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From the teaching of Korean language as the national lan
guage, beginning in the very first year of primary school,
through a second or third foreign language class in highschool,
then up to adult learners in college or in private lessons, we in
vest a considerable amount of passion and energy-time,
money, and effort-in teaching and learning language; howev
er, most of us believe the state of the art to be still unsatisfac
tory. By this reason, the discussion in this paper is opened by
giving a rough sketch of education and language. And the sup
porting sciences, such as linguistics, psychology, sociology, and
the study of education among others, are to seek, in the nearest
future, for a more concrete means (useful and at the same time
usable theories of language teaching and those for teacher train
ing, theoretical yet practical guides for teaching and research
etc.) to contribute to the betterment of language education.

I

We are quite well aware of the fact that teachers, learners-es
pecially adult learners - and parents alike are struck by the ease
with which small children acquire language-the language or lan
guages of their parents, their teachers, or their playmates. They
compare this with the often painfully slow and discouraging
acquisition of second or third languages by teenagers or adults
and wonder how one can replicate natural language learning in
school situations. We all want to see school learners, actually fu
ture citizens of a nation and of the world, using the language
with some spontaneity and confidence, and this also is seen as a
desirable goal by the learners themselves. But how to achieve this
goal in a reasonable amount of time and effort, before discourage
ment sets in, has been, and continue to be, a major preoccupation



30 THE SNU JOURNAL OF EDUCATION RESEARCH

of language teachers who care about motivation and the students'
satisfaction in learning.

The history of language teaching is as long as that of education'
itself and even longer than that of formal education, and nowa
days, one can hardly imagine any educational institutions without
a language class where the target language is lablled 'national',
'foreign', 'first', 'second', 'official', 'standard', 'for the speakers of
other language' or anything at all. In this information-rich socie
ty, where our contemporaries provide or obtain necessary infor
mation through literal communication, language education is in
its full expansion. However, language-conscious professionals
have repeatedly pointed out the unsatisfactory state of language
education.

These days a considerable number of theories and methods are
in the library and on the market, claiming to stand for a more ef
fective or a less troublesome language education. We are nearly at
a loss for theories and methods some of which are recommended
or rejected by researchers and teachers (and sometimes learners
themselves) due to theoretical reasons and/or from their own ex
perience. However, those products show their limitations in sever
al respects, since, (for the most part) they merely provide either
description and/or explanations of the target language without
any practical information on class management and teaching
techniques, or a set of theoretical postulates which are not appli
cable in reality.

Our ultimate hope would be of course to find out or to develop
the theory of language education that would be personally valid
as a guide to the mastery of the target language by helping each
and every teacher and learner to overcome all of the frustrations
and failures, and contribute to the improvement and the greater
effectiveness of language education. Still this paper makes no at
tempt to proclaim a panacea but to provide a conceptual frame
work for the study of language education as a subject-matter edu
cation, that is not specific to any particular language or to any
particular group of language learners or teachers, not to any
country, educational system, or level of education. It is intented
to be applicable to language education by formal schooling under
any circumstances.

J The term implies the process and activity of teaching and learning by formal
schooling.
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Education, obviously including language education, is really a
complex and complicated area. While examining the field of
study, one cannot but be surprised by the diversity of patterns of
relationships between language education and each of the disci
plines or sub-disciplines. Will all the educational problems be
solved some day? What should we do to improve education, in our
case language education, in the near future?

Figure 12 shows us the dynamics of educational changes, for
the better or for the worse, to which the key is at first harmoni
ous development of pre-service education, in-service education,
and research of education. As teaching languagers) is a matter of
education, in fact a major part of it, it would also follow main
stream of education in general.
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FIGURE 1

DYNAMICS OF EDUCATIONAL CHA~GES

2 H-W. Yoon, 1986, "A Syllabus for the Course of Introduction to Korean Lan
guage Education," The Journal of Teacher Education, Vol. 1-1, Educational Research
Center, Korea National University of Education, p. 52.
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Education nowadays, as in the past, is based on the teaching of
separate subjects, and this system will probably continue into the
futrure. A school subject deals with body of knowledge that a
teacher is in charge of transmitting to the learners. For this rea
son, the instructional process reflecting the specific characteristics
of each subject-matter deserves as much emphasis as the teach
ing subject field itself in the educational system. On that account,
teacher education programs should be devoted to the development
of method courses and their course syllabi.

Theoretical research concentrating teaching of each subject is,
one may say, comperatively new area of study and research of ed
ucation. In this field of research, researchers put their focus in
and around the teaching of a subject, a lesson, a topic and a con
cept. What they do is not only theoretical approaches to the con
tent of suject but also development of theory and practice of
almost every phase of teaching a subject, such as, the policies, re
construction of content structure according to the characteristics
of learners, process and methodes of teaching and learning a par
ticular theme, compilation and evaluation of material including
textbooks and audio-visual aids, evaluation of total process of
teaching itself, philosophy and history of teaching such and such
subject, methodology of research, and etc. To make our discussion
brief, a framework" of Figure 2 is to be proposed, which is be
lieved to be applicable to any subject education.
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FIGURE 2
A CONCEPTUAL FRAMEWORK FOR STUDY OF SUBJECT EDUCATION

3 This production is the result of collective work in 1985 done by the subject ed
ucation research team Cl'-B Chung, H~W Yoon et al.) of the Korea National Uni
versity of Education.
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Language teaching is a highly skilled activity as it implies a so
phisticated blending of knowledge of the target language, what is
known about language education and education in general with
the characteristics of teacher(s) and learner(s) such as their own
perspectives, experience, intellectual capacity, cultural back
ground, aptitude and attitude, needs and wants, etc. The activity
of language teaching involves many different variables the value
of which cannot yet readily be assessed. Unfortunately, not all of
the variables are known, quantifiable or controllable, and for this
reason the activity of language teaching cannot be reduced to a
systemically modelled set of procedures. But, it does not mean
that none of them exists but, on the contrary, some of them are
now describable, measureable and controllable. And now a con
siderable body of knowledge about the nature of language and its
teaching and learning is available.

By the way, professionals of language teaching very often find
themselves involved in non-teaching assignments such as the
planning of courses and the writing of material. Both require spe
cialized background and experience of a kind which is commonly
lightly glossed over or benignly ignored in too many university
programs in teaching training and in research in subject-matter
education. Traditionally, the devising of course planning and the
preparation of materials and textbooks for language teaching had
been carried out not by specialists of subject-matter education,
but by those of knowledgeable in the subject-matter.' And very
often, experienced teachers have had practically no say in the
matter, but increasingly nowadays, cooperative efforts are made
throughout the total language teaching operation, where special
ists of subject-matter education and experienced teachers have
begun to play an active part.

In language education circles, as in those of other fields of sci
ence, the discord of theory with practice has given rise to contro
versies. Language teachers can be said to regard themselves as
practical people and not theorists.

They used to say that a theory is something trapped in the

, In this case, mostly theoretical linguistics.
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ivory tower and it won't work in practice. Theory in this sense is
an unattainable ideal or a discouraging criticism given by fastidi
ous outsiders. But, what we call a theory of language education
refers to the systematic study of the thought related to a topic or
activity: theory is simply the thought underlying language educa
tion.

There are certain situation in which theory becomes particulary
evident: in language teacher training, in advising or supervising
language teachers, in curriculum planning, in the writing of text
books, in the choice of a program, or in justifying expenditure on
equipment. In such situations we have to express our views on
language teaching, to make choices, to take up a position, and
very often to defend it against opposing points of view. In short,
theory manifests itself particularly clearly in debate and in 'policy
decisions,

To begin with, let us consider a few of the attempts that have
already been made elsewhere with a similar aim in mind. There
has been a growing awareness of the enormous complexity of lan
guage teaching, leading to the conviction that if language teach
ing is to be a truly professions outsiders. But, what we call a the
ory of language education refers to the systematic study of the
thought related to a topic or activity: theory is simply the thou
ght underlying language education.

Firstly, here we have Table 1, showing the hierarchy of plan
ning function in the total language-teaching operation, proposed
by S.P.Corders, where 'what' and 'who' concerning decision mak
ing and assuming responsability of language teaching process are
more or less clearly cited following level of educational operation.

TABLE 1

HIERARCHY OF PLANNING FUNCTION IN THE TOTAL LANGUAGE

TEACHING OPERATION

Linguistic, Applied linguist
Sociolinguistic
Psycholinguistic, Classroom teacher
Pedagogic

Level
1

Level
2

Level
3

Political Government Whether, what language,
whom to teach
What to teach, when to teach,
how much to teach
How to teach

"S.P Corder, 1973, Introducing Applied Linguistics. New York: Penguin Books, p.
13.
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Ten years later, H.B. Stern" proposed a general model (see Fig
ure 3) asserting that the model' "should serve as a research
model".

According to the author, the object of the model is "(1) to serve
as a conceptual framework for theory development, (2) to provide
categories and criteria Jor the interpretation and evaluation of ex
isting theories, (3) to provide essential conceptualization for plan
ning and practice, and (4) to give direction to research"."
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FIGURE 3
A GENERAL MODEL FOR SECOND LANGUAGE TEACHING

6 H.H. Stern, 1983, Fundamental Concepts of Language Teaching, Oxford University
Press, p. 83.

7 Although this model refers to second language teaching, it may very well apply
to any language education. In many instances, we need not draw a sharp line of
demarcation between the teaching of the mother tongue and a second language
education, as the line would be so thin that it is practically indistinguishable.

8 Op. cit., p. 84.
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With all 'bonne Iois' throughout the language education, the
question is whether the decisions made individually or collective
ly are well thought out and based on a sound theoretical founda
tion. The interaction between teaching language as a practical
activity and the theoretical developments in supporting sciences
was recognized as less simple and straightforward than it had ap
peared in the earlier period. A number of scholars carne to the
conclusion that applied linguistics as a mediating discipline be
tween theoretical developments in language sciences and the
practice of language teaching could perhaps smooth the way for a
more effective participation of the language sciences in language
teaching. Other factors besides the language sciences had to be
taken into consideration in understanding language teaching,
such .as social, political, and economic realities. Taking account of
all these, we might include some more supporting sciences such
as psychology and sociology. And to finish the list, we have to
consider the study of education because language education oc
curs in educational settings.

Linguistics is often called the 'scientific study of language'. The
establishment of the validity of linguistic's claim to be scientific
has been century-old topic in academic discussions. But, the diffi
culty lies in the fact tha.t the term scientific itself has been sub
ject to various interpretations. This is obviously not the place to
go into the discussion of the philosophy of science, but it would
be necessary to draw attention to the ways 'we' language teachers
interprete or misinterprete the term 'scientific', since it is relevant
to notions about language teaching and learning. Above all, lin
guistics provides a systematic description and explanation of tar
get language, with which teachers and learners are content, as if
they possessed exact and permanent knowledge in education
which is the kind of knowledge that is more or less measurable
and quantifiable, i.e. it causes fewer problems in evaluation.

But, what-so-called scientific approach to language necessarily
involves objectivizing. Inevitably, objectivizing means abstraction,
and by abstracting in this way, the linguistic study of language
has intended to lose its connection with man and society. The ob
ject of language education is to enable the learner to behave in
such a way that he or she is communicatively competent: the
goal of teaching a language is not make the learner merely ma
nipulate meaningless fractions of sound sequence, but to send and
receive messages in the language. In a word, language education
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is not linguistics education at all, and our concern with language
education is that we ought to know much more about what and
how it is that should be taught and learnt. Without awareness of
the inter-disciplinary character of language education, linguistics
cannot be regarded as the discipline to sustain practice by itself.

Then, which of the language sciences can be said to have bear
ing on language teaching? Also, what is the most effective rela
tionship to be established between them and language teaching
practice? What other factors besides the language sciences play a
significant part in language teaching theory? In search of the an
swers to these questions, we must keep in mind that the disci
plines have to be looked at from a language teacher's perspec
tives. Besides the direct contribution that linguistic has made to
language education through various descriptive and contrastive
analyses, there is perhaps another even more important aspect to
its influence: the effect, directly or indirectly, of linguistics upon
the design and content of language course and upon teaching
methods was considerable, even if we set aside the psychological
theories of language learning.

The role of language in society and the relationship between
language, society and culture are to be taken into consideration in
the total process of language education. We cannot teach a lan
guage without coming face with the factors of social context. The
fact that language and society and in many ways closely linked
came to draw attention from researchers and teachers. Scholars
are seeking more and more to intergrate their views of language
and society. That is to say, they are not just seeking to find paral
lels between language and society or cause-and-effect relations
between language and society.

Language teachers have not waited for sociolinguistics to come
along in order to become aware of a relationship between lan
guage, culture and society. If a language teacher concentrates too
hard on the linguistic elements and forgets the people who use
the language in ordinary communication in society, he distorts
the reality of language use. On the other hand, if he overempha
sizes people and society and disregards linguistic knowledge, his
teaching tends to be superficial and not very useful.

It is inserting to note that men have lived together in societies
for thousands of years, yet sociology is a modern science, and the
social surveys and sociological studies of communication. The rea
son is partly that social sciences and language education have
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only recently come into contact with each other, while language
teaching has interacted for a long time with linguistics and with
psychology. Another reason for this related recognition lies in the
development of proper theories of language education. Socioling
uistics provides concepts, mechanisms and systematic information
for the study of language in a social, cultural and interpersonal
matrix. Its contribution can be said to have bearing on curricu
lum objectives and content.

Besides linguistics and sociology, we may count psychology as
one of the sciences most influential to language education. The
relevance of this discipline to the developing of a language teach
ing theory is that it forms a bridge between individual language
learner and the processes of language learning. Psychology is a
field of study in its own right with a history of over a hundred
years. It studies the behavior, activities, conduct, and mental pro
cesses of human beings. It can be defined as the science of the
mental life and behavior of the individual. In the history of psy
chology, language has always played an important role, but at no
time have linguistic processes been the center of attention and
vice versa. The net effect for a psychological approach to lan
guage behaviour was the perception of the complexity of that be
haviour. Psychology has also integrated learning problems form
the applied side in practical learning situations, such as in the
learning of school subjects especially reading and mathematics. In
addition, psychology has brought not only theories and concepts,
but also the results of many significant experiments on specific
problems of learning to the study of learning. The opinion that of
knowledge has been widely accepted, and it is important for
teachers and curriculum-builders to understand the nature of
these processes. The task requires us "to formulate and to test the
ories of learning that are relevant for the kinds of meaningful ide
ational learning that take place in school and in similar learning
environment" .9

In language education, psychology operates in three ways : the
psychology of language, the psychology of learning, and the psy
chology of their interaction. Besides the psychology of language
and the psychology of learning, other areas of psychology have di
rect bearing of language education, in particular child psycholo-

9 D.P. Ausubel, 1967, "Learning Theory and Classroom Practice," Bulletin No.1,
Toronto: Ontario Institute for Studies in Education, p. 5.
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gy, social psychology, psychological psychology, clinical psycholo
gy, etc. The psychological contribution goes so far that there is
hardly a single aspect of language teaching which could not be re
lated to psychology. The descriptive study of languages, the mak
ing of pedagogical systems - all have psychological aspects. We
may allocate to psychological studies on language learning the
same categories as those of the psychology of learning, commonly
applied to formal educational activities, which are "(a) character
istics of the learner and individual differences among learners
(abilities, personality, attitudes, and motivation), (b) different
kinds of learning, (c) the learning process, and (d) outcomes of
learning(Stern, 1983 : 309)". Yet, the interaction between psychol
ogy and the theory of language education, like the relationship
between linguistics or social science and theory of education, is
not without its problems. In general psychology, educational psy
chology and psycholinguistics, the learning of other languages has
not been discussed as much as the acquisition of the mother lan
guage.

Psychology, the theory of language education, and psycholin
guistics have been in contact for a sufficiently long period for cer
tain conclusions to be drawn, but not long enough for the definite
theory that we strive for to be discovered. Moreover, psychology
and psycholinguistics, like the theory of language education, are
still growing fields of study. While linguistics and sociolinguistics
are concerned with language, and language in society in general,
as well as scientific approaches to particular languages and
speech communities, psychology directs our attention to the indi
vidual person as a language user and a language learner. Since
language teaching is concerned with psychological concepts of
language use and language learning, and psychological thinking
on these topics forms an essential part of any theory concerning
language education.

Among the disciplines we have considered, educational science
(the study of education) is perhaps the closest field to language
education. Language education occurs in educational settings and
for this reason educational science .is meant to make a great con
tribution to the theory and practice of language education. Yet,
the study of education has often been neglected in discussions on
language education, however, since the study of education has
the totality of the practice of education as its object, it has much
importance to language pedagogics, linguistics, social science, psy-
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chology, or any of the other disciplines we have taken into consid
eration. Concepts of education are applied as a matter of course
in language education as much as in other subjects in the curricu
lum. For the most part, the language teacher operates with some
notion of what teaching involves and how language teaching fits
into the educational enterprise of which it customarily forms a
part. For the theory of language teaching, education itself can be
regarded as a multidisciplinary source discipline: as a profession
al field of study, education draws on a number of other studies -.
By treating it as such, educational assumptions in language teach
ing can be brought to light, and language education can be
viewed more clearly in relation to other educational activities.

As for education as a discipline, we divide it into several sub
disciplines. The most general and comprehensive view of educa
tion is offered by educational philosophy which has a bearing on
each and every aspect of the study and practice of education, and
language education is no exception. Because of the particular
importance for language education of the analysis of concepts
and the discussion of values, we have much to gain by viewing
it from a philosophical perspective. A historical approach to edu
cation provides a wider context to the study of the history of
language education that has been subjected to influences which
in some ways set it apart from the general historical development
of education. The history of language education is a part of,
and yet apart from educational history. And, educational psycho
logy could be recognized as the most developed, of all disciplines
which make up the study of education. Educational psychology
covers practically every aspect of education from a psychological
angle, and is central to educational theory. If language education
has anything to do with psychology at all, it is educational
psychology concerning language acquisition above all as we have
briefly seen above. As a branch of sociology, educational sociolo
gy places education as an activity and instruction in a social
context. It recongnizes educational institutions R.S agencies
within a society. Educational sociology also recognizes that
schools have created as agencies of social changes through which
the society may deliberately strive to modify its internal social
structure. In some societies, education has been used as a
means of social mobility. The work of Bernstein" and that of

10 B.B. Bernstein, 1971, Class, Code and Control Vol. 1 : Theoretical Studies toward
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Labov!' have indicated that there appears to be a close link be
tween social class and dominant language use in the family, im
peding social mobility through schooling. The fifth area of the
study of education is the economics of education, which is a rela
tively new branch. Its major concerns are to establish the econom
ic benefits of education and the cost accountancy of educational
choices and decisions by making as assessments of costs and ben
efits of specific educational measures. Such assessments cannot
be based on general economics. For language education, the fac
tors to be taken into account range from the teacher training to
the time and spaces needed. Language education course within
the framework of educational systems, that needs an effective
admini- stration and organization to ensure the proper
functionning the entire system, of each institutions, and even of
each subject and class. Moreover language teachers are working
within a particular system of education. So, if a language teacher
wants to adapt hereor him)self to an existing system or to modify
it, she (or he) should be familiar with the structure and operation
of that educational system. An educational system is a large and
complex organization which involves the coordination of many
components: personnel, students, parents, curriculum, material,
equipment, finance and etc., directed to a common purpose. It op
erates on several levels (for example, national level, regional
level, local level, the institutional level and even the suject and
class level) and to make matters more complicated, none of the
factors involved in the system is static. As is given the fact,
teacher training course should offer atleast an introductory lec
ture dealing and covering all of these areas. The theoretical
knowledge about content of each subject is not sufficient to make
a good teacher. As for such an introductory course syllabus, we
may confer H-W. Yoon" where proposed a model of weekly plan
for the Course of Introduction to Teaching Korean Language as
the National Language in Secondary School briefly shown as
below. The model is widely applicable by alternating Korean lan
guage with other language/s) or even other disciplines.

a Sociology ofLanguage, London: Routledge and Kegan Paul.
II W. Labov, 1972, Sociolinguistic Patterns, Oxford: Blackwell.
12 H-W Yoon, 1986, "A Syllabus for the Course of Introduction to Korean Lan

guage Education," The Journal of Teacher Education, Vol. 1, Educatioanl Research
Center, Korea National University of Education, p. 56.
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Week
1

2
3
4

5
6
7
8
9

10

11

12

13

14
15
16
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Content
Theory and practice of Korean language teaching in a
class of secondary schools in Korea
Concept of 'Korean language' as a school-subject
Historical survey of Korean language and its teaching
Historical approach to curricular for Korean language
teaching
Curriculum study for Korean language teaching
Teaching materials of Korean language teaching
Qualification and formation of Korean language teachers
Mid-term examination
Interdisciplinary approach to the Korean language teach
ing-{l) Introduction
Interdisciplinary approach to the Korean language teach
ing-{2) language skills
Interdisciplinary approach to the Korean language teach
ing-{3) linguistic domain
Interdisciplinary approach to the Korean language teach
ing-{4) literary domain
Planning, management and evaluation of Korean lan
guage class
Analysis and evaluation of learners of Korean language
Classroom Symposium on Korean language teaching
Final

An obvious case of the planning is that of educational provi
sion, school places, and teacher supply in accordance with fore
casts of many the changes to which the educational system is ex
posed. Planning does not mean a strict and inflexible central con
trol but includes a constant renewal and revision. Language edu
cation by formal schooling depends on long-term organization.
Consequently, a skillful combination of educational planning and
language can very hopefully be applied to language education.
For language teachers, the study of education from a comparative
and international point of view, as it is a task assigned to com
parative education, is of particular importance because of the in
ternational nature of language education. Knowing how to ap
proach a different educational system is indispensable for the
work of language, particularly non-native language teachers.

Then, there is the curriculum study. The term curriculum re
fers, in a broad sense, to the substance of a program of studies of
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an educational institution, and in a more strict sense, to the
course of study or content in a particular subject. Previously, the
language curriculum went very much its own way as did other
subjects. But certain parallels between the development of curric
ulum theory in language education have been noted.

Then lastly for now, we can think of educational technology.
Educational technology deals with both technological devices in
education and technology of instruction. With a superfluity of
gadgets like audiovisual aids, language laboratory and computers,
language teachers cannot stand aloof from modern technology.
The aims of educational technology are the establishment of a
teaching-learning system, the development of educational media
and devices, and their application to the process of education.

N

In the present paper, we have seen that the different and vari
ous fields of science constitute useful and, hopefully, usable
resources. They propose a broad framework and essential con
cepts for language education. A closer look at the scene of educa
tion, and at the same time, at the supporting sciences, would be
helpful in view of the anticipated improvements in language edu
cation. Throughout the total operation of language education,
what we who are concerned with language teaching should bear
in mind is that we are basically language teacher and that every
thing should be looked. from a language teacher's perspective. As
far as teaching is concerned, everything starts and ends, basically,
between teachers and learners.
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