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1. Introduction 

For ma ny students, writing IS a difficult skill to acquire in their native 

language, let a lone in a foreign one. In setting realistic, attainable writing 

goals, teachers need to bear in mind that written communication consists 

not only of strict grammatical accuracy but a lso of comprehensibility and 

originality. 

Effective writing seems like a mysterious accomplishment to many pea· 

pie. To most students writing has always seemed impossible. Some may 

even hate to write. A lot of students do! One of the reasons may be that so 

many teachers and students have a lways sought out the nature of good 

wri ting in the finished work, in essays and short stories, of fa mous a uthors. 

They usua lly a na lyze praf ound moral essays or well-written prose a nd find 

basic elements of good writing. They classify how great writers organized, 

shaped, selected, and envisioned their materia l. They try to follow the most 

successful a nd traditional models : narration, exposition, a rgumentation, de

scription, a nd so on. But when students try to use such models for their 

own work, they cannot but feel frustrated and helpless. Teachers some

times reinforce the negative feelings by focusing on student errors. Stu

dents have no way to see the false starts, the thrown-away words a nd par

agraphs, or the agony and frustra tion the writer felt each time staring at 

the ceiling or the blank page. Nor can they feel how a writer fina lly discov

ered what it was he wanted to say. 

This article seeks to investigate the methods successful writers go 

through, to find out certa in phases that recur, a nd to int roduce important 

steps most writers a re li kely to foll ow with specia l reference to the writing 

process so that both teachers and the above- intermediate level students in 

English as a Foreign Language (EFL) can realize the importance of writ

ing process. The ma jor contents of this paper include the following: non-
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cognitive processes In the beginning, levels of skill in composing process, 

major s teps in writing a nd a process/product evaluation. 

2. The Writing Process 

Of the four language skills, writing may truly be considered the most so

phisticated. In listening and in reading, students receive a message formu

la ted by another; their role is receptive even though they may be actively 

interpreting and ana lyzing what they are hearing or reading. In speaking, 

students are engaged in communicating their own ideas and feelings, but 

with a pproximations and explanations. Communicat ion through the written 

word, on the other hand, possesses a certa in degree of finali ty and demands 

real proficiency from the wri ter if it is to be effective. 

The student learning a foreign language follows a series of steps in devel

oping the writing skill. The mechanics such as vocabulary, spelling, a nd 

grammar must be mastered before the student can aspire to precision of ex

pression, fluency, and style. A t the early levels, communication consists of 

messages and short paragra phs. Later, the student writes longer papers. 

Tests should consequently be so structured tha t they measure the various 

aspects of student progress toward the acquisition of this four th skil l. 

2.1. Preliminary Measures in Writing 

The kind of menta l activity required for gra mmatical analysis is not the 

same as that required for composing a sentence. Often the preoccupation 

with the skills of grammatical ana lysis rather tha n with the skill s of com

posing is thought to be a subtle, yet crucia l factor in the decl ine of writing 

a bili ty . Then are there certa in skills, certa in menta l processes underlying 

the ac t of writing, which if practiced wi ll lead toward competency in writ

ing? 

Three composing activities include combining kernel sentences, recasting 

fa ul ty sentences and making sentences based on rhetorical models. 

Sentence combining activit ies a re mostly focused on rearranging the 

given elements, not on creating new ones. Therefore, it is considered a low 

level activity. The particular composing skill requires the learner to deal 

with only one aspect of composing process, namely, the manipu lation of re-
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lationships inside the sentence. It takes little thought to recognize that the 

composing process involves much more than the mastery of those relation

ships such as coordination, subord ination, embedment, deletion and so on. 

Sentence-combining activities have grown out of transformational gram

mar, which ana lyzes a complicated sentence as a series of short kernel sen

tences made up into a single unit. 

Practice in sentence- combining develops ski ll in seeing relationships 

among the various elements of the sentence. In order to understand the 

menta l activity in sentence-combining, one should understand the word, 

"relationship." Usually the sentence-combining activities are fragmentary 

in terms of writing. But they are useful for the below-intermediate level 

students. 

Activities in recasting faulty sentences take the following steps: first, 

finding the mistake in the sentence ; second, reconstructing menta lly the ex

istentia l situation ; third, recasting the sentence, making its form refl ect the 

situation. The third step is primarily concerned with style, in its best sense, 

an actual refl ec tion of reality. 

Revis ing a sentence requires not only more menta l operations but a lso 

more complex operations, because sometimes students have to introduce 

grammatical or rhetorical relationships not in the origina l. Even the lexical 

entries can be viewed in terms of etymologica l, historical, objective, specific 

and pragmatic (Norrick, 1982: 245). Since a great deal of overlap and 

boundary fu zziness can be expected, special care must be taken. The impor

tant thing is that students should keep the sense of the original intact. 

Therefore, recasting fa ulty sentences can be said to be at a higher level of 

ski ll than combining sentences. 

Making sentences based on rhetorical models requires three steps : first, 

the teacher presents the model; second, the teacher identifies the key rhe

torical elements in the model; third, students compose original sentences 

based on the key elements. 

As Frank J. O'Angelo says, "a conceptual theory of rhetoric is the search 

for specific intellectual processes in which written communication comes 

into being. The study of conceptual rhetoric is the study of the nature of 

human intell ectua l capacities. Moreover, rhetorical patterns could not be 

produced in speech or in writing unless they are based on underlying men

tal processes" (O'Angelo, 1975: 26). 
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In add ition, the use of non-cognitive processes should be taken into ac

count. In other words, teachers should realize wha t goes on in classrooms. 

Most of what goes on in any classroom is emotional and affective, rather 

than cognitive. This noncognitive component of the cla ssroom experience 

deeply a ffects every student, either enhancing or inhibiting his growth and 

performa nce. Accidental putdowns may inhibit the student's abi li ty to ex

press himself in writing. 

Ca refully structured huma nistic processes tha t reduce anxiety, promote 

affilia tion, and supply opportunities for success do produce attitude changes 

resulting in improvement in writing performance. Reliev ing the students of 

their first - day anxiety in class is crucial to the success of the whole semes

ter instruction. In order to reduce the first-day anxiety, it is necessary for 

a teacher to provide them with a n opportunity to sha re their immedia te 

concern. The teacher opens the session which refl ects students' worries 

a bout the course. The session takes care of a ll the nega tive aspects of the 

course. In the next session the teacher divides the students into a sma ll 

group of four or fi ve and lets them introduce themselves for about ten min

utes. By then the anxiety level goes down and certa inly affiliation has 

begun. Then follows the first writing a ssignment on "What I Want to 

Learn in the Course." Later a t the end of the semester the students wi ll 

write on "What 1 Have Achieved." 

Success requires response from readers. Therefore, writing for a reading 

public is an important feature for the course. From each assignment good 

essays a re selected and read a loud in class. The teacher asks a bout the 

strong points of the selected essay. Only the strong points a re discussed. 

Three times in the semester every student revises, and dupli cates for distri

bution his/her most sat isfying writing achievement. Each student takes 

home the other's work, and writes a one-page critique of the essay, indicat

ing the strong points, a nd the specific successes, of that pa rticula r essay as 

the critic sees it. The writer's revised essay and the critic's feedback receive 

no grade. 

Early in the semester each student has two minutes to te ll his/her own 

strengths from persona l experiences to strong points in essays. Usua lly the 

key sen tence is suggested. "One of my strong points is ... " In the midd le of 

the semes ter, each student listens to the teacher 's or the group's assessment 

of his/her strengths. Strong points in essays transla te into successes in 
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writing. The desired behavior will increase in frequency, eventua lly forcing 

out the undesired behavior, although the reason behind it is hard to mea· 

sure and explain. 

The suggested processes are used throughout the course - more often 

during the earl y pa rt of the semester in order to achieve impetus as rapidly 

as possible. Sometimes the processes themselves become writing assign· 

ments, and students describe their experiences in deta il. Growth and devel

opment take place within the experience of the proceS3. 

2.2. Major Steps in Writing 

Effective writing seems like an inexplicable accomplishment to many peo

ple. To most students writing has a lways seemed unacceptable. By compari

son to the masterpieces of English prose, their clumsy essays read like fa il 

ures, lacking a ll grace and virtue. 

Because students are individua ls, the writing process is not a lways identi

ca l for ea ch student. When one investigates the methods successful writers 

go through, one fi nds that certain phases seem to recur. Some importa nt 

steps most writers a re li kely to foll ow are described a nd discussed as fol

lows : The steps include perceiving the subject, recognizing the a udience, 

discovering the form, writing a first draft, rewriting, editing and doing the 

final checkup. 

To see the subjec t clearly is the first step. A ll writers should know about 

their subject; They need to lea rn how to know about it, how to look, how to 

investiga te, hovv to see re lationships. Perception is possible through a senso

ry act. A ll intellec tua l a nd emotional experi ence begins in the senses, in see

ing, heari ng, smelling, touching, and tasting. One discovers them in the 

process of looking at specific deta ils and bringing together seemingly unre

lated parts. However, one should not be overwhelmed by too many deta ils. 

Focus ing a nd selec ting should become a utomatic for every writer. 

Perception is then the source of one's ideas. One begins to combine and 

compa re, to dif ferentia te, to see rela tionships and patterns 111 working 

through facts, and deta ils ; in listening to others' opinions; and in persona l 

observation. It can be fa irly sa id that a well- written paper is the resul t of 

a n in tense perceptive process tha t may ta ke as much tra ining and develop

ment as the actua l writ ing of sentences and paragra phs. Students should be 
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trained to perceive the subject more clearly and fully. 

Writing is almost a lways a priva te act. But the product is a public per

formance. As in a ll socia l actions, convention and custom influence the peo

ple involved. The shaping of one's ideas, t he voice one speaks in, the level 

of one's vocabu lary, the Forma lity of one's sentences, even one's grammar 

and punctuation may be influenced by the type of a udience one is trying to 

reach. 

Recognition of the a udience and its needs should occur a lmost simultane

ously with perception of the subject. Good writers will not change their ide

as to please a particula r audience, but they should often be willing to 

cha nge selection of evidence, organization of deta ils, tone and level of vo

cabu lary in order to communica te their ideas as effectively as possible. The 

identification of one's audience is necessary. One should think about the f 01-

lowing : Who are his readers? Why a re they reading? Wha t do they expect 

from the writer? The use of the right voice in writing should a lso be taken 

into account. 

Actua lly every voice has its limita tions. A colloquia l voice may be suc

cessful for light enterta inment. But it is not appropria te for discussing more 

serious ma teri a l. An informa l voice may be considered a solid bridge be

tween colloquia l a nd forma l. There are locutions tha t a re a ppropria te to a 

pa rticula r kind of written communica tion, to a particular reader, a nd to a 

pa rticula r purpose. Levels of diction will ta ke care of these pa rticula r forms 

of expression (Friend, 197 1: 95). The use of informa l a nd colloquia l lan

guage contrasts to tha t of forma l voca bula ry. 

Forma l 

discuss 

I would estima te 

youth 

Coll oquia l 

ya kk 

My guess is 

kids 

Informa l 

ta lk 

I would guess 

children 

When the writer knows his a udience, he needs to know wha t it expec ts a nd 

needs. 

No wri ting is ever tota ll y sponta neous. Even though the best wri ting 

often sounds sponta neous, some sor t of form or organization a lways disci

pli nes con tent. Usua ll y mos t forms such as essays or na rrative are open

structured, a llowing enormous freedom for exploring and developing a sub-
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ject. Often patterns a re flexible other than introductions, bodies and conclu

sions. Organizing, shaping, forming have been the great difficul ties to pro

fessiona l writers as well as students. Finding form in a subject is a process 

of ordering chaos. That is why it is hard work. 

The sha pe or organization of a paper may be determined by the writer's 

specia l perception of the subject or by the limitations and biases of a part ic

ula r audience. Form may be consciously organized with a Roman numeral 

outline, or it may evolve gradua lly rrom the writing itself. 

The fi rs t dra ft is the stage where one gets down his perceptions, follows 

his hunches, sees the subject intensely in his mind as he writes, often ignor

ing his notes and an outline. One should remember that the first dra ft will 

be only a sketch of the writer's ideas, of the facts and details of perception, 

and that much of it wi ll be a lmost inevitably bad ly written. 

When one ma kes writing a ha bit, it becomes easier and non-threatening. 

When one wri tes a bout a nything that comes into his head regularly, it be

comes a type of warm-up wri t ing. 

Also one should write fast. The more words one gets on the page, the 

more words themselves seem to acti vate the imagination. Words call up 

words. Images call up images. During the first dra ft, intensive and fast 

writing focuses one's mind on the subject. 

One rewrites until the sha pe of the subject begins to find its wholeness. 

Like painters and sculptors, writers work from rough sketches that only 

gradua lly take on shape a nd substance. Therefore, good writing is often a 

rewri tten product of the origina l draft. 

The real work of wri ting begins when one rephrases, crosses out, and be

gins again, testing each new sentence against the old . In either case one's 

focus is on the subject. 

Since language is inseparable from being huma n, the writer needs at 

least a funda menta l understanding of some of the ways words a ffect him 

a nd his reader. Sometimes the feeling we have a bout words become so 

strong tha t they actually replace the original denota tive meanings. We 

should remember that words may evoke the posit ive or negative feeling. 

There are a lso words which a re said to be connotatively neutra l. 

A fter drafting and rewrit ing, much remains to be done. Edit ing is a slow, 

line-by-line examination. For some, this step may part ia lly overlap the r e

writing phase. For others, it seems most successful as a final act. Often the 
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best policy is to lay the work aside and later, the writer returns to the 

paper w ith a critica l eye. 

As an editor one brings to his manuscript the attitude of a craftsman. 

Every word should be precise ; every superfluous word should be eliminat· 

ed. Sentence structures must be gramma tica lly accepta ble. Paragraphs 

should have a sense of unity. At the same time the title should be consid· 

ered as carefully as the conclusion. 

When one tries to ed it too soon in the writing process, one may edit out 

fine ideas before they teach their most developed form. Therefore, an un

derstanding of the process is very valua ble to one's writing. Naturally edi t

ing should constitute the final phase. Editing will not in itself make for good 

writing, but good writing is not just possible without elaborate editing. 

Many necessary aspects of writing involve the mechanics of effective ex

pression : sentence structure, sentence variety, paragraphing, logical order, 

accura te documentation. However, such qualities should not be too empha

sized early in the learning process. 

Often an editorial checklist will help students to watch out for the impor

tant but wrong use of words, phrases, illogical development of sentences, 

etc. Editing should be done with care. 

2. 3. A Process/Product Evaluation 

Most program evaluations are product-oriented. That is, they focus on 

what a program produces, chiefly in terms of student learning, but some

times a lso in terms of changes tha t the program brings a bout in teachers' 

and students' a ttitudes, students' self -concepts, rela ted intellectua l skills, 

and the like (Long, 1984 : 409). 

Thus, according to Long, most product evaluat ions set out to answer one 

or both of the following questions : 

1. Does program X work? 

2. Does progra m X work better tha n progra m Y? 

Like most progra m evalua tions, most writing evaluations are a lso prod

uct-oriented. A lthough product evaluation is essentia l, it has weaknesses. 

Product evaluations cannot distinguish among the many possible explana· 
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tions for the results they obtain. It is because they focus on the product of 

writing while ignoring the process by which that product came about. 

Then what is the process evaluation like? According to Long, process 

evaluation is the systematic observation of classroom be ha vi or with refer

ence to the theory of (second) language development which underlies the 

writing being evaluated (Long, 1984: 415). 

In the EFL writing class, language is both the vehicle and the object of 

instruction. When the language is both the vehicle and the object, such lin

guistic and psycho linguistic phenomena as modeling, error, correction, 

input, conversation, simplicity, saliency, and frequency, for instance, are 

meaningful. 

Whether EFL students are engaging in full- class compositions, small 

group compositions, or individual or paired composit ions (Disick, 1975 : 

181), they should be encouraged to know the meaning of the process as 

well as the product. 

Students will hesitate to write freely and creatively if they are heavily 

pena lized for grammar a nd spelling errors. Also, if they receive low grades, 

they wi ll not enjoy writing . On the other ha nd, teachers do need to esta blish 

minima l standards of accuracy and comprehensibi li ty for compositions. One 

way of resolving this dil emma is to pass a ll compositions that satis fy the 

basic requ irements of the assignment and are comprehensible. All writing 

mista kes are underlined or marked using an agreed abbreviation system. 

This will encourage self -correction. On the whole, the cumulative checking 

is desirable together with individual conferences. 

3. Conclusion 

Martha Duffy, in a n ar ticle introducing a wave of writ ing reform that is 

sweeping through schools , colleges and businesses a ll over the U. S., indicat

ed "in the age of ta lk shows, tape recorders, telephonitis and declining edu

cationa l sta ndards, the clearly written word is swift ly becoming a lost a r t" 

(Time May 19, 1980). When it comes to the EFL writing, the issue becomes 

more ser ious with an ever- increasing emphasis on la parole. 

However, if we proceed from the premise that writing is a form of com

munication, we can assume that the essence of tha t communication wi ll be 

unique only in so far as student background, persona lity, and attitudes are 
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reflected . Variations and modifications in the treatment of topics should be 

permissible in the writing process. Otherwise, the written communication 

wi ll become fundamentally deceitful, the student bored, and the teacher 

intellectually threatening. 

An expanding vocabulary and increasing competence in mechanics and 

orthographic conventions can be expected at the complet ion of the writing 

course. To this end it is essential tha t students own and freely use a good 

desk dictionary. 

Only the mastery of mechanical and grammatical correctness will not 

suffice the requirements of a good writ ing. The EFL writing should have a 

"dimension of depth" whose term was introduced in 1976 (Stevick, 1976: 

llO). The idea of a "dimension of depth" came into being by using evidence 

from s tudies of human memory. When the student jots down wha t he has 

memorized on the paper, he is not conveying informa tion, hence not com

municating and not using la nguage. It should be noted tha t words and sen

tences that rema in on the surface, evaporate a lmost immedia tely. Students 

should go a little deeper. They must rela te a t least a part of the meaning 

and structure to mea nings and structures that a re a lready in their long

term memory, and on this basis, they must produce a n a ppropria te response 

on the pa per. 

An increase in "communicativeness" enhances retention and improves 

pedagog ical effecti veness to the extent tha t it increases the average 

"depth" of the experience, but onl y to tha t extent (Stevick, 1976 : 44). 

The following are suggested for the betterment of EFL writing : 

F irst, the study of litera ture a nd the teaching of writing a re closely rela t

ed. Eng lish departments should, a t least, be more a ware of their dua l 

responsibili ty to teach composition a nd promote literary study. 

Second, extensive reading is compulsory in wr it ing. As lser indicated, 

"we look forward, we look back, we decide, we change our dec isions, we 

form expecta tions, we a re shocked by their nonfulfillment, we ques tion, we 

muse, we accept, we reject" (CC and C, 1978 : 29) when we a re enga ged in 

reading . Likewise, we undergo a similar rrocess when we write. This dy

nam ic process of re-creation should be ta ken into accoun t. 

Thi rd, composition teachers a re specia lists. Therefo re, a ny English 

teacher cannot teach writing. Often litera ture spec ia lists have the potentia l 

to be the best qua lifi ed teachers of composition. But accepting the model of 
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literature as communicative act is not enough to teach writing. Whoever is 

avai lable at the last minute should not fill the job of teaching composition. 

Fourth, various teaching methods of English composition are available 

(Choi, 1977: 33-55; 1979 : 25 ). But often methods and real writing are 

two different things. Teachers themselves should re-experience the pangs 

of composition. Through this humbling experience both teachers and stu· 

dents can rea li ze the true meaning of process/product in EFL writing. 

Writing involves such a n intricC'.te and unexplored mixture of mental, 

physical, and socia l components that we should seek help in understanding 

it from the widest possible range of disciplines. Composition should be 

moved in to a centra l place in intellectual inquiry both for its applica tion to 

the learning of other disciplines and for its dependence on them. 
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