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Shin, Moonsu., Yang, Hyun-Kwon., & Kim, Jin-Wan. (1998). Needs assessment of
EFL learners: A preliminary study. Foreign Language Education Research, 1,
1-18.

The purpose of this paper is to suggest the feasibility of a new direction of EFL
learner needs assessment in Korea. This paper relates theoretical concepts and
methodological frameworks in needs assessment in general to the particular concern
with needs assessment in TEFL. The paper also discusses a new direction of the
needs assessment in terms of the “leamer centered” system, the “felt needs” type, the
“process-oriented” interpretation, and the “democratic” approach.
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(E 1) Comparison of Approaches to Needs Analysis

‘Language proficiency’
orientation

‘Psychological/humanistic’
orientation

‘Specific purposes’
orientation

View of the

Learner as a language

Learner as a ‘sentient

Learner as a language user

group containing
learners of a similar
proficiency level.
Language leamers learn
more effectively if
program content is
geared to their
proficiency level.

in the learning process
through consultation and
negotiation.

Their past experience and
present capacities should
be valued and taken into
account.

learner learner human being’ in society
with the capacity to
become self-directing
View of Needs seen as gap Needs seen as gap Needs seen as gap between
needs between present and | between current state of |present language perform-
desired general awareness and state of |ance in a specific area
language proficiency awareness necessary for |and language performance
learner to become self- |required in a particular
directing communication situation
Emphasis |Ease of administration |Sensitivity to adult’s Collection of detailed data
Where the learner is at |subjective needs on objective needs
in terms of language | Where learner is at in Where the learner is going
proficiency in one or |terms of awareness in terms of language
more skills Relevance of learning performance
Relevance of language |content and methods to |Relevance of language
content to leamners’ individual learning styles |content to learners’ personal
proficiency level goals and social roles
Educational | Language leamners learn | Adults learn more effec- |Language users learn more
rationale more effectively in a  |tively if they are involved | effectively if program

content is relevant to their
specific area of need or
interest.

General language profi-
ciency is not as important
as the ability to operate
effectively in specific areas
relevant to the learners’
needs and interests.
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