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Abstract

The Structure of Academic M otivation

Im, BEun-Mi* - Lee, Sung-Jin**

The purpose of the present gudy was to explore the academic mativation of junior and senior
high school gudents in Korea. To achieve this obective, the research st out to dudy if there is a
diginat gructure in academic mativation conceptualized in terms of autonomy.

Hlowing Valerand e a.(1992 1993), academic mativation was operationaly defined as the
gudent's answers to the quegtion of why they go to schod (or why they sudy a dl). In a series of
gudy of these answers, Vdlerand developed a notion of academic mativation, which consgs of seven or
eight factors related to mativation for school study. The quegions that the present sudy addressed to
answver were as folows: Are there digind dructures in sudent academic motivation conceptudized in
terms of autonomy?

The subjects of the sudy were 368 sudents, induding 179 maes and 189 femdes: 78 second
graders of junior high school, 89 third graders of junior high school, 103 high school freshmen, and 98
high school sophomores.

The sudents level of academic moativation was measured by the academic mativation scale which
was developed by the author on the bads of Valerand scheme. The validity of the scdes was
acertained through factor analyss on the pilot sudy responses. The reiability of the scales was
examined by Cronbach a and split-half reiability. The desriptive analyss, factor analyss ANOVA
were used for data analyses. The results of the sudy were as fdlows: Sudents academic mativation
was found to congg of three factors ingead of eight factors found in Vallerand's sudy. The firg factor
was named autonomous mativation, as it involved sociad compliance, mativation for self-competence,
motivation for intellectual growth, mativation for intellectual satisfadtion. The second factor was sodial
motivation as it was essentidly the mativation for socid success. The third was named “amativation” as
it indicated "no mativation" toward school study and mativation to avoid failure in academic stting. The
firg problem of the sudy was to ascertain the exigence of diginct sructures in academic mativation,
and, indeed, it was found that there are three such srucures.

The sodal maoativation had the highest mean, autonomous motivation the second, and the

* Korea Youth Counsgling Ingtitute, Assistant Professor.
** Korean Inditute for Research in the Behavioral Science, President.
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amotivation the third. It was found that the higher the grade leved, the lower the autonomous
moativation, and socia mcativation and amativation were becoming higher as the grade progressed.
Together these findings seem to indicate that subgtantial number of high school sudents tend to sudy
by socia motivation. Overall, femae students had higher autonomous mativation than mae sudents, but
amotivation was lower than males.

The finding that the gudents tended to have dronger a sodal mativation than an autonomous
moativation implied that, while both autonomous and sodal motivation are of "pushing” effects on
academic pursuit, the fact that socid mativation is gronger seems to reflect the current socid atmosphere
which tends to regard school education and learning as an ingrument for upward social mobility and
gdatus eevation. It is noteworthy that the substantial number of sudents are reluctant to sudy or study
merely in order to avoid failure, or to "save the face".

There was a dgnificant podtive relationship between autonomous mativation and academic
achievement, and sodal mativation and acdemic achievement, but a dgnificant negative relationship
between amctivation and acdemic achievement. The group that had drong amctivation showed the
lowest academic performance than the other groups. This is consonant with the general expectation that
the higher the academic mativation, the higher the academic performance.

m Key Wrd: Acadenic notivation, Achievenent notivation, Social notivation, Autononous

not i vation, Anotivation



