Reappraisal of the Educational Paradigm for
Embodiment of Buddhist Idea

Park, Beom-seok”

1. Raising the problefns
2. Modern paradigm of education
3. Buddhist paradigm of education

4. Conclusion

1. Raising the problems

It is not only a recent concern resulting from our awareness of crisis
and criticism about educational reality. At any time or in any society,
problems of education is the object of our universal concern that has never
been dealt with carelessly. While the critical minds in education can. bring
about diverse diagnoses and prescriptions according to various standards or
levels, the common basis of these concerns premises the educational
situation of “cramming-oriented” learning, prioritizing entrance examination
for universities rather than centering around knowledge itself. As it is
general - to censure the problems of cramming, memorizing, and
competition-oriented education for the only goal of passing the entrance
examination, our solution to the problems is also schematized that we have
to emphasize reinforcement of moral or ethical education.

But do educational problems and the evil practices continue being

reproduced even if the clear awareness of the problematics and diagnoses
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have long been discussed? Such a question makes us review the existing
viewpoint of common sense that we can cure the educational problems by
adding such elements as morals, ethics or human nature. This‘mea‘ms that
educational problems should be approached through the more original
awareness of the era and in-depth analysis of social relations rather than
analogy through a partial section of the present educational problems.

Ultimately, the fact that modern educational situation cannot be cured by
partial improvement or addition of new portions reveals that it is necessary
to take more microscopic and synthetic views considering conversion of
times or change in the history of civilization. If the frame of the tendency
can be presented, partial efforts can be reconstructed while giving new
significance. And also, an effort for partial improvements reveals itself as a
completely new whole that surpasses the simple sum of all the parts when
they are combined altogether. Consequently, if the approach to the crisis of
educational reality is examined through the enormous paradigm of the
modermn times, the problems related to those parts can be newly
illuminated, and points of improvement can be embodied through
dissolution and conversion of enormous paradigm.

If we pay attention to the major viewpoints of deconstruction theories
and post-modern theories, we can agree to the awareness that the whole
contemporary discourses have already been presented in Buddhism. Most of
all, it is vividly revealed in the problems of views of the world, humans,
and knowledge which makeup the educational paradigm in modern times.
In other words, it is the holistic view to overcome the worldview of
reductive mechanistic view of the universe that lies parallel with the view
of Yingi(##2) where all the creation is penetrated with each other like net
of Indra. Also, it would correspond to post-subject-centered criticisms ‘about
modernistic view of reasonable human being based on the instrumental
rationality of the modern society. It cannot be irrelevant to the Buddhist
view of the enlightenment. Furthermore, considering the criticism against

the intellectual-centered view of knowledge which has been inciting
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expansion’ of human desire, the modern knowledge-centered education needs
a conversion into the view of Pan-ya wisdom emphasizing mercy and
emptying.

These tendencies are not a coincidence. In any period of times, we
could find the seeds of awakening which were revealed in the criticism of
the limits of the modern paradigm. One thing clearly premised here is. that
the educational problem is not that of itself. From that point of view, this
thesis will reappraise the problem of education today and reveal that
Buddhist ideas of education are deeply permeated in the tendencies of the
resolving measures by criticizing the origin of enormous paradigm which
has created the problems of modemn education. This is an attempt to call
aftention to the fact that embodying the Buddhist value in education. is not
adding another value in the educational reality but revealing the original

value of education through the dissolution of the modern paradigm.

2. Modern paradigm of education

1) The mechanical structure of the world view

The formation of modernity include various opportunities such as
Scientific Revélution, Enlightenment and the Industrial Revolution, These
have led new discoveries and changes in various fields but ultimately have
formed the paradigm of the modernity, the foundation of Western
civilization. It is the paradigm of the modern period which implanted the
idea of universal progress and infinite -possibilities. But it has been
criticized as a cause of the whole crisis of nature and human beings.
Present awareness of the crisis does not just reflect self-examination of
visible and partial problematic situations, but the despair and the skepticism
at-a macroscopic dimension.

Such a recognition of the crisis is the basis for understanding the

problem of the world that has been formed in the grand frame of modern
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times. Especially, the discovery of science, as a powerful tool, has made
sure that this world can reveal - itself entirely by scientific causality - and
rationality. Of course, we can never overlook the affirmative contribution
of modernity resulting from scientific advancements but we also cannot

disregard the negative influences in the worldview(Wilber, 2002).

Through the modern times we experienced powerful humanistic progress
such as liberal democracy, idea of equality, freedom and justice for all
regardless of race, rank, belief, gender. There are benefits of advancement -in
medical science, physics, biology, chemistry, the end of slavery, rise in
feminism, and universal right of the mankind. But behind the idea of the
splendid progress, there lies the situation of whole crisis which cannot be
concealed any more. After the modern period, science could not contribute to
mankind along with the growth of capitalism any more and has been
degraded as means that contribute to commercial capital. Most of all,
numerical representation and digitization through quantification is distorting
the relationship between the world and the human being by trying to raise the
possibility of prediction and control. Accordingly, understanding the world in
modern times is recognized not as an activity of embodying while tasting,
enjoying and participating in the world, but as that of observing each part of
a mechanical apparatus intertwined complicatedly. It is the human desire. of
omniscience which assumes that new dissolution and assembly are possible

after the observation of the function of each part.

It has been officially recognized through the epoch-making achievement
of almost all natural sciences including . physics since the 18th century,
such as mechanical and reductive viewpoint of the world by
Descartes-Newton. All the natural. laws have been able to become
formalized into mathematical method, measurable through quantification,
and also explained by causal principles. Furthermore by being utilized. in
applied science such as technology and enginecring, it has become settled
as an enormous paradigm of progress linked with profits and convenience
to mankind.
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It is considered an object to be removed as an obstacle, anything lying
in front of the parade of scientific progress. In this sense, nature is still
primitive and underdeveloped so it is recognized as an object which- should
be cultivated by the hands of human beings. Namely, the early scientism,
trying to discover the mechanic principle which can explain the world of
objects, is degrading all things with life as objects of mechanical
maintaining which can be owned freely through governing and control by
man. The world is discriminated as ranks and orders through strict division
and separation by the desire of human beings.

By division of human beings and nature as the subject and the object,
the center and the surroundings, it has given rise to environmental calamity
that the modern times cannot recover by separating what should not be
separated. Tt is the result of forgetting the basic truth about life, that the
vitality which has been maintained as a whole loses its vitality by disunion
and disconnection. In the world.of the whole, which means ‘Non duality
of oneself and others(Hfi1~"0),” it can also be viewed as the cost of a
lack in understanding of pratitya-samutpada in Buddhism.

The mechanical structure of the world by progress is finally not different
from a mechanism that tries to rule over ecology and the environment for
the blind convenience and satisfaction of desire, neglecting the organic and
indiscriminate relationship between a part and the whole. Everything means
the absence of the view of Avatamsaka(#EF) and the complete denial of
the perception of mercy based on ecology-environmental recognition. In
that sense, mechanical view of the world in modern times possesses a tool
of science but is an era which has lost value of vitality and the relation

within all of nature.

2) Reasonable human -beings based on substance

The view of human beings, which is the center in the modernistic view
of the world, shares the awareness of same sort of problematics with the

view of the world. Especially, the idea of modern human beings,
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represented as Enlightenment, focuses more on 'means' or 'function' rather
than ‘purpose,’ conflicting with mature and separate themselves from . the
relationship with others. Namely, they assume they can observe and
dominate nature by-conflicting with nature and form an image of a selfish
human being centering on it ego by separating oneself from a relationship
with others(Lee, Jin-wu, 1993:16). The belief of infinite advancement in
human reason functions as a mechanism that justifies the objective 'frame,
the subject and the object, which is the relationship between human beings
and nature or among human beings.

The spirit as reason has never experienced, nor does it set up a limit to
itself. Human spirit in modern paradigm cannot have the experience of
self-denial or disconnection of itself because it lies on the continuity of
self-development and  expansion. Rational recognition based on
self-confidence as a subject justifies the self-consciousness as a subject,
separating things that cannot be received as self-identification from
oneself(Kim, Sangbong, 2002:21). The awareness of the human being as a
subject is narcissistic because it continues to objectify this world based on
self-centeredness. ' It - tries to possess all objects by stipulating a
classification, not accepting them in the relationship(Um, Tae-dong, 1999:
12).

In the end, the individual as 'the other' is negated and excluded in the
narssicistic world. In that sense, epistemology since modern times has been
considered a--negative concept representing. modern narcissistic .view of
human beings. - As Foucault presented, modernistic humanism connote
anthropocentrism. No matter what kind of 'ism,' it can be developed into
'selfishness' or 'centrism' when focused one-sidedly, ignoring its meanings
in the whole while connoting affirmative significance as a subjective
existence which does not alienate oneself. Especially humanism, if founded
on narrow understanding of human beings, cannot escape criticism of
'narrow anthropocentrism.'

Such anthropocentrism has a long history in Western Europe. Christian
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speculation affected by Platonic dichotomy of Idea started to justify this
dichotomous division that has still been affecting since modern times. Of
course, dichotomous thinking assumes the discriminate and hierarchical
authority where higher rank dominates and controls the lower rank.
Because human beings were assumed as a reasonable subject, he has
Sepafatéd into two parts such as human and non-human, reason and
non-réason, and rationality and non-rationality. Tﬁis lies in the continuity
of dichotomous theory of substance and attributes, mind and matter, soul
andb flesh, and the good and evil which has continued from dncient
Western society. '

From this viewpoint, subjectum as the etimology of subject can be
interpreted as lower(sub) and throw(jectum). Namely, it means that the
subject has the power to manipulate and control everything else and
thrown under itself according to its own will. Once the subject is set, the
rest becomes objectified, marginalized, and insfrumentalized. The
modernistic concept of reason :is based on the atomic thinking, which ié
abstract universalism or abstract identity about all human beings as one
species. The number is a typical quantitative sign to indicate an abstractive
identity well. As each number doesn't connote any features or quality of
individual property, human reason means the universality being immanent
in human just as abstract identity of each number. In the modernistic
society, the concept of the individual aiso expresses the numerical identity
as . an identical unit, assuming such abstract universalism. As Latin
etymology of ‘individuum' shows, an individual means an étomic existenée,
the minifnum unit which cannot be divided any more. ,

As the view of numerical abstract identity in modernity, the idea of
hﬁman being has been degraded as quantitative evenness of human value
rather than realized equalitarianism founded on human dignity. Furthermore,
human reason as a substance justifies others as objects to be possessed and
dominated by acquiring authority as a subject. This reflects the awareness

of the modern times which adheres the phase of the human being as an
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administrator who maintains and supports the mechanical view of the world

as presented in the previous section.

3) Intellectualistic knowledge based on positivism

The formation of the intellectualistic view of knowledge is connecte‘dv
with mechanical view of the world and of reasonable human being. As
knowledge reflects the recognition of the world and the human in the
present age, modernistic knowledge can be understood in the extension of
the modernistic world and human being. It considers knowledge itself as
an objective and value-neutral product of historical discovery that has been
formed in terms of the progressive point of view, even if it contains a
specific intention and purpose. Therefore, the text in school is not
organized and selected according to the situation and requirement of the
era, but adhered as a concept of scriptures that contain the sole and
absolute knowledge.

A text is settled as a standard and core managing all educational
activities rather than a medium as an intellectual stimulus while expanding
the students' experiences in the practical field of instructing knowledge. If
a text is considered in terms of what objective and universal knowledge
has been organized into, a text-centered cutriculum will inevitably be a
mechanical course of teaching and learning. Because knowledge reflects
objective and universal truth in modern sense, the relationship between
teachers and students can do nothing but form mechanical relationship
which efficiently communicate materialized knowledge(W.F. Pinar, 2001:
135-136).

In that sense, Tyler's model of curficulum can be understood as
reflecting the economic structure of 19th and 20th century. The mass
production system in the early stage of the industrial society which
réquires effective manufacturing process and laboring procedures, needs
more concrete and systematic plan to implement. Consequently organizing

the curriculum in a single line of educational purpose, educational contents,
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educational method and educational evaluation, makes it possible to
centrally control and manage in order to acquire the most returns in the
shortest period of time. One of the biggest problems in the curriculum, as
a system to manage efficient manufacturing process, is that the teacher and
the student cannot participate in producing knowledge itself. In other
words, they can be expressed as simple distributors rather than producers
of knowledge. The knowledge produced by authoritative producers is
conveyed as sturdy canned goods of which the contents cannot be
screened.

In the intellectual view of knowledge, the problem of school education
can be seen as accelerating deterioration of education resulting from its
connection with commercial capitalism in the highly advanced industrialized
society. Marcuse stipulated that an advanced industrialized society is a
‘one-dimensional  society’ because it is dominated by technological
rationality and positivism(H.Marcuse, 1964: IX-X). In the one-dimensional
society, one should accept domination and control of social systems while
forbidding criticisms and oppositions by members in the society which is
founded on materialistic abundance

The members of this kind of society aré satisfied with a one-dimensional
reality composed of superficial knowledge so that it becomes impossible
for them to speculate the contrary, the heterogeneous, and the
transcendental of the other side of reality. In the end, natural repression of
materialistic civilization works as limitations on the view of knowledge in
a society because it makes  people give up the ability to criticise reality, of
transcendental  speculation, - and of artistic imagination. With this
background, modernistic knowledge depends on technical or instrumental
rationality.

This tendency of intellectual view of knowledge continues with
justification of mechanical causality such as learning programs controlled
by 'cause and effect,’ teacher efficiency, measuring and estimate, effective

school management, administrative system, and linear order of development.
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As a result, educational purpose’ cannot be integrated into the method, and
educational process cannot become the process of conversation, research,
and transformation. Also the dimension of fact and value breaks wup,
question for essential value cannot but be alienated because of blind
pursuit of factual knowledge. In the end, we can evaluate modemistic
knowledge that separate purpose from process, values from facts and

experience from knowledge.

Modern knowledge reveals desire of man for domination and control of
world while presenting value-neutralization and objectivity on the face of it.
Desire for possession of the world, based on narcissistic rationality, has give
rise to a form of knowledge as an objectified system, so we should not
overlook the world as control and regulation. Such view of knowledge, which
means accumulation and expansion as a process of self-development, cannot
but be inevitably degraded into a process of knowledge-acquiring school

education through unlimited competition lacking mercy and love.

3. Buddhist paradigm of education

1) Ecological recognition of life and world

The recognition of hetu-pratyaya(#itc) is the starting point of Buddhist
awareness which can overcome mechanical and element-reductive. view of
the world in modernism. There is no independent being such as a particle
or -an clement because everything is composed relationships between direct
cause and indirect cause. Self-consciousness based on. 'Emptiness’ means
recognizing not a divided or a disrupted individual but the organic whole
as animate life where nothing can exist without depending on other things.
In . that sense, post-modern discourses, such as deconstructivism,
post-modernism, or ‘¢cological environment, are not new discoveries or new

awareness, because they .assume an aspect of annotation of karma
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recognition of the world in Buddhism. As there is nothing new under the
sky, post-modern discourses also do not mean new wisdom but offers a
clue of Buddhist awareness against distorted view in modernism.

Among. them, one of the biggest characteristics of change is that
education is to restore organic awareness of the universe which has been
lost in' modernism. The organic awareness of the universe is the holistic
view which means the restoration of ecological, relational, and spiritual
awareness of the world in order to overcome mechanical, individual, and
disconnected awareness of the world(J.C.Smuts, 1961: 85-87). The holistic
view of the universe is the transformation of modern world-view and- also
an attempt to overcome reductive recognition in which curricula are
disrupted due to the fragmented atomic theory of existing objective
epistemology and scientific positivism. Namely, education based on
recognition of atomic theory separates human life and human recognition
from all the others in the surrounding and make believe that what has
been observed and organized by division and disruption is the systematic
truth.

On the contrary, paying attention to relation of the universe, in terms of
holistic view, is realizing that the whole universe is one united body . of
life. Spiritual and animated awareness of the universe means disillusionment
about value of life as a whole excluded from modernistic recognition of
the world. All the problems of modern recognition have been emerged as
contradictory reality of the ecological environment on the entire earth. The
contradictory reality here means that a human being is an offender and a
victim at the same time. In other words, the ecological crisis of the
present time is the human crisis and human beings themselves are the
cause of the crisis.

But this is not the contradiction but inevitable result from the absence of
recognition in terms of relation network as a whole. The subject and the
object are essentially the inseparable whole so everything becomes a cycle

of self-recurrence. It means a kind of metaphor where all pebbles which I
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throw are toward myself and all arrows which I shoot aim at myself. The
object and 1 cannot be divided, the whole and T are one which cannot be
separated in a holistic view of the world.

Such a spatial revolution can also be explained with simultaneity.
Awareness of pratfitya-samutpada that everything is the whole of ‘relation
of direct and indirect causes means that everything is intertwined ‘as a
cause and an effect of others at the same time. All causes do not spread
straight on a standardized time line but coexist as a circulating whole. So
the cause bears the result and the result bears the cause, which constitutes
causal system at the same time. The parents are a cause which bears the
child but as there is no child without parents and no parents without a
child, the child becomes the cause of parents born as they are, the parents.
Similarly, the relationship between the teacher and the disciples or the
teacher and students are not a single connection of cause and effect but

inevitable meeting in causality and simultaneity.

Consequently, wisdom, that all causalities are born simultaneously, is the
recognition of simultaneous-causal holism drawn out of the organic
recognition of life as a whole. The solution of modernistic problem in
education should start form ecological self-consciousness of life founded on
prajiia view of the world. Educational activity of a teacher and students,
which can be explained as mechanical interaction without liveliness, reflects
modern-physical recognition of the world, where the individual particles
interact in the class. Without conversion about these basic recognitions of the
world, no matter what kind of systematic or behavioral reorganization, all the
modernistic changes would be degraded into irresponsible and meaningless
attempts. Namely, ‘it should be the only starting point of educational
recognition through ecological awakening that all life forms as connected

with the whole.

2) Buddha—nature of human beings

It is a kind of common sense to say that education starts from the trust



Reappraisal of the educational paradigm for embodiment of Buddhist idea 167

of human beings. But the education since modernism has, more precisely
speaking, been formed based on the trust of human reason rather than
human himself. The absolute trust of mental abilities of reason has been
the process of concealing a variety of human abilities by consciously
eliminating all the abilities other than reason. In that sense, modemistic
anthropocentrism  has included reason-centrism. Self-centeredness in
modernistic ego, like the absolute Spirit(Geist) which is exposed to the
history of progress, tries to subsume and dominate all the objects inside its
own identity. It means ego as a reasonable subject does not achieve
oneness with the world through relation but achieves totalization of the self

through possession and subsumption.

Consequently self-actualization, based on concept of modernistic subject,
can be interpreted as an ideology of infinite self-expansion. To overcome the
limitations of self-centricism, we should realize Buddha-nature in our mind.
Buddhism emphasizes the true nation of human beings, so called
Buddha-nature, saying “all things have Buddha-nature(—%Jrb4: &4
That means any human being can become a Buddha if he knows and believes
Buddha-nature in his own mind. Accordingly the human image of Buddha
does not only apply in the boundary of Buddhist groups but reveals universal
value. From here comprehension doesn't mean the outcome of calculation or
judgment but self-consciousness and awakening about original self of rathata
(42K). 1t is neither attachment to self-conception nor substantialized ability of
the human being.

Accordingly when there 'is' Buddha-nature, it is different from when
there 'is' reason. It is an ontological meaning and does not. contain the
meaning of substantial particle such as reason. Traditionally etymology of
substance. in West FEurope is added from “sub(under)” and
“stance(exixtence)” and it means “existence” under -sensory or phenomenal
world. It has become the object of metaphysical speculation, same as
pursuing “existence” behind(meta) nature(physis). After all, it is assumed

that the concept of substance -as unchangeable existence enables change
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behind the changing phenomenal world. Consequently, as unchangeable
substantiality separated from time and space, when one say “there is real
nature” it means that there is nature as substance which stipulates the
human being.

On the contrary, when there “is” Buddhist nature, it transcends the
division between being and nil in the ontological coherence. It transcend
and include as well so that it can only be explained as Emptiness. Theory
of Emptiness cannot be expressed as “Emptiness is this”, or
“Buddha-nature = is this” because of its unstipulatedness. According to
substantial speculation, unchangeable and permanent, something is assumed
without spatial-temporal limitation so it is possible to call an object “this”
in whatever spatial-temporal context. But basic standpoint of moderate
speculation, something continuously changing, cannot be abstracted and
separated from space and time. Accordingly, because there cannot be any
conclusive or stipulated indication in the world that never acknowledges
anything unchangeable and fixed, only negative expressions like “it's

neither this nor that” can figure things.

The fact that it's not substantialized as absolute 'being' means that it can be
recognized in terms of a creative and transformative dimension according to
its own situation and- context. Transcendence means true freedom and
liberation of the self surmounting closed limitation of the self. It is not the
infinite expansion . due to the affirmation of self but the affirmation of the
absolute ego through self-negation and self-surrender. So the transcendence is
neither self-identical narcissism nor carries the subjective concept of
self-centeredness. The direction is not 'outward' or 'upward' but contains the

metaphorical depth and immanence which goes 'inward' or 'downward.'

The concept of Buddha-nature, founded —on Emptiness premising
transcendence, means essential self-educating process of newly progressing
self through endless negation which never attaches to anything. It is clear
that the languages which have been used as means in Buddhist experiential

phenomenon, especially the self-conscious experience of “awakening.”
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cannot be explained through conceptual expressions. What we can merely
try is to draw out educational significance through practical
self-consciousness in terms of Buddhist perception, which is immanent in
these concepts recognizing the limitations of languages. Especially, the
assurance that all human beings possess Buddha nature is infinite -trust

about human potential to improve and an endless affection of the learner.

3) Prajia wisdom in education

Preceding pratitya-samutpada view in Buddhism and Buddha-nature, the
human mind, afier all, requires conversion to the view of prajiid wisdom
which means unified recognition of truth. It contains the alternative
meaning against narrow intellectual-centered view of education centering
knowledge in modernism. The knowledge in modern times has led human
being to continuous accomplishment to accumulate quantitative contents, but

it could not be able to accomplish the qualitative improvement of it.

The value neutral knowledge, under pretense of actual proof, brought forth
the result which separates knowledge from life and experience from the
world. The dynamic movements of split-integrated process has degraded to
split-exclusion system of knowledge which has accumulated the simply
objectified contents. Like this, Kierkegaard negated modernistic view of
education that truth is objective knowledge. He claims that the important
thing for an individual is the problem about not 'what' knowledge is but 'how'
he is related to knowledge. 'How' means an attitude of an individual who
tries to make himself understand the eternal truth that belongs to the temporal
dimension and struggles to renew himself with- a 'passion for infinity.'
Therefore by saying 'subjectivity is truth,’ he urges to reappraise the problem

of objective character of knowledge.

Similarly, M. Polanyi has groped for conversion into human speculation
based on the world of universe and tried to solve the problem of objective

view of knowledge from the point of 'personal knowledge.! He shows that
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tacit elements of knowing cannot be judged by 'scientific' standards because
tacit. dimension is immanent behind elucidated knowledge(M.Polanyi, .1958:
132). Therefore, problems of objective knowledge can all revert to problems
of subjective knowing. Of course, the knowledge or subjectivity he intended
was a reflection of the aspect of unified recognition, but not as an exclusive
modernistic meaning. The core role of his tacit dimension is 'integration' of
recognition. Integrated whole can not be reduced to parts and is not
mechanical compounding but it can be the whole of organic knowledge. He
says that activity of understanding meaning is not looking at the objective
universe impersonally but dwelling in it(M.}Pblanyi, 1967: 18). This
speculation of Polanyi reveals well Buddhist characteristics of Vspeculation
such as “no setting up of words and letters (1N72305).” Of course, this direct
intention cannot be found in Polanyi but can be read as doubt and criticism.

of overall Western history of ideology.

After all, integrated realization of truth which speak for prajAa(#i7)
wisdom can be seen as ecological awakening which means animated
recognition of the world as a whole. Fostering ecological literacy. can be
presented as an educational method for such ecological awakening(D.W.Orr,
1991: 93-95). Ecological literacy refers to ability that can understand
complex problems of environment through various sides such as biology,
physics, society, culture etc. In other words, it is an attitude that prepares
ecological life in the future by making 'Life' a standard of all value
judgment and establishing Eco-centered Life Values. Ecological literacy,
taking’ a serious view of value of life, can be an area that requires
continuous educational concern because it integrates crisis of the
fragmented curriculum centered view of life.

The reason why education pays attention to holistic relation is to
overcome narrow scope of self-understanding and realize the self as a life
of the universe. It can be seen as a kind of ecological identity that
maturing process of ecological self allows self-consciousness of relation

between the self and the world in terms of life. As W. Fox cleared,
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identity, -based on ecological viewpoint, is divided into processes of
personal, ontological and cosmological identities depending on the degree
of ‘realization of the relation. The latter two which apply to ontological
and.- cosmological processes are 'transpersonal' process of transcendence. It
is ‘the! process of formation of human character that is available through
prajfia- wisdom based on integrated recognition.

. Integrated recognition of truth which speaks for the prajia wisdom
means realization. Integration is not merger and abolition of uniformity
oriented but, to the contrary, is an ideology of inclusion where others have
a different voice. Prgjfia wisdom is not to 'Fill' through knowledge but is
fullness through 'Evacuation'. It is self-consciousness of 'Emptiness’, that is,
'Getting' through 'Desertion’. That is, knowing of own confidence that
Self-negation can consist of affirmation because there are no difference
between part and whole, me and the world, and life and extinction. It is
knowledge of self-consciousness about the worldview of Avatamsaka(ZEf)

where everything is the “I” in the world where the “I” disappears.

4. Conclusion

Educational alternatives of Buddhism to overcome the modern paradigm
of education have been discussed. It is impossible to solve the problems of
modern education with existent ephemeral and temporary reorganization of
education. In order to do that, it is necessary to make efforts to reaffirm
and excavate Buddhist aims of education from the original formation of
educational view.

The Buddhist aims of education based on prajia wisdom is to realize
tathata(AAN) state as it is. It is the state of not being different between
my mind and the object world, that all of nature is closely associated. It
is not activity of possessing knowledge as a form of satisfying desire but

is being spontaneously embodied by wisdom itself through mercy. Modern
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educational processes do not require realizing tathata(Z[H4M) state ' but
reiterating - self-repetitive cycle of actualizing desire based on moedern
knowledge. In a modern paradigm, educational model of self realization
has focused on extraction of specific labor power for national and social
needs rather than embodiment of original nature of human being.
Individuals become degraded into batteries as expendables that have to
pour all energy until the end. What kind of educational value -and
improvement can we talk about in such structural reality of modern
education?

Nevertheless, we will still have to talk of hope. It's because education
itself is an enterprise of hope and value, and because of the simple wish
that the darker and the more hopeless it is, the nearer to daybreak of

awakening comes.

Glossary of Terms

Notes: K=Korean

Avatamsaka(S) L

Buddha-nature

Dharma-dhatu(S) 5

no setting up of words and letters 737 3(F
great compassion raised by the enlightenment of wholeness between lives
AL

$finyata(S) 7=

Emptiness %%

hetu-pratyaya(S) A%

non duality of oneself and others EfttiA~—
post-subject-centered Mt ST

prajiia(S) M V
pratitya-samutpada(S) i

tathata(S) #0an
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