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Yang, Hyun-Kwon. (1999). Grammatical theories and organizing
principles of English teaching content. Foreign Language Education
Research, 2, 69-89.

Grammatical theories have been known to provide organizing principles of
English teaching content. The paper proposes that principled content
organization is possible only when organizing principles are based on a
grammar with explanatory adequacy. The article finds the possibilities of
principled organization in the Principles-and-Parameters theory, as
developed in Chomsky & Lasnik (1993) and Chomsky (1998).

I A&

“gzojzAe] o] T (et ‘do] THlF kA ol oI
29 7159 42 gFojzAg Jojo W Ay Aa L wgH
4 Bgel WHel w Fol P& WS o} FrhD B3 19708 o F

29 A 2% 34 AWl 5849 9o L5 PUELEZ F4BE Wi
gol @ gof Wi Yo B J%d 4P AWHoR FAH)

L 289 (24 F)olE 9o 5 PPES WA B2 FYY 5H o
gol te A4 WHI} =olFo] ok
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2 R4 Hae S¥ol BAHIE o #HY 7y I
ol g H|IA A ZtE it &AF FA FIWYol do FxR FHE
82 W (formal instruction)o] tha] FAA JAolgte Ay 7L
Row, £ £ wKo| dig vl#3 A= Krashen (1982, 1985)
AZed olsl F4A mgy WEEY FA FA 7HH (Monitor
Hypothesis) 59 59 gEo] 2 UAE ¢ 28 g

H, 2o o B & oM FH (H)e Fo4d0 did A4
yoll tiaf Hl A ANZE AYUe o aFdyBdAaE—A=
ol u WHES =Ydte o8 AT WG £
Aile AFS AHA &A FHol B + Ut U2 Y
o] 3t Celce-Murcia(1991, p. 477)2] #H S QA &3 AolH,
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Nor can the grammar of adolescent and adult second and
foreign language learners be viewed as a system that will simply
emerge on its own given sufficient input and practice. Grammar,
along with lexis—and also phonology for spoken discourse—are
resources for creating meaning through text and for negotiating
socially motivated communication. These resources need to be

learned and sometimes they also need to be taught . . . .

ol FAHLE Fo| uFo HAG AA3H £ A J|eE =9
3l o8 wgt—o]ZH W Lightbrown & Spada (1990), Ellis (1993),
Brown (1994) ¥ Schmidt (1995) $—o°llA Zto} & 4 gt

& Fdo uF Qo Ao FEREAMY EYHY EEAHS dAde
Sharwood Smith (1981)9] AHE &AH & Aol

Instructional strategies which draw the attention of the learner
to specifically structural regularities of the language, as distinct
from the message content, will under certain conditions
significantly increase the rate of acquisition over and above the
rate expected from learners acquiring that language under natural
circumstances where attention to form may be minimal and



90 uyg UWE 74 |cl2Ma 228 0 71

sporadic.
Aol 8" FAHLE E3 n{g Y 7H  (Pedagogical Grammar
Eged, o 7MY FH BJ]*‘: °d°1 JL%‘ W& 7A

BY @) A5 AT BE BAF 0Re BRe
of LA AVH WM& BFHEH, 2 TAH Az xﬂ7x} 94%
A% BHHY (T&Y 1A A1997-55 [4A 14De] ANY “do F4°2
£ & Utk ATH Tl BEAAE BAY Fxo HAY 2Y ¥F
o 37 7HA 9l “Ao] GA"oz TR AA o] Utk Gee Aol F4”
3 BUE P AREL ATH gIold BEARAN B - A8E A
olct.

iﬁ.
oﬁ.

rulo

27 o] 85 9ake] [AE 209 AN A} £F JANET H7 B
anel ol do} WAE AEY + Yok

1. He takes a walk everyday.
We went on a picnic yesterday.
She will go abroad next year.

2. He 1is sleeping right now.
I was studying when they came.
She will be coming soon.

.................

-----------------

@, ATA ATl wEHPe] AN ‘o] FA"L, 9 AS— o}
A% AR B BaXd [FeH 2z "R otdle Ao FAE A}
% & Jor—ol @ =Y Yxe], W4H 2477 Ho: g4 4%
N5e Wy A A8 Fuoz odHn Yok Y, AT 1§
Bg0d) BY FBo] TAY 2202 AN ok: Fe, By P2 =

2) ATH 9T TEARAA Aol B& WL <o 7%, A &
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Fzd g3 424 dFo) AHoz WANAY A6x} L&A
(@)l e RAH Azko] vlahd BEEDY Az Uy 5

g2 1o rfr

I 25 W& 74 42249 +43 ¥9% 7le &

dol {9 o2 HA oA W (25)9 &
£49 7]% (grammar description) =& dojge] A3 A
+ U€ (content for language teaching)®7]1%3 ulgt&
olgislo] ot g2 Fo wLFd JYAMY W
Celce-Murcia (1991, p. 460)2] AE A & Aot
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Prior to 1967 and for several years thereafter, however, no one
challenged the centrality of grammar either as content for
language teaching or as the organizing principle for curriculum or
materials development.

Celce-Murcia®l °l21g A= ¥ Ao digd A7 - Xy B
HE UEse AoR o3gd & e, od B2 E¥L sl=2Ae Y
€3 2 W&E 2As= dYgE AT

oj¢} Zo] FYE Fo K WE 7 R I = fAs 28T 7t
TS A A, 2 FAH A™A oM g3 22 EA A7
g Ao

)
o

E 7%, do] Ag>E FAHS U

3) A6x F3w nSHAY (ASKHF TA] A1992-113)d &=, Fol 5
WL FAZE “Oo] AE'Z <i2A, HE oF dd EA49 o>
47YA g &o] AAIFHO Qe B Ao FAToz Ao FRo| it o}F
AR dFoly dAE E3Eo] A Frh

4. Terrell (191)& T& W& =7 dP2A 9 Y9 4&E Agx4a
(advanced organizer) £ Y 3ZA A (input organizer)gt= FHAA £

a1z g)oh,

o
Kl
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(D) 25 W& 743 723 s 82 94 28 AI7P?

g A7 w&AAQ AAsA G0 B dAlZes BHAN T
Azstd ohE3 22 AR FASE £ U

@ A7 TSR AHD XY By FBL HF Aoj(3HA -
L&(3HH 2A0) Ejste njd® Aeolw, 0% BB o] By T
AX Weoz Hol YA A, oS¢ oW &4 AAZ 74
3 2A¢ AN

&2 T4 (D—99 s &9 #4373 AA
A—o th§ Greenbaum (1987, p. 195)8] A&HE <

. grammatical topics and material should be graded in
various respects. Two principles seem appropriate, though they
may not always harmonize: (a) those points that are recognized as
easier to learn should come earlier in the book, and (b) the most
frequent patterns and generalizations should come first.

ol Wzw, Y F5 £t 4§ UL “§og” o “alz”on me} &
A3te £ AUt &9 2989 Brown (1994, p. 364)¢] <L Greenbaum
o] ZAd o vl oA FAFHY HELEE B2 Aok

There is a logical sequence of basic grammatical structures
that would be prudent to follow (for example, introduce the past
perfect tense after the past tense, relative clauses after question
formation) that is more a factor of frequency and usefulness than
of some abstract concept of linguistic difficulty.

5) AT TEAAAE FHA (DY AFol Bgo]  ow@ AAH AF
REEIER-2=)



An attempt has been made to use the principles of simplicity and
frequency in arranging the order of structures. Therefore, the more

"complex” tenses and clause formation come later in the series.

Greenbaum¥® Brown 59 WE2W, do] u& & 74 842249 &
W EEE2—7Z Y FEEY &ol4, A, Ve T g4 %F A
€ o|F = LR BYgd F fon, o] A% FA wg S HBO2A
4] 5':‘?3 g2 A WF FAo] AAIge Aotk oJEHH HAAE
JALgHY BT (complexity)?] 7|F22 Hol 7tdslez st &

o= ] AE o BAV FALERYG AA AAHY, {FAE 7]FEd 9 )
Ao FE (Yes-No question)o] &AL JEE (Wh-question)® Tt} HA
AAEE Aol

AEstd, do] uKo AAld dojA TS &3 uA = BF, o
S g0z Y FEL &3] “&o|3 (easiness)’, “Bd (simplicity)”
2 “9I% (frequency)” T 7]€d wa FA4 - 2AHe Ao=Z ojFdt
ol Z1F 7ted 53] “fojgd” F “‘dedoge V€L do & YE
o 725 245 aad =M 49 gio AdHn ARHE 7150
th 2", °o]E ‘£ % “"Ue@olge VIEL do &9 A%
BEste S 22 A3F EA9 AHHo2 dBE.

(3) (FF37]) AL FEH o FFEL o 7Fo2 FEHHEW
(4) " W FEo] st EFAIE oW rger ZAT ALY

Wee P2 2437 A “Sold” % ‘UEY 5L B
725 202 ¥uz e 4%, 2 By F2 %
S9 52 MY <AAFA> 71Z2% ARt shasolol &
9. 29, “gely” L By 52 BY 5 AN Fzie 7Eo
2 e GRRe ARF AFAAE, BF @A ANE EAY h—2
g 340 2AF UGB AYF ANHe] 4 B—<AAY> 943 3
A7} shdslel QA @ThO A, olst e FA—Fe) wge AAol 3
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A &Y FE AAYG F2E g 71E AV vuEHo e F—+
W59 AAA AAHE FH AAY S 7IA3te AL @G

of L& AA glolN Byl 4% AT B
A 8L £ A0 2T YPA
7

gotgttt, oy 7tH o] £ H dFsto B
A e A, Y FEE Y “Bolk” ¥ ‘deRTE 1A
g AAA JIES HE 4 gidh g8 e, ol8n 7 EHE
Zle THEAME ¥ e Y 7led M Y FE EE 0
golgts #HAA olgfst=dl, vtE o] 3 FlH olF THEN 24
FAuFEAME (7 ¥ 2 ddFFo dis AAFH HIol s
Bk ojyat (W) ojwd B FEo] Aqud £ YERY fdueA @
S}E}EXIOI] & 4 EH =97t 2dH o2 EVlsdite Aot

t} & & Rutherford & Sharwood Smith (1985, p. 280)dl A 2143k Zo)
t},

Implied throughout our discussion is an assumption that in
recent years has often been discounted, if not even discredited—
namely, that contrastive linguistics can be taken seriously and that
it has an important role to play not only in L2 acquisition research
but in language pedagogy as well. This newly emergent
importance derives in large part from the solid grounding of

6. Krashen (1982)2] o]&un} ?Jai 7P’§ (input hypothesis)o] W=W, |

o e dgAdAE i+l FTY d"o| FoIA ok 3, g i+1& EA
stedlE oA (comprehensibility)O] AA g, o] of AHHoz F
A7 He FL oldirtsAdS Ay ARgd 71Fo] vldHA YR &
o= Aolh,

<

7. 483 (FH ) TH B 2 e 2o 949 2y wsE
WA Aol zgsa gk
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contrastive research in current versions of linguistic theory that
for the first time make it possible to compare languages not in
terms of the operation of specific (and often poorly motivated)
transformational rules, but rather in terms of the new differential
application across all languages of a relatively small set of
universal principles (cf. recent papers of White, Flynn, and
Liceras). Contrastive research now proceeds, therefore, within a
theoretically principled framework and it is this fact alone that
establishes its value for language pedagogy and strengthens the
conditions for (essential) empirical testing of PGH. Serious
consideration of the PGH then, as a set of empirical  questions
concerning differential C-R, owes at least part of this seriousness
to a linguistic theory that makes principled contrastive study

actually possible.®)

El
, tfo
o

9o 4" =M E <HHAF g AA>EAMY EHE 9o
43 eSS FAHLE HESFT gled, o =9 AA" £ AA

= “Qz]-¥<l o]& (Principles and Parameters Theory)’ol2}3 Eg]=

19803t Fuk o]Feo] A4 EY olEo|t. o] o] AAdAE EWHE
Y 7Fe EZoly o] ol do] B Y AARZ ot
Z, 2 AAdAE EH7Iey 7ies E By 35 £ d
W FFE Fx g3 o] BHHA A9 (Ao e AHA S5Fo #
1) oo} WA AAZG, oA g HAME Fdo s W§ 74 dd=
) - o]&7d FHE Fof ARz o,

rl

1. 2% UE 74 de249 dg-HQ o] &

TS “Qa]-¥ol o2 A A¢I3= dojH5S EFolt}. (Haegeman,

8 PGH¥ pedagogical grammar hypothesis®] ¢Fo] H&Holw, C-R&
contrastive research® <o} Edolt},
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1991, p.16)
(5)
Triggering Universal Core Grammar
Experience -~> Grammar -=> Language X
Language X (with Parameters)

o] o]ZoXE BH FY (Universal Gramman)® (id) A &
(Core Grammar)°] A <H, #4 82 453 d9 5 714U BH
THA AAZ A °*°V—1 F5 48E 3o Ao vEoE FAE A
ojt}, o] o]Ee] mEH, HAFAHA <
= $8< AYH, 1315} Aol g AAS olEul EH Y
(Universal Grammar)o]tt. BH F¥HL dof ®EHA 2 (universal
principles)$}t 718 o} w7 < (language-particular parameters) .2 ©}
FolxH, A E F5UdUdE AS—HY B dAIHA Axo]l—aTF 7
H doje dHe FFgo = ujsjule]l ALY AP Ao HAEHYE
A He RE g

g2 5H FHI do] F5 @ Chomsky (1998, p. 2)9 HZ 2
3 o] o}

Jqn A

Like other organs, FL [faculty of language] has an “initial
state” So that is an expression of the genes. To good first
approximation, it is uniform for the species, apparently also
biologically isolated in essential respects and a very recent
evolutionary development. FL undergoes state changes under
triggering and shaping influences of the environment. If Jones’'s
FL is in state L, we say that Jones has (speaks, knows, . . .) the
(I-) language. Two immediate tasks of a theory of language are to
characterize the languages (states) attained and the shared initial
state: the tasks of “descriptive adequacy” and “explanatory
adequacy,” respectively. We understand Universal Grammar (UG)

to be the theory of the initial state, and particular grammars to be
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theories of attained states.

A A8 =y X0l o] o] HH FYHIY HES /Y EYHIAL
F33% AL 7oA O FH 2HL BH FHA AAd 9. E3
o] o]dANE 1 FFH & Aol XY 7le—7led #3AHY 4
H—o FrlEtde Ao 59 AHPAFEH "@HIFY E4—o Fo
(Haegeman, 1991, p. 10)

We say that a theory reaches explanatory adequacy if it can
account for the fact that the principles of the internal grammar
can get to be known by the speakers, i. e., if it can account for

language acquisition.

‘AE]-HQ o]EMAAM = olgt Zo] I FHE AAHE (Uh) Ao BA A
of AA3 (U) do &5 71AY Mdyd Fed, o] of& AAY olx6s &
AL Aele] FHo|EFR} FHHE FLT EAHCE fHEH ¥ JeE
A Zol E 5 gt

H, “d-¥Q o8& 1 EAAF AA YoM #HEY % Jlew
W3 & 89 oty 19807 o MEEHAE FAAHA zolE AW
Ao 2 ol3ld ). (Epstein, et. al., 1998, pp. 1-2)

From Syntactic Structures through the Extended Standard
Theory framework, transformations were both language-specific
and construction-specific. the linguistic expressions of a given
language were construed as a set of structures generable by the
phrase-structure and transformational rules particular to the
language. Transformational rules thus played a crucial role in the
description of particular languages. The advent of the Principles
and Parameters (henceforth, P&P) framework called this model into
question, first and perhaps foremost on the basis of problems of
learnability: not only did the language learner have to ascertain the
formal, language-specific properties of the transformational rules
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that generated the expressions of his/her particular language (e,
determine both the structural description defining the input
structures to which the rule could be applied and the structural
change  that  specified the ouftput of transformational
rule-application), but the learner also had to determine both the
relative order of application and the obligatoriness versus
optionality of each of the rules acquired. Given the poverty of the
stimulus, explanatory adequacy was not attained (and was perhaps

unattainable within such a framework).

“]-¥A & AAAME THY =
THAAME /I "y 73 2 54 & T
Z—HH Y 99 AAl g o] o] “dI-
AA Z2AFG Ao 3+ ®HolE YFH} WY AHAA 7gdes AE 1 T
A BEXE 47 d&d, o] o] AMANME “718(base) - 4 (core) ]
"B-3(complex) - W (periphery)”# T AT ojyd FHL “9dFq ¢
Z+ek AAA WHE AT (principled contrastive study)’—2d A%<
Rutherford & Sharwood Smith®] & F1—E& 7l5stA TR ofyg}

THA Ad JA 3)F Dol tig AAH H2 S 7HsskA o

3) (Be7) A€ FED PE FEL oW AFoR FEHEI
(4) oj® By 2o westn ByWtE od s1Foz FAY A
72

1m

“Ae]-HQl oMM E do] BAHAHQU EFEL “9F (principles)’ & %
3 Adog3ie, doj7t WMol "Wl (parameters)’S F3 A3} “de-
M o] BTN E gxo] TgFe dEd EAS #HE AU,

White (1989) &l AA€ Asfolth

6) Aol HAY AL ‘el o3 APHM, do] RBH SPL A
ofgtel Aol7t girh. wekA, “We)"sh AL o WYL YT &
A7k Sdtr] golstn Ao} FRHo2 el AN
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() Aol AEAH SAL WA o) 4HHY, Ao} ¥ AL
ofzbel Fel7k Qth. TPEE, WA} BAW Ao R 9T
A7t gas7] @ Ao FRHow BysA ARG,

TH, ‘Y- o]EBIME &I I FqHFS ‘WU A
(parameter-setting)”olgt= AlZtd] 24 S Fo =93t=d, L2 Flynn

(1989, p. 104)l AAE Aot}

. L2 learners at early stages recognize a match or a
mismatch in the values of parameters between the L1 and L2.
When the L1 and the LZ match in the parameter, acquisition is
facilitated; when the L1 and L2 do not match, acquisition is
disrupted, as learners must assign a new value to the parameter

in acquisition.

olA] “Ygj-Mel o]&"—“WQl FA"olgte Ald—AA )T (4)9 FHA

g o3 A=z %;116}——21-% o] (word order)¥ B3 dFHoZ
e}ﬁ%.ﬂjli 2t &L “94-dA oA dex d#de HAAsE
“Adg”g “Ald"o|rh 9

(8) X-29 €38 (X-bar Principle)
7}, XP -> ZP; X'
U X' -> X; YP

(9) & wj7f ¥l (Head Parameter)
7}, A8 W9l (Head-Initial Parameter)
1. XP -> 7ZP X'
2. X" -> X YP
1}, 3% 3 W92 (Head-Final Parameter)

9) “da-Hal o]&" AA3 A 3t /HFL Haegeman (1991)S 3
13t7] uhg
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1. XP -> ZP X'
2. X" ->YPX

(8)2 EE T (phrase)® F&7F XA (specifier), & (head), 1831 H
%] (complement)Z °]FolF-& Yeldt. (8)A ' AE QEZE9
845 Atolo] ME @A vAAZAo|gde HEAlolg F, (8N X'9
T4 AEY 8 X9 259 YP Atoldle A¥ A7 A YA &
#H, QM= F& TS 84259 AF A H A B we
AaA Aok B3], (9712)% (9U2)E vl dtdH, (712) A= & XU/t 1 2
o YPol A=t whsto, (OU2)dl e & X7F HFo] YP HAwed.

golg s=moj= & wis} We] YA Aol7t v A= EHA 3
o o2 (10) dAEHY Rl dole & Hdg WMol HEH= o 43
A ojolH,

(10) & Ma AojzAe doje] T T2
7. VP

N

Vv NP

. PP

N

P NP

123 AP

N

A PP

+ (Do dA5o] gkl dxoje 3 F3 wile] HAHE & ¥
g dojoltt.
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(1) & 53 Aoj2Ao] FFoje F 72
7. VP

N

NP \%

. PPI10)

N

NP p

ot. AP

N

NP A

o (2% $ol AAE v A% Folgh FFolY FAT FEE
AN g Rolch

(12) Fojs} Fxo]e FAF Fx1D
7}.[ve The boy [v left [ne Seoul]l]
Y.lve 2 29| [v [ AEE] &89 H]]]

(12)9] A8 v FA o=z AyuEw 9ojs} IIoje FF FA 8
o JoAA o7t BAHA gk Jojg FAT (VP & (V)I AAF
(0] NP) 282 HZo (EHo] NP)E FAH lor, stxoje FAT
o FAE o9 =X Yt} o] Fo] Fojo FxolY EF T4 84t
tzz gode AL 6)F 8)d & &&= vlold, o]3 FFZE HA
2 ERAL g5 oA FE dodA S Ao JddEn
H, gojo} FIoje EF T LA2EY &AM A FHEE Ao
Z Boled, F doje 7 7HY ¥ (head)H 3TF Ao HZFo|o i3

g
2

10. PPE &3 g AdojoA = F XA (postpositional phrase)oll 3 @3t}
11. =9l9] HAEZE 93ty o9} dFZole FHANA =374 s/t BF
ZAR YO AR EE Aog ZFAZG Adde FF X-FHo A A
A&+ =9 Haegeman (1991)S Fxsh7] bt
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HA7F A2 2. FAFOZE, FoJdME o] HFolE IAeH W
&, dgojolA e o] HEFAE FHuEoh olEHW, g9 o (127D
A FARFY 8 (V)o] HEFo (NP)E SA = ¥hste, ko] o (12Wh)
G E FATS o] HFold HuEr

(L)) B0 (F3taat ste) =07t d-BFo9 AE &
o RlolA AolE BATH ol (D) L (9)9 BAEY otk White (1989)
9 “dE-HQ ol ZAT o] tFolEo WEH, WMAF zog
HHE Ao 2 Woje gx9 SFd UM FAHA FFE vF A=
etk &, d50E EF= 3= TFAIL G g YF= FgFdte
*, H-EHFolo Y ¢ Aole Tt FHE dFdvs Aotk
a3, Hahn (24 F)9 A+ ZIgo) w2, ol ofee F= 27

o gdgAdAEs T8 g Fof &4 FhEd g JHR|ojth

FH, ‘-9l o7 EFH B mEYH, g9 2HddE ¥~

%01«] Ay SAZE AR 22 Fo “dE]-wQl o] &7 ZAT 9=
o] oo WEH, AHNE BEIo2 e FHAE ol &
gEated QoA HUE e S HA S ALE dFHeH, of ®g
Flynn (1989, p. 104) 59 ¥ E EFAZ 3 Fof TFAY ¢
&3 AEE AT YFE npolnh

o N

Overall, results reported here indicate significant facilitation by
the Spanish speakers and significant disruption by the Japanese
speakers in terms of their acquisition . . . . Moreover, results for
the Spanish speakers beyond the low level indicate no significant
difficulty with the head-direction configuration . . . .

Flynn®] @7& 23¢l0] BZo shatst dRol R3Fo} e gof o
Sl 242 F otk of AT 4% shed @ 74 5r1@uE A
o YBo) BT Azt Jof ol& G&ol UAH BT FAE Frhe
golth o He, RO FFols) PHWAAZ 8 F9 AojgE AL X
AT, AR IR A AG2UA 49D 5 2

1 ENAE B FYA AW FA P @—FY 71 WEe
ol W& WY FHS A¥ 71FOD HuA e A AAs oo 2



49H EA—F ‘Ue-¥Q ol&'NH oJuWy dFo] H% ol A
o FRHEAE o Fgolas BN Anugch Fesw, ‘-
QA olg"el Az4E 9o 2ME B3 @9 FAE ©)F (D

z o 29 o& AAdNNE “Qa
A% 4S9 HAH S 4T Bk BEIA7] Solsta
: Qo] o3 AHsHE Ao} AEA
H doj FxHog %gscn A
A g,
B9, 92-0Q 2" e gL ol2F THL WAL,

(13) Lexicon
il
L
=

oj URAHozE (b do] BREA EJoE2AMY 48 “‘9Y"—XFH
AYE ¥EF ZA<4 98 (Binding Principle), 33 €93 (Empty
Category Principle) @ Xju] 98 (Government Principle) 5—7}F A& 21
A3 AAE olF0 (W) Ao /MEA S22 “RH"x: “Ydef”e AA
o 3 AAH FHAE o|F& AR olsdtt.12 o], White (1989) &

12. Haegeman (1991) @ Chomsky & Lasnik (1993)d= “Hg-¥<Ql o]&”
of AA=HE “Y"et ‘WA AMAH FA A RFo] AAH Ut
“912-M9l o]2"& AT Chomsky (1995)% 7|Woz dd “Haze
(Minimalist Program)’o]gl= ©]24 £ HEIHAEH], ©] o34 EA
E, 7949 "HhA“E AAR FHAAE ojF v ALE HAAAH.

(13)& Chomsky & Lasnik (1993)e] &A% Aeoltt. (13)d] AlA&
Z+ 29 71449, 3% (Lexicon)E o133 ARE Aty SAHH
(P9 riafidR (LFe 43847 onaidd doqdd. agn
T8 EAEE DS, SS 2 9usAE R o|Fox=t, £Y 4 &
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of d&5 Axol, A=0] gl oA ofE WMol = GE Wl ¥
3t shg dolx9 7 HFEAA UM 01“* 2ol 7t A=AE <AAFH
02> &g 43 EAV ndHY AL Yusts Aoln. o E A
Ztoll B o, “d-Ad oj&8"E (3 (4) Xﬂ/‘] o5 FHA A4H FHA
E—HEY 2 Ve 44% 1§ EHEdAMggE 29 AAFLR
HA + e 9 AAgr & 5 de Aoy, 289 Zikd A7 HS
d 3A e AAHez H2E +

oot
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