main learning material teachers use in their current classes at schools 

shown in Table 4.13. The learning material teachers used mostly was authorized 

textbooks and additional textbook learning material (75.49%, N=77). 20.59% 

(N=21) used learning materials prepared by individual teachers’ and 1.96% (N=2) 

used books other than authorized textbooks. None of the teachers used learning 

material made and distributed by the regional office of education. The two 

teachers who chose ‘others’ stated that they used texts they searched and prepared 

for based on the contents in authorized textbooks. 
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TABLE 4.13  

Main Learning Materials Used in the Classroom 

  N Percent(%) 

Materials Authorized Textbooks and Textbook Related 

Learning Materials 
77 75.49 

Learning Material Prepared by Individual 

Teachers 
21 20.59 

Books other than Authorized Textbooks 2 1.96 

Learning Material distributed by the Regional 

Office of Education 
0 0.00 

Others 2 1.96 

 Total 102 100.0 

 

The next question asked about what proportion of the textbook was used in the 

classroom instruction on a scale of 1(never) to 4(always). Teachers who stated that 

they always use textbooks were 48.04% (N=49). Teachers who often use 

textbooks were also 39.22% (N=40). Three teachers also answered that they never 

used the textbook in the class. 
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TABLE 4.14  

Usage of Textbooks 

  Never(1) Somewhat(2) Often(3) Always(4) Total Mean SD 

Usage of 

Textbooks 

During 

Class 

N 3 10 40 49 102 

3.32 0.77 

Percent 2.94 9.80 39.22 48.04 100 

 

Since many teachers use textbooks as the main learning material in classes, 

beliefs on how textbooks can help students develop core competencies were 

examined using a four-point Likert scale. The result of the survey question showed 

that 53.92% (N=55) of the teachers rated self-management competency and civic 

competency 1 or 2, which shows that they are negative about whether textbooks 

can help students develop the two competencies. However, 51.96% (N=53) of the 

teachers rated communication competency and knowledge-information processing 

competency 3 or 4, which shows that they are positive about the development of 

communication competency and knowledge-information processing competency 

through the use of textbooks. The results of this survey question is shown in Table 

4.15. 
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TABLE 4.15  

Core Competency Development through Textbooks 

Core 

Competencies 
 1 2 3 4 Total Mean SD 

Communication 

Competency 

N 0 49 47 6 102 
2.58 0.62 

Percent 0.00 48.04 46.08 5.88 100 

Self-

management 

competency 

N 2 53 40 7 102 

2.51 0.65 

Percent 1.96 51.96 39.22 6.86 100 

Civic 

competency 

N 1 54 40 7 102 
2.52 0.64 

Percent 0.98 52.94 39.22 6.86 100 

Knowledge-

information 

processing 

competency 

N 1 48 44 9 102 

2.60 0.66 

Percent 0.98 47.06 43.14 8.82 100 

              *Negative descriptors ← 1   2   3   4 → positive descriptors 

    

Compared to the high reliance on textbooks as the main teaching material, 

teachers showed that they were divided on whether English core competencies 

could be developed through textbooks. The reasons for this were investigated in 

individual interviews, which showed that teachers tend to focus on certain parts of 

the textbooks over others, which would lead to development of only certain core 
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competencies. Teacher B said that this is due to tests, and was doubtful whether 

core competencies could be developed using textbooks. The concerns regarding 

assessment once again appeared in the interview, which shows the importance of 

assessment and how much it affects classes. 

 

Interview Excerpt 13 (Teacher A) 

If you look at the end of the lesson in the textbook there is a project where 

you can build civic competency, so if you follow the textbook well I think you 

can build core competencies to some degree. But in a lot of instances, according 

to the teacher, they do not do that project. In a lot of cases teachers just do 

the listening, speaking and reading part so it is a bit different according to 

how you use to textbook. 

(… 교과서를 보면 단원 끝에 프로젝트를 하면서 공동체 역량을 키우게 하는 부분도 있고 교과서

를 잘 따라해도 역량을 어느정도 키울 수 있다는 생각이 들어요. 교과서 그런 역량을 담으려고 

노력한 것 같습니다. 그러나 선생님에 따라서 그 프로젝트를 안 하는 경우가 굉장히 많긴 해요. 

듣기, 말하기 부분 그리고 본문만 수업하는 경우가 많기 때문에 교과서를 어떻게 잘 활용 하는지

에 따라서 조금 다를 수 있다고 생각합니다.) 

 

Interview Excerpt 14 (Teacher B) 

I don’t think it (building core competencies) can be done through textbook 

activities. The professors, who are the authors of the textbooks, says that if 

you want to build abilities you have to work hard on the writing workshop 

or the listening, speaking parts, and they put in a lot of work on that part. 

But in actual school practices that part is passed a lot because of exams. So 

I don’t think it is possible just by learning textbooks. Of course it can be 

different according to how you construct it in your lesson, but I’m doubtful. 

(교과서 활동으로는 안될 것 같아요. 교과서 저자인 교수님들께서도 능력을 함양하고 싶으면 

writing workshop이나 listening speaking 부분을 열심히 해야 한다고 그 부분을 열심히 작성하신

다고 하시지만 막상 학교 현장에서는 사실 시험 때문에 그런 부분을 넘길 때가 많아요. 그래서 

교과서 학습만으로는 절대 안될 것 같아요. 물론 이것을 어떻게 구성해서 수업을 하나에 따라 달

라지긴 하겠지만, 회의적입니다.) 
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4.4.2. Practices and Perceptions of Curriculum Reconstruction  

In order to draw some answers on what teachers think about curriculum 

reconstruction, a question with 5 choices were provided. The fifth choice was left 

blank to allow participants to write their own thoughts on their beliefs. Forty-five 

teachers chose the fourth choice as they see that curriculum reconstruction refers 

to reorganizing a curriculum based on students’ needs, interests, and 

characteristics. In other words, what they think about curriculum reconstruction 

seems to be more or less learner centered. This could be due do the characteristic 

of the 2015 National Curriculum, which is learner centered and aims to promote 

students’ autonomy. Thirty-nine teachers thought it would be teachers’ plans and 

execution of instruction to reach achievement standards. Since achievement 

standards are stated in the guideline of the 2015 National Curriculum, and teachers 

are required to state which achievement standard they are planning to achieve in 

their lesson and evaluation plans, teachers may regard achievement standards as 

very important in curriculum reconstruction. Such results show that the majority of 

teachers look to the National Curriculum in their understanding of curriculum 

reconstruction. The results of the question are in Table 4.16. 
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TABLE 4.16  

Nature of Curriculum Reconstruction 

  N Percent(%) 

Beliefs A curriculum built upon current students’ needs, 

interests and characteristics 
45 44.12 

Teachers’ plans and execution of instruction to 

reach achievement standards 
39 38.24 

Implementation of the curriculum by each 

individual teacher 
13 12.75 

Adjustment of Content in Authorized Textbooks 5 4.90 

 Total 102 100.0 

 

The need for curriculum reconstruction was addressed with a yes/no question. 

93.14% (N=95) of the teachers answered there was a need for curriculum 

reconstruction while 6.86% (N=7) answered negatively.  

The frequency teachers reconstruct their curriculum to build English core 

competencies was also questioned on a scale of 1 to 4, 1 never to 4, always. Table 

4.17 is the results on the questions. Teachers who reconstruct their curriculum 3 or 

less time per month showed the highest percentage of 38.24% (N=39). Nineteen 

teachers answered that they always reconstruct their curriculum, thirty-seven 

teachers responded that they reconstruct the curriculum 1-2 times per week, and 

seven teachers said they never reconstructed their curriculum.  
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TABLE 4.17  

Frequency of Curriculum Reconstruction  

  

Never 

(1) 

3 or less 

times per 

month 

(2) 

1~2 times 

per week 

(3) 

Always 

(4) 

Total Mean SD 

Frequency 
N 7 39 37 19 102 

2.67 0.86 

Percent 6.86 38.24 36.27 18.63 100 

 

To explore how teachers reconstruct the curriculum, the methods of curriculum 

reconstruction implemented were examined among the 95 teachers who answered 

that they reconstruct their curriculum to build English core competencies. 

Participants were asked to choose two main methods of curriculum reconstruction 

that they do in their classes. They were also given a blank option which they could 

fill in with other methods used. Results revealed that the method of adding 

learning material related to textbook contents was the highest (34.74%) and 

convergence instruction (integrated subjects instruction) was the lowest (5.26%).  

No participant chose the blank option. Results of the question are on Table 4.18. 
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TABLE 4.18  

Methods of Curriculum Reconstruction* 

  Percent(%) 

Reconstruction 

Methods 

Addition of learning material related to 

textbook contents 
34.74 

Use of various learning materials (other than 

textbooks) 
23.16 

Adjustment of order of content in textbooks 19.47 

Theme Based Learning 10.00 

Individual curriculum goal setting and 

execution 
7.37 

Convergence Instruction (Integrated Subjects 

Teaching) 
5.26 

* 2 choices are allowed 

 

Contrary to the teachers’ beliefs on the nature of curriculum reconstruction, the 

methods that teachers implement in curriculum reconstruction is mostly related to 

textbooks (54.21%). The reasons for this was explored in individual interviews 

and also by an additional survey question. The difficulties of curriculum 

reconstruction for building core competencies were examined further among the 

ninety-five teachers who answered that they reconstruct their curriculum to build 

English core competencies. Participants were asked to choose two main 
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difficulties that they faced when reconstructing the curriculum. The lack of 

instruction preparation time was the highest with a percentage of 57.89% (N=55) 

and the lack of expertise in teachers was the lowest with a percentage of 6.32 

(N=6) as shown in Table 4.19.  

 

TABLE 4.19  

Difficulties of Curriculum Reconstruction*  

  Percent(%) 

Difficulty Lack of Instruction Preparation Time 27.89 

Lack of Instruction Material 13.68 

Construction of Student Evaluation Plans 12.63 

Existence of Legally Binding Curriculum 10.00 

Notion of mandatory use of authorized textbooks 8.42 

Continuity of Learning Content between school years 7.90 

Lack of Concession between fellow teachers 7.90 

Investigation of Student Variables 7.37 

Lack of Expertise in Teachers 3.68 

Others 0.53 

* 2 choices are allowed 

 

 The individual interviews revealed that teachers are not free to reconstruct the 

curriculum as they want to because of many obstacles such as evaluation and 
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agreement of the curriculum among fellow teachers. Teacher A mentioned that it 

is hard to reconstruct the curriculum other than changing the order of the textbook 

content due to assessment, of which the textbook is the evaluation criteria. Teacher 

B also mentions the textbook as the criteria for curriculum reconstruction, because 

textbooks are used for evaluation. Other criteria than the textbook can be used if 

teachers come to a mutual agreement. However, Teacher C said that it is hard even 

to change the order of textbook content due to lack of time in consultation with 

fellow teachers.  

 

Interview Excerpt 15 (Teacher A) 

The curriculum reconstruction I really want to do is to discard the textbook 

and collaborate with other subjects and do integrated curriculum reconstruction. 

I actually did convergence instruction with seventh grade students last year. 

The reason this was possible was because it was a free learning semester so 

teachers were less concerned with evaluation and had more discretionary power. 

… I only change the order of the textbook with the eighth graders. It can’t 

be helped because of evaluation. We have to evaluate the students, and the 

criteria should be the textbook. It is hard because of that perception and 

evaluation. 

(정말 해보고 싶은 교육과정 재구성은 교과서를 버리고 다른 교과와 협력하여 융합하여 하는 교

육과정 재구성을 하고 싶어요. 실제로 작년 1학년 아이들을 데리고 융합수업을 했어요. 이것이 가

능했던 이유는 자유학기제이기 때문에 평가에 크게 관여를 받지 않아 선생님의 재량권이 조금 높

기 때문인 것 같아요. … 2학년은 교과서를 순서 바꾸는 정도만 하고 있어요. 평가 때문에 어쩔 수 

없는 것 같아요. 어쩔 수 없이 아이들을 평가를 해야 하고, 그 기준이 교과서가 되어야 하기 때문

에 그런 인식과 평가 때문에 좀 힘든 것 같아요.) 
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Interview Excerpt 16 (Teacher B) 

Curriculum reconstruction is teachers settling on what they think is important 

and changing the order or connecting the content to that curriculum. Depending 

on the professionalism of the teachers. With the textbook as the criteria. 

Because the textbook (content) comes out in the exam questions. Of course 

you can choose other criteria than the textbook if you(teachers) come to an 

agreement. 

(교육과정 재구성은 교사들이 합의를 통해서 선생님이 중요하다고 생각한 것과 그 교육과정에 맞

춰서 순서를 바꾸든 내용을 연계하는 거라고 생각해요. 교사의 전문성에 의존해서 바꾸는 거라고 

생각해요. 교과서를 기준으로요. 교과서가 시험문제로 나오니까요. 물로 합의가 된다면 교과서 말

고 다른 것으로 기준을 삼아도 되고요.)  

 

Interview Excerpt 17 (Teacher C) 

I do a bit of changing the order, but not a lot. Because of fellow teachers 

going into class with me (teachers teaching the same grade). Because there 

isn’t enough time to consult with fellow teachers I just don’t change the order 

and teach the textbook in order from lesson 1.  

(순서변경 정도 하지만, 잘 하지는 못해요. 그 이유가 같이 수업을 들어가는 선생님 때문에. 동료

교사와 협의를 할 시간이 부족하기 때문에 그냥 무난하게 순서 변동하지 않고 교과서 1단원부터 

순서대로 수업을 하게 되는 것 같아요.)  

 

 

  Both the survey question and interviews show that teachers lack the time to 

reconstruct the curriculum in more vigorous ways than just adjusting the content of 

the textbook, and the need for more instructional material which will aid them in 

this process. Assessment is also a factor that makes the teachers hesitant in 

reconstructing the curriculum. Therefore, investigation is required into how more 

time for teachers to prepare of the curriculum reconstruction can be procured at 

schools, which can lead to more research into and production of instructional 

material and various ways of assessment by the teachers. 
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4.5. Needed Changes and Expected Development of 

English Core Competencies 

The needed changes in schools for the development of English core 

competencies were investigated as well as the anticipated development of English 

core competencies in learners after their completion of the middle school English 

curriculum. 

 

4.5.1. Changes needed in School Education  

On examining whether changes are needed in school education for the 

development of English core competencies, 97.06% (N=99) of the teachers 

answered positively, and only 2.94% (N=3) answered negatively. The teachers 

who answered positively were asked to choose two changes they thought were 

needed the most to build core competencies. The highest change needed was a 

change in instruction method (51.52%, N=51) and changes in evaluation methods 

(50.51%, N=50). The change that was least needed was reducing the amount of 

learning content (9.09%, N=9). Other changes teachers wrote in a blank option 

were development of authorized textbooks with more focus on listening and 

speaking, more trust in teachers, reforms in high school and college entrance 

procedures, and understanding and agreement about core competencies not only 

among English teachers but teachers in the whole school. 
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TABLE 4.20  

Changes Needed for Building Core Competencies* 

  Percent(%) 

Needed 

Change 

Changes in instruction method 26.26 

Changes in evaluation method 25.25 

Reduction of student-teacher ratio 22.22 

Changes in instruction material  10.61 

Increasing English class hours 8.59 

Reducing amount of learning content  5.05 

Others 2.02 

* 2 choices are allowed 

 

This result signifies that teachers acknowledge that changes in evaluation and 

instruction methods are most needed in school education, and that they are positive 

about changing their instruction and evaluation methods for building English core 

competencies. If the difficulties teachers face in planning and implementing 

instruction and evaluation for core competencies are resolved, there may be 

considerable development in instruction and evaluation in school practices. 

 

4.5.2. Expected Development of Core Competencies  

Before examining teachers’ expected development of English core 

competencies in learners after the completion of the English middle school 
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curriculum, teachers’ focus on English core competencies in classroom instruction 

was explored on a scale of 1 to 4. The results indicated that most teachers try to 

focus on building core competencies in classroom instruction. The lowest English 

core competency that teachers focused on was civic competency.  

TABLE 4.21  

Focus on Core Competencies in the Class 

Core 

Competencies 
 1 2 3 4 Total 

Communication 

skills 

N 1 16 58 27 102 

Percent 0.98 15.69 56.86 26.47 100 

Self-management 

competency 

N 1 17 59 25 102 

Percent 0.98 16.67 57.84 24.51 100 

Civic 

competency 

N 6 27 47 22 102 

Percent 5.88 26.47 46.28 21.57 100 

Knowledge-

information 

processing skills 

N 1 17 56 28 102 

Percent 0.98 16.67 54.90 27.45 100 

                *Negative descriptors ← 1   2   3   4 → positive descriptors 

 

Although teachers focused on building core competencies in class, an 

investigation into their expectations on the development of English core 

competencies in learners after the completion of the English middle school 
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curriculum showed that they are doubtful about its results. When teachers were 

asked to rate their expectations on a scale of 1 to 4, the majority of the teachers 

rated 1 or 2 for communication competency (60.78%, N=62) and self-management 

competency (51.96%, N=53). The teachers’ expectations were divided on the 

development civic competencies, and the only positive development expected 

among the 4 core competencies was knowledge-information processing 

competency. 

TABLE 4.22  

Expected Development of Core Competencies 

Core 

Competencies 
 1 2 3 4 Total 

Communication 

Competency 

N 3 59 35 5 102 

Percent 2.94 57.84 34.31 4.90 100 

Self-management 

competency 

N 0 53 42 7 102 

Percent 0.00 51.96 41.18 6.86 100 

Civic competency 

N 1 50 44 7 102 

Percent 0.98 49.02 43.14 6.86 100 

Knowledge-

information 

processing 

Competency 

N 0 46 50 6 102 

Percent 0.00 45.10 49.02 5.88 100 

             *Negative descriptors ← 1   2   3   4 → positive descriptors 
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The teachers participating in individual interviews provided insights on why the 

general expectation of the development of core competencies were not very high. 

One of the reasons was that students do not receive sufficient English input. 

Another reason was that there aren’t enough English classroom hours to cover 

amount of learning content. The problem of assessment, and ultimately high 

school entrance and the College Scholastic Ability Test was also mentioned. Since 

students focus on getting into college, classes give more attention to those needs. It 

was also pointed out that building 4 core competencies, even though it is not 

plausible to build basic communication skills, is too idealistic. 

 

Interview Excerpt 18 (Teacher A) 

I think the actual amount of input that students receive is very little. There 

is not a lot of hours of English classes but much skills to be covered; listening, 

speaking, reading, writing. Communicative competence can be developed on 

some level, but not a lot. And the rest of the core competencies cannot be 

developed by teachers and assessment alone. … I’m doubtful whether students 

can develop these competencies. Since you cannot assess them, you really do 

not know how much they are developed. 

(아이들에게 실제로 들어가는 input이 굉장히 적다고 생각합니다. 영어는 사실 수업 시수도 그렇

게 많은 편도 아니지만 다뤄야 하는 skill은 많아; 읽기, 쓰기, 말하기, 듣기. 의사소통역량이 발달

을 하지만 그렇게 크게 발달할 것 같지 않다는 생각이 들어요. 나머지 역량은, 자기관리 역량이라

던지, 정보처리역량이라던지 선생님들과 시험만 봐서는 길러줄 수 없는 역량이라고 기본적으로 

생각해요. … 아이들이 이 역량들을 얼마나 기를 수 있는지는 의문인 것 같아요. 사실 측정할 수 

있는 방법이 없으니 따로 이 역량을 얼마나 도달했는지는 모르죠.)  
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Interview Excerpt 19 (Teacher B) 

…If there no change in assessment I don’t think it (building competencies) is 

possible. Students will study for high school and for the College Scholastic 

Ability Test so if ultimately if there is no change in college entrance policies, 

classes will never change. 

(…평가가 바뀌지 않는 한 절대 안될 것 같아요. 중학교에서 국한 된 것이 아니라 아이들은 고등

학교 공부를 할 것이고, 수능을 위해서 공부 할 것이니 결국에는 대입이 바뀌지 않는 한 절대 수

업이 바뀌지 않을 것 같아요.) 
 

Interview Excerpt 20 (Teacher C) 

I don’t think building communicative competence is possible. Unless we only 

speak in English during school hours, and all the English teachers only talk 

in English, I don’t think this competence is right in our country. Our 

expectations are too high. It just seems ideal. … It just seems like the 

curriculum is giving more burdens. Just acquiring simple English expressions 

in daily life will take up all (class) time but this has communication 

competency, civic competency, it seems like it is trying to achieve too much. 

(영어 의사소통역량은 불가능하다고 생각합니다. 우리가 학교에 있는 시간 동안 영어로만 대화하

지 않는 이상, 그리고 모든 영어 선생님께서 영어로만 대화하지 않은 이상은. 우리나라 실정에 정

말 맞지 않는 역량이라고 생각해요. 우리의 기대치가 너무 높은 거라고 생각하고.. 그냥 이상적인 

것 같아요. … 부담만 더 주는 교육과정인 것 같아요. 일상생활에 나오는 간단한 영어 표현을 익히

는 것 하나만 해도 시간이 다 사용할 텐데 이것은 의사소통역량에 공동체 역량에, 너무 많은 요

소를 달성하려고 하는 것 같아요.) 
 

Interview Excerpt 21 (Teacher D) 

Just a certain level of basic communicative competence, and information-

processing competence that can understand texts in the textbooks might be 

formed. … You might be able to do a bit of listening but you barely have 

chance to do speaking. You can connect it with performance assessment and 

give opportunities to practice, but it is not easy. 

(어느 정도는 의사소통역량은 기본적인 생활 의사소통, 혹은 교과서 지문 정도의 양을 처리할 수 

있는 능력이 생길 수 있다고 봐요. … Listening은 좀 할 수 있지만 speaking 같은 경우에는 거의 

할 기회가 없죠. 수행평가와 연결해서 연습할 수 있는 기회를 마련은 해주지만 쉽지 않아요.) 
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The survey question results and interviews both reveal that teachers are 

uncertain whether students will be able to build English core competencies 

through school education, even though teachers try to focus their classes on its 

development. This can be because the curriculum is trying to achieve too much 

with limited classroom hours, which leads to limited input and opportunities 

students need to develop competencies. The difficulties of evaluation is also 

mentioned again by the teachers, which indicates that evaluation in the English 

curriculum is very important and needs to be viewed as a vital issue when aiming 

for the development of English core competencies. 
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CHAPTER 5. 

CONCLUSION 

 

The purpose of this study was to explore teachers’ perceptions and practices 

on the 2015 National English Curriculum with a focus on English core 

competencies. Three research questions were suggested and data was collected 

through a survey and individual interviews and was analyzed quantitively and 

qualitatively. This chapter provides the summary of the major findings in 

sections 5.1 then discusses the limitations of this study and suggestions for 

future research in section 5.2.   

 

5.1. Summary of the Findings and Implications 

 

Although the core competency-based curriculum has been implemented 

nationwide with the 2015 National Curriculum, there exists some level of 

confusion among teachers who are the enforcers of the curriculum. Therefore, 

there is need for investigation into how teachers perceive and put into practice 

the 2015 National English Curriculum with a focus on core competencies to 

achieve the goal to build English core competencies in learners. This study first 

explored teachers’ perceptions on the nature, necessity, and compatibility of 

English core competencies in the 2015 National English Curriculum. Findings 

showed that the majority of the teachers believed the core competencies based 
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English curriculum is a curriculum which focuses on the utilization of 

knowledge than its accumulation. This shows the consensus in teachers that they 

acknowledge the shift in education towards development in competence rather 

than the passing on of knowledge. Most teachers agreed that the introduction of 

the 4 core competencies into the national English curriculum was necessary, the 

reasons being that with the application of core competencies the goal of the 

English curriculum will be achieved more effectively and that it specifies 

competencies needed in the future society. This indicates that teachers perceive 

that the introduction of English core competencies into the curriculum and 

school education gives them a better idea of its goals. However, among the 4 

English core competencies that teachers selected as English core competencies, 

creative thinking competency was not one of the 4 English core competencies 

that was in the guidelines of the 2015 National English Curriculum. This may be 

because the aim of the general 2015 National Curriculum is to fulfill the vision 

of a creatively integrated person. This reveals that there is some puzzlement 

whether to pay more heed to the core competencies in the general guideline or to 

the subject-specific competencies. Despite this confusion, teachers generally 

viewed the 4 English core competencies as highly compatible in the English 

curriculum. 

The results of the study also revealed a conflict between the actual practices 

of the teachers and their perceptions on ideal practices on teaching-learning 

methods, assessment methods, and learning materials used to facilitate English 

core competencies. The two teaching methods which teachers implement the 
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most in their classes to facilitate English core competencies were direct 

instruction and cooperative learning. However, when the teachers were asked 

which teaching methods were the most ideal for facilitating English core 

competencies, direct instruction was among the lowest teaching methods 

selected. For assessment methods, paper evaluation, teacher observation, 

portfolio, and presentation and interview were the four most frequent methods 

that teachers used to facilitate English core competencies. Yet in contrast to real 

practice, the teachers did not perceive teacher observation as an ideal assessment 

method. An investigation into learning materials used to build English core 

competencies showed that the greater number of teachers used authorized 

textbooks and additional textbook materials. The addition of learning material 

related to textbook contents was also the most frequently implemented method of 

curriculum reconstruction for building core competencies. Such facts 

demonstrate that teachers rely highly on textbooks as the main teaching-learning 

material in their classrooms. But further exploration disclosed that they were not 

as optimistic about whether English core competencies can be developed through 

textbooks. Such difference between what is ideally perceived and what is 

actually implemented points out that there are challenges or problems that 

teachers face in carrying out their views on what could build English core 

competencies in the classroom. 

The lack of instruction preparation time ranked as the first and foremost 

problem that teachers faced when teachers ranked the problems and challenges in 

planning instruction for developing English core competencies. The same result 
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was brought out when inquiring into the problems teachers faced when 

reconstructing the English curriculum with the aim of building core 

competencies. This implies that it might take more time and effort on the part of 

the teachers to prepare for instruction focusing on developing English core 

competencies than can be managed. This can be due to the lack of case studies 

and examples of implementing the English core competency-based curriculum, 

which ranked as the second utmost problem teachers faced. The lack of case 

studies and material was also the main problem for teachers when they were 

planning for the assessment of English core competencies.  

The uttermost problem that teachers confront when implementing instruction 

is the difference in student levels, which was also related to the high student-

teacher ratio according to individual interviews conducted. The ambiguity of 

rating scales and objectively was the main difficulty that teachers faced when 

implementing assessment. Evaluating core competencies will bring about a wide 

range of student responses and teachers are concerned whether they all can be 

taken into account in rating scales and evaluated objectively. 

The changes teacher perceived as needed in the school education for 

facilitating core competencies were a change in instruction and evaluation. 

However, teachers were doubtful as to whether core competences could be 

developed after the completion of the middle school English curriculum. The 

reasons for this was that there are not enough classroom hours to deal with the 

amount of content that has to be done, and the problem of assessment and 

importance of preparing for the College Scholastic Ability Test rather than 
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building core competencies. Moreover, aiming to build 4 core competencies 

when it is hardly possible to build basic communicative competence seems to be 

overreaching and idealistic. 

In conclusion, although teachers perceived the core competency-based 2015 

National English curriculum positively, they were doubtful as to whether it could 

actually facilitate English core competencies in learners. Teachers faced various 

problems in planning and implementing teaching methods and assessment to 

build core competencies, which resulted in a conflict of what teachers actually 

practiced and what they thought was ideal. Textbooks were used as the main 

learning materials to facilitate English core competencies and the utmost method 

of curriculum reconstruction to build core competencies was addition of learning 

material related to textbooks. However, the teachers were skeptical as to whether 

the 4 competencies can be built through textbooks.  

The findings of this research implies that the problems and challenges that 

teachers face in building English core competencies in the 2015 National English 

curriculum must be resolved in order achieve its aim. The Ministry of Education 

and the District offices of Education must pay attention to the difficulties 

occurring in actual schools and develop education policies and projects that will 

enable teachers and schools to better achieve their education goals. For this to be 

realized, there is need for much dialogue between policy makers and schools, 

and teachers’ thoughts need to contributed directly into building the national 

English curriculum and education policies. At schools, English teachers must 

find ways to utilize all possible resources to build the most effective English 
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curriculum, instruction and evaluation. Moreover, all educators from various 

backgrounds must collaborate together in research to develop ways to build 

English core competencies in students at schools. 

 

5.2. Limitations and Suggestions for Further Research  

 

The present study has limitations that need to be considered concerning the 

methodology, in spite the fact that each question in the survey and the individual 

interviews were carefully designed. 

First, even though this study distributed the survey online to acquire 

participants with various background variables randomly, a high ratio of the 

participants were female and worked at schools located in metropolitan cities. 

The survey also did not account for important background variables such as 

training in English core competencies. Second, the total number of responses 

analyzed were 102, which can limit its generalization of findings of the study. 

There needs to be a nationwide extensive study and analysis for a more objective 

and conclusive finding. Finally, there needs to be more detailed field research on 

classes, programs, and assessment that applies English core competencies. This 

will provide valuable information that can serve as a basis for creating and 

developing English curriculum, education policy and materials for an effective 

promotion of English core competencies in the classroom at schools.  

Since the English core competencies has been newly applied in the 2015 
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National English Curriculum, there are issues that can benefit from further 

research. There is need to produce and provide curricular resources that are 

combined with competency development. Teachers have difficulties in relating 

their teaching to developing English core competencies due to the lack of 

instructional material available. This will embed English core competencies in 

practice rather than the “name and hope” in curriculum documents (Reid, 2006). 

Moreover, researchers need to find and explore more teachers who are enacting 

the English competency-based curriculum and conduct empirical studies which 

can serve as a guideline for other English teachers. 
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APPENDIX 

Survey 

 

 

※ 본인을 간단히 소개해 주십시오 

1. 성별 ___ ① 남          ___ ② 여 

2. 교육경력 
___ ① 1년미만~5년      ___ ② 6년~10년      

___ ③ 11년~20년       ___ ④ 21년 이상 

3. 최종 학력  ___ ① 학사      ___ ② 석사    ___ ③ 박사 

 

※ 근무하시는 학교에 대해 간단히 소개해 주십시오 

1. 학교 소재지 ___ ① 대도시     ___ ② 중∙소도시    ___ ③ 읍∙면 지역 

2. 학급평균  

학생수 

___ ① 1-10명    ___ ② 11-20명   

___ ③ 21-30명   ___ ④ 31명 이상 

 

안녕하십니까? 

바쁘신 중에도 귀한 시간을 내어주셔서 진심으로 감사 드립니다. 

본 조사는 저의 석사학위 논문의 일환으로 진행하는 것입니다. 본 연구는 현재 2015

개정 교육과정의 근간을 이루고 있는 핵심역량 함양에 대한 중학교 영어 교사들의 인

식 및 교육과정에서의 요구 및 문제점을 분석하고 개선 방안을 연구하는 것을 목적으

로 하고 있습니다. 

본 조사의 응답 사항 및 응답자의 인적 사항은 본 연구의 연구목적 외에는 절대 사용

되지 않을 것입니다. 보내주신 소중한 의견을 반영하여 좋은 논문으로 보답해 드리고

자 합니다. 

조사에 협조해 주셔서 감사합니다. 
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1. 선생님께서는 핵심 역량 기반 교육과정이 무엇이라고 생각하십니까? 

___ ① 무엇을 아는지가 아닌 무엇을 할 수 있는지에 초점을 둔 교육과정 

___ ② 현대 사회에서 모든 학생이 필요한 핵심 능력을 함양하는 교육과정 

___ ③ 미래 직업을 갖고 직무를 성공적으로 수행하는 능력을 준비시키는 교육과정 

___ ④ 전통적 교과 중심 교육과정을 삶에 좀 더 부합하는 형태로 개선된 교육과정 

___ ⑤ 기타 (_________________) 

 

2. 영어과 교육과정에 핵심 역량 도입이 필요하다고 생각하십니까? 

___ ① 예 (2-1로)          ___ ② 아니요 (2-2로) 

 

2-1. 영어 교육과정에 핵심 역량 도입이 필요한 이유는 무엇이십니까? 

___ ① 교육과정이 추구하는 인간상을 더욱 효율적으로 구현할 수 있기 때문에 

___ ② 영어 교육과정의 목표를 더욱 효과적으로 이룰 수 있기 때문에  

___ ③ 교수∙학습 및 평가 방법의 긍정적 변화를 가져올 수 있기 때문에 

___ ④ 미래 사회에 필요한 역량을 교육과정에 명시하기 때문에  

___ ⑤ 기타 (___________________________________________) 

 

2-2. 영어 교육과정에 핵심역량이 필요하지 않다고 생각하시는 이유는 무엇입니까? 

___ ① 기존의 교육과정으로도 학생들의 필요한 역량을 함양했기 때문에  

___ ② 학생들의 영어 능력 습득이 먼저 이루어져야 한다고 생각하기 때문에 

___ ③ 4가지 핵심역량 함양이 학교교육에서 무리라고 생각하기 때문에 

___ ④ 학생들에게는 고등학교∙대학교 입시 대비의 교육이 더 중요하기 때문에 

___ ⑤ 기타 (______________________________________)  
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3. 영어 교육과정을 통해 학생이 갖춰야 할 핵심 역량은 무엇이라고 생각하십니까? 

(복수 응답 4개 가능) 

___ ①  자기관리 역량      ___ ②  지식정보처리 역량   

___ ③  창의적 사고 역량   ___ ④  심미적 감성 역량   

___ ⑤  의사소통 역량      ___ ⑥  공동체 (시민의식) 역량  

___ ⑦  협동 역량          ___ ⑧  기초학습 역량 

 

4. 2015 개정 영어과 핵심 역량이 어느 정도 적절하다고 생각하십니까? 

핵심역량 매우 적절하다 적절하다 적절하지 않다 

매우 적절하

지 않다 

4-1.영어 의사소통 

역량 

___ ① ___ ② ___ ③ ___ ④ 

4-2.자기관리 역량 ___ ① ___ ② ___ ③ ___ ④ 

4-3.공동체 역량 ___ ① ___ ② ___ ③ ___ ④ 

4-4.지식정보처리역량 ___ ① ___ ② ___ ③ ___ ④ 

 

4-1. 위와 같이 응답하신 이유를 적어주십시오. 

핵심역량 이유 
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5. 학교 수업에서 현재 선생님께서 사용하시는 주된 영어 교수·학습 방법은 무엇이십

니까? 

___ ①  지식 전달           ___ ②  토의∙토론        ___ ③  협동 학습           

___ ④  주제중심 학습       ___ ⑤  프로젝트         ___ ⑥  체험 학습     

___ ⑦  문제 중심 학습      ___ ⑧  탐구 학습   

___ ⑨  기타 ( ________________________ )  

 

6. 다음 핵심 역량 함양을 위한 교수·학습 방법 중 가장 적절하다고 생각되는 

것은 무엇입니까? (복수응답 가능) 

핵심역

량 

지식 

전달 

토의· 

토론 

협동 

학습 

범교과적 

(주제중심)  

학습 

탐구 

학습 

문제 

중심 

학습 

체험 

학습 
기타 

6-1. 

영어 

의사 

소통 

역량 

___ ① ___ ②  ___ ③ ___ ④ ___ ⑤ ___ ⑥ ___ ⑦ (    ) 

6-2. 

자기 

관리 

역량 

___ ① ___ ②  ___ ③ ___ ④ ___ ⑤ ___ ⑥ ___ ⑦ (    ) 

6-3. 

공동체 

역량 

___ ① ___ ②  ___ ③ ___ ④ ___ ⑤ ___ ⑥ ___ ⑦ (    ) 

6-4. 

지식정

보처리

역량 

___ ① ___ ②  ___ ③ ___ ④ ___ ⑤ ___ ⑥ ___ ⑦ (    ) 
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7. 영어 교과 핵심역량 함양을 위한 교수·학습 ‘준비 과정’에서의 가장 큰 어려움이 

무엇인지 순서대로 순위를 매겨주십시오. 

____   영어 교과 핵심역량의 의미에 대한 정확한 이해 부족  

___    수업 사례 및 교수·학습 방법 자료 부족 

___    영어 교과 핵심역량을 포함하는 학습 내용 부족 

___    교수·학습 준비 시간 부족 

 

8. 영어 교과 핵심역량 함양을 위한 교수·학습 ‘실행 과정’에서의 가장 큰 어려움이 

무엇인지 순서대로 순위를 매겨주십시오. 

___    장소 및 시설, 기자재 불충분 

___    학생들의 관심과 참여 동기 부족 

___    학생들 간의 수준 차이 

___    교사당 학생 수 과다   

 

9. 학교 수업에서 현재 선생님께서 활용하는 주된 평가 방법은 무엇입니까?(복수응답4개 가능)  

___ ① 교사(관찰)평가       ___ ② 지필평가      ___ ③ 프로젝트     

___ ④ 자기 및 동료 평가   ___ ⑤ 포트폴리오    ___ ⑥ 구술 ∙ 면접 ∙ 시연  

___ ⑦ 모둠별 평가         ___ ⑧ 논술평가       

___ ⑨  기타 (___________________) 
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10. 영어 교과 핵심역량 평가 방법 중 가장 적절하다고 생각되는 것은 무엇입니까?  

(복수응답 가능) 

핵심역량 

교사(

관찰)

평가 

지필 

평가 

프로 

젝트 

자기  

및  

상호 

평가 

포트폴

리오 

구술 

면접  

시연 

모둠별  

평가 
기타 

19-1.영어 

의사소통 

역량 

___ ① ___ ②  ___ ③ ___ ④ ___ ⑤ ___ ⑥ ___ ⑦ (     ) 

19-2. 

자기관리 

역량 

___ ① ___ ②  ___ ③ ___ ④ ___ ⑤ ___ ⑥ ___ ⑦ (     ) 

19-3. 

공동체 

역량 

___ ① ___ ②  ___ ③ ___ ④ ___ ⑤ ___ ⑥ ___ ⑦ (     ) 

19-4. 

지식정보

처리역량 

___ ① ___ ②  ___ ③ ___ ④ ___ ⑤ ___ ⑥ ___ ⑦ (     ) 

 

11. 영어 교과 핵심역량 함양을 위한 평가 ‘준비 과정’에서 어떠한 어려움이 있는지 

가장 큰 순서대로 순위를 매겨주십시오. 

____  영어 교과 핵심역량의 의미에 대한 정확한 이해 부족  

     영어 교과 핵심역량 평가 방법에 대한 자료 부족 

     영어 교과 핵심역량과 성취 기준 간의 연계성 부족 

     영어 교과 핵심역량 평가 점수화 방법에 대한 논의 부족 
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12. 영어 교과 핵심역량 함양을 위한 평가 ‘실행 과정’에서 어떠한 어려움이 있는지 

가장 큰 순서대로 순위를 매겨주십시오. 

____  평가 척도의 모호성 및 평가 객관성 유지 

     동료 교사들 간의 협의 및 논의 부족 

     평가에 대한 학생들과 학부모님들의 불만  

     평가 업무 과다 및 시간 부족 

 

13. 현재 학교 수업에서 사용하고 있는 주요 교수∙학습 자료는 무엇입니까?  

____ ① 교과서 및 교과서 관련 학습자료         ② 개인이 제작한 유인물 

    ③ 교과서를 제외한 타 도서                ④ 교육청 배부 자료 

    ⑤ 기타 (                                      ) 

 

 

14. 교과서를 학교수업에서 어느 정도로 활용하십니까?  

___ ① 항상 사용한다         ___ ②  자주 사용한다     

___ ③ 때때로 사용한다       ___ ④  사용하지 않는다 

 

15. 교과서를 통해 학생들의 영어 핵심역량이 어느 정도 길러질 수 있다고 생각하십

니까? 

핵심역량 
전혀 길러질 

수 없다 

길러질 수 

있지만 

부족함이 

많다  

대체로 잘 

길러질 수 

있다 

없다 매우 잘 

길러질 수 

있다 

15-1.영어 의사소통 

역량 

___ ① ___ ② ___ ③ ___ ④ 

15-2.자기관리 역량 ___ ① ___ ② ___ ③ ___ ④ 

15-3.공동체 역량 ___ ① ___ ② ___ ③ ___ ④ 

15-

4.지식정보처리역량 

___ ① ___ ② ___ ③ ___ ④ 
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16. 선생님께서는 영어 교육과정 재구성이 무엇이라고 생각하십니까? 

___ ① 검인정 교과서 내용의 구성 및 순서 조정 

___ ② 각기 다른 교사가 교육과정으로 수업을 구현함 그 자체 

___ ③ 성취 기준 내에서 각 교사의 교수∙학습 계획 설정 및 실행  

___ ④ 학생의 관심, 흥미, 특성을 고려한 학습자 중심의 교육과정 구성 

___ ⑤ 기타 (___________________________________) 

 

17. 학생들의 영어 핵심역량 함양을 위해 교사의 교육과정 재구성이 필요하다고 

생각하십니까? 

___ ① 예        ___ ② 아니요  

 

18. 학생들의 영어 핵심역량 함양을 위해 교육과정을 어느 정도 재구성하십니까? 

___ ①  매 차시마다 재구성한다 (19-1,2,로)    

___ ②  일주일 중 1-2차시를 재구성한다 (19-1,2,로)  

___ ③  한달에 3차시 이하 재구성한다 (19-1,2,로)    

___ ④  재구성 하지 않는다 (20번으로) 

 

19-1 학생들의 영어 핵심역량 함양을 위해 교육과정을 재구성하시는 방법은 

무엇이십니까? (복수응답 2개 가능) 

___ ①  교과서 내용(활동)의 구성 혹은 순서 조정      

___ ②  교과서 내용과 관련된 수업 자료 보충  

___ ③  교과서 외의 교수∙학습 자료 활용    

___ ④  주제 중심 수업    

___ ⑤  타 교과와의 통합 (융합수업, CBI) 

___ ⑥  개별적 영어 교육과정 목표 설정 및 실행      

___ ⑦  기타 ( ________________________ )  
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19-2. 학생들의 영어 핵심역량 함양을 위해 교육과정 재구성시 어려움은 

무엇입니까? (복수응답 2개 가능) 

___ ①  법적 구속력을 가진 교육과정   

___ ②  교사 스스로의 전문 지식 부족        

___ ③  수업 준비 시간 부족            

___ ④  교수∙학습 자료 부족        

___ ⑤  동료 교사 협의 부족            

___ ⑥  학습 내용의 학년별 연계성 및 통일성      

___ ⑦  평가 계획 수립                

___ ⑧  검인정 교과서로 학습해야 한다는 인식 

___ ⑨  학습자들의 변인 분석            

___ ⑩  기타 ( ________________________ )  

 

 

20. 영어 교육과정 재구성을 하지 않게 되는 가장 큰 이유는 무엇입니까? 

___ ① 검인정 교과서 및 교사용 지도서를 따라야 한다고 생각하기 때문에 

___ ② 법적 구속력을 가지고 있는 국가교육과정이 문서로 존재하기 때문에 

___ ③ 학생들의 실제적 영어 핵심 역량보다 평가 점수가 더 중요시되기 때문에  

___ ④ 교육과정 재구성을 통한 핵심역량 함양 효과가 미미하다고 생각하기 때문에 

___ ⑤ 기타 ( _________________________________ ) 

 

21. 영어 핵심 역량 함양을 위해 학교교육의 변화가 필요하다고 생각하십니까? 

___ ① 예(21-1로)         ___ ② 아니요 (21-2로) 
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21-1. 중학교 3년간의 학교교육(총 340시수, 45분 수업 시 연간 총 85시간)을 통한 

영어 핵심역량 함양을 위해 가장 필요한 변화가 무엇이라고 생각하십니까? (복수응답 

가능) 

____ ① 총 수업 시수 증가                ② 평가 방법 변화 

    ③ 교수·학습 방법 변화               ④ 교수·학습 자료 변화  

_____⑤ 학습 양 축소                 _____⑥ 교사 당 학생 수 감소 

    ⑦ 기타 (                                      ) 

 

21-2. 변화가 필요 없다고 생각하시는 이유를 적어주십시오 

 

 

22. 선생님께서는 현재 학교 수업에서 영어 핵심 역량 함양에 초점을 두십니까? 

핵심역량 그렇지 않다 약간 그렇다 
대체로 

그렇다 
매우 그렇다 

22-1.영어 의사소통 

역량 
___ ① ___ ② ___ ③ ___ ④ 

22-2.자기관리 역량 ___ ① ___ ② ___ ③ ___ ④ 

22-3.공동체 역량 ___ ① ___ ② ___ ③ ___ ④ 

22-4.지식정보처리역량 ___ ① ___ ② ___ ③ ___ ④ 
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23. 중학교 교육과정을 통해서 학생들의 영어 핵심역량이 어느 정도 길러질 수 

있다고 생각하십니까? 

핵심역량 
전혀 길러질 

수 없다 

길러질 수 

있지만 

부족함이 

많다 

대체로 잘 

길러질 수 

있다 

매우 잘 

길러질 수 

있다 

23-1.영어 의사소통 

역량 
___ ① ___ ② ___ ③ ___ ④ 

23-2.자기관리 역량 ___ ① ___ ② ___ ③ ___ ④ 

23-3.공동체 역량 ___ ① ___ ② ___ ③ ___ ④ 

23-4.지식정보처리역량 ___ ① ___ ② ___ ③ ___ ④ 

 

24. 본 연구를 위한 추가적 심층 면담을 실시할 의사가 있으십니까? 

___ ① 예 (24-1로)       ___ ② 아니요 (설문완료) 

 

24-1. 이 문항은 본 연구를 위한 추가적 심층 면담을 실시할 의사가 있다고 답하신 

분들을 위한 것입니다. 추가적 심층 면담은 약 1시간 정도 소요될 것으로 예상이 

되며 영어 핵심역량 기반 교육과정에 대한 질문들로 구성되어 있습니다. 심층 면담 

참여자에게는 만원의 사례금이 지급될 것입니다. 만일 참여를 희망하신다면 

연구자가 연락드릴 수 있도록 전화번호를 기재해주시기를 부탁드립니다. (전화번호는 

연락 드리는 용도 외에 다른 어떤 용도로 사용되지 않으며 심층 면담 후 즉각 

폐기될 것입니다.) 감사합니다. 

___ ① 동의  (☎                   )      ___ ② 미동의 (설문완료) 
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국 문 초 록 

 

   본 연구는 한국의 중학교 영어 선생님들을 대상으로 핵심역량기반 2015 

개정 영어 교육과정에 대한 선생님들의 전반적 인식 및 실태를 살펴보았다. 

또한 선생님들이 영어핵심역량 함양을 위한 교수∙학습, 평가 및 교육과정 재

구성을 준비 및 실행하는 과정에 있어서 마주하게 되는 어려움과 어떠한 개

선점이 필요한지를 분석하였다. 

대한민국 소재의 중학교에 재직중인 102명의 영어교사가 핵심역량기반 

2015 개정 영어 교육과정에 대한 설문조사에 온라인으로 참여하였으며, 그 

중 4명은 설문조사 후 연구자와 만나 설문조사에 대한 심층면담을 하였다. 

설문조사 분석 결과 대다수의 선생님들은 핵심역량 기반 영어 교육과정은 무

엇을 아는지가 아닌 무엇을 할 수 있는지에 초점을 둔 교육과정이라고 생각

하였으며 영어 교육과정의 목표를 더욱 효과적으로 이룰 수 있기 때문에 핵

심역량의 도입이 필요하다고 응답하였다. 또한, 선생님들은 영어 교육과정을 

통해 학생이 갖춰야 할 4가지 핵심역량 중에 하나를 창의적 사고 역량으로 

선택하였지만 이 역량은 2015 개정 영어교육과정에서 제시한 4가지 영어 핵

심역량 중 하나가 아닌 교육과정 총론에서 강조하는 역량이었다. 

선생님들이 학교에서 영어 핵심역량 함양을 위해 사용하는 주된 교수∙학습 

및 평가 방법과 선생님들이 핵심역량 함양을 위해 적절하다고 생각되는 교수

학습 및 방법에는 차이가 있었다. 득히, 선생님들은 교육과정의 변화보다는 

선생님의 개인적 요인에 의해서 교수∙학습 방법의 변화가 있다고 응답하였으

며 평가하는데 있어서 결과의 객관성에 대해 학생과 학부모의 민원이 주로 

염려가 된다고 하였다. 선생님들은 주요 교수∙학습 자료로 교과서를 사용하였



 - 105 - 

지만 교과서를 통해 영어 핵심역량이 함양될 수 있는지에 대해서는 회의적이

라는 결과가 나왔다.  

영어 핵심역량 함양을 위해 교수∙학습을 준비할 때의 가장 큰 어려움은 교

수·학습 준비 시간 부족이었으며, 실행과정에서의 가장 큰 어려움은 학생들 

간의 수준 차이였다. 준비 시간 부족은 교육과정 재구성시 할 때에도 가장 

큰 어려움으로 나타냈다. 영어 핵심역량 함양을 위한 평가를 준비할 때의 가

장 큰 어려움은 영어 교과 핵심역량 평가 방법에 대한 자료 부족이었으며, 

실행과정에서의 가장 큰 어려움은 평가 척도의 모호성 및 평가 객관성 유지

였다.  

학교 교육에 대부분의 선생님들은 변화가 필요하다는 것에 동의하였으며 

수업에서 영어 핵심역량 함양을 위해 초점을 맞춘다고 하였지만, 중학교 영

어 교육과정을 통해 영어 핵심역량이 함양 될 수 있는지에 대해서는 다소 부

정적인 것을 알 수 있었다. 그 이유로 영어 핵심역량을 모두 함양할 수 있는 

시간 불충분하며, 평가와 관련된 염려와 문제들이 존재하고 4가지 핵심역량

을 모두 함양하는 것은 현실에 맞지 않고 이상적이라는 의견들이 있었다. 

영어교사가 교육과정을 실행하는 주체이며 학교에서 학습자들의 영어 핵심

역량 함양에 가장 큰 영향을 끼칠 수 있는 위치에 있기 때문에 핵심역량 기

반 영어 교육과정에 대한 교사들의 인식 및 실태 조사에 대한 분석은 영어 

교육과정의 개발, 교육 정책 및 연구 과제에 대한 중요한 시사점을 주고 있

다. 

 

주요어: 핵심역량,  2015 개정 영어교육과정, 한국 중학교 영어 교사   

학  번: 2014-20896 
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