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Abstract 
 

The present study explores how online intercultural exchanges (OIEs) 

impact Korean elementary school students’ intercultural communicative 

competence (ICC) and willingness to communicate (WTC) and seeks to reveal 

students’ perception of ICC and WTC during OIEs. As no previous studies of 

OIEs in the Korean context have focused on interactions with non-native 

partners, the current study examines OIEs with Japanese and Indian peers. In 

addition, while many researchers have quantitatively analyzed the effects of 

OIEs on language learners, there remains a relative lack of qualitative analysis. 

Therefore, this study aims to enable a deeper understanding by mixing 

quantitative and qualitative analyses of the impact of OIEs on students' ICC and 

WTC. 

For the purpose of the study, 61 Korean EFL elementary school students 

in Seongnam, Korea completed an Intercultural Communicative Scale (ICS) 

survey and WTC questionnaire before OIEs. Subsequently, the OIEs instruction 

was implemented for ten sessions using the regular English curriculum. After 

completing all of the intercultural telecollaboration, surveys and interviews 

related to participants’ ICC and WTC were conducted. 

This study has identified that OIEs have a significant impact on Korean 

elementary school students’ ICC. Regarding students’ ICC before and after 

OIEs, the result of the paired samples t-test revealed statistically significant 

differences. In addition, a qualitative analysis of participants' interviews showed 
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a variety of pedagogical implications throughout the four related topics 

(Interaction Engagement and Enjoyment, Respect of Cultural Differences, 

Interaction Confidence and Interaction Attentiveness).  

Similarly, OIEs turned out to have positive effects with Korean 

elementary school students’ WTC. The paired samples t-test also revealed that 

there were statistically significant differences in students’ WTC before and after 

intercultural telecollaboration. Furthermore, the post-test interviews for 

participants’ WTC discovered that they showed active willingness to 

communicate, voluntary efforts for communication, and willingness to 

communicate with non-native partners. 

Hence, it could conceivably be hypothesized that when Korean EFL 

elementary school students participate in OIEs, their ICC and WTC can be 

improved. To develop a full picture of OIEs, however, additional studies that 

focus more attention on a variety of telecollaborative activities and student-

centered OIEs lesson plans will be needed. 

 

Key Words: Online Intercultural Exchanges (OIEs), telecollaboration, 

Intercultural Communicative Competence (ICC), Willingness to Communicate 

(WTC), elementary school learners. 

Student Number: 2019-24311 
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Chapter 1. Introduction 
 

The current study explores the effects of Online Intercultural Exchanges 

(OIEs) on the Intercultural Communicative Competence (ICC) and Willingness 

to Communicate (WTC) of Korean EFL elementary students. This introductory 

chapter begins with the background of the study, followed by the purpose of the 

study in Section 1.2. Section 1.3 identifies the Research Questions addressed in 

this study. Lastly, Section 1.4 outlines the organization of the thesis. 

 

1.1. Background of the Study 
English as a foreign language (EFL) instruction has a considerable 

number of obstacles due to limiting environmental factors, mainly the lack of 

authentic opportunities for speaking and interacting in English. In the context of 

the Korean elementary school this difficulty is compounded by the fact that 

students are generally unmotivated, as their primary reason for learning the 

language is to obtain the high test scores needed for them to eventually attend 

their desired university. 

In other words, Korean elementary students do not feel the need to speak 

English outside of the foreign language classroom in large part due to the nature 

of the EFL context, in which there is little reason to use it (Vasilopoulos, 2015). 

In addition, given that there is a limited chance to apply English expressions 

learned in the English classroom to a real context, so there is not enough time to 

internalize English itself. 
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As a result, it is believed that EFL instruction should be changed in such 

a way that it motivates students to learn English and provides them ample 

opportunities to interact with English. Unfortunately, little effort has been made 

when it comes to uncovering novel ways of motivating Korean EFL elementary 

school learners. Moreover, utilization of online technologies, which is viewed as 

offering promising potential in addressing the deficits of the EFL setting, must 

be continually reassessed due to rapid changes and added offerings. As a result, 

the present study is motivated at exploring how online technology might speak to 

some of the deficits of the EFL classroom setting and work toward enhancing 

learner motivation. 

In a practical way, this study suggests Online Intercultural Exchanges 

(OIEs), also known as telecollaboration. OIE is defined by O’Dowd (2007, p.4) 

as “the activity of engaging language learners in interaction and collaborative 

project work with partners from other cultures through the use of online 

communication tools such as e-mail, videoconferencing, and discussion forums”. 

Although this telecollaborative exchange is a very complex progress and there 

are many limitations for its practice in classroom contexts, it has many 

advantages when it comes to addressing other shortcomings. According to 

O'Dowd (2011), OIEs help learners learn about culture and provide them 

subjective and personalized knowledge, rather than the factual and objective 

information that is found in traditional textbooks. Secondly, telecollaboration 

develops students' ‘critical cultural awareness’ and allows them to talk about 

cultural ‘rich points’ to explore the meaning and reasons of their cultural 
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behavior. Lastly, such an exchange provides learners with an opportunity for 

successful relationships with their foreign counterparts in a foreign language by 

exposing them to various foreign language contexts and by respecting partner 

interactions and negotiations. 

OIEs can be classified into two different modes (O’Dowd, 2007): 

synchronous telecollaborative learning and asynchronous telecollaborative 

learning (STL). To begin with, synchronous telecollaborative learning refers to 

real time communication between speakers from potentially diverse global 

locations. It is conducted through platforms such as Skype or Zoom. The main 

benefit of this mode of telecollaboration is that students are engaged in more 

authentic communication as the international world is brought into the classroom 

and participants engage in meaningful interaction, thinking and speaking in 

English. The choice of this mode depends on factors such as availability of the 

applications and time considerations. The second mode, asynchronous 

telecollaborative learning refers to communicating with partners and performing 

tasks together after some time delay rather than communicating in real time. In 

this case students utilize e-mail or blogs, or platforms such as Flipgrid or Padlet. 

According to Angelova and Zhao (2014), asynchronous telecollaboration can 

garner a positive response from learners in that it gives them enough time to 

think and check their pronunciation in advance. Moreover, from a pedagogical 

perspective this thoughtful and more planned communication can allow for more 

focused grammar instruction (Angelova & Zhao, 2014) and help improve 

vocabulary knowledge (Warschauer & Kern, 2000). 
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Considering what we’ve seen so far, OIEs will allow EFL students with a 

limited environment to try out English, enabling them to experience and feel the 

significance of English as an effective medium of communication. That is, 

helping students recognize the importance of English will be a good starting 

point for English education.  

 

1.2. Purpose of the Study 
One of the biggest goals of the 2015 Revised National Curriculum of 

English is to improve students' ‘communicative competence’ (Hymes, 1972; 

Canale & Swain, 1980; Bachman & Palmer, 1996). However, as the world 

changes rapidly, interest in not only communicative competence but also 

‘intercultural communicative competence (ICC)’ (Byram, 1997) based on 

understanding each other's culture has increased significantly. In other words, 

producing intercultural speakers who have valuable insight into their own and 

other cultures can be an essential goal of foreign language education, including 

English (Avgousti, 2018). Chen and Starosta (1999) defines ICC as the ability to 

communicate and negotiate effectively and appropriately about each other’s 

cultural identity. Thorne (2010) termed this expansion of interest from 

communicative competence to intercultural competence the ‘intercultural turn’, 

and this change in perspective serves as one of the motivations for the current 

study. 

Currently, it has previously been observed that OIEs can improve 

learners' intercultural communicative competence because students of different 
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cultures and traditions can collaborate together and exchange views in a space of 

online (Avgousti, 2018). In addition, recent evidence suggests that willingness to 

communicate (WTC) is one of the most important variables that must be 

considered in OIEs research, as it contributes to building interpersonal 

relationships that are important for the development of intercultural relationships 

(Imamura & Zhang, 2014). MacIntyre and his associates (1998) defined WTC as 

a “readiness to enter into discourse at a particular time with a specific person or 

persons, using a L2” (p547). Therefore, it would be worthwhile to explore ICC 

and WTC of Korean EFL primary students in OIEs. 

A significant amount of research has examined the effect of 

telecollaboration in language learning (Cuestas Verjano, 2013; Guth & Helm, 

2012; Ockert, 2015; Sevilla-Pavón, 2016). However, while many studies related to 

OIEs using Web 2.0 tools have been conducted, since such technology has only 

been available for about a decade, there remain clear gaps and room for ongoing 

exploration (Avgousti, 2018). One significant gap is related to the context of the 

research. At present, little attention has been given to investigating the use of 

telecollaboration in the elementary school setting. According to Wang and 

Vasquez (2012), most previous research has been conducted in the university 

rather than in the elementary and middle school context, and Web 2.0 tools in 

general were used more in middle schools than in elementary schools (Macaro, 

Handley & Walter, 2011). Therefore, this present study seeks to address the need 

for continued studies in the elementary educational setting. 

Several studies (Ku, 2014; Ku, 2017) have been conducted that examine 
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the use of telecollaboration in Korean EFL classes and have looked at its 

effectiveness. Ku (2014), for instance, looked at the changes in affective factors 

when telecollaboration was conducted with Korean elementary school students 

and Australian students. In another study, Ku (2017) compared the effects of 

synchronous and asynchronous telecollaboration on Korean elementary school 

students’ motivation and intercultural communicative competence with students 

from the United States or Australia. Most previous research examining 

intercultural collaboration has taken place in EFL settings with the United States 

(Avgousti, 2018) and other English speaking Western countries as the primary 

partners. In consideration of these, the present study seeks to expand the 

partnerships designed in previous studies and hopes to understand how OIEs 

between students outside of the ‘inner circle’ (Kachru, 1982) affect students' 

intercultural communicative competence and willingness to communicate.  

According to Avgousti’s (2018) systemic review of OIEs, with the 

exception of blogs, wikis, and email, there exist a lack of studies related to the use 

of Web 2.0 tools in foreign language learning. Until now, the most commonly 

investigated modality in telecollaboration studies has been ‘texts’, and there have 

been relatively few studies on FTF (Face to Face) modalities that can utilize both 

voice and video. In response, the current study will use Zoom and Skype as FTF 

modalities, as well as asynchronous tools such as Flipgrid, Padlet and e-mail to 

utilize various modalities. 

Hereupon, the purpose of this study is to conduct Online Intercultural 

Exchanges (OIEs) by integrating the online synchronous and asynchronous 
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modes to observe their effects on EFL students’ intercultural communicative 

competence (Byram, 1997) and willingness to communicate (Mc Croskey & 

Baer, 1985). In addition, the reasons behind the impacts of OIEs will be sought 

to be understood from a more qualitative perspective. 

 

1.3. Research Questions 
The specific research questions motivated from the background and 

purpose of the current study are as follows:  

1. How do Online Intercultural Exchanges affect the Intercultural 

Communicative Competence (ICC) of Korean elementary students? 

2. How do Online Intercultural Exchanges affect the Willingness to 

Communicate (WTC) of Korean elementary students? 

 

To this point, the study will explore how Korean elementary students 

develop their Intercultural Communicative Competence (ICC) and Willingness 

to Communicate (WTC) in OIEs. 

 

1.4. Organization of the Thesis 
The present thesis is organized into the following five chapters. Chapter 1 

explains the background and purpose of this study and presents the research 

questions. Chapter 2 introduces the theoretical framework of OIEs, ICC and WTC 

and reviews the relevant literature and previous research that generate the research 

questions addressed in this study. Chapter 3 describes the research methodology 
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adopted in the study and states the participants, materials, procedure, data 

collection, and qualitative and quantitative analyses. Chapter 4 reports key 

findings from the analyses and the results of the present study with relevant 

discussion. Chapter 5 concludes the thesis by integrating the major findings and 

presenting pedagogical implications, limitations and for further study. 
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Chapter 2. Literature Review 
 

This chapter explores the theoretical background and previous studies 

relevant to the current study. In Section 2.1, the theoretical framework and the 

definition of Online Intercultural Exchanges (OIEs) are introduced. Section 2.2 

presents the definition of Intercultural Communicative Competence (ICC), 

comparing it with Communicative Competence (CC). In Section 2.3, the concept 

of Willingness to Communicate (WTC) is dealt with. Particularly, it introduces 

theoretical underpinning and relevant studies of WTC. Previous studies that have 

explored ICC and WTC in OIEs are reviewed in section 2.4. This section also 

summarizes the empirical studies that have observed the effects of OIEs in Korean 

EFL contexts. 

 

2.1. Online Intercultural Exchanges (OIEs) 
As technology advances, technology-mediated language learning has 

become an integral part in EFL contexts. Recently, the study of Computer-

Mediated Communication (CMC) in foreign language learning has been a 

primary focus of attention (Belz, 2003; Ertmer et al., 2011; Lee, 2009; O'Dowd, 

2007; Panichi & Deutschman, 2012). Panichi and Deutschman (2012) argue that 

the development of CMC has caused the transition from a text-centered mode to 

multimodal environments in language learning. In addition, according to Lee 

(2009), students who participate in classes using technological tools feel less 

threatened than traditional classes and are offered authentic partners with 
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numerous perspectives. The more familiar and comfortable students become 

with technology, the more they can participate in a variety of intercultural 

learning (Ertmer et al., 2011) and break away from the stereotypes of certain 

cultures they already have. Based on the advantages of technology, Online 

Intercultural Exchanges (O’Dowd, 2007), also called telecollaboration, have 

been proposed in foreign language learning, and studies on their effectiveness 

have received active attention as of late. 

Despite its common usage, several definitions of telecollaboration has 

been proposed among researchers. For Belz (2001), telecollaboration means the 

use of ‘online communication tools’ to engage language learners in other 

countries in intercultural exchanges and collaborative learning. According to a 

definition provided by O’Dowd (2007), online intercultural exchanges in 

language learning represent the kind of activities where students from different 

cultural backgrounds exchange their cultures with the help of the internet. In 

addition, Dooly and Sadler (2016) have provided another definition of 

telecollaboration: ‘we frame telecollaborative learning as an embedded, dialogic 

process that supports geographically distanced collaborative work through social 

interaction, involving a/synchronous communication technology so that 

participants co-produce mutual objective(s) and share knowledge-building. 

(p.402)’. While a variety of definitions of the term ‘telecollaboration’ have been 

suggested, this thesis will use the definition suggested by Dooly and Sadler 

(2016). This definition not only specifically describes telecollaboration, but also 
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considers the change of the pedagogical perspectives that OIEs can play an 

important role as a language program. 

A considerable amount of literature has been published on 

telecollaboration’s positive effects on language learning (Guth & Helm, 2010; 

O'Dowd, 2011; Thorne, 2003). In a comprehensive study of telecollaboration, 

Guth and Helm (2010) reported that OIEs not only develops the language skills 

required for foreign language learners, but also contributes to the improvement 

of intercultural competence and multiple literacies. In the same vein, Thorne 

(2003) concludes that telecollaboration has many strengths in language learning 

unlike traditional classroom contexts. Specifically, language learners in OIEs can 

actively interact with peers using critical thinking and participate in cooperative 

activities based on their improved autonomy. This view is supported by O’Dowd 

(2011) who writes that telecollaboration offers a completely different 

opportunity from learning found in traditional textbooks, and above all, learners 

can receive subjective information that reflects a variety of perspectives. In 

addition, Kinginger (2004) highlights an important educational philosophy of 

foreign language teaching employing telecollaboration: language and culture are 

inseparably connected. In other words, instead of simply focusing on language 

learning in OIEs, we should also pay attention to the dynamic intercultural 

exchanges that take place in the class. From this perspective, it would be 

meaningful to look at how intercultural exchanges using telecollaboration 

actually affects elementary school students in Korea. 

Telecollaboration can be divided into asynchronous computer-mediated 
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communication (ACMC) tools (e.g., email, flipgrid, blogs) and synchronous 

computer-mediated communication (SCMC) tools (e.g., Zoom, Skype, MSN 

Messenger). Until the 1990s, most research related to OIEs had utilized ACMC 

tools, but in recent years, with significant advances in connection and speed of the 

Internet, telecollaboration participants are able to use SCMC tools to communicate 

with each other in real time (Akiyama & Cunningham, 2018).  

The use of SCMC, especially a video-conferencing tools (Skype or Zoom), 

has a lot of potential advantages when it comes to instructing foreign language 

(Cuestas Verjano, 2013; Ocker, 2015). For example, in Ocker’s (2015) small 

longitudinal study examining Skype exchanges between Japanese students and 

students in Australia, it was found that there were statistically significant learner 

improvements in three aspects: their frequency of students speaking the foreign 

languages, their attitudes as international citizens, and their overall motivation. 

As was noted, language learning using a SCMC tool provides 'compelling 

comprehensible input' to students and motivated them to participate in language 

class more actively and sincerely in order to communicate with their partners in 

English. Similarly, to determine the effects of Skype as a language teaching tool, 

Cuestas Verjano (2013) implemented an interactional project in a Catalan 

elementary school. This small scale study found that, because ‘authenticity’ was 

created through Skype-based learning, students realized the goal of why the target 

language should really be practiced and could improve their interest and 

motivation in language learning. As such, SCMC tools can be an effective 

communication mode for students to increase their willingness to speak the target 
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language.  

Asynchronous computer-mediated communication (ACMC) tools, with 

which learners communicate with their counterparts using forms such as e-mails, 

blogs or bulletin boards in a slightly delayed manner, represent one useful mode of 

telecollaboration (Ku, 2017). According to Kern (1996), ACMC tools help 

students who learn foreign languages reduce their anxiety and become more 

confident about using the target language. That is, using this method not only gives 

learners a deeper understanding of vocabulary knowledge and sentence structure, 

but also improves their intercultural competence (Byram, 1997). Likewise, a 

number of researchers (Angelova & Zhao, 2014; Neva et al., 2010; Ritchie, 2013) 

suggest that some students prefer asynchronous tools because they allow for 

convenient access, with flexibility of time and place. While synchronous tools 

require linguistic, pragmatic, and sociolinguistic skills (Ritchie, 2013), 

asynchronous tools may make language learners relatively less likely to experience 

linguistic difficulties (Neva et al., 2010), as it gives them plenty of time to ponder 

whether or not grammar and pronunciation problems are correct or not. However, 

since the issue of preference related to the choice of these CMC tools is extremely 

subjective (Liaw, 2007), OIEs should be implemented considering educational 

context, participating students, etc.  

In view of all that has been mentioned so far, it seems that the use of 

technologies such as CMC allows for ‘a compelling shift in L2 education’ in 

which authentic interactions are strengthened away from a traditional classroom 

context (Thorne, 2008). However, as Kern (1996) suggested, it should be 
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remembered that CMC cannot be an absolute solution to language acquisition. Of 

course, language teaching using CMC tools may make the classroom more 

dynamic and provides a new context for language use, but no method can serve as 

a singular, complete alternative to perfecting foreign language acquisition. 

Therefore, this present study aims to identify the possibility of providing a better 

language learning environment with the advantages of OIEs, assuming that this 

method also has some limitations and drawbacks. 

 

2.2. Intercultural Communicative Competence (ICC)  
In the words of Munezane (2019), the world is becoming increasingly 

‘interconnected, interdependent, and multicultural’. In this context of 

internationalization, learning a foreign language in general cannot be realized only 

by academic study (Badrkoohi, 2018). Similarly, Arabski and Wojtaszek (2011) 

argue that language learning is a social phenomenon, so the socio-cultural aspects 

of language learning should not be overlooked. This view is also supported by 

Dörnyei (2001) who writes that learning L2 is an integration of a learners' own life 

space and another culture, and the perception of the target culture can motivate 

them to learn an L2. Considering all of this evidence, it seems that learning 

language and understanding culture is an inseparable relationship and it is 

impossible not to consider culture for effective communication. 

According to Deardorff (2006), intercultural communicative competence 

(ICC) is considered a sub-domain for communicative competence (Hymes, 1972), 

which involves not only having grammatical knowledge, but also having rules of 
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language use for communication. Similarly, Byram (1997) proposed ICC as a 

broader concept of communicative competence, which includes linguistic 

competence and can be defined as the ability to interact with people of different 

cultures in a foreign language. In other words, considering that ICC is a 

meaningful extension of the concept of communicative competence, successful 

intercultural communication implies not just exchanging information efficiently, 

but also building and maintaining human relationships. However, several 

definitions of ICC have been proposed and the meaning of this term and its 

components has varied over time. For Chen and Starosta (1999), ICC refers to the 

ability to communicate and negotiate effectively and appropriately about each 

other's cultural identity in a culturally diverse environment. They suggest 

intercultural sensitivity (affective factor), intercultural awareness (cognitive factor), 

and intercultural adroitness (behavioral factor) as important elements of ICC. 

Stone (2006) prefers the term ‘intercultural effectiveness’ which includes 

intercultural understanding and competencies to refer to the ability to interact with 

people from different cultures to produce mutually successful outcomes. Fantini 

(2006) defines ICC as the various abilities used to interact properly and efficiently 

with people of different languages and cultures. According to his version, the 

components that comprise the ICC are: knowledge, attitude, skill and awareness. 

However, Fantini’s factors take into account only the cultural factors and exclude 

elements such as language competence. 

Rooted in the more comprehensive conceptualization of ICC, the present 

study seeks to employ Byram’s (2009) model, which has been utilized in 
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previous studies, as its theoretical backbone. Byram defines intercultural 

communicative competence as “knowledge of others; knowledge of self; skills to 

interpret and relate; skills to discover and/or to interact; valuing others’ values, 

beliefs, and behaviors; and relativizing one’s self” (Deardorff, 2006, p248). In 

addition, Byram emphasized that language should be taught and understood as a 

set of symbols that contain meaning and culture because language cannot be 

thought apart from understanding culture (Byram, 1997). He claims that a 

comprehensive meaning of ICC requires consideration of the social context and 

non-verbal features of communication.  

Byram introduces his ICC model in terms of five abilities (savoirs). The 

first ability, savoir être, is related to intercultural attitudes, or having a general 

mindset of curiosity and openness when it comes to engaging with new cultures. 

Next on Byram’s list is the skill of obtaining knowledge (savoirs) about social 

groups based on an understanding of their practices and interactions that take 

place within the home country of learner and interlocutor. Savoir comprendre, 

the third skill, involves the ability to interpret and explain events from the 

perspective of other countries' cultures and to relate them to the learner's own 

culture. Fourth, savoir apprendre, refers to the skill of discovering new 

knowledge of different cultures and cultural practices and managing one's 

knowledge, attitudes, and skills in an environment of real-time communication. 

Last, Byram proposes critical cultural awareness (savoir s' engager) as the ability 

to critically evaluate one’s own and other cultures with explicit standards and 

perspectives.  
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Recently, however, Byram’s model of ICC has encountered critical 

opinions from several scholars (Helm & Guth, 2010; Hoff, 2014). According to 

Hoff (2014), as Byram’s ICC model overemphasized harmony and mutual 

understanding, it overlooked the fact that tension and conflicts between the self 

and others could potentially become valuable experiences, leading to individual 

growth through in-depth conversations. Reflecting this critical opinion, 

Munezane (2019) devised a new attempt to incorporate individual differences 

variable of dispute resolution into the ICC model. In addition, Helm and Guth 

(2010) point out that Byram's ICC model does not adequately reflect the online 

context and social customs in which most modern people inhabit today. However, 

they acknowledged that the model was presented before the advent of the 

Internet, arguing that it is the best starting point model for creating 

comprehensive frameworks to achieve the various goals of telecollaboration. 

Thus, although the Byram’s model has limitations and drawbacks as previously 

stated, this study explores how the ICC of learners who participated in OIEs 

changes based on his model. 

After selecting a conceptual model of ICC, meaningful evaluation of the 

construct becomes another obstacle. Deardorff (2009) stated that evaluation has 

become a very important tool for the growth of individuals' intercultural 

competence in the 21st century as the importance of intercultural competence has 

grown. As Fantini (2009) emphasized, a good evaluation is not only to provide 

simple information that serves as a guide to implementing education, but also to 

give both students and teachers richer wisdom in teaching and learning process. 



 - 18 - 

From this point of view, it is not easy to assess intercultural competence properly. 

For example, it is necessary to clearly define what should be measured in 

intercultural competence and be aware that the high and low levels of intercultural 

competence may vary depending on the context of the research (Deardorff, 2009). 

Nevertheless, many experts agree that intercultural competence can be measured, 

and especially Deardorff (2006) argues that intercultural competence should be 

evaluated in a ‘multidimensional, integrated and intentional’ manner. There are 

now many external instruments to assess intercultural competence and its related 

aspects. It is important to note that the assessment plans, tools and methods from 

others should not be blindly borrowed. Since there are no universal evaluation 

plans and tools, this study uses an intercultural sensitivity scale proposed by Chen 

and Starosta (2000) in consideration of the purpose and context of the research. 

This method involves cognitive, affective, and behavioral aspects of ICC, and has 

the advantage of being able to assess students' ICC changes more comprehensively 

and analytically. In addition, reflecting Deardorff’s (2006) advice that intercultural 

competence assessment should include a mix of qualitative and quantitative 

methods, this study will also use qualitative analysis by conducting semi-

structured interviews. 

As Byram (2009) points out, the purpose of foreign language education has 

undergone many changes over the past few decades, emphasizing language 

education for communication. At first, communication was considered to be 

simply an exchange of information and opinions, but gradually it became 

inevitable to consider the variable of cultural identity. Therefore, the ‘intercultural 
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speaker’ proposed by Byram and Zarate (1994, 1997) is one of the important goals 

of foreign language education and applying this concept can be one way to meet 

the needs of language education (Byram, 2009). In other words, this means that 

teachers of language should be able to teach not only language but also culture and 

should plan goals and methods appropriately so that intercultural competence of 

language learners can grow. As Davis et al. (2005) claim, gaining intercultural 

competence is an important goal to help students improve their language 

competence. Therefore, the present research is meaningful in that it examines the 

intercultural competence of Korean elementary school students and identifies 

whether English education in Korea is moving in the right direction. 

 

2.3. Willingness to Communicate (WTC) 
The willingness to communicate (WTC) construct was first proposed by 

McCroskey and Baer (1985) in the field of first language (L1) communication 

research. McCroskey and Baer defined willingness to communicate (WTC) as 

the possibility of engaging in communication when somebody is free to do so. 

They proposed that WTC is deeply related to personal traits such as 

‘communication apprehension, perceived communication competence, 

introversion-extraversion, self-esteem and so forth’ (MacIntyre et al., 1998). 

However, MacIntyre and his associates (1998) later argued that the situational 

variables with both transient and enduring influences should also be considered, 

rather than limiting WTC solely to trait-like variables. Since then, the subsequent 

expansion of the study of WTC has led to the integration of psychological, 
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linguistic, educational, and communicative approaches into second language 

(L2) research (MacIntyre, 2007). Considering the situational variable of WTC 

and focusing on L2 communication, then, MacIntyre and his associates (1998) 

defined WTC as a “readiness to enter into discourse at a particular time with a 

specific person or persons, using a L2” (p547).   

In order to better conceptualize WTC, MacIntyre (2007) also 

recommended drawing upon prior understandings of the more familiar concepts 

of language anxiety and motivation. To begin with, MacIntyre (1999) discusses 

language anxiety as a negative emotional response that occurs when learning an 

L2. In the same vein, Horwitz (1986) states that language anxiety is an emotional 

experience that occurs in the unique situation of L2 learning. So, levels of 

anxiety have a significant impact on the amount and nature of output. The more 

anxious a learner, the more inhibited they may become and the less likely they 

may be to produce the L2. 

Next, another essential concept is motivation. Clarifying the concept of 

motivation requires an understanding of Gardner's (1985) socioeducational 

model, which has long taken a dominant position in this field. The model focuses 

on integrated motivation and has shown that strengthening a communicative 

relationship with people from different cultures can be the primary motivation in 

language learning (MacIntyre, 2007). In other words, the more positive that the 

learner feels about the L2 culture and the more welcomed and included that they 

are within it, the more likely their language will develop. 
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Language anxiety and motivation interact with each other and can provide 

a conflicted point in determining whether learners participate in communication. 

Through a process model, Dörnyei (2005) metaphorized language learners' 

decision to take action in these situations as crossing the Rubicon, which is 

considered an important decision point for successful language learning. At 

critical moments when deciding whether to cross the Rubicon, WTC may be an 

important indicator of successful language learning by incorporating concepts of 

motivation and language anxiety. 

MacIntyre et al. (1998) proposed the heuristic pyramid model of variables 

influencing WTC in L2, taking into account both personal and contextual 

variations (see Figure 2.3.1.). Since this model is meaningful in that it is the first 

attempt at a comprehensive treatment of WTC in L2, the present study seeks to 

analyze and explore WTC based on the model. According to MacIntyre et al. 

(1998), personality and intergroup climate, as the most extensive elements, form 

the foundation of the pyramid model. According to their model, as we progress 

upward from these underlying variables, we move from stable and enduring 

variables to immediate and situation-based influences on L2 communication. 

The researchers distinguish the variables that affect WTC according to enduring 

and situational influences (MacIntyre et al., 1998). Enduring influences (e.g., 

intergroup climate, personality) are stable and long-term, which can be applied to 

almost any situation. On the other hand, situational influences (e.g., desire to 

communicate with a specific person) are dependent on a particular situation and 

have temporary features. 
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Figure 2.3.1. shows that this model has six variables called ‘layers’. These 

six layers are largely composed of two structures, with the first layer (I, II, & III) 

representing situation-specific variables and the second layer (IV, V& VI) 

representing stable and enduring influences (MacIntyre et al., 1998). According 

to MacIntyre et al. (1998), the variables in each layer have the following 

characteristics. Beginning with the top of the pyramid, Layer I is associated with 

the communication behavior, which is a variable that includes various activities 

for L2 education (e.g., speaking in class, reading L2 newspapers). Layer II is an 

expanded version based on Ajzen’s (1988) theory of planned behavior, which 

presupposes the idea that behavior is strongly predictable by intention. For 

example, the act of someone raising their hand to make a presentation reflects his 

or her willingness to participate in communication. Layer III refers to situated 

antecedents of communication and consists of (a) the desire to communicate with 

a specific person and (b) state self-confidence showing a high correlation with 

WTC.  

Moving toward the second layer, Layer IV assumes that initiating speech 

is determined by a motivated behavior that can be influenced by both situation-

specific and enduring variables. This motivational tendency is based on the 

affective and cognitive contexts of the interaction and leads to a desire to interact 

with a particular person. Layer V deals with variables that are far from language 

learning and communication situations. The variables addressed in this layer 

represent individual motives and attitudes and are less specific to a particular 

situation. Layer VI relates to the context of communication and includes 
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interactions between social and individual contexts. Personal context relates to 

the stable personality involved in communication, and social context indicates 

the intergroup climate in which interlocutors interact. Based on this model, 

numerous studies are continuing to explore the relationship between WTC in L2 

and psychological, linguistic, and educational factors. 

 

 

Figure 2.3.1. Heuristic model of variables influencing WTC (MacIntyre et al.,1998, p.547) 

Viewing WTC as a trait-like construct (MacIntyre & Charos, 1996) and 

viewing it as a dynamic concept (MacIntyre et al., 2017) can be distinguished by 

emphasizing the variability of WTC. These approaches complement each other 

and the method of measuring WTC varies depending on these perspective. The 

most commonly used measure of WTC in the trait-like approaches is McCroskey 

and Baer’s (1985) 20-item scale. According to Gregersen and MacIntyre (2014), 
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the correlation between personality and communication factors supports the 

validity of this method in both L1 and L2. However, MacIntyre and Ayers-

Glassey (2020) points out that there are many contextual factors that must be 

considered in dealing with WTC and that the scale mentioned above is limited 

when exploring why WTC is high and low. As Kang (2005) argues, the 

questionnaires alone do not provide sufficient insight to measure WTC, so 

qualitative methods should be considered to ensure depth of answers and 

questions and flexibility in the process. To this end, the present study conducts 

and analyzes quantitative surveys using WTC scales (MacIntyre et al., 2001; 

McCroskey & Baer, 1985) and qualitative semi-interviews to explore the WTC 

of Korean elementary students in depth. 

A number of researchers have investigated WTC and other related factors 

in second language learning (Clément, Baker & MacIntyre 2003; Kang, 2005; 

MacIntyre & Charos, 1996; Yashima, 2002). Clément, Baker and MacIntyre 

(2003) conducted a study combining the social context model and the WTC 

model to consider both contextual and individual difference variables in L2 use. 

They concluded that WTC and L2 use might not be related without ‘volitional 

control’ and found that communication norms could affect individual WTC. 

Through qualitative research, Kang (2005) showed how dynamic the situational 

WTC in a second language can appear and change during the conversation. This 

study proposed ‘security, excitement, and responsibility’ as three psychological 

antecedent conditions in creating situational WTC and emphasized that higher 

levels of WTC are possible when more facilitating factors are provided. 
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MacIntyre and Charos (1996) suggested that the higher language learning 

motivation, the higher WTC in the L2 and demonstrated that the frequency of L2 

communication also increases in a chain. In other words, WTC is an essential 

part of L2 learning because it plays a role in predicting the frequency of 

communication in the L2. Yashima (2002) explored the relationship between L2 

learning and L2 communication variables (L2 anxiety, motivation, attitude, etc.) 

in EFL context using the WTC model. The results reveal that international 

posture and confidence facilitate L2 learning in EFL environments and indirectly 

affect WTC through motivation to learn an L2. Overall, these studies indicate 

that willingness to communicate is a key factor affecting L2 learning and L2 

communication. 

 

2.4. Previous Studies on Online Intercultural Exchanges  
Online Intercultural Exchanges (OIEs) greatly help improve learners' 

intercultural communication skills because students of different cultures and 

traditions can collaborate together and exchange views in a space of online 

(Avgousti, 2018). In addition, willingness to communicate (WTC) is one of the 

most crucial variables that must be considered in OIEs research, as it contributes to 

building interpersonal relationships that are important for the development of 

intercultural relationships (Imamura & Zhang, 2014). Therefore, it would be 

worthwhile to explore not only how the ICC and WTC of language learners were 

impacted through OIEs in previous studies, but also what implications OIEs might 

provide for the Korean educational context. Section 2.4.1 illustrates studies on 
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intercultural communicative competence (ICC) in OIEs and previous research on 

willingness to communicate (WTC) in OIEs follows in Section 2.4.2. Section 2.4.3 

examines OIEs studies conducted in the Korean EFL context and highlights the 

value of the present exploration based on existing gaps in research. 

 

2.4.1. Intercultural Communicative Competence in OIEs 

With the advent of the Internet in the early 1990s, many researchers began 

exploring OIEs, and in turn, the contribution of OIEs to the development of 

intercultural communicative competence has become a major focus of attention 

for many scholars (Belz, 2003; Kinginger, 2004; O'Dowd, 2012). O'Dowd (2012, 

p350) summarizes the beneficial effects of telecollaboration in foreign language 

education as follows. First, OIEs enable students to have intercultural knowledge 

for intercultural learning differently from the knowledge commonly found in 

textbooks. In telecollaborative learning, students exchange subjective and 

personal information that is different from the objective factual information of 

traditional cultural studies resources (O’Dowd, 2006), which improves learners' 

cultural knowledge (Byram, 1997). Second, telecollaboration develops learners' 

critical cultural awareness. This is possible because students in OIEs can 

negotiate cultural meaning through online interactions to find out the meaning of 

cultural behavior and discuss cultural richness. Third, telecollaborative 

exchanges enable learners to recognize cultural differences in communication 

and increase their L2 pragmatic competence in foreign language learning (Belz 
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& Kinginger, 2002). This is because students are exposed to more foreign 

language discourse options and are motivated to build successful relationships in 

the foreign language. As such, OIEs might have a lot of potential in foreign 

language education and seem to have a positive impact on the development of 

ICC for learners.  

To date, several empirical studies have investigated intercultural 

communicative competence of language learners through telecollaboration (Belz 

2003; Kinginger, 2004; O’Dowd & Dooly, 2020). Belz (2003), for instance, 

attempted to make a linguistically critical interpretation of the development of 

intercultural competence caused by OIEs in the field of foreign language 

education. Using the framework of appraisal theory (White, 1998), she 

conducted a case study exploring the changes in students' intercultural 

competence in the German-American e-mail partnership. Results showed that in 

telecollaboration, the role of teachers is more important than in the conventional 

face-to-face classroom because the context of discourse in OIEs reflects the 

characteristics of the Internet. In other words, to prevent cultural conflict, 

teachers in OIEs should be able to identify and explain cultural patterns in 

Internet-mediated interactions.  

According to O’Dowd and Dooly (2020), there has been a growing trend 

to draw upon foreign language education and weave intercultural communication 

models across disciplines. For example, Vallance, Martin and Naamani (2015) 

explored the interaction process between Japan and British students in 3D virtual 

space to program robots to solve mazes. In addition, Duus and Cooray (2014) 
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provided an opportunity for an experiential cross-cultural exercise where 

students from Britain and India can create virtual teamwork and cooperate with 

each other to develop new businesses. As these show, intercultural competence is 

now a priority that extends beyond the foreign language classroom. 

In view of all that has been addressed so far, OIEs have great potential for 

the development of ICC and are considered a powerful tool for implementing 

intercultural learning in the context of classroom (O’Dowd & Dooly, 2020). As 

Kinginger (2004) argues, telecollaboration begins with the educational 

philosophy that language and culture are inextricably linked. Therefore, we need 

to keep in mind that we should use OIEs wisely in foreign language education to 

develop learners' language competence as well as intercultural communicative 

competence. 

 

2.4.2. Willingness to Communicate in OIEs 

With the rapid development of digital technology, Computer Assisted 

Language Learning (CALL) researchers believe that L2 WTC in digital settings 

can lead to potential affective benefits (Lee & Lee, 2020). Nevertheless, unlike 

the vast study of L2 WTC in face-to-face communication situations, there is a 

lack of research on L2 WTC in digital communication situations. To fill this 

research gap, Lee and Lee (2020) explored to what extent affective factors and 

intercultural experiences are related to L2 WTC in digital settings. They 

concluded that the younger the students were, the higher their L2 confidence, and 
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the more frequent the students participated in intercultural activities, the higher 

their L2 WTC. 

Similarly, Munezane (2018) first attempted to integrate WTC, which is an 

important factor in promoting the acquisition of a second language, with the ICC 

model in the context of intercultural communication. In conclusion, WTC plays a 

role as a predictor that indirectly explains ICC through motivation to participate 

in intercultural communication. This suggests that the higher willingness to 

initiate a conversation can increase the motivation to interact with people from 

different cultures, which can lead to higher ICC. As Imamura and Zhang (2014) 

state, willingness to communicate is a significant step to facilitate interpersonal 

relationships, so WTC is essential to establish and develop intercultural 

relationships in intercultural communication. 

This view is supported by Ziafar and Seyyedrezaei (2014) who studied 

Computer-Mediated-Communication (CMC) and willingness to communicate 

(WTC) with special attention in foreign language education. They explored the 

role of CMC in influencing learners' WTC in the classroom, noting that there is a 

lack of research on the relationship between the two concepts. An experiment 

with 10 female language learners concluded that using CMC in foreign language 

education improves the learner's WTC. A fundamental premise of this 

conclusion is that it is necessary to ensure the privacy of learners and provide a 

stable position to express their emotions smoothly. 

All of the studies reviewed here support the hypothesis that willingness to 

communicate with people of different cultures is of paramount importance for 
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effective and affordable intercultural communication (Lu & Hsu, 2008). In 

particular, the rapid development of technology in the 21st century has led to 

many opportunities for students from different cultures to communicate with 

each other in a real time. As a result, how to effectively activate students' WTC 

in telecollaborative communication has become a priority criterion for successful 

foreign language learning. 

 

2.4.3. OIEs in Korean EFL Context 

According to the tenth national curriculum of English revised in 2015 

(Ministry of Education, 2015), the most important goal of Korea's primary and 

secondary English education is to foster 'intercultural speakers' who can 

communicate in English with people from various cultures. To achieve this goal, 

various types of English instructions have been attempted, and among them, 

online intercultural exchanges have received significant attention (Choi, 2019). 

Jeon and Lim (2013) conducted intercultural telecollaborative videoconferencing 

with 56 sixth graders in elementary school and explored how it affected learners' 

intercultural competence and speaking skills. The study found that the 

intercultural communicative competence of the experimental group, which had 

direct videoconferencing with Taiwanese students, was much higher than that of 

the control group. However, given the small number of participants and the fact 

that there were only 4 videoconferencing sessions with the Taiwanese out of a 

total of 24 classes, results cannot be generalized. To overcome the constraints of 
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previous studies, then, the present research offers participants ample 

opportunities to engage in online intercultural exchanges by using not only 

synchronous communicative tools but also asynchronous telecollaborative tools. 

In addition to enhancing the number of encounters between peer groups in 

OIEs, the language level of the learners also appear to be a prime consideration. 

Ku (2014) examined the changes of Korean elementary school English learners’ 

affective factors (English anxiety, motivation, and willingness to communicate in 

English) during telecollaboration with Australian students. The results indicated 

that 52 Korean primary school students who participated in the study had 

significantly reduced their anxiety of communication and testing in English, 

while there was no significant change in their willingness to communicate in 

English. Regarding the reason for this result, Ku interpreted that Korean and 

Australian students had different English proficiency and that Korean students 

were less active in participating in telecollaborative activities because they could 

not fully understand the conversation with the Australian students. Therefore, 

based on the implications of the previous study, it seems crucial to have online 

intercultural exchanges among students with similar English proficiency. This 

study aims to explore ICC and WTC changes of Korean EFL students in 

telecollaborative activities with interlocutors who have similar English levels 

from the Outer or Expanding Circle countries, not from the Inner Circle 

countries (Canagarajah, 2006). 

According to Avgousti (2018), most of the studies on the relationship 

between ICC and Online Exchanges have been conducted in university contexts 
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(81%), while 19% of the research was conducted with secondary and elementary 

school students. Therefore, designing research for Korean elementary school 

students as participants would certainly be worth exploring their ICC and WTC 

in telecollaborative communication. 

Numerous studies have been conducted related to the impact of 

telecollaboration in the Korean educational context. In particular, studies have 

been conducted with middle school students (Han, 2016; Ku, 2014; Park, 2019) 

or college students (Jee & Byun, 2016; Lee, 2011) according to different 

educational settings. However, as Choi (2019) pointed out, it should not be 

forgotten that the results of these studies are conflicting. The reason for this is 

that most studies in this field have collected and analyzed data quantitatively, 

and that the number of samples has not been large enough. Therefore, the present 

study uses mixed methods, incorporating both quantitative and qualitative 

analysis.



 - 33 - 

                              CHAPTER 3. 
METHODOLOGY 

 

This chapter contains the discussion of the methodological approach and 

research design to explore Intercultural Communicative Competence (ICC) and 

Willingness to Communicate (WTC) of Korean EFL elementary students in 

Online Intercultural Exchanges (OIEs). Section 3.1 presents the information on 

the participants of this research. Section 3.2 introduces measurement tools that 

can analyze changes in learners’ ICC and WTC. Then, in Section 3.3, detailed 

procedures of data collection are offered, followed by data analysis in Section 

3.4. Overall, a mixed-method analysis (Creswell & Clark, 2011) was adapted 

utilizing both quantitative and qualitative methods of data collection and analysis.  

 

3.1. Participants  
The present study examined the online intercultural exchanges of 61 sixth 

graders from an elementary school in Seongnam, Korea, during the 2nd semester 

of their regular English curriculum (in 2020). The same OIEs instructions was 

implemented for ten sessions across four classes (Class A, B, C and D). 

Participation in the class was mandatory, although participation in the research 

was decided autonomously by consultation with the participants' legal 

representatives. The 61 students (32 female and 29 male students) who agreed to 

participate were asked to answer a survey and were interviewed for qualitative 

analysis. Their English proficiency levels were assumed to be low to 
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intermediate based on their English diagnostic test scores in the first semester of 

2020 school year. Since the purpose of this study was to examine the impact of 

OIEs on ICC and WTC for learners of various levels, the students who wanted to 

participate as the final participants were selected without any additional 

screening process as shown in Table 3.1.1. 

 

Table 3.1.1. Descriptions of the Participants  

 Class 
Female  

Students 

Male 

Students 
Counterparts  

 
Class A 

Class B 

Class C 

Class D 

Total 

 

12 

 

5 India, Japan 

India, Japan  

India, Japan  

India, Japan  

 

 7 10 

 6 8 

 7 6 

 32 29 

  

 

According to Choi (2019), finding partner schools from Outer Circle and 

Expanding Circle countries (Canagarajah, 2006) will improve students' 

intercultural competence and help them learn English as a lingua franca. In fact, 

while most of the research on telecollaboration in Korean educational context 
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has partnered with Inner Circle countries (Kim, 2020; Ku, 2014, 2017; Park, 

2019), there have been few empirical investigations into OIEs with Outer Circle 

and Expanding Circle countries. Since the partner students of this study were 

recruited through the Facebook community (Mystery Skype in the Classroom), 

there were restrictions that the researcher could not freely choose partner 

students' grade and English proficiency. As shown in Table 3.1.1., this study was 

conducted mainly in partnership with Azuma Elementary School in Japan. 

Specifically, three sixth-grade classes and one fifth-grade class participated, and 

each class consisted of about 30 students. Secondly, this research conducted 

telecollaborative communications with students in India. Unfortunately, however, 

none of the four classes found Indian partner public school, so each class 

interacted with students from various backgrounds and settings (6th graders in 

Khaitan public school, 5th graders in private institutions, 3rd to 6th graders in 

small groups).  

The researcher who led the online interaction sessions has more than seven 

years of teaching experience. He graduated from a university of education with a 

specialization in English and is currently enrolled in a master’s degree program 

of English education. The researcher collected data from questionnaires and 

interviews during online intercultural exchanges, and coded and analyzed data 

with fellow teachers with similar teaching experience. 
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3.2. Instruments 
This study used both synchronous and asynchronous telecollaborative tools 

to enhance the effectiveness and efficiency of telecollaboration in foreign 

language learning. Synchronous communicative methods were used by two 

tools: Skype and Zoom. Skype was useful as an auxiliary tool during the period 

in which offline classes were still being held, while Zoom allowed students to 

use their own technical devices (computer, smartphone, other electronic device) 

when schooling was restricted during the heights of Covid-19. Asynchronous 

telecollaborative learning was conducted with tools such as Flipgrid, Padlet, and 

e-mail. Flipgrid is an educational bulletin board that allows students to post 

video responses to the topics set by teachers and to facilitate video discussion. 

Padlet is an online notification bulletin board that allows students and teachers to 

post and share notes, document files, and images on common pages. Finally, e-

mail is already a representative asynchronous tool used in many studies and has 

been used by students to exchange letters in this study. 

The data was collected quantitatively and qualitatively in order to investigate 

answers to the two main Research Questions. Quantitative measuring tools were 

used to compare the pre-test and post-test before and after online intercultural 

exchanges, and interviews for qualitative analysis were conducted after all 

telecollaborative classes were completed.  

In this study, an Intercultural Communicative Scale (ICS) developed by Chen 

and Starosta (2000) was used as a measure to evaluate intercultural 

communicative competence through the intercultural learning. Intercultural 
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communicative competence is divided into five areas: interaction engagement, 

interaction confidence, the respect for cultural differences, interaction enjoyment, 

and interaction attentiveness. These factors can be understood in the same 

context as the five elements presented in Byram’s intercultural competence 

model (1997). In addition, the scale contains 24 items with a five point Likert 

type scaling, ranging from 1 (strongly disagree) to 5 (strongly agree) and shows 

a significant relationship with similar ICC scales (Chen & Starosta, 2000). 

According to Kim (2012), an Intercultural Communicative Scale (ICS) 

corresponds to a highly plausible measurement tool with a confidence of 0.86. A 

pilot test was conducted in advance for 10 students using the English version of 

the ICS (Chen & Starosta, 2000) and was then revised and translated into Korean 

to make it easier for elementary school students to understand the questionnaire 

(Appendix 1). 

As shown in Table 3.2.1., it is valuable to divide intercultural communicative 

competence into five components for evaluation analysis and to understand each 

element in depth (Chen & Starosta, 2000). In other words, people with high ICC 

not only actively participate and enjoy intercultural interactions, but also seem to 

respect the other person's culture and have confidence. Accordingly, the average 

value of the items was calculated for the five topics, and the overall ICC of the 

students was analyzed. First, items related to interaction engagement show the 

degree to which students participate in interactions while intercommunicating 

with people of different cultures. Second, items related to the respect of cultural 

differences include a measure of how patient and respectful of other cultures one 
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is in comparison to their own culture. Third, interaction confidence is understood 

as the degree of confidence in communicating with people who have different 

cultures. Fourth, interaction enjoyment is an element that demonstrates the 

degree of satisfaction of communicating with people from different cultures. 

Finally, interaction attentiveness evaluates how much attention one pays toward 

understanding people of other cultures when interacting with them. 

 

Table 3.2.1. F i v e  f a c t o r s  f o r  t h e  I n t e r c u l t u r a l  S e n s i t i v i t y  S c a l e  ( C h e n  &  S t a r o s t a ,  2 0 0 0 )  i n  t h e  I C C  q u e s t i o n n a i r e 

Factor 1 Interaction Engagement 

Item 1 I enjoy interacting with people from different cultures. 

Item 10 I tend to wait calmly when cultural differences arise. 

Item 11 I am not interested in interacting with people from other cultures. 

Item 12 I am open-minded to people from different cultures. 

Item 19 I avoid those situations where I will have to deal with culturally-distinct persons. 

Item 20 I  h a v e  a  f e e l i n g  o f  e n j o y m e n t  t o w a r d s  d i f f e r e n c e s  b e t w e e n  m y  c u l t u r a l l y - d i s t i n c t  c o u n t e r p a r t  a n d  m e . 

Factor 2 Respect of Cultural Differences 

Item 2 I think people from different cultures are narrow minded. 

Item 6 I do not like to be with people from different cultures. 

Item 7 I respect the values of people from different cultures. 

Item 14 I respect the ways people from different cultures behave. 

Item 16 I would not accept the opinions of people from different cultures. 

Item 18 I think my culture is better than other cultures. 
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Factor 3 Interaction Confidence 

Item 3 I am pretty sure of myself in interacting with people from different culture. 

Item 4 I find it very hard to talk in front of people from different cultures. 

Item 5 I can be as sociable as I want to be when interacting with people from different cultures. 

Item 9 I feel confident when interacting with people from different cultures. 

Factor 4 Interaction Enjoyment 

Item 8 I get upset easily when interacting with people from different cultures. 

Factor 5 Interaction Attentiveness 

Item 13 I am very observant when interacting with people from different cultures. 

Item 15 I try to obtain as much information as I can when interacting with people from different cultures. 

Item 17 I am sensitive to my culturally-distinct counterpart’s subtle meanings during our interaction. 

 

After administrating the ICS survey, in order to take an in-depth look at the 

ICC development of the participants, individual interviews were conducted with 

all the students who participated in the study with interview questions based on 

Byram's ICC model (Appendix 3). Each interview lasted 15 to 20 minutes, and 

the contents of the interview were digitally audio-recorded and transcribed. The 

transcription was analyzed in accordance with four categories (attitude, 

knowledge, skills & critical cultural awareness) based on Byram’s (2000) 

assessment guidelines . 

To measure the development of students’ WTC, the researcher adapted WTC 

measurement tools from previous studies (MacIntyre et al., 2001; McCroskey & 

Baer, 1985) and specifically modified them to focus on communication situations 
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that commonly take place in intercultural exchanges. To help students understand 

WTC questionnaire as easily as possible, pilot tests for 10 students were also 

conducted in advance and revised to reflect students' opinions (Appendix 2). 

Participants were given a questionnaire to rate their willingness to communicate in 

Korean on a scale from 1 (absolutely not willing) to 5 (very willing). After the 

WTC questionnaire was conducted, all participants had a semi-structured 

interview concerning the results of the questionnaire in order to explore their in-

depth WTC (Appendix 3). 

 

3.3. Procedures  
The pilot study was conducted in order to verify the appropriateness of the 

ICC and WTC survey in advance to the actual administration at the main study. 

Based on interviews with 10 students who wanted to participate in pilot tests, 

items related to the survey such as numbers of questions, level of difficulty, and 

precision of the instructions were examined. More specifically, ICS questions 

and WTC-related questionnaires were translated into Korean. It was then, 

determined if the translated questions were understandable at the level of 

elementary school students, and if not, the questions were reconstructed 

accordingly. As a result, the researcher found the need to slightly reduce the 

number of survey items and make some modifications to the elusive words. 

Reflecting this, the ICC and WTC questionnaire for Korean elementary school 

students has been revised. The main study was conducted from the second week 

of October 2020 to the first week of January 2021 as shown in Table 3.3.1.  
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Table 3.3.1. The overall procedures of the current study 

Procedure Date Time 

Pilot test 1st week of October, 2020 20 mins 

Pre test 2nd week of October, 2020 20 mins 

OIEs October 12 to December 24, 2020 800 mins 

Post test Last week of December, 2020 20 mins 

Interview 1st week of January 2021 1,260 mins 

 

First, the international partners for online intercultural exchanges were 

recruited through a Facebook community called Mystery Skype in the Classroom. 

Of the groups posted, Japanese and Indian students were selected as most 

suitable for the purpose and direction of this study. Following this, a total of 10 

OIEs lesson plans and telecollaborative actives were prepared in advance 

through consultation with the teachers from Japan and India. 

Prior to beginning the exchange, in the first week of October, the participants 

were given 20 minutes for the pre-test of the ICC and WTC questionnaire. 

Telecollaborative learning was then conducted a total of 10 times, 80 minutes per 

class for three months. 

After completing all of these telecollaborative activities, the researcher held a 

post-test during the last week of December in 2020. In January 2021, all students 

who participated in the study were interviewed for about 20 minutes for in-depth 

face to face talk on their WTC and ICC. 
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3.4. OIEs Instruction 
Synchronous and asynchronous telecollaborative tools were mixed, and 

detailed lesson plans on online intercultural exchanges such as class topics and 

tools used are shown in Table 3.4.1.  

 

Table 3.4.1. Detailed lesson plans on online intercultural exchanges 

Class topic Activity communicative tools 

1st Mystery Skype with 

India 

Find out Each Other's Country  

with yes-no questions. 

Skype 

(synchronous method) 

2nd Introduction 

with India (1) 

Introduce oneself in video and comment on 

another friend’s introduction 

Flipgrid 

(asynchronous method) 

3rd Introduction 

with India (2) 

Introduce own country  

and ask questions about it 

Zoom 

(synchronous method) 

4th Mystery Skype with 

Japan 

Find Each Other's Country  

and ask free questions 

Skype 

(synchronous method) 

5th Introduction 

with Japan (1) 

Introduce oneself in video and comment on 

another friend’s introduction 

Flipgrid 

(asynchronous method) 

6th Introduction 

with Japan (2) 

Introduce own country  

and ask questions about it 

Zoom 

(synchronous method) 

7th Favorite thing 

with Japan 

Recommend own favorite songs and food Padlet 

(asynchronous method) 

8th Mystery Animal Figure out animals with yes-no questions. Skype 
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with Japan (synchronous method) 

9th Mystery Number 

with Japan 

Figure out numbers with yes-no questions. Skype 

(synchronous method) 

10th E-pal with Japan Write a letter to a friend from another country. E-mail 

(asynchronous method) 

 

As seen in Table 3.4.1. above, the online intercultural exchanges (OIEs) 

consisted of 10 classes with a variety of topics. First, telecollaborative activities 

using the synchronous method of Skype and Zoom (see Figure 3.4.1.) included 

discovering the partner’s country, introducing one's own country, and playing 

quiz games about numbers and animals.  

 

 

Figure 3.4.1. Telecollaborative activity using Zoom 
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In order to participate in OIEs activities to identify the opponent’s country, 

students had to prepare yes/no questions and world maps in advance. Based on 

the answers to the questions, students deduced the country and exchanged free 

questions. In addition, students formed a team to introduce their country and 

asked questions based on their own interests. The game of guessing animals and 

numbers also used yes/no questions and was played in a quiz format. 

This study additionally utilized asynchronous telecollaborative tools such as 

Flipgrid, Padlet and e-mail to conduct intercultural telecollaboration. Flipgrid 

(see Figure 3.4.2.) is an online platform that allows students to react and share 

videos with each other on multiple topics. While many students were unable to 

introduce themselves in detail in Skype-based classes, Flipgrid made it possible 

for students to share videos that fully introduced themselves and comment on 

each other's introductions.  

 

 

Figure 3.4.2. Telecollaborative activity using Flipgrid 
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And, using the educational virtual bulletin board called Padlet (see Figure 

3.4.3.), students recommended their favorite songs and foods to each other. 

Finally, the students participated in the telecollaborative activity of writing and 

exchanging handwritten letters via email.  

 

 

Figure 3.4.3. Telecollaborative activity using Padlet 

 

3.5. Data Analysis 
The present study focused on the intercultural communicative competence and 

willingness to communicate of Korean elementary school students and analyzed 

only the data of Korean learners, not the data of students from other countries. 

Quantitative data were analyzed using descriptive statistics and the paired sample 

t-test in SPSS (ver. 27). This study examined the mean scores of the ICC and 
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WTC survey administered before and after the online intercultural exchanges to 

see if students' ICC and WTC have changed quantitatively. Furthermore, this 

research uses the paired sample t-test to explore whether the telecollaboration 

contributed statistically significant changes to students’ ICC and WTC.  

In addition, through semi-structured interviews for qualitative analysis, 

participants' internal thoughts on online intercultural exchanges were explored in 

depth. Specifically, the methods of qualitative analysis of ICC and WTC are as 

follows. First, the qualitative analysis of ICC used the ICC evaluation guidelines 

proposed by Byram (2000), and meaningful data of ICS were coded according to 

educational implications. Second, based on the results of the WTC questionnaire, 

the students were asked about their WTC and analyzed the reason from various 

perspectives if there was any change in WTC. In sum, results of pre-test and 

post-test on WTC and ICC were statistically analyzed, and educational 

implications of OIEs were suggested by transcription and coding of qualitative 

interview data. 
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CHAPTER 4. 
RESULTS AND DISCUSSION 

 

This chapter introduces both the quantitative and qualitative results of the 

present study. First, the statistical results of data analysis on Korean elementary 

students’ intercultural communicative competence (ICC) and willingness to 

communicate (WTC) are provided. Next, this is followed by an analysis of 

students’ in-depth interviews of their participation and experience in online 

intercultural exchanges (OIEs). Section 4.1 presents the results of the effects of 

online intercultural exchanges (OIEs) on Korean elementary students’ 

intercultural communicative competence (ICC). Section 4.2 illustrates the results 

of how online intercultural exchanges (OIEs) influence Korean elementary 

students’ willingness to communicate (WTC). Finally, Sections 4.3 and 4.4 

present the results of students’ perceptions about their ICC and WTC during 

OIES. 

 

4.1.  The Effects of OIEs on Students’ ICC 
In order to investigate the effects of online intercultural exchanges 

(OIEs) on Korean elementary students’ intercultural communicative competence 

(ICC), the results for the ICC questionnaire were analyzed. Each item in the 

questionnaire consisted of a 5-point Likert scale, of which the negative sentences 

calculated the point backwards to produce the mean value. Accordingly, this 

study interpreted that the higher the average value for the items in the ICC 
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questionnaire, the higher the students' intercultural communicative competence. 

The overall means and the standard deviations of the value for the pre-test, along 

with the post-test of the ICC questionnaire, are outlined in Table 4.1.1. 

 
Table 4.1.1. Statistics of the Pre-test and Post-test Scores on students’ ICC (n=61) 

                                   Pre-Post test 

 M SD Mdiff SD t df p 

Pre-test 3.92 .48 -.19 .40 -3.70 60 .000 

Post-test 4.11 .45 

 

As shown in Table 4.1.1, the mean score of the post-test increased 

compared to the average pre-test scores, from 3.92 to 4.11 respectively. To 

determine if the increased post-test scores from the pre-test scores have any 

statistical significance, a paired sample t-test was conducted. The result indicates 

that the students’ ICC increased in the post-test and that the change of the scores is 

statistically significant. (t (60) = -3.70, p = .000, d = .41). Therefore, it can be 

implied that the online intercultural exchanges (OIEs) are valuable in improving 

students’ ICC. 
Looking more closely, the intercultural sensitivity scale (Chen & 

Starosta, 2000) underlying the questionnaire divides the intercultural 

communicative competence into five factors: interaction engagement, respect of 

cultural differences, interaction confidence, interaction enjoyment, and 

interaction attentiveness. The mean values of students' survey responses on these 
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five topics were calculated and the statistical significance of the differences 

between pre-test and post-test of the mean values was examined. The survey 

questions conducted in this study can be divided into five elements (see Table 

3.2.1.). Considering these element-specific characteristics, the descriptive 

statistical analysis of the pre-test and post-test scores for the five areas is shown 

in Figure 4.1.1.  

 

Figure 4.1.1. Descriptive Statistical of the Pre-test and Post-test Scores for the Five Areas 

 

The factor with the highest average of survey items in the pre-test scores 

on students’ ICC was ‘Interaction Enjoyment’ (M=4.72). The post-test also 

showed ‘Interaction Enjoyment’ as having the highest average among the five 

areas. The change in the mean value for ‘Interaction Enjoyment’, however, was 

too small to conclude that the result was the effect of OIEs on student’s ICC. In 
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order to check the statistical significance of each change, a paired sample t-test 

was conducted for each factor and the results are shown in Table 4.1.5. 

 

Table 4.1.2. Paired Samples t-test Results of the Pre-test and Post-test Scores for the Five Areas 

Factors Test Mdiff SD t df p 

Interaction Engagement  

 

Pre-Post test 

-.14 .52 -2.03 60 .047 

Respect of Cultural Differences -.08 .43 -1.55 60 .126 

Interaction Confidence -.56 .72 -6.17 60 .000 

Interaction Enjoyment .06 .66 .78 60 .437 

Interaction Attentiveness -.09 .66 -1.04 60 .304 

 

To control for increased Type 1 error rate, a Bonferroni correction for 

alpha inflation was employed. By the Bonferroni procedure, statistical 

significance was reduced from .05 to .01(.05/5). The result indicates that the 

changes in ICC scores for students’ ‘Interaction Confidence (t (60) = -6.17, p 

=.000, d = .67) is statistically significant. In other words, the results of the paired 

sample t-test showed that the difference for students’ ‘Interaction Confidence’ is 

statistically meaningful, which can be seen as a positive influence on the 

increase in students' confidence in intercultural interaction. 

Although Choi (2019) analyzed that the results of the impact of 

international telecollaborative work on ICC are somewhat conflicting, the results 
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of this study are consistent with some empirical studies (Han, 2016; Jeon & Lim, 

2013). 

In the same vein as this study, Jeon and Lim (2013) conducted a study of 

56 sixth graders examining the effect of telecollaborative videoconferencing 

with Taiwanese students on the intercultural competence and English speaking 

ability of Korean elementary students. The results indicated that the ICC of the 

experimental group, which had four direct videoconferencing sessions, was 

noticeably higher than the control group. The researchers found that 

telecollaborative exchange was more effective in improving intercultural 

communicative competence than textbook-based cultural learning because 

students increased their interest and motivation in learning English through 

actual communication with foreign peers. These results are in accord with the 

idea of this study and are in agreement with those obtained by Rosell-Arguilar's 

research (2005) that distance language learning combining meaningful tasks and 

audio-graphic conferencing is effective in cultural learning. 

In the secondary educational settings, Han (2016) explored the effects of 

synchronous and asynchronous telecollaborative activities through a virtual 

classroom on Korean middle school students’ communication skills and 

intercultural competence. The results indicated that students in any group 

recognized that synchronous and asynchronous telecollaborative activities 

through a virtual classroom had improved their intercultural awareness. These 

results are in line with the findings of this study that OIEs might create 

statistically significant differences in promoting students’ ICC. Another thing to 
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note in Han's (2016) study is that the one-to-one matching with Taiwanese 

students were more positively evaluated than the two-to-one matching with 

Americans. In response, Han suggested that when it comes to OIEs whether or 

not the partners are native English speakers may be a less crucial variable than 

the one-to-one pairing distribution. Therefore, it would be meaningful to see if 

this study, designed to conduct online intercultural telecollaboration with non-

native English friends, affected students' ICC changes, although it did not adhere 

to a one-to-one partner matching method. This will be further explored in the 

section of the qualitative analysis. 

 

4.2.  The Effects of OIEs on Students’ WTC 
With respect to the second Research Question concerning the effects of 

online intercultural exchanges (OIEs) on students’ willingness to communicate 

(WTC), the same analysis procedures were repeated. The overall means and the 

standard deviations of the pre-test and the post-test scores for students’ WTC are 

presented in Table 4.2.1.   

 
Table 4.2.1. Statistics of the Pre-test and Post-test Scores on students’ WTC (n=61) 

                                   Pre-Post test 

 M SD Mdiff SD t df p 

Pre-test 3.62 .69 -.36 .47 -6.02 60 .000 

Post-test 3.98 .66 
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As shown in Table 4.2.1., the mean value for the survey increased 

overall in the post-test. In order to determine whether there is a statistically 

significant difference between the pre-test and the post-test scores, a paired 

sample t-test was conducted. The results show that the mean difference of 

students’ WTC between the pre and post-test is statistically significant (t (60) = -

6.02, p=.000, d = .53). Therefore, the online intercultural exchanges (OIEs) 

contributed to increasing students' WTC. To further explore these statistical 

results, additional descriptive statistics are conducted for each item, as presented 

in Figure 4.2.1. 

 

Figure 4.2.1.  Descriptive Statistics of the Pre-test and Post-test Scores on students’ WTC  

 

The most striking result to emerge from Figure 4.2.1. is that the average 

value of all items was higher in the post-test than in the pre-test. In addition, this 

study investigated each item to see if the increase in the average value of each 



 - 54 - 

WTC survey items is statistically significant. Table 4.2.2. displays the results of 

whether the mean difference for each item is statistically significant. 

 

Table 4.2.2. Paired Samples t-test Results of the Pre-test and Post-test Scores on students’ WTC 

Items Test Mdiff SD t df p 

Q1  

 

 

Pre-Post test 

 

 

 

 

 

Pre-Post test 

-.26 1.03 -1.99 60 .052 

Q2 -.18 .92 -1.53 60 .132 

Q3 -.12 .92 -.98 60 .331 

Q4 -.25 1.08 -1.79 60 .079 

Q5 -.53 1.07 -3.82 60 .000 

Q6 -.07 .70 -.73 60 .470 

Q7 -.23 1.10 -1.63 60 .109 

Q8 -.62 1.13 -4.31 60 .000 

Q9 -1.12 1.17 -7.44 60 .000 

Q10 -.44 .96 -3.61 60 .000 

Q11 -.51 .96 -4.14 60 .000 

Q12 -.03 .98 -.26 60 .795 

 

As can be seen in Table 4.2.2., although the WTC value of all items 

increased in the post-test, not all of the differences in each item were statistically 

significant. To manage for increased Type 1 error rate, a Bonferroni correction for 

alpha inflation was conducted. By the Bonferroni adjustment, statistical 
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significance was reduced from .05 to .004(.05/12). Students' willingness to 

communicate related to items 5 (participating in small group discussions), 8 

(reading a book when a teacher is looking for a student to read), 9 (talking to a 

teacher before or after class), 10 (presenting my thoughts or opinions in class) and 

11 (asking your teacher questions during class) increased after online intercultural 

exchanges (OIEs) and the mean differences of those items were all statistically 

significant. 

These results are consistent with Kohn and Hoffstaedter’s (2017) 

findings which showed that intercultural telecollaboration in foreign language 

education provide students with rich opportunities for authentic communication 

and enable open and socially constructive language learning. The researchers 

presented insights from a case study on intercultural telecollaboration among 

students aged 14-16 from schools in France, Germany, the Netherlands and 

Spain. In particular, they stressed the fact that students' willingness to 

communicate demonstrated an increase based on evidence of their reflective 

feedback interviews. In fact, students expressed great satisfaction with being 

able to use foreign language for authentic interactions with real speakers, and the 

authenticity of the telecollaborative conversations was offered as the reason for 

enhanced willingness to communicate. This study will also qualitatively analyze 

and explore students' reflective interviews in Section 4.4 to see if the improved 

willingness to communicate through online intercultural exchanges is due to the 

authenticity of the telecollaborative conversations. 
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In accordance with the current study, Ockert (2020) presented new 

evidence that online intercultural exchanges have a positive impact on the 

increase in language learners’ WTC. Utilizing the same research design a 

previous study (Ockert, 2015), he conducted three different technology-based 

foreign language activities using Skype. Before and after the Skype exchanges, 

participants were asked to complete a survey to gauge changes in affective 

factors, including WTC. However, unlike the 2015 study which relied on 

analysis of the parametric results, the recent study used a non-parametric chi-

squared analysis to explore the change of students’ affective factors before and 

after Skype exchanges. The study found that the percentage of respondents who 

answered the lowest option on WTC decreased from 28% to 3% after Skype 

exchanges. According to his interpretation of the data, Ockert (2020) concluded 

that intercultural telecollaboration such as Skype exchanges can contribute to 

promoting students' WTC. As such, the present study corroborates the ideas of 

previous studies (Kohn & Hoffstaedter’s, 2017; Ockert, 2020). 

 

4.3.  Students’ Perception of ICC during OIEs 
With the purpose of in-depth understanding of the students’ perception 

of ICC during OIEs, the participants’ responses to the semi-structured interviews 

were transcribed and analyzed qualitatively. Repeated responses from 

participants' interview data provided the basis for categorizing students' 

perceptions of ICC into four themes (Interaction Engagement and Enjoyment, 
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Respect of Cultural Differences, Interaction Confidence and Interaction 

Attentiveness) as follows. 

 

4.3.1. Interaction Engagement and Enjoyment 

The post-test interview data on students’ perception of ICC suggested 

that students found it fun and enjoyable to participate in intercultural interactions 

through telecollaborative tools. When asked about their opinions about 

intercultural communicative competence after online intercultural exchanges, 

many students gave positive reviews on intercultural exchange activities. 

Interview Excerpt 1 demonstrates that students who participated in OIEs 

recognize intercultural activities as a good experience. 

 

Interview Excerpt 1 

Student #1 

 I think it was good to talk to foreigners in person. It was special to talk to real 

foreigners in real life, and I could see how they actually used English.  

 

Student #5 

 At first, I was a little nervous, but it was fun to communicate in English during 

OIEs. 

 

Student #9 

 I've seen foreigners who speak English, but it was amazing because it was my 
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first time meeting them in person. 

 

Student #12 

 Since I haven't had OIEs before, I think I was worried about what to do, but it 

was fun afterwards. 

 

Student #16 

 I enjoyed sharing my favorite songs with my Japanese friends. It was not that 

different from Korean songs. I felt like I became one with them. 

 

As indicated in Interview Excerpt 1, some students felt nervous or scared 

before OIEs, but as the class progressed, they enjoyed intercultural interactions 

(Student #5, 12). And other students said that they had an unfamiliar but 

fascinating experience because it was their first time meeting foreign peers and 

speaking in English in person (Student #1, 9). Student #16 felt that students from 

different cultures were not much different from him and experienced a sense of 

unity to share the same feelings, by stating: “I felt like I became one with them.” 

In addition, a number of students showed positive signs of intercultural 

interaction by being open-minded to their partners from different cultures. The 

examples of students’ openness to different cultures are shown in Interview 

Excerpt 2. 
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Interview Excerpt 2 

Student #4 

 I keep opening my heart and now I want to know more about the country. 

 

Student #12 

 When I think about Japan, I felt uncomfortable because of the history issue. But 

when I met my Japanese friends in OIEs, I didn't feel that bad. That's why I 

opened my heart to people from other countries more. 

 

Student #45 

 I think I'm more open to learning about different country. 

 

In Interview Excerpt 2, the students find themselves increasingly open to 

other cultural friends and show that they have become eager to learn more about 

them (Student #4, 45). As the interviewee of student #12 points out, many 

students who participated in this study already had bad feelings and 

inconveniences about Japan due to historical issues. However, it was surprising 

that learners could recognize Japanese friends as the same person and change 

their views through intercultural exchanges. 

Of course, not all students gave positive feedback on intercultural 

interactions. As shown in Interview Excerpt 3, there were still students who were 

afraid to interact with people from different cultures and complained of difficulty 

communicating with them. 
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Interview Excerpt 3 

Student #43 

 I don't think I can get along with them because I can't communicate well in 

English. 

 

Student #56 

 I was ashamed to speak in front of people from other cultures. I was afraid of 

what I should do if I make a mistake. 

 

Overall, regarding interaction engagement and enjoyment in OIEs, there 

seems to be a more positive change in the students’ perceptions of ICC. 

However, as previously stated, detailed attention and appropriate intercultural 

class design are required for students who still feel afraid and difficult. 

 

4.3.2. Respect of Cultural Differences 

When asked if the participants were willing to respect other cultures, 

most of the students who engaged in OIEs said yes. The interviewees showed 

respect and empathy for the cultures of other countries and those living in them. 

In other words, rather than paying attention to cultural differences, students 

regarded different cultural friends as the same person and sought to find what 

was the same part as them. As addressed in Interview Excerpt 4, students who 

have reflected on respect for other cultures stated. 
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Interview Excerpt 4 

Student #2 

 I thought it would be difficult to interact without respect for culture. I knew 

from the beginning that other cultural friends are the same person, but I became 

more convinced. So I felt that we should understand and respect other countries' 

cultures.  

 

Student #10 

 I thought I could communicate only when I respect people from other countries. 

So to communicate well, I listened to them carefully and tried to look inside, not 

just by appearance.  

 

Student #17 

 I found out that other countries' cultures are just as good as ours. Because 

when I talk to them in person, I don't think they're that different.  

 

 Student #20 

Indian friends have different looks, different skin colors, and different languages, 

so I think I was a little reluctant at first. But after talking to them, I started to 

respect them more because they were just different in appearance and we were 

on the same wavelength.  
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Student #21 

 I couldn't really empathize with the culture of other countries when I looked at 

the pictures of textbooks, but I thought I could empathize better when I saw them 

on the computer screen. So I became more respectful of their culture.  

 

 Student #25 

I don't think it matters that there are cultural differences. During this class, I 

thought about getting rid of prejudice against their culture.  

 

Some interviewees mention that there is a stark difference between 

knowing about respect to other cultures and the ability to practice respect to them 

(Student #2, 21). In particular, it is meaningful that student #21 empathized more 

with other cultural friends when they met them in person during OIEs than when 

they studied other cultures in textbooks. And even though the appearance and 

culture of OIEs peers may be different, the change from the perspective of 

looking at each other's differences to the view of being the same human made 

respect for other cultures possible (Student #10, 17, 20). Student #25 has 

especially highlighted that the telecollaborative activities helped to break down 

the prejudice that he had against other cultures. Taken together, it can be 

assumed that many students have grown remarkably respectful of other cultures 

through the OIEs.  

Some interview data, however, suggest that respect for other cultures 

may not be an inevitable result of online intercultural exchanges. Interview 
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Excerpt 5 shows some cases of negative emotions to other culture and more 

respect for one's own culture. 

 

Interview Excerpt 5 

Student #16  

 When I had a class with my Indian friends, I felt uncomfortable because there 

were lots of elephants and gods. Because my country doesn't have many gods. I 

know I have to respect it, but it's been a little hard. 

 

Student #29  

 In the past, I thought the cultures were similar to each other, but this time I 

came to think that Korea is superior. I became more proud when I introduced my 

country's culture. 

 

Although not very frequent, some participants said they felt somewhat 

uncomfortable and difficult to respect when they found cultural differences, as 

shown in Student #16. In addition, there were students who came to think their 

own culture is superior to that of other countries, as in Student #29. 

As a result, despite some students' negative views on cultural differences, 

most students replied that their respect for other cultures has increased. This 

suggests that telecollaboration may contribute to develop students' ICC. 
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4.3.3. Interaction Confidence 

Interaction confidence, one of the key factors in improving ICC, showed 

statistically significant differences before and after taking OIEs (See Table 

4.1.5.). This provided evidence that OIEs might have a positive effect on 

students' ICC development. The following shows excerpts of participants’ 

interview that can support this fact based on qualitative analysis.  

 

Interview Excerpt 6 

Student #3 

 I had a lot of fun talking to foreign friends, so I think I gained a little bit of 

confidence. 

 

Student #7 

 It was amazing to have classes with friends from other countries, and I think my 

confidence went up because the psychological wall of my mind collapsed. 

 

Student #10 

 I feel more confident when I speak English. I used to think only in my head, but 

now I think I can speak English in person. 

 

Student #12 

 I feel more confident because I'm not doing it alone but with my friends. 
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Student #44 

 I feel confident so I won't avoid meeting people from other cultures. Since we 

live like this, I thought they could live like that. 

 

Student #60 

 I think I've gained more confidence because I didn't do telecollaborative 

activities alone and did it with other friends. 

 

As the above quotes illustrates, intercultural telecollaboration provided an 

environment where students' interaction confidence could develop and 

sometimes caused them to be less apprehensive about meeting people from other 

cultures (Student #44). As both students #12 and #60 mentioned engaging in 

activities jointly with their friends, they might have improved their interaction 

confidence because they were offered the opportunity to interact with friends, not 

alone. Whatever the source of confidence improvement may be, it is notable that 

the students have acquired knowledge and developed confidence by contacting 

and interacting with others (Vygotsky, 1978). Some students remarked that 

improving the quality of interaction confidence has helped them socialize with 

people from other cultures, as shown in Interview Except 7. 

 

Interview Excerpt 7  

Student #7 

 I thought I could get closer to them because they're similar to my Korean 
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friends. 

 

Student #11 

 After having OIEs I thought it would be fun to talk to people from other 

countries, and I wondered how it would feel to be close to them. 

 

As shown, some interviewees said they wanted to be close to friends 

from other countries or wondered how they felt when they were close to them 

after telecollaborative activities. These examples demonstrate that students are 

concerned with making friendships with other cultural partners. However, some 

interviewees have shown a disjunction of previous responses, as shown in 

Interview Excerpt 8. 

 

Interview Excerpt 8  

Student #2  

 My Indian friends are so good at English that I feel less confident. But rather 

than giving up learning English, I thought I should study English more.  

 

Student #11 

 I feel less confident in front of foreigners. I was worried about what if I cannot 

understand the word well and got it wrong.  
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Student #58 

 I felt more responsible because my friends from other countries might 

misunderstand my country if I make a mistake during cultural interactions. As a 

representative of my country, I was afraid that I might make a mistake. 

 

The above statements added support to the fact that different English 

level among learners and anxiety in English might undermine students’ 

interaction confidence (Student #2, 11). In particular, student #2 shows two 

possible sides affected by OIEs. That is, interacting with a speaker who is better 

may make the student feel worse, but depending upon their mindset can be fuel 

to motivate or cause them to shrink away. Student #58 commented that he had a 

great fear of mistakes in English with a sense of responsibility for thinking of 

himself as a representative of a country. It seems that Student #58 felt excessive 

responsibility and pressure as he actively participated in OIEs. 

To summarize, students gained interaction confidence through 

intercultural telecollaboration and wanted to get along with friends from different 

cultures. However, some students have confessed that their fear of making 

mistakes in English and excessive burdens to communicate with OIEs partners 

hampered their interaction confidence. 

 

4.3.4. Interaction Attentiveness 

A follow-up interview question asked whether the students who 

participated in online intercultural activities actively tried to find out information 
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on cultural differences. In Interview Excerpt 9, the students told they read books 

about other countries or searched for information that they were curious about to 

understand other cultures after OIEs. 

 

Interview Excerpt 9  

Student #10 

 I read a comic book about international food to get information about other 

countries' cultures. 

 

Student #16 

 I found a book about Japan and read it. After reading it, I thought that the 

country is similar to my country. 

 

Student #18 

 After OIEs, I tried to look for other countries' cultures and find out what I was 

curious about. 

 

These statements can work as evidence that Korean elementary students 

participated in OIEs have increased their interests and concerns of other cultures. 

In addition, it can be concluded that OIEs can facilitate the students’ 

understanding of other cultures because telecollaborative interaction enabled the 

participants to improve their interaction attentiveness. 
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4.4.  Students’ Perception of WTC during OIEs 
 

In order to uncover the participants’ perception on WTC, interviewees’ 

responses on WTC survey were audio-recorded and then transcribed to be 

qualitatively analyzed to answer for Research Question 2. Recurring ideas in 

students’ interview data could be sorted into three different themes (Active 

Willingness to Communicate, Voluntary efforts for Willingness to 

Communicate and Willingness to Communicate with Non-native Peers) that 

yielded an insight for the interesting findings of this research. 

 

4.4.1. Active Willingness to Communicate 

Participants gave various opinions on whether they were willing to 

participate in communication or not during OIEs. A number of students noted 

that they communicated more frequently with their classmates to communicate 

well with friends from other cultures, as shown in Interview Excerpt 10.  

 

Interview Excerpt 10 

Student #1  

 At first, I thought there would be no expressions that I couldn't understand 

because I studied English a lot. But after the class, I asked my friends to explain 

more actively because there were expressions that I couldn't understand. 
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Student #4  

 I thought I could get to know anything better if I asked my friend actively. 

 

Student #23  

 In order to get closer to my friends from other countries, I had to communicate 

in English better, so I actively participated in the class. 

 

Student #30  

 I actively participated in OIEs because I thought it would be rare in my life. 

 

Student #31 

 My friends participated more enthusiastically than usual, so I tried harder. It 

was meaningful to communicate with children in countries where I might or 

might not be able to go. 

 

Student #1 and #4 commented that they actively asked their classmates 

for clear clarification when English expressions or words they didn't know came 

out in OIEs. Many students evaluated themselves as actively participating in 

telecollaborative activities (Student #23, #30, #31). Student #31 explained the 

attitude of her classmates to OIEs with the evidence of her observation in the 

class. Her interview data suggest that her classmates attended intercultural 

telecollaboration with unusual enthusiasm, which affected her willingness to 

actively engage in communication during OIEs. Therefore, OIEs may enhance 
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Korean elementary school students' willingness to communicate and create an 

environment where they can participate more actively in the language class.  

 

4.4.2. Voluntary Efforts for Willingness to Communicate 

The students who participated in the study showed voluntary efforts to 

demonstrate the development of their willingness to communicate. In other 

words, they tried to figure out the meaning of English sentences when they 

didn’t understand it or guessed the meaning of unknown English words during 

OIEs. Interview Excerpt 11 could reveal what voluntary efforts the participants 

undertaken. 

 

Interview Excerpt 11 

Student #3 

 I wish I could speak English better in OIEs. So I remember searching on 

YouTube to learn English. 

 

Student #7 

 After this class, I think I looked it up or guessed things I didn't understand when 

I was studying English alone at home. 

 

Student #42 

 Originally, I wasn't interested in English, but I got interested after international 

exchange class. So I tried to understand English sentences or words that I 
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couldn't understand. 

 

Student #51 

 I searched for English words that I don't know in Naver dictionary. I haven’t 

done that much before. But during this class, I looked up many English words 

that I didn't know. 

 

The above Interview Excerpt shows that the students have improved their 

willingness to communicate by studying English on YouTube or searching for 

English words they do not know using dictionary. It is interesting that even 

student #42, who was not interested in English, tried to understand unknown 

English words or expressions to participate in intercultural communication in 

OIEs. Furthermore, it was possible to guess that student #51’ willingness to 

communicate has increased because he showed voluntary efforts that were 

previously hard to see, by stating: “I haven’t done that much before.” 

Considering the aforementioned evidence, it can be concluded that 

telecollaboration might contribute to promoting students' WTC. 

 

4.4.3. Willingness to Communicate with Non-native Peers 

Choi (2019) argued that finding partner schools in OIEs not just from the 

Inner Circle countries but also from the Outer Circle and Expanding Circle 

countries is desirable considering the status of modern English as a lingua franca. 

Embracing this view, this study decided Japan and India as partners in 
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telecollaboration and confirmed what students thought about it through 

interviews. Interview Excerpt 12 shows how the participants were willing to 

communicate when they had intercultural telecollaborative activities with non-

native partners. 

 

Interview Excerpt 12 

Student #10  

 Since we both don't know English well, we can talk more comfortably and 

approach each other easily. 

 

Student #13  

 I could realize that all English was not the same and that the accents of English 

could be different because my foreign friends didn’t use American English. 

 

Student #16  

 They didn't speak English as their first language, so I think they could relate to 

us. If we do it with native friends, their pronunciation is really good, so I think 

it'll be compared to us, so it was better to have a class with a non-native friends. 

 

Student #17  

 Their accent was a bit strong, so I got confused at first. But I liked that they 

spoke slower than my American friends. 
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Student #31  

 I think it was more meaningful because my partners are not native speakers. I 

think we learned more from each other because of our poor English. I think we'd 

have learned less if we had classes with real American kids. They have good 

pronunciation and can speak English words more perfectly. If so, I don't think 

the two of us could have been fair. I mean, there's a lot more to learn in a fair 

situation. 

 

First, several students felt comfortable communicating with non-native 

peers in OIEs because they spoke English more slowly than native speakers 

(Student #10, 17). Other students were satisfied with interacting with non-native 

partners because they felt homogeneous in the fact that English is not a mother 

tongue for both (Student #16, 31). The interview with Student #31 suggested that 

even if non-native English learners interact and communicate with each other, 

more language learning may take place and they may feel less psychological 

burden. Above all, as mentioned by Student #13, it is noteworthy that he has 

realized that there can be various styles of English in the world through OIEs. In 

other words, it is meaningful in that intercultural telecollaboration provided a 

valuable experience to feel the status of English as a lingua franca. 

On the other hand, some distinctly different opinions on willingness to 

communicate in OIEs emerged. Some students said they were passive in 

communicating with other cultural peers for various reasons. Interview Excerpt 

13 illustrates this. 
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Interview Excerpt 13 

Student #3  

 I tried not to speak much in English because I thought that my poor skills 

should not be revealed. 

 

Student #5  

 I think I felt that it was hard to communicate with foreign friends because they 

often have different English tones.  

 

Student #26  

 I felt ashamed when my friends from other countries couldn't understand my 

words. 

 

In Interview Excerpt 13, Student #5 commented that it was difficult to 

communicate with other cultural peers because of their different pronunciation 

and tone in English from the he previously has known. In addition, Student #26 

shared the experience that she was ashamed of the situation in which foreign 

students did not understand her English expressions. As such, negative 

experiences of communication and fear of intercultural interaction may reduce 

students' willingness to communicate. 

Student #3 who has responded that he voluntarily searched YouTube to 

learn English (See Interview Excerpt 11) reported that he did not try to 

communicate in English because he was afraid his poor English skills would be 
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revealed in front of friends from other countries. The interview data revealed that 

students' willingness to communicate cannot be judged by only one aspect but 

should be examined from various angles. In sum, Student #3 made voluntary 

efforts to better participate in communication, but still had a fear of intercultural 

interaction. Therefore, to properly promote students' development of WTC, more 

detailed observations and qualitative analyses of their inner side must be 

conducted. 
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CHAPTER 5. 
CONCLUSION 

 

This chapter is composed of three sections. Section 5.1 summarizes the 

major findings of the present study. Section 5.2 provides pedagogical 

implications drawn from the result of the study. Lastly, Section 5.3 reports the 

limitations of the current study and makes suggestions for future research. 

 

5.1. Summary of the Major Findings 
The current study attempted to explore the effect of online intercultural 

exchanges (OIEs) on Korean elementary school students’ intercultural 

communicative competence (ICC) and willingness to communicate (WTC) with 

a mixed method approach. By adopting a quantitative method of analysis, data of 

the 61 students were collected through an ICC and WTC survey. In addition, the 

interview responses were analyzed for in-depth understanding of the students’ 

thoughts regarding their ICC and WTC during telecollaborative activities. 

Regarding the first Research Question that investigated the impact of 

OIEs on students' ICC, the quantitative result showed that the online intercultural 

exchanges (OIEs) were effective in improving students’ ICC. In addition, the 

qualitative analyses revealed that four related topics (Interaction Engagement 

and Enjoyment, Respect of Cultural Differences, Interaction Confidence and 

Interaction Attentiveness) were derived based on students' perceptions of ICC 

during OIEs.  
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In terms of Interaction Engagement and Enjoyment, students who 

participated in OIEs said they became more open-minded about other cultures 

and enjoyed intercultural interactions. Secondly, most of the students who 

participated in the study mentioned that they had a growing sense of respect for 

other cultures. In addition, some respondents made statements similar to, "I feel 

confident, so I won't avoid meeting people from other cultures”. It appears, then, 

that intercultural telecollaboration helped students improve their confidence in 

intercultural interactions. Finally, qualitative analysis found that students who 

participated in OIEs became more interested in other cultures. Some interview 

data, however, suggests that there is a disjunction between the positive responses 

mentioned earlier. In other words, some students responded that OIEs had a 

negative impact on their ICC. 

For the second Research Question regarding the effect of OIEs on Korean 

elementary students’ willingness to communicate (WTC), intercultural 

telecollaboration contributed to developing students' WTC.  

In regard to students’ perceptions of their WTC during OIEs, students 

have stated three meaningful themes (Active Willingness to Communicate, 

Voluntary efforts for Willingness to Communicate and Willingness to 

Communicate with Non-native Peers) concerning their WTC in their in-depth 

interviews. First, many students said they tried to communicate more actively 

with their classmates to communicate with other cultural peers. Second, students 

who participated in this study confessed that they had undertaken various 

voluntary efforts to communicate successfully with friends from other cultures. 
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Third, a number of participants were willing to communicate with non-native 

partners, and they could have a chance to think about English as a lingua franca.  

It should be noted, however, that since students' WTCs cannot be predicted in 

just one way, more detailed and precise exploration of the inner world is needed. 

To sum up, the current study presents empirical evidence that 

intercultural telecollaboration possesses exceptional merits for developing 

Korean EFL elementary school students’ ICC and WTC. It is suggested that 

more attention be given to detailed OIEs plans, as the impact of telecollaborative 

learning on students' ICC and WTC may vary depending on the individual 

characteristics of students. More specifically, while there are quantitative results 

that intercultural telecollaboration has a positive impact on students' ICC and 

WTC, qualitative analysis based on students' in-depth interviews resulted in 

multilayered interpretations. 
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5.2. Pedagogical Implications 
The overall findings indicated that the online intercultural exchanges 

(OIEs) has a beneficial effect on students’ intercultural communicative 

competence (ICC) and willingness to communicate (WTC). Since students who 

participated in OIEs have improved their intercultural ability and willingness to 

communicate with partners from other cultures, intercultural telecollaboration 

could be suggested to be an appropriate teaching method in the EFL context. 

Taken together, the current study suggests that there are three practical 

implications for teachers and researchers in the field of EFL education. 

First, in order to properly identify the effects of OIEs on students’ ICC 

and WTC, quantitative research as well as qualitative analysis should be 

involved. Previous studies mainly focused on quantitative methods, making it 

difficult to predict how students' ICC and WTC improved or decreased and why. 

However, the insights gained from this study may be of assistance to understand 

from various angles how students' ICC and WTC were affected by OIEs. 

Quantitative analysis, for example, may conclude that OIEs improved students' 

ICC and WTC in a statistically significantly manner, but some students have 

stated in their interviews that their ICC and WTC were negatively affected by 

OIEs. Therefore, the effectiveness of intercultural telecollaboration should be 

considered by integrating qualitative and quantitative analysis. 

Second, it would be more valuable for the students learning English if 

modified telecollaborative activities considering the characteristics of individual 

students are devised. As reported in the interview, some students’ ICC and WTC 
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would benefit more with intercultural telecollaboration, while others may 

experience increased negative feelings about other cultures and participate in 

communication passively. Accordingly, educators should be aware of the 

weaknesses in OIEs mentioned in this study and continue to develop modified 

telecollaborative activities to compensate for those vulnerabilities. 

Thirdly, as a partner in intercultural telecollaboration, a new awareness of 

the value of non-native peers should be created. This is not only a desirable 

direction to consider the status of modern English as a lingua franca, but also a 

good alternative to overcoming the physical limitations of OIEs with native 

speakers of English such as time differences. During the interview, a student 

mentioned that “I think it was more meaningful because my partners are not 

native speakers. I mean, there's a lot more to learn in a fair situation”. This 

response suggested that students may feel less psychological pressure and be 

willing to communicate with partners from other cultures. Overall, this study 

strengthens the idea that it would be meaningful to have OIEs with non-native 

partners from the Outer Circle and Expanding Circle countries (Canagarajah, 

2006). 
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5.3. Limitations and Suggestions for Future Research 
There are some limitations in this study that offer suggestions for future 

research. First, the present study involved only 61 elementary school students 

from Seongnam city in Korea. Further studies are recommended for a larger 

population to explore the impact of OIEs on student ICC and WTC in 

consideration of students' various English levels. Therefore, the result would be 

more reliable with a larger number of participants. 

Second, the current study was further limited by the quality of the 

interview, which was conducted in a semi-structured form. While it was useful 

to employ semi-structured interviews for students’ openness and creativity, these 

interviews sometimes caused participants to lose focus on valuable questions 

and to go off the rail. Accordingly, future research should prepare more 

theoretical and systematic interview forms to understand the impact of OIEs on 

students' ICC and WTC in depth. 

Third, the considerably short duration of OIEs sessions could be another 

limitation. Since learners' ICC and WTC are too complex concepts to conclude 

that they have been influenced by only a few OIEs sessions, the result could 

have been different with more telecollaborative classes. In further studies, it 

would offer valuable insights if various telecollaborative activities are carried 

out over the long term. 

Despite the limitations of this study, the findings provided additional 

evidence to identify the potential value of OIEs that could have a positive impact 

on students’ ICC and WTC. What the current study has shed light on is that 
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many students have improved their intercultural communicative skills and 

willingness to communicate through intercultural telecollaboration. However, 

some students’ negative responses to OIEs should be taken into consideration, as 

intercultural telecollaboration is also an alternative among many foreign 

language instructions, not a perfect teaching method. 
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APPENDIX 1.   

ICC (Intercultrual Communicative Competence) Survey  

The questions below are about Intercultrual Communicative Competence. There are no 

correct or incorrect answers to the question. You can answer according to the degree to 

which you agree. Thank you. 

(아래 질문들은 문화간 소통 능력에 관한 사항입니다. 질문에는 정답이나 오답이 없습니다. 여

러분이 동의하는 정도에 따라 답변하시면 됩니다. 감사합니다.) 

5 = Strongly agree, 4 = Agree, 3= Neutral, 2=Disagree, 1= Strongly disagree 

(5 = 강력하게 동의함, 4 = 동의함, 3= 보통, 2=반대함, 1= 강력하게 반대함.) 

 Questions 5 4 3 2 1 

Q1 

I enjoy interacting with people from different cultures. 

(나는 다른 문화의 사람들과 교류하는 게 즐겁다.) 

     

Q2 

I think people from different cultures are narrow minded. 

(내 생각에 다른 문화의 사람들은 마음이 좁은 것 같다.) 

     

Q3 

I am pretty sure of myself in interacting with people from different cultures. 

(나는 다른 문화의 사람들과 교류하는 활동에 자신 있다.) 

     

Q4 

I find it very hard to talk in front of people from different cultures. 

(나는 다른 문화의 사람들 앞에서 말하는 게 힘들다.) 

     

Q5 

I can be as sociable as I want to be when interacting with people from different cultures. 

(나는 다른 문화의 사람들과 교류할 때 내가 원하는 만큼 사교적으로 사람을 대한다.) 

     

Q6 

I do not like to be with people from different cultures. 

(나는 다른 문화의 사람들과 함께 있는 것을 싫어한다.) 
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Q7 

I respect the values of people from different cultures. 

(나는 다른 문화의 사람들이 가지고 있는 가치를 존중한다.) 

     

Q8 

I get upset easily when interacting with people from different cultures. 

(나는 다른 문화의 사람들과 교류할 때 쉽게 화가 난다.) 

     

Q9 

I feel confident when interacting with people from different cultures. 

(나는 다른 문화의 사람들과 교류할 때 자신감이 넘친다.) 

     

Q1

0 

I tend to wait calmly when cultural differences arise. 

(나는 문화적 차이가 발생할 때 차분히 기다리는 편이다.) 

     

Q1

1 

I am not interested in interacting with people from other cultures. 

(나는 다른 문화의 사람들과 교류하는 게 흥미가 없다.) 

     

Q1

2 

I am open-minded to people from different cultures. 

(나는 다른 문화의 사람들에 대해 마음이 열려있다.) 

     

Q1

3 

I am very observant when interacting with people from different cultures. 

(나는 다른 문화의 사람들과 교류할 때 관찰력이 뛰어난 편이다.) 

     

Q1

4 

I respect the ways people from different cultures behave. 

(나는 다른 문화의 사람들의 삶의 방식을 존중한다.) 

     

Q1

5 

I try to obtain as much information as I can when interacting with people from different culture

s 

(나는 다른 문화의 사람들과 교류할 때 최대한 많은 정보를 얻고자 노력한다.) 

     

Q1

6 

I would not accept the opinions of people from different cultures. 

(나는 다른 문화의 사람들의 의견을 잘 받아들이지 않는다.) 
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Q1

7 

I am sensitive to my culturally-distinct counterpart’s subtle meanings during our interaction. 

(나는 다른 문화의 사람들과 교류할 때 문화간 차이에 대해 민감한 편이다.) 

     

Q1

8 

I think my culture is better than other cultures. 

(나는 우리의 문화가 다른 나라의 문화보다 더 낫다고 생각한다.) 

     

Q1

9 

I avoid those situations where I will have to deal with culturally-distinct persons. 

(나는 다른 문화의 사람들과 함께하는 상황을 피한다.) 

     

Q2

0 

I have a feeling of enjoyment towards differences between my culturally-distinct counterpart and me.  

(나는 다른 문화의 사람들과 교류할 때 발견하는 문화적 차이에 재미를 느낀다.) 
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APPENDIX 2.   

WTC (Willingness to Communicate) questionnaire 

The questions below are about Willingness to Communicate. There are no correct or 

incorrect answers to the question. You can answer according to the degree to which you 

agree. Thank you. 

(아래 질문들은 의사소통에 참여하고자 하는 여러분의 의지와 관련된 사항입니다. 질문에는 

정답이나 오답이 없습니다. 여러분이 동의하는 정도에 따라 답변하시면 됩니다. 감사합니다.) 

5 = Highly willing, 4 = Willing, 3= Neutral, 2= Not willing, 1= Never willing 

(5 = 아주 흔쾌히 함, 4 = 흔쾌히 함, 3= 보통, 2= 하지 않음, 1= 절대 하지 않음.) 

 Questions 5 4 3 2 1 

Q1 

Asking other friends for clarification if you don't know anything in class 

(수업 중 모르는 게 있으면 다른 친구들에게 설명을 요청하기) 

     

Q2 

Participating in small group discussions in class. 

(수업 중 소그룹 토의에 참여하기) 

     

Q3 

Raising your hand when you ask questions and saying the answer. 

(선생님이 질문하실 때 손들고 정답을 말하기) 

     

Q4 

Talking about class before or after class with friends 

(수업 전 또는 수업 후에 대해 친구들과 수업에 대해 이야기 나누기) 

     

Q5 

Participating in a discussion with a partner in class. 

(수업 중 짝과 함께하는 토의에 참여하기) 

     

Q6 Helping a friend when he/she asks questions about the contents      
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(친구가 수업 내용에 대해 질문을 하면 도와주며 알려주기) 

Q7 

Trying to figure out the meaning of an English sentence when you don't understand it. 

(영어 문장이 이해가 안 될 때 의미를 파악하고자 노력하기)  

     

Q8 

Reading a book when a teacher is looking for a student to read. 

(선생님이 책을 읽어줄 학생을 찾을 때 자원하여 책 읽기) 

     

Q9 

Talking to a teacher before or after class 

(수업 전 또는 수업 후에 선생님과 이야기 나누기) 

     

Q10 

Presenting my thoughts or opinions in class 

(수업 중 내 생각이나 의견을 발표하기) 

     

Q11 

Asking your teacher questions during class 

(수업 중에 선생님께 질문하기) 

     

Q12 

Guessing the meaning of an unknown English word 

(모르는 영어 단어가 나왔을 때 의미를 스스로 추측해보기) 
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APPENDIX 3.   
ICC (Intercultrual Communicative Competence) & 

WTC (Willingness to Communicate) Interview Questions 

 

1. What did you think about friends from different cultures through OIEs? 

(국제교류 수업을 통해서 다른 문화의 친구들에 대해 어떻게 생각하게 되었나요?) 

2. Have you changed your willingness to speak English through OIEs? 

(국제교류 수업을 통해서 영어로 말하고자 의지에 변화가 있었나요?) 

3. Are you motivated to study English after having OIEs with friends from other cultures?  

(다른 문화의 친구들과 국제교류 수업을 해보니 영어 수업에 대해 동기가 부여되었나요?  

아니면 그 동기가 더 작아졌나요?) 

4.  Did you like the experience of having relationships with friends from different 

cultures? Or not? Why?  

(다른 문화의 친구들과 관계를 맺어보는 경험이 좋았나요? 싫었나요? 그 이유는 무엇인가요?) 

5. What did you think about answering the questionnaire as above? 

(설문지에서 위와 같이 답했던 속마음은 무엇인가요? ) 
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국 문 초 록 
 

본 연구는 한국 초등학생 영어 학습자들이 온라인을 활용한 문화간 

국제교류수업을 받았을 때, 그들의 문화 간 의사소통능력과 의사소통에 

참여하려는 태도에 어떠한 영향이 있는지 알아보기 위해 수행되었다. 영어를 

모국어로 사용하지 않는 비원어민 파트너와의 국제교류수업에 대한 기존의 

연구가 드물었다는 점과 이전 연구들이 대부분 양적 연구에 치우쳐 있었다는 

점을 발견하고, 비원어민 파트너와의 국제교류수업 환경을 조성하고 질적 

연구와 결합한 연구방법을 사용하였다. 

대한민국 성남시 소재의 초등학교에 재학중인 6 학년 61 명의 학생들을 

대상으로 실시된 본 연구에서 학생들은 국제교류수업 전에 문화 간 

의사소통능력과 의사소통에 참여하려는 태도에 관한 설문을 실시하였다. 

그리고 10 번(80 분 수업)의 국제교류수업을 정규 영어교육과정 수업 시간을 

활용하여 진행하였다. 연구 참여자들은 모든 국제교류수업을 마치고 다시 

한번 동일한 문화 간 의사소통능력과 의사소통에 참여하려는 태도에 관한 

설문을 실시하고 인터뷰에 참여하였다. 

분석 결과는 다음과 같다. 첫째, 온라인을 활용한 문화 간 국제교류수업이 

한국 초등학생 영어 학습자들의 문화간 의사소통 능력에 유의미한 영향을 

미치는 것으로 드러났다. 대응표본 t 검정을 통해 국제교류수업 전과 후에 

연구 참여자들의 문화간 의사소통 능력에 통계적으로 유의미한 차이가 

있음이 밝혀졌다. 더불어 학생들의 인터뷰를 질적으로 분석한 결과, 4 가지 

관련 주제 (상호작용 참여와 즐거움, 문화적 차이의 존중, 상호작용 자신감, 

상호작용 주의력)를 통해 다양한 교육적 함의가 도출되었다. 
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둘째, 온라인을 활용한 문화 간 국제교류수업이 한국 초등학생 영어 

학습자들의 의사소통에 참여하려는 의지에 유의미한 영향을 미친다는 결과를 

얻었다. 대응표본 t 검정을 통해 국제교류수업 전과 후에 연구 참여자들의 

의사소통에 참여하려는 의지 역시 통계적으로 유의미한 차이가 있음이 

드러났다. 더불어 학생들의 인터뷰를 질적으로 분석한 결과, 3가지 관련 주제 

(적극적인 의사소통의지, 의사소통의지를 위한 자발적인 노력, 비원어민 

파트너와의 의사소통 의지)를 통하여 학생들의 의사소통에 참여하려는 

의지를 깊이 있게 이해할 수 있었다. 

본 연구는 한국의 초등학생 영어 학습자가 온라인을 활용한 문화 간 

국제교류수업에 참여했을 때, 그들의 문화 간 의사소통능력과 의사소통에 

참여하려는 의지가 향상될 수 있음을 밝혀냈다. 이는 비원어민 파트너와의 

국제교류수업이 가치 있는 영어교수방법 중 하나의 대안이 될 수 있으며, 

학생 개개인의 특성을 고려한 국제교류수업 계획이 중요함을 시사한다. 이에 

따라 온라인을 활용한 문화 간 국제교류수업에 대한 추가적인 연구와 교육 

현장에서의 다양한 국제교류활동의 개발을 통해 한국 초등학생 영어 

학습자들의 문화 간 의사소통 능력과 의사소통에 참여하려는 의지가 더욱 

발전될 수 있을 것이다. 

 

주요어:  온라인 문화 간 국제교류수업, 문화 간 의사소통능력, 의사소통에 

참여하려는 의지, 초등학생 

학  번:  2019-24311 
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